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Slovo na uvod/Editorial

SLOVO NA UVOD
Véazeni a cteni Citatelia,

z pozicie Séfredaktorky Vas vitam na strankach druhého ¢isla
medzinarodného vedeckého recenzovaného &asopisu Stidie zo $pecidlnej
pedagogiky/Studies in Special Education, ktory vychadza vo Vydavatelstve
PreSovskej univerzity v PreSove. Hned v uvode si Vas dovolujem
informovat o naSom prvom uspechu pri vydavani cCasopisu, a to o jeho
registracii v medzinarodnej databaze vedeckych casopisov ERIH PLUS
(European Reference Index for the Humanities and Social Sciences)
od augusta 2017, ktora je dostupna aj na internete: https://dbh.nsd.uib.no/
publiseringskanaler/erihplus/periodical/listApproved.

Nesmierne si vazime spominané ocenenie nasho usilia pri vydavani
vedeckého Casopisu a sticasne to vnimame ako isty zavizok, aby sme dalSie
Cisla ¢asopisu naplnili aktudlnymi a origindlnymi prispevkami z odboru
Specidlna pedagogika s interdisciplindrnym prienikom do jej hrani¢nych
vednych odborov (lie¢ebna pedagogika, humanna defektolégia), pomocnych
vied (patobioldgia, patopsycholdgia, socidlna patoldgia) a sdvztaznych
vednych disciplin (semiotika, informatika, lingvistika) Specialnej pedagogiky,
a to z hladiska tedrie a vyskumu Specidlnopedagogickych javov a procesov,
ako aj z hladiska edukacie deti, mladeze a dospelych so Specidlnymi
vychovno-vzdelavacimi potrebami. Zaroven to vnimame ako prvy krok
k naplneniu naSej ambicie, ktora suvisi s naSou snahou o skvalitnenie
tematického zamerania €asopisu, otvorenie sa SirSiemu spektru Citatelov a
jeho registraciu v databaze vedeckych ¢asopisov SCOPUS a Web of Science.

A ¢o Vam pontkame v druhom ¢isle nasho vedeckého casopisu?

Z obsahu druhého ¢isla ¢asopisu v roku 2017 (6. ro¢nik) si dovolujem
upriamit Vasu pozornost na zaujimavé témy publikovanych vedeckych stadii,
ktoré suvisia s edukaciou deti/Ziakov a mladeZou so Specidlnymi vychovno-
vzdelavacimi potrebami na Slovensku i v zahrani¢i. V prvej vedeckej
stadii Dynamic Assessment (ACFS-cz) in the Context of Improving Reading
Competence in Socially Disadvantaged Pupils with Mild Intellectual Disabilities
/Dynamické testovanie (ACFS-cz) v kontexte rozvijania Citatelskej kompetencie
socidlne znevyhodnenych Ziakov s lahkym mentdInym postihnutim sa autorky
B. Hlebova a G. Vojtekova zaoberaju problematikou rozvijania citatel'skej
kompetencie socidlne znevyhodnenych Ziakov (z marginalizovanych
rémskych komunit) s lahkym mentidlnym postihnutim, a to overovanim
efektivnosti kognitivneho stimula¢ného programu zostaveného na zaklade
metodiky dynamického testovania kognitivnych funkcii (ACFS-cz, 2014).
Autorky prezentuju vysledky z realizovaného vyskumu Citatelskej
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kompetencie (pomocou statického testovania) a kognitivnych funkcii
(pomocou dynamického testovania) vo vybranom subore respondentov
(pripadové studie), ako aj z pozorovania spravania sa Zziakov pocas
dynamického testovania. Na zaklade ziskanych poznatkov autorky
formuluju odporucanie pre Specidlnopedagogicku prax. V druhej vedeckej
stadii Mental Health of Children in Foster Care — comparative study/Dusevné
zdravie deti z detskych domovov - komparativna studia autorky T. Dubayova
a A. Lechmanova zistuji mieru mentalnej vulnerability deti v detskych
domovoch, porovnavaju skupiny deti s postihnutim a bez postihnutia
a zistené vysledky komparujd s detmi Standardnej populacie vo vybranych
eurépskych krajinach. U¢elom prispevku je vyskumnymi zisteniami prispiet
k argumentacii o potrebe zvySovania poctu odbornych zamestnancov
Specializovanych na pracu s detmi s traumatickymi skdsenostami. V tretej
vedeckej stadii Vyznam pripravnych rocnikov v edukdcii Ziakov s lahkym
mentdlnym postihnutim autorky L. Mikurcikova a F. Megisova prezentuju
vysledky vyskumu, ktorého cielom bolo zistit Uroven vedomosti a zru¢nosti
vo vybranych oblastiach u Ziakov s mentalnym postihnutim po absolvovani
pripravného roc¢nika a porovnat ich s droviiou vedomosti a zrucnosti
v rovnakych sledovanych oblastiach u Ziakov s lahkym mentalnym
postihnutim, ktori pripravny ro¢nik neabsolvovali. V stvrtej Studii Korekcia
prejavov ADHD u 9 - 10-ro¢nych Ziakov pohybovym programom autorky
E. Chovanova a L. SodsSova prezentuju vysledky vyskumu realizovaného
u siedmich individudlne zaclenenych ziakov s hyperkinetickou poruchou
do Stvrtého ro¢nika zakladnej Skoly, v ramci ktorého overovali efektivnost
odporudcaného pohybového programu pre dand skupinu Ziakov v zmysle
korekcie poruchy ich spravania. V piatej Studii Proces arteterapie a jej
vplyv na dieta s rodicom so psychickym ochorenim sa autorka Z. Budayova
zaoberd analyzou procesu arteterapie ako terapeutickej metddy, ktoru
realizovala u dietata s rodicom so psychickym ochorenim. V centre jej
pozornosti je detsky klient, ktory preziva nepriaznivd situaciu v rodine
a ktorého vSestranny rozvoj je podla autorky moZné podporit pomocou
arterapeutickych technik.

V rubrike Spravy z projektov autorky Z. Stanislavova a I. Koval¢ikova
prezentuju vysledky z rieSenia grantovych projektov APVV a otvaraja
priestor na dalSiu diskusiu pre ostatnych odbornikov a zdujemcov o skimanu
problematiku.

Druhé Cc¢islo casopisu uzatvaraju recenzie knih, kratke prezentacie
kniZnych noviniek, ako aj informadcia o aktivnej ucasti ¢lenov edicnej rady
Casopisu na jednej z vyznamnych zahrani¢nych vedeckych konferencii.

V zavere by som sa chcela aj v mene ostatnych ¢lenov vedeckej a edi¢nej
rady Casopisu podakovat vSetkym nasim prispievatelom i Citatelom z radov
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akademickejipedagogickejobce zaich doterajsiu priazen. Verime, Ze aj druhé
¢islo nasho vedeckého casopisu svojim obsahom oslovi naSich priaznivcov
nielen doma, ale aj v zahranic¢i. Nadalej s poteSenim uvitame vSetky Vase
prispevky, ndpady i pripomienky, a to v zaujme vytvorenia nového priestoru
na vzajomnd komunikéciu, na sprostredovanie novych informécii, ako aj
na skvalitnenie vydavania ndsho vedeckého Casopisu.

Bibidna Hlebovd
Séfredaktorka
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EDITORIAL
Distinguished readers,

From the positon of the Editor-in-Chief I would like to welcome you
at the pages of the second issue of international scientific peer-reviewed
journal Studies in Special Education, which is published in the University of
PreSov in PreSov Publishing. At the very beginning I would like to inform
you about our first success in publishing the journal, and it is its registration
in the international database of scientific journals ERIH PLUS (European
Reference Index for the Humanities and Social Sciences) since August 2017,
which is available at: https://dbh.nsd.uib.no/publiseringskanaler/erihplus/
periodical/listApproved.

We immensely appreciate mentioned acknowledgement of our
effort within the journal publishing and, at the same time, we see it as
a commitment to fill up the further issues of the journal with current, actual
and original papers from the area of special education with interdisciplinary
penetration into the interdisciplinary scientific fields (remedial education,
human defectology), auxiliary sciences (pathobiology, pathopsychology,
social pathology), and correlated disciplines (semiotics, informatics,
linguistics) of special education, both in terms of theory and research of
the special-educational phenomena and processes, as well as in terms of
the education of children, youth and adults with special educational needs.
Simultaneously, it is also considered as the first step towards achieving out
ambition, which is related to our effort for improvement of its thematic focus,
opening up to a wider spectre if readers and registration in the database of
scientific journals SCOPUS and Web of Science.

And what do we offer you in the second issue of our scientific journal?

From the content of the second issue of journal in 20017 (6th volume)
I would like to focus your attention on interesting topics of published scientific
studies, which are related to the education of children/pupils and youth
with special educational need in Slovakia and abroad. In the first scientific
study Dynamic Assessment (ACFS-cz) in the Context of Improving Reading
Competence in Socially Disadvantaged Pupils with Mild Intellectual Disabilities
authors B. Hlebova and G. Vojtekova deal with the issue of improvement of
reading competence in socially disadvantaged pupils (form marginalised
Romany communities) with mild intellectual disabilities with verification
of effectiveness of the cognitive stimulation programme compiled according
to the methodology of dynamic assessment of cognitive functions (ACFS-
cz, 2014). The authors present results from conducted research focused on
reading competence (with static assessment) and cognitive functions (with
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dynamic assessment) in the research sample (case studies), as well as with
observation of pupils' behaviours during dynamic assessment. Based on the
research findings they formulate recommendations for special-educational
practice. In the second scientific study Mental Health of Children in Foster
Care - comparative study authors T. Dubayova and A. Lechmanova examine
the level of mental vulnerability in children from orphanages, they compare
groups of children with and without disabilities and the research findings
are compared with children of standard population in selected European
countries. Intention of the paper is to contribute with research findings
to the argumentation on the need for increase of number of professional
employees, who are qualified for the work with children with traumatic
experiences. In the third scientific study Importance of Preparatory Grades
in Education of Pupils with Mild Intellectual Disability authors L. Mikurcikova
and F. Megisova present research findings, which objective was to examine
the level of knowledge and skills in selected areas in pupils with intellectual
disabilities after graduating the preparatory grade and, subsequently,
compare them with the level of knowledge and skills in the same examined
areas in pupils with mild intellectual disabilities, who did not graduate the
preparatory grade. In the fourth study Correction of ADHD Symptoms in 9-to
10-year-old Pupils within the Programme of Movement Activities authors E.
Chovanova and L. So63ova present findings from the research implemented
in seven individually integrated pupils with hyperkinetic disorder into the
4th grade of elementary school, within which they verified effectiveness of
recommended programme of movement activities for the group of pupils in
terms of correction of their behavioural disorder. In the fifth study Process of
Art-therapy and its Impact on a Child of a Parent with Mental Disorder author
Z. Budayova deals with the analysis of art-therapy process as a therapeutic
method, which was implemented in a child of a parent with mental disorder.
In the focus of her attention is a child client, who suffers from unfavorable
situation in his family and whose holistic development is, according to the
author, possible to support with the art-therapeutic techniques.

In the section Research Reports authors Z. Stanislavova and I. Koval¢ikova
present results from the grant projects APVV and they open a space for
further discussion for other professionals and other interested in the
examined issue.

The second issue of the journal is concluded with book reviews, short
presentations of book news and also information on active participation of
the editorial board member at one of important foreign conference.

At the end I would like on the behalf of members of scientific and editorial
board pf the journal thank all our contributors and readers from academic
and educational community for their present favor. We believe that the
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second issue of our scientific journal with its content will reach supporters
not only at national level, but also abroad. Farthest we will welcome with
a pleasure all your contributions, ideas and suggestions, also with the
interest for creating new space for mutual communication, for sharing new
information, and for improvement of publishing of our scientific journal.

Bibidna Hlebovd
Editor-in-Chief
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DYNAMIC ASSESSMENT (ACFS-CZ) IN THE CONTEXT
OF IMPROVING READING COMPETENCE IN SOCIALLY
DISADVANTAGED PUPILS WITH MILD INTELLECTUAL
DISABILITIES

Dynamické testovanie (ACFS-cz) v kontexte rozvijania
Citatel'skej kompetencie socidlne znevyhodnenych Ziakov
s l'ahkym mentalnym postihnutim

Bibidna Hlebovd,! Gabriela Vojtekovd?

Abstract: Authors of the study deals with the issue of improving reading competence
in socially disadvantaged pupils (from marginalised Romany communities) with mild
intellectual disabilities. Aim of the study is verification of cognitive stimulation programme
effectiveness built within the methodology of dynamic assessment of cognitive functions
(ACFS-cz, 2014) and focused on the improvement of reading competence level (technique
and way of reading, reading comprehension) in socially disadvantaged pupils with mild
intellectual disabilities in the 4 grade in special elementary school. Authors present the
results from conducted research of the reading competence (using static testing) and
cognitive functions (using dynamic testing) in the selected sample of respondents (case
studies), as well as the results from observation of the pupils’ behaviours during dynamic
testing. Based on the research findings authors formulate recommendations for special-
educational practice.

Key-words: socially disadvantaged pupil, pupils from marginalised Romany communities,
pupil with mild intellectual disability, reading competence, cognitive functions, stimulation
programme, cognitive functions stimulation.

Abstrakt: Autorky Stiidie sa zaoberaji problematikou rozvijania Citatelskej kompetencie
socidlne znevyhodnenych Ziakov (z marginalizovanych romskych komunit) s lahkym
mentdInym postihnutim. Cielom Studie je overovanie efektivnosti kognitivneho stimulacného
programu zostaveného na zdklade metodiky dynamického testovania kognitivnych
funkcii (ACFS-cz, 2014) a zameraného na skvalitnenie tirovne Citatelskej kompetencie
(technika a spdésob citania, porozumenie Citaného textu) u socidlne znevyhodnenych
ziakov s lahkym mentdInym postihnutim v 4. ro¢niku Specidlnej zdkladnej skoly. Autorky
prezentuji vysledky z realizovaného vyskumu Citatelskej kompetencie (pomocou statického
testovania) a kognitivnych funkcii (pomocou dynamického testovania) vo vybranom
subore respondentov (pripadové Stidie), ako aj z pozorovania sprdvania sa Ziakov pocas
dynamického testovania. Na zdklade ziskanych poznatkov autorky formulujii odporiicanie
pre Specidlnopedagogickii prax.

Assoc. Prof. Bibiana Hlebov4, PhD., Department of Special Education, Faculty of Education,
University of PreSov, Ul. 17. novembra 15, 080 01 PreSov, Slovak Republic. E:mail: bibiana.
hlebova@unipo.sk.

Gabriela Vojtekova, Department of Special Education, Faculty of Education, University of
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In socially disadvantaged pupils (from marginalised Romany
communities) with mild intellectual disabilities in younger school age, due
to their social, cultural, and psychological deprivation and language barrier,
occur deficits not only in cognitive functions (perception, imagination,
memory, concentration, thinking, language), but also unfamiliarity with
official Slovak language (their mother tongue is Romany), what cause in
these pupils problems in acquiring communicative and reading competence
in Slovak language. According to the school legislation in force in Slovakia,
these pupils due to their school immaturity belong to the group of pupils
with special educational needs and they are often educated in special
classrooms with educational variant A in elementary schools or in special
elementary schools. This issue is recognised and highlighted by various
national and foreign authors, e.g. Bernstein, 1961 (In: Pape, 2007); Doherty-
Sneddon, 2005; Granlund, M., Olsson, C., Karlan, G., 2007; Hlebova, 2012;
Hlebova, Dordovit¢ova, Palkova, 2015; Hlebova, Dordovitova, 2015; Hlebova,
2016; Hornak, 2001, 2005; Hornak, Kollarova, Matuska, 2016; Klein, 2008;
Koch, 1976 (In: Lechta, 2008); Kovalcikova, 2009, 2010, 2015a, 2015b,
2015c¢, 2017; Liptakova a kol., 2011; Liptakova, 2012; Metelkova Svobodov3,
Svrékova, 2010; Kende, Neményi, 2006; Krejcova, 2014; Pokorna, 2007,
2010; Rosinsky et al., 2009; Ruijs, N., Peetsma, T., 2009; Sindelarova, 1996,
2008; Silonova, Klein, 2015; Valenta, Michalik, Lecbych, 2012; Zelina, 1996;
Zelina et al., 2002; Zezulkova, 2011, Zovinec, 2014; Zovinec et al., 2014.

Already in the process of developing communicative competence in pupils
with lower academic achievement Doherty-Sneddon (2005) consider non-
verbal communication as the most effective approach, what he arguments
with the state that if we want to communicate with pupils effectively, we
have to understand them sufficiently even without words. This is, according
to the author, a precondition for acquiring verbal communication. According
to Hlebovd and Dordovi¢ovd (2015) the communicative competence
improvement is related to reading competence, thus the mastery of right
technique and way of reading, as well as the reading comprehension. During
the Slovak language and literature lessons while working with literary
text we can create for the pupils an appropriate communicative situation
supporting their communicative and reading competence, what we consider
to be a source status quo in the context of improving their school success
also in other lessons and disciplines. In this regard in the study we present
methodology and results from the conducted research focused on the
development of reading competence in socially disadvantaged pupils with
mild intellectual disabilities in special elementary school, while working
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with the adaption of selected literary text from Hive$ova-Silanova Children
of the Sun.?

Within the conducted research we formulate research problem:

Is there any relation between the reading competence level (technique
and way of reading, reading comprehension) examined by using static testing
and the level in cognitive functions (sorting, sequential auditory memory,
short-term visual memory, supplementing sequential patterns, perspective
taking, and verbal planning) examined by using dynamic testing in socially
disadvantaged pupils (from marginalised Romany communities) with mild
intellectual disabilities, educated in the 4* grade in special elementary school?

From the research problem resulted for us following research questions:

1. What is the reading competence level (technique and way of reading,
reading comprehension) in socially disadvantaged pupils (from
marginalised Romany communities) with mild intellectual disabilities,
educated in the 4" grade in special elementary school, by using static
testing?

2. What are the deficits in cognitive functions in socially disadvantaged
pupils (from marginalised Romany communities) with mild intellectual
disabilities, educated in the 4" grade in special elementary school, by
using dynamic testing?

3. How could the stimulation of deficits in cognitive functions influence
(sorting, sequential auditory memory, short-term visual memory,
supplementing sequential patterns, taking perspective, and verbal
planning) the level of reading competence (technique and way of
reading, reading comprehension) in socially disadvantaged pupils
(from marginalised Romany communities) with mild intellectual
disabilities, educated in the 4" grade in special elementary school?

Research objective consists of verification of the cognitive stimulation
programme effectiveness built on the methodology of dynamic testing of
cognitive functions (sorting, sequential auditory memory, short-term visual
memory, supplementing sequential patterns, perspective taking, and verbal
planning) and focused on the improving of reading competence level (technique
and way of reading, reading comprehension) in socially disadvantaged pupils
(from marginalised Romany communities) with mild intellectual disabilities,
educated in the 4" grade in special elementary school, particularly at the
Slovak language and literature lessons.

3 BARFIELD, S., HLEBOVA, B., CINA, S.: Deti Sinka/Children of the Sun/Khameskere chave.
PreSov: Faculty of Education, University of PreSov in PreSov, 2014. 15 p. ISBN 978-80-555-
1100-9.
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Research methodology:

1.

Define basic terms and educational strategies, which are related
to the research issue, and thus offer an overview in examined
are in the context of education of socially disadvantaged pupils
(from marginalised Romany communities) with mild intellectual
disabilities in Slovakia and abroad.

Detectinputlevel of selected variables (reading competence, cognitive
functions) in the research sample of socially disadvantaged pupils
(from marginalised Romany communities) with mild intellectual
disabilities (N = 4), educated in the 4™ grade in special elementary
school, by using selected testing battery.*

Compile cognitive stimulation programme’® as a supplement to
school curricula for improving selected variables (cognitive functions,
reading competence) and verify its effectiveness in the research
sample of socially disadvantaged pupils (from marginalised Romany
communities) with mild intellectual disabilities (N = 4), educated in
the 4% grade in special elementary school at the Slovak language and
literature lessons.

Detect output level of selected variables (reading competence,
cognitive functions) in the research sample of socially disadvantaged
pupils (from marginalised Romany communities) with mild
intellectual disabilities (N = 4), educated in the 4™ grade in special
elementary school, by using selected testing battery.®

Analyse relation between the level of reading competence (technique
and way of reading, reading comprehension) and the level in cognitive
functions (sorting, sequential auditory memory, short-term visual
memory, supplementing sequential patterns, perspective taking, and
verbal planning) in the research sample of socially disadvantaged
pupils (from marginalised Romany communities) with mild
intellectual disabilities (N = 4), educated in the 4" grade in special
elementary school.

Propose the recommendations for special educational practice
for improving reading competence in socially disadvantaged pupils
(from marginalised Romany communities) with mild intellectual
disabilities, educated in the 4™ grade in special elementary school at
the Slovak language and literature lessons.
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Educational assessment of reading in younger pupils (Cizmrovi¢, Kalna, 1991), Dynamic
assessment of congintive skills in children ACFS-cz (Lidz, Krej¢ova, 2014).

Compiled cognitive stimulation programme is built on the methodology of dynamic testing
of cognitive functions ACFS-cz (Lidz, Krejcova, 2014) and it is focused on the development
of cognitive functions (sorting, sequential auditory memory, short-term visual memory,
supplementing sequential patterns, taking perspective, and verbal planning).

Educational assessment of reading in younger pupils (Cizmrovi¢, Kalna, 1991), Dynamic
assessment of congintive skills in children ACFS-cz (Lidz, Krej¢ova, 2014).
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Based on the research objective following research hypotheses are
formulated:

Hypothesis 1: Proposed cognitive stimulation programme has positive
impact on the level of cognitive functions in socially disadvantaged pupils
(from marginalised Romany communities) with mild intellectual disabilities;
due to the cognitive stimulation programme implementation, the pupils
will exhibit less errors in cognitive functions in the output measurement in
correlation with the input measurement.

Hypothesis 2: Proposed cognitive stimulation programme has positive
impact on the level of reading competence in socially disadvantaged pupils
(from marginalised Romany communities) with mild intellectual disabilities;
due to the cognitive stimulation programme implementation, the pupils
will exhibit less errors in reading competence in the output measurement in
correlation with the input measurement.

Hypothesis 2.1: Level of reading competence - in the area of reading
technique in socially disadvantaged pupils (from marginalised Romany
communities) with mild intellectual disabilities will be statistically significantly
influenced by the stimulation of cognitive functions.

Hypothesis 2.2: Level of reading competence - in the area of the way
of reading in socially disadvantaged pupils (from marginalised Romany
communities) with mild intellectual disabilities will be statistically significantly
influenced by the stimulation of cognitive functions.

Hypothesis 2.3: Level of reading competence - in the area of reading
comprehension in socially disadvantaged pupils (from marginalised Romany
communities) with mild intellectual disabilities will be statistically significantly
influenced by the stimulation of cognitive functions.

Deduction from the hypotheses 1, 2, 2.1, 2.2, 2.3: In the hypotheses
verification we assume that due to the compiled cognitive stimulation
programme, built on the methodology of dynamic testing of cognitive
functions ACFS-cz(2014),insocially disadvantaged pupils (from marginalised
Romany communities) with mild intellectual disabilities, their reading
competence will be improved. Simultaneously, we assume that one of the
important pillars of the reading competence (technique and way of reading,
reading comprehension) improvement are the cognitive functions (sorting,
sequential auditory memory, short-term visual memory, supplementing
sequential patterns, perspective taking, and verbal planning), which are
important for pupils also for acquiring other academic skills. Based on the
above we might conclude that the less deficits the socially disadvantaged
pupils (from marginalised Romany communities) with mild intellectual
disabilities will exhibit within their cognitive functions, the higher level of
the reading competence will be found in them. Our preconditions ae based
on the research findings from authors in as domestic as well as in foreign
context - e.g. Granlund, M., Olsson, C. Karlan, G., 2007; Hlebova, 2012;
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Hlebov4, Palkova, Dordovi¢ova, 2015; Klein, 2008; Kovaléikova, 2009, 2010,
2015a, 2015b, 2015¢, 2017; Liptakova, 2012; Krejcova, 2013; Pokorna,
2010; Rosinsky a kol., 2009; Ruijs, N., Peetsma, T., 2009; Sindelarova, 2007;
Silonova, Klein, 2015; Zezulkova, 2011; Zezulkova, 2013; Zovinec, 2014,
which verify positive impact of the cognitive stimulation on mental deficits
of pupils in educational process.

Variables operationalization

Within the research examination of causal relation independent variable
is represented by compiled cognitive stimulation programme (verified in
the research) and a pupil’s age. Dependent variables are represented by
the level of reading competence (technique and way of reading, reading
comprehension) and the level of cognitive functions (sorting, sequential
auditory memory, short-term visual memory, supplementing sequential
patterns, taking perspective, and verbal planning).

Research characteristics

In the conducted research we particularly lean on the methodological
procedures of the authors (Gavora, 2010; Koval¢ikova, 2009; Svec a kol.,
1998). In order to describe in the research relations of examined variables
and subsequently formulate a proposal for creating cognitive stimulation
programme for socially disadvantaged pupils (from marginalised Romany
communities) with mild intellectual disabilities, we focused the research
on mapping the current level of examined variables (reading competence,
cognitive functions) in selected pupils (N = 4) in form of case studies
with using input and output measurements. For detecting the mentioned
levels we used static testing of reading competence, dynamic testing of
cognitive functions, structured observations of a pupil’s behaviours, so
we can categorise the research into paradigm of quantitative-qualitative
research (Komplot, In: Svec et al., 1998). According to Frascati manual in
terms of OECD (Organization for Economic and Cultural Development 1994,
In: Svec et al, 1998) we might categorise this research also as applied
research, as it is focused on gathering new information with specific aim
raising from social practice. Moreover, its character is interdisciplinary,
which means that it integrates its activities into a fusion of two disciplines
of science and education, and thus it is focused on the examination of
dependants of learning achievement and failure related to psychological and
cognitive determinants. From the environmental point of view we can title it
as naturalistic or field research (Svec et al., 1998). Aim of the quantitative-
qualitative research is to gather such information on examined topic that are
verifiable. Its basic component is measurement, by which we gain necessary
information that are expressed numerically and by description too.

14
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Characteristics of research tools and methods

In the research will be implemented following research methods - static
test, dynamic test. Structured observation. Testing battery will consist of
static test: Educational assessment of reading in younger pupils (Cizmarovic,
Kalnd, 1991) for measuring level of reading competence of examined pupils;
dynamic test: Dynamic assessment of cognitive functions in children ACFS-cz
(3 - 6 years) (Lidz, Krejcova, 2014) for measuring level of cognitive functions
of examined pupils. Other applied research method is structured observation
of a pupil’s behaviour, which structure will be used from recommended
methodology of ACFS-cz (2014) in dynamic testing of cognitive functions of
pupils.

1. Educational assessment of reading in younger pupils (CiZzmarovi¢,

Kalng, 1991) is static testing tool for measuring a level or reading
performance - for analysing errors in the technique and way of
reading and in the reading comprehension, which will be scored
according to three main categories — way of reading (spells, syllables,
omits words, presumes words, double reading, fluent reading); errors
in technique of reading letters/syllables (confuses letters - letters
similar by shape, sound-like letters, unlike letters; omits letters, adds
letters); syllables (confuses syllables, omits syllables, adds syllables);
comprehension (reproduces individually, reproduces only with
supporting questions, does not understand text).
For assessing the level of reading competence we have chosen text no.
4 titled Little stone (In: CiZzmarovi¢, Kalna, 1991, p. 60) with the total
amount of 87 words; the text was chosen after comparison of its level
with curricula defined in Educational programme for pupils with
mild intellectual disabilities ISCED 1 - primary education (2009), in
which terms is the education of pupils in special elementary school
in educational variant A implemented.

2. Dynamic assessment of cognitive functions (ACFS-cz)
(Application of Cognitive Functions Scale, Czech version, Lidz, Jepsen,
Krejcova, 2014) is dynamic tool inspired by methods of Feuerstein
and approach of Vygotsky, and it is specific for inclusion of current
curriculum into pupils’ evaluation. ACFS consist of 6 scales, four of
them are essential - sorting, short-term auditory memory, short-term
visual memory, supplementing of sequential patterns, supplementing
scales are focused on taking perspective, i.e. ability of pupils to take
thoughts of other people, and on verbal planning. Method of dynamic
assessment examines level of improvement, but also overall reactivity
towards intervention, empirically it was verified in various studies
(e. g. Haywood; Lidz, 2007, In: Mertin, Krejc¢ova et al., 2016).
Objective of the assessment of cognitive skills of pupils in dynamic
testing is to find out, how much those skills are in a concrete pupil
reversible (in what extent is it possible to improve them and what
do we need for it). Dynamic assessment offers rich and concrete
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information on what and in which conditions can a pupil learn and
have can we help him with that. Since the intellectual static test
assess potential of a pupil based on single performance, focal task
of the dynamic approach is orientation on thought process, to which
a pupil got as a reaction on specific support from an adult. Principle
of diagnostic interest is not current performance in a set of tasks, but
range and character of the change, which occurs after implementation
of specific interventional strategy. Which means, to what extent and
in what way we have to help a pupil to manage something, what he
cannot do individually. In the dynamic approach this is considered to
be an indicator of real intellectual potential of an individual (Mertin,
Krejcova et al.,, 2016).

3. Structured observation of a pupil’s behaviours leans on the
form for assessing a pupil’s behaviour, which is the part of Dynamic
assessment of cognitive functions in children ACFS-cz (Lidz, Jepsen,
Krejcova, 2014)” methodology. It will be used in the research
for observation of a pupil’s behaviours in the dimensions - self-
regulation (a pupil regulates and/or supresses impulsive reactions),
endurance (when completing a task), tolerance and frustration
(a pupil continues in a task despite the level of difficulty of a task
might be demotivating), flexibility (a pupil tries alternative solutions
or he corrects himself when working on an assignment), motivation
(significant response/reaction or interest in a task or material),
interaction (interest in mutual social interaction), response (interest
for a help from examiner during intervention) in dynamic testing of
cognitive functions of pupils.

Research sample characteristics

Research was conducted at the Special elementary school in Bardejov.®
Research sample (case studies) consisted of 4 pupils from socially
disadvantaged backgrounds (from marginalised Romany communities)
with mild intellectual disabilities aged 11 years, whose names were changed
in the research. Selection of the respondents was realised after qualified
and precisely considered deliberate selection/sampling. We built on the
Educational programme for pupils with mild intellectual disabilities (ISCED
1 - primary education, 2009), which should be followed in the 4" grade in
special elementary school with educational variant A and where the pupils
should have already acquired the competence of right technique and way of
reading and reading comprehension, what was our criterion in the research
sampling.

7 LIDZ, C., JEPSEN, R. H., KREJCOVA,L., 2014. Dynamické testovdni kognitivnich funkci u déti
ACFS (cz). Otrokovice: Propsyco, p. 19.

Research was conducted with the consent from principal of Associated school Pod
Papiertiou in Bardejov and with informed consent of legal representatives of selected
research respondents.
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DYNAMIC ASSESSMENT OF COGNITIVE FUNCTIONS -

INTERPRETATION OF RESEARCH FINDINGS

The content consists of interpretation from research findings of dynamic
assessment of cognitive functions in the research sample (N = 4) in socially
disadvantaged backgrounds (from marginalised Romany communities) with
mild intellectual disabilities, on the basis of input and output measurements
in subtests: sorting, sequential auditory memory, short-term visual memory,
supplementing sequential patterns, perspective taking, and verbal planning,
which were implemented for the cases - Frantisek, Daniel, Jaroslav, Roman
(table 1 and 2), and that was before and after the application of compiled
cognitive stimulation programme.

Table 1 Dynamic assessment of cognitive functions of pupils - input and
output measurements (Source: own processing)
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Table 2 Dynamic assessment of cognitive functions of pupils - descriptive
statistics for gathered data (Source: own processing)

Interpretation of the findings from dynamic assessment of cognitive
functions (ACFS-cz) in different subtests of cognitive functions:

Subtest: Sorting

Average amount of gained points in the area of sorting in the input
measurement is 7, in the output measurement was 11,5. Standard deviation
decreased from 2 to 1. Minimum amount of points in the input measurement
was 4, in the output it was 10. Median for the input measurement was 8
points, for the output it was 12.

Subtest: Sequential auditory memory

Average amount of gained points for the input measurement is 9,5 and
for the output it is 10,75. Standard deviation in the category decreased
minimally (input = 2,89, output = 2,5). Minimal amount of points gained in
the subtest sequential auditory memory was in the input measurement 6, in
the output it was 8. Maximal amount of points in the output measurement
increased from 13 in the output to 14.
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Subtest: Short-term visual memory

In the input measurement pupils gained in average 8 points, in the output
itwas 11,75. Standard deviation in the output measurement decreased from
the input 1,16 to 0,5. In the input measurement pupils gained minimally 7
points, maximally 9. In the output measurement was recorded minimum
of 1, in the output it was 12.

Subtest: Supplementing of sequential patterns

Average amount of gained points in this category was in the input
measurement 15,75, in the output measurement it was 17,25. Standard
deviation compared to the input measurement decreased significantly.
Minimal amount of points gained in this category in the input measurement
was 12, in the output it was 16. Maximal amount of points gained in the
input and output measurement was 18.

Subtest: Perspective taking

In the subtest perspective taking we recorded input average amount
of 2,25 points, in the output it was 10,75. However, standard deviation
increased significantly from 0,5 in the input measurementto 3,2 in the output
measurement. Minimal amount of points gained in the input measurement
was 2, maximal was 8. Median for the subtest perspective taking was in the
input measurement 2, in the output it was 10,5. Maximal amount of gained
points in the input measurement was 3, in the output increased to 14 points.

Subtest: Verbal planning

Results in the subtest verbal planning show increase of gained points, as
it was in previous subtest also. Average amount of gained points in the input
test was 6,75, in the output it was 10. Standard deviation decreased slightly
from 2,5 to 1,63. Minimal amount of points gained in the input measurement
was 4, in the output it was 8. Median of the input measurement was 6,5,
median of the output measurement increased to 10.

Statistically significant differences were examined with Mann-Whitney
U-test, which are summed up in table 3.
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Table 3 Dynamic assessment of cognitive functions of pupils - statistically
significant differences in input and output measurement with
Mann-Whitney U-test (Source: own processing)

Statistically significant difference of the findings in favour of the output
measurement compared to the input was recorded in the subtests sorting,
short-term visual memory, and perspective taking. Testing was realized at
the level of significance of a = 0,05. Results are summed up in the following
chart.

Chart1 Dynamic assessment of cognitive functions of pupils -
statistically significant differencesin inputand output measurement
with Mann-Whitney U-test (Source: own processing)
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In overall evaluation p-value calculated with Mann-Whitney U-test
was 0,0294, what is level lower than the level of significance, where the
assessment was conducted. Result is statistically significant and it is
possible to generalize it on wider population.

OBSERVATION OF A PUPIL'S BEHAVIOURS IN DYNAMIC
ASSESSMENT OF COGNITIVE FUNCTIONS - RESULTS INTERPRETATION

The content consists of interpretation of the observation of pupils
‘behaviours in dynamic assessment of cognitive functions, i.e. structured
observation of pupils’ behaviours according to recommended methodology
of ACFS-cz (2014). The form for structured observation consists of 7 items
focused on observation of a pupil in areas - self-regulation (a pupil regulates
and/or supresses impulsive reactions), endurance (when completing a task),
tolerance and frustration (a pupil continues in a task despite the level of
difficulty of a task might be demotivating), flexibility (a pupil tries alternative
solutions or he corrects himself when working on an assignment), motivation
(significant response/reaction or interest in a task or material), interaction
(interest in mutual social interaction), response (interest for a help from
examiner during intervention).

Overall evaluation of pupils’ behaviours (N=4) in the input, interventional,
and output phase of the process of dynamic assessment of cognitive functions,
which is presented within different items that we recorded according to the
form ACFS-cz’ for cases - Franti$ek, Daniel, Jaroslav, and Roman:

1. Self-regulation: A pupil regulates and/or supresses impulsive
reactions - in the input, interventional and output phase we
recorded the item: a pupil concentrates carefully and does not handle
with a material impulsively in all cases (FrantiSek, Daniel, Jaroslay,
and Roman).

2. Endurance: Endurance in problem solving - in the input,
interventional and output phase we recorded the item: a pupil solves
a task rather than giving up in cases (Daniel, Jaroslav, Roman); the
item complains about level and length of a task, but after reinforcement
he finishes it was recorded in one case (FrantiSek).

3. Tolerance and frustration: A pupil continues in a task despite the
level of difficulty of a task might be demotivating - in the input,
interventional and output phase was recorded the item: did not occur,
not possible to assess in cases (Daniel, Jaroslav, Roman), the item: it

®  Processed according to the methodology of a pupil’s behaviour observation. In: LIDZ, C.,

JEPSEN, R. H., KREJCOVA,L., 2014. Dynamické testovdni kognitivnich funkci u déti ACFS-cz.
Otrokovice: Propsyco, p. 19.
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is possible to calm him down and despite frustration he continues on
a task in one case (Frantisek).

4. Flexibility: A pupiltries alternative solutions or he corrects himself
when working on an assignment - in the input, interventional and
output phase was recorded the item: he keeps on the original solution;
he cannot make a change in all cases (FrantiSek, Daniel, Jaroslav, and
Roman).

5. Motivation: Great response/reaction or interest in material or
assignment - in the input, interventional and output phase was
recorded the item: he reacts neutrally to material or task in two cases
(Frantisek, Roman); transition of the item: he reacts enthusiastically
to material or task in the input phase to the item: he reacts neutrally
to material and task in the interventional and output phase in two
cases (Daniel, Jaroslav).

6. Interaction: Interest in mutual social interaction - in the input,
interventional and output phase was recorded the item: he joins
a discussion, but answers very simply in three cases (FrantiSek, Daniel,
and Roman); item: he joins a discussion and keeps a conversation
going in one case (Jaroslav).

7. Response: Interest in help form a teacher - in the input,
interventional and output phase was recorded the item: he listens
actively and willingly, cooperates and uses contributions and strategies
in two cases (Jaroslav, Roman); the item: he listens passively, but
willingly; he tries a little to use new strategies in two cases (FrantiSek,
Daniel).

Within the implementation of dynamic assessment of cognitive functions
in the items of structured observation of pupils’ behaviours was in all
cases recorded the ability of self-regulation of behaviour, positive impact
of motivation, effort for mutual communication between teacher and
pupil; deficiencies were recorded in the pupils’ endurance in completing
assignments, in flexibility of pupils and their ability to work individually
(pupils demanded help and reinforcement from a teacher).

IMPLEMENTATION OF THE STIMULATION PROGRAMME FOR
IMPROVEMENT OF COGNITIVE SKILLS OF PUPILS

Special-education intervention for socially disadvantaged pupils (from
marginalised Romany communities) with mild intellectual disabilities
represents compiled stimulation programme. In the process of creating
the programme we focused on development of cognitive functions (sorting,
sequential auditory memory, short-term visual memory, supplementing
sequential patterns, taking perspective, and verbal planning), which we
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consider to be a predictor of the reading competence level increase. We
built on the methodology of dynamic assessment of cognitive functions
of children ACFS-cz (Lidz, Krejcova, 2014),'° which importance lies in the
fact that during implementation a teacher can, with asking the questions
(intervention), when completing an assignment, discover potential of
learning abilities of pupils and simultaneously teach them how to learn.
Moreover, in the stimulation programme we also built on the assumption
that cognitive skill of pupils are not static, therefore we focused on the
thought processes of pupils (a way he came to achievement, what kind of
intervention he required). During the stimulation we created for a pupil
enriching environment, we used questions and tasks, which improved
his thinking, while we respected individual approach towards each pupil
(according to the recommendations of authors Mertin, Krejcova etal., 2016).

In the implementation of stimulation programme we worked with worked
with source literary text Children of the Sun - literally processed adaptation
of eponymous Romany folk-tale from Hive$ova-Silanova,'! out of which we
used in the intervention word and picture (text and illustration). Every
pupils got his own book (folder-book) and plenty of aids for completing
different tasks. In every task and intervention we motivated, praised and
reinforced a pupil all the pupil for better performance. Our aim was to make
a pupil experience, during the tasks completing for the cognitive functions
stimulation, positive emotions and success form achieved performance.

The stimulation programme for improving cognitive function was
incorporated into a scheme, which was proposed according to different
phases of a lesson’s management. This consists of organisational part with
aims, aids, methods and forms of stimulation; stimulation part - contains 5
tasks for improving cognitive functions, while each tasks contains other 5
options for intervention for a pupil. Part of the stimulation programme was
also form for Intervention and a pupil’s behaviour evaluation, which was taken
from the assessment tool ACFS-cz (2014). Compiled cognitive stimulation
programme within the research was implemented in special-educational
practice four times a week (individual stimulation = 45 minutes), during two
months (April 2017 - May 2017).

Stimulation programme: Sorting

Tasks for a pupil for improving his cognitive function - sorting require
certain extent of abstraction, an ability to identify partial characteristics
of selected suggestions, their mutual comparison, systematic and complex
procession of selected suggestions (ACFS-cz, Lidz, Krejcova, 2014).

10 LIDZ, C, JEPSEN, R. H., KREJCOVA,L., 2014. Dynamické testovdni kognitivnich funkci u déti
ACFS-cz. Otrokovice: Propsyco.

11 BARFIELD, S., HLEBOVA, B., CINA, S.: Deti Sinka/Children of the Sun/Khameskere chave.
PreSov: Faculty of Education, University of PreSov in Presov, 2014. 15 p. ISBN 978-80-555-
1100-9.
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Different interventional tasks enhance a pupil to sort various objects and
thus improve his cognitive skills. Main objective of cognitive stimulation
is to teach a pupil to categorise objects according to specific characteristic.
Implementation of the stimulation programme leads to understanding of
sorting objects into groups according to concrete characteristics - firstly
according to shape (group of letters, group of numbers), then according
to colours (group of objects of blue colour, red colour, yellow colour, green
colour), subsequently according to pictures from the book (group of
pictures with human figures, group of pictures with images of nature, group
of pictures illustrating seasons autumn and winter, group of pictures with
the Sun); the final task directs to improvement of a pupil’s ability to sort
out from the letters those, with which he can put together the title of book
Children of the Sun.

The assignments are focused on the development of reading
competence of pupils - technique and way of reading, with using
identification of different letters of alphabet and creating nomenclature
names.

Stimulation programme: Sequential auditory memory

Tasks for a pupil for improving cognitive function - sequential auditory
memory require concentration of his attention for listening to a story
(auditory perception) and an ability to remember different sequences
of a story in three parts - introduction, core, conclusion (ACFS-cz, Lidz,
Krejcova, 2014).

Different interventional tasks enhance a pupil to focus on listening to
the folk-tale record and subsequent reproduction of listened story. Main
objective of cognitive stimulation is to teach a pupil to remember the story
in parts based on its listening and be able to reproduce it. Implementation of
the stimulation programme directs to improvement of auditory perception
- firstly with creating words from right syllables that occurred in the story
(with this task we followed the cognitive function - sorting); then with
correct sorting out of the words that occurred in the story; with reproducing
the story in parts (introduction, core, conclusion) based on its listening; the
final task leads to improvement of a pupil’s ability to reproduce whole story
briefly and individually.

Theassignmentsarefocused onthe developmentofreadingcompetence
of pupils - technique and way of reading, reading comprehension, with
using auditory analysis and synthesis of a word, with an ability to speak in
the reproduction of different parts of the listened story, and finally the whole
story in its causal and logical continuity of the text.
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Stimulation programme: Short-term visual memory

Tasks for a pupil for improvement of cognitive function - short-term
visual memory require remembering and recollecting of information,
which pupil perceived with his senses (hearing and sight). It is development
of ability called visual mechanic memory of a pupil (ACFS-cz, Lidz, Krejcova,
2014).

Different interventional tasks enhance a pupil to remember, hold and
recollect from his memory the listened story with visual perception. Main
objective of cognitive stimulation is to teach a pupil to remember and
reproduce listened story with exercising his visual mechanical memory.
Implementation of the stimulation programme directs to improvement
of visual perception - firstly with listening to the story (with this task
we followed the cognitive function - sequential auditory memory) and
simultaneously with reading illustrations in the book; then with sorting out
the illustrations that are not related to the story (with this task we followed
the cognitive function - sorting), further with creating illustrated synopsis
of the story (from the pictures in the book), and finally with reproducing the
story in parts with using illustration for it; the final task directs to detailed
reproduction of whole story individually with the illustrated synopsis.

Theassignmentsarefocused onthedevelopmentofreadingcompetence
of pupils - technique and way of reading, reading comprehension, with
applying auditory and visual perception in reading the book, comparison
of word and image, reading the illustrations - reproduction of the story in
parts, and finally the reproduction of whole story in its causal and logical
continuity of the text.

Stimulation programme: Supplementing sequential patterns

Tasks for a pupil for improving cognitive function - supplementing
sequential patterns require concentration of attention for realization of
sequences (seriality). Task for a pupil is to register important characteristics
of selected suggestions, realize more than one significant characteristic of
the suggestions and to use already acquired skills from using terms: shape,
colour, size (in stimulation the cognitive function of sorting) pupil (ACFS-cz,
Lidz, KrejCova, 2014).

Different interventional task enhance a pupil to wunderstand
supplementing of objects into a set in right order according to specific
rules and characteristics. Main objective of cognitive stimulation is to
teach a pupil to understand the rules of supplementing objects according
to sequential patterns. Implementation of the stimulation programme
directs to improvement of visual perception and objects seriality - firstly
with putting objects into a set according to specific rules; then with applying
those rules in putting letters in a word; further with assigning right words
into sentence according to those rules; and finally with right reading of
created sentences; the final task leads to inventing new titles for the book.
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With the above tasks we followed already stimulated cognitive functions -
sorting, sequential auditory memory, and short-term visual memory.

Theassignmentsarefocusedonthe developmentofreading competence
of pupils - technique and way of reading, reading comprehension, with
applying auditory and visual perception in strengthening seriality in a word
and a sentence according to the rules of logical continuity.

Stimulation programme: Perspective taking

Tasks for a pupil for improving cognitive function - perspective taking
require from a pupil an ability to empathize with emotional reactivity and
thinking of another person, ability to think, whether another person can
react to someone’s instructions. The emphasis is given particularly on verbal
and non-verbal expressions of a pupil, with which he is trying to instruct
another person in work, what can manifest his ability to think about another
person. During the intervention we improve metacognitive processes of
pupils focused on the perception of selected children’s picture book (ACFS-
cz, Lidz, Krejcova, 2014).

Different interventional tasks enhance a pupil to empathise into a role
of another person and support improvement of the communicative skill
- speaking. Main objective of cognitive stimulation is to teach a pupil to
empathise into emotional reactivity and thinking of another person, also to
be able to instruct that person in a concrete situation. Implementation of
the stimulation programme directs to improvement of a pupil’s ability to
understand emotional reactivity of someone else, to be able to predict his
behaviour and teach him to instruct someone in a concrete situation - firstly
with changing of roles of a pupil and a teacher (pupil in a position of teacher);
subsequently with the intervention for a pupil, how he should instruct
a teacher; and finally with re-exchange of the roles of pupil and teacher.
With the tasks we followed already stimulated cognitive functions - sorting,
sequential auditory memory, short-term visual memory, and supplementing
sequential patterns.

Theassignmentsarefocused onthe developmentofreading competence
of pupils - technique and way of reading, reading comprehension, with
applying auditory and visual perception, as well as the speaking ability
in changing the roles of pupil and teacher - a pupil in a teacher position
learns to induct a situation how to proceed in learning something new, while
he enhances also his own cognitive functions in the process of mastering
reading, writing, and drawing.

Stimulation programme: Verbal planning

Tasks for pupils for improvement of cognitive function - verbal planning
require from a pupil an ability to describe verbally sequence of steps in
an activity. In a certain way it corresponds with the cognitive function of
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supplementing sequential patterns, because the common denominator is
seriality - ordering the steps in a certain sequence (e.g. in reproducing a story
it is introduction, core and conclusion) (ACFS-cz, Lidz, Krejcova, 2014).

Different interventional tasks enhance a pupil to verbal communication.
Main objective of cognitive stimulation is to teach a pupil to describe with
own words the sequence of steps in inventing own story. Implementation
of the stimulation programme directs to improvement of a pupil’s ability
to understand certain rules in inventing own story in causal and logical
continuity of a text corresponding with introduction, core, and conclusion.
Firstly a pupil reads the story on his own, while reading he comments
illustrations in the book; then he reproduces the story in causal and logic
continuity of the text (introduction, core, and conclusion); furthermore
he invents his own story (or he diversifies original story and title of the
book according to his own fantasy) in causal and logic continuity of the
text (introduction, core, and conclusion); and finally he retells own story
(with own illustrations also) in his own book about Lavutaris; in the final
part a pupil is able to recognize the differences between his own story and
the original one. With the tasks we followed already stimulated cognitive
functions - sorting, sequential auditory memory, short-term visual memory,
supplementing sequential patterns, and perspective taking.

Theassignmentsarefocused onthe developmentofreadingcompetence
of pupils - technique and way of reading, reading comprehension, with
applying auditory and visual perception, as well as the speaking ability and
creative thinking in inventing own story - book about Lavutaris (including its
title and illustrations) in causal and logic continuity of the text (introduction,
core, and conclusion), and thus we stimulate cognitive functions of pupils in
the process of mastering reading, writing, and drawing,.

STATIC ASSESSMENT OF READING COMPETENCE - RESEARCH
FINDINGS INTERPRETATION

Content of this part are the research findings interpretation!? of reading
competence of socially disadvantaged pupils (from marginalised Romany
communities) with mild intellectual disabilities (N = 4) based on static
assessment - input and output measurement, in the dimensions way of reading,
reading technique, and reading comprehension in the overall evaluation of
the cases - FrantiSek, Daniel, Jaroslav, and Roman. The input measurement of
reading competence was carried out before the implementation of cognitive
stimulation programme, the output measurement of reading competence
after the implementation of cognitive stimulation programme in the research
sample (N = 4) focused on the improvement of identified deficits in selected
variables (cognitive functions, reading competence).

12 Statistical analysis was implemented in following programmes: © Microsoft Excel 2013 ©

Minitab Statistical Software 17.
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1. Reading competence of pupils - evaluation for number
of errors I. (reading technique)

Results from input and output measurement of the dependent variable
reading competence - evaluation for number of errors I. (technique of reading)
are presented in table 4, in chart 2 and 3.

Table 4 Reading competence: evaluation for number of errors 1. (reading
technique) - Input and output measurement (Source: ow procession)

Chart 2 Reading competence: evaluation of number of errors I. (reading
technique) - input and output measurement
(Source: ow procession)

Summary for variable — Number of errors I. - Output measurement

Anderson-Darling Normality Test
A-Squared 0,43
P-Value 0,137
Mean 15,000
StDev 8,287
Variance 68,667
Skewness  -1,62388
Kurtosis 2,51800
N 4
Minimum 3,000
IstQuartile 6,250
Median 18,000
3rd Quartile 20,750
Maximum 21,000
95% Confidence Interval for Mean
5 1814 28,186
95% Confidence Interval for Median
3,000 21,000
— I — 95% Confidence Interval for StDev
4,694 30,897

95% Confidence Intervals

Mean.

3
8

25 30
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Chart 3 Reading competence: evaluation of number of errors I. (reading
technique) - input and output measurement
(Source: ow procession)

Summary for variable - Number of errors I. - Input measurement

Anderson-Darling Normality Test
A-Squared 0,64
P-Value 0,029

Mean 23,000
StDev 12,083
Variance 146,000
Skewness  -1,91596
Kurtosis 375183
N 4

Minimum 5,000
istQuartile 10,750
Median 28,000
3rd Quartile 30,250
,ﬁ\\ Maximum 31,000
= 95% Confidence Interval for Mean
3 o 3 % %= 30 3,773 42221
95% Confidence Interval for Median

5,000 31,000
— [+ 95% Confidence Interval for StDev

6,845 45,052

95% Confidence Intervals

Median

Average number of errors that pupil made while reading the text in input
measurement was 23, in the output decreased to 15. Median 28 in the input
and in the output 10 less. Minimal number of errors in the input measurement
was 5, in the output it was 3. Maximal for the input measurement was 31,
in the output measurement one of the pupils made maximally 21 errors.
Deviance decreased from 12,083 to 8,287 (table 5).

Mann-Whitney U-test indicates that the differences that were recorded
during measurements are not statistically significant at the level
of significance a = 0,05 despite that descriptive statistics indicates
significant improvement in the quality of reading.

Table 5 Reading competence: evaluation for number of errors I. (reading
technique) - inputand output measurement (Source: own procession)

N Median
Number of errors = input measurement 4 28,00
Number of errors =output measurement 4 18,00

Point estimate forn1 -n2is 9,00
97,0 Percent CI for 1 - n2 is (-15,99;28,00) W = 23,0

Test of N1 =2 vsnl # 2 is significant at 0,1939
The test is significant at 0,1913 (adjusted for ties)

Final differences are evident in the following chart no. 4 as well.
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Chart 4 Reading competence: evaluation for number of errors I. (reading
technique) - input and output measurement (Source: own procession)

Box plot — Number of errors .

30

25

20

Number of errors

Input measurement Output measurement

2. Reading competence of pupils - evaluation for number
of errors II. (way of reading)

Results from input and output measurement of dependent variable
reading competence - evaluation for number of errors Il. (way of reading) are
presented in table 6, chart 5 and 6.

Table 6 Reading competence: evaluation for number of errors Il. (way of
reading) - input and output measurement (Source: own procession)

Descriptive statistics indicates improvement also in the dimension - way
of reading.
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Chart 5 Reading competence: evaluation for number of errors II. (way of
reading) - input and output measurement (Source: own procession)

Summary for variable - Number of errors Il. — Input measurement
Anderson-Darling Normality Test

A-Squared 064

P-Value 0,029

Mean 23,000

Stev 12,083

Variance 146,000

Skewness 191506

Kurtosis  3,75183

N 4

Minimum 5,000

IstQuartile 10,750

Median 28,000

3rd Quartile 30,250

,/”/ﬁ\\ Maximum 31,000
| = 95% Confidence Interval for Mean

5 S S 5 &5 75 3773 42,221
95% Confidence Interval for Median

5,000 31,000
— [+ 95% Confidence Interval for StDev

6,845 45,052

95% Confidence Intervals

Chart 6 Reading competence: evaluation for number of errors II. (way of
reading) - input and output measurement (Source: own procession)

Summary for variable — Number of errors Il. - Output measurement

Anderson-Darling Normality Test

A-Squared 041
P-Value 0,159
Mean 14,750
StDev 8,008
Variance 65,583
Skewness  -1,63100
Kurtosis  2,70940
N 4
Minimum 3,00

[ "

IstQuartie 6,250
\ Median 17,500
™~ 3rd Quartile 20,500
/ Maximum 21,000

] 95% Confidence Interval for Mean
. 3 B B 20 1,864 27,636

95% Confidence Interval for Median
3,000 21,000

— - 95% Confidence Interval for StDev
4,588 30,195

95% Confidence Intervals

Mean.

Median [ |

Average number of errors in the input measurement was 23, in the
output it was considerably lower, 14,75. Median for input measurement was
28, for output 17,5. Least errors of a pupil in the input measurement was5,
in the output 3. Maximal in the input measurement was 31, in the output 21.
The change occurred also in the deviance of number of errors. In the input
measurement was recorded deviance of 12,083, in the output 8,098. Also
in this case, in the quality of reading improvement was recorder (thus the
reduction of number of errors).
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Statistical significance of the results will be verified with Mann-Whitney
U-test (table 7).

Table 7 Reading competence: evaluation for number of errors Il. (way of
reading) - input and output measurement (Source: own procession)

N Median
Number of errors = input measurement 4 28,00
Number of errors =output measurement 4 17,50
Point estimate fornl -n2 is 9,50
97,0 Percent CI forn1 -n2is (-16,00;28,00) W = 23,0
Test of N1 =n2 vs N1 # N2 is significant at 0,1939
The test is significant at 0,1913 (adjusted for ties)

P-value is higher than the level of significance, where the assessment was
implemented. Differences are not statistically significant and it is not
possible to generalise them on wider population. Differences in favour of the
output measurement compared to the input for examined group of pupils
verifies following chart 7, as well.

Chart 7 Reading competence: evaluation for number of errors Il. (way of
reading) - input and output measurement (Source: own procession)

Box plot — number of errors Il.

30

25

20

Number of errors

Input measurement Output measurement
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3. Reading competence of pupils - evaluation of reading
comprehension

Results from input and output measurement of dependent variable
reading competence - reading comprehension are presented in the table 8.

Table 8 Reading competence - reading comprehension - input and output
measurement (Source: own procession)

In the output measurement of the reading competence - reading
comprehension compared to the output measurement, improvement of
reading comprehension was recorded in cases Daniel and Roman, unchanged
state in case FrantiSek and Jaroslav. Statistical procession of this dimension
is presented in the summary table 9 for cases (N = 4) - FrantiSek, Daniel,
Jaroslav, and Roman.

4. Reading competence - evaluation for errors in reading
technique, ways of reading, and reading comprehension

Content of this part are the research findings interpretation®® of reading
competence of socially disadvantaged pupils (from marginalised Romany
communities) with mild intellectual disabilities (N = 4) based on static
assessment - input and output measurement of errors in the dimensions of
way of reading, reading technique, and reading comprehension in the overall
evaluation of cases - FrantiSek, Daniel, Jaroslav, and Roman (table 9).

13 Statistical analysis was implemented in following programmes: © Microsoft Excel 2013 ©

Minitab Statistical Software 17.
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Table 9 Reading competence: reading technique and way of reading, reading
comprehension - input and output measurement (Source: own
procession)

yes 2 0
0,035589 yes

no 2 4

yes 2 0
0,035589 yes

no 2 4

yes 0 0
- no

no 4 4

yes 2 1
0,023052 yes

no 2 3

yes 0 2
0,035589 yes

no 4 2

yes 0 0
- no

no 4 4

yes 2 0
0,035589 yes

no 2 4

yes 2 0
0,035589 yes

no 2 4

yes 2 3
<0,05 yes

no 2 1

yes 1 1
0,153042 no

no 3 3

yes 2 0
0,035589 yes

no 2 4
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yes 2 1
0,023052 yes

no 2 3

yes 4 4
- no

no 0 0

yes 2 1
0,023052 yes

no 2 3

yes 1 1
0,153042 no

no 3 3

yes 1 2
0,023052 yes

no 3 2

yes 4 1
0,0021111 yes

no 4 3

yes 0 0
- no

no 4 4

yes 2 0
0,035589 yes

no 2 4

yes 1 3
0,001367 yes

no 3 1

yes 3 1
0,001367 yes

no 1 3

yes 0 0
- no

no 4 4

*aggravation compared to the input measurement

35



STUDIE Z0 SPECIALNE] PEDAGOGIKY/STUDIES IN SPECIAL EDUCATION
Roénik 6,2017, & 2. ISSN 2585-7363

However, chi-square indicates statistically significant difference in
the results marked with red colour (assessment was implemented at the
significance level of a = 0,05, p < 0,05).

Improvement of results in reading competence after implementation
of the stimulation programme was recorded in the reading technique
- failure in length of phoneme, confusion in length of phoneme, omission of
syllables, addition of syllables, failure in diacritic wedge, inappropriate pause
in a sentence, incorrect intonation in middle of a sentence, in the way of
reading - spells, fluent reading, groups of words with incorrect intonation,
in the reading comprehension - reproduces individually, reproduces by
questions. Aggravation of results compared to the input measurement was
recorded in the reading technique - confusing of words, and in the way of
reading - speculates words.

Conclusions and discussion

Following prior research results of selected variables (reading
competence, cognitive functions) based on implemented static and dynamic
assessment, as well as the observation of pupil’s behaviours in dynamic
assessment of cognitive functions in socially disadvantaged pupils (from
marginalised Romany communities) with mild intellectual disabilities
(N = 4) the most important findings will be described. Those are indicated
according to the paper’s research objective, which lied in the verification of
effectiveness of cognitive stimulation programme compiled according to the
methodology of dynamic assessment of cognitive functions (sorting, sequential
auditory memory, short-term visual memory, supplementing sequential
patterns, perspective taking, and verbal planning) for improvement of the
reading competence level (reading technique and way of reading, reading
comprehension) in socially disadvantaged pupils (from marginalised Romany
communities) with mild intellectual disabilities, educated in the 4" grade in
special elementary school, particularly at the lessons of the Slovak language
and literature.

From the stated research objective resulted following questions, on
which are presented following answers found in the research:

Research question 1: What is the reading competence level (technique
and way of reading, reading comprehension) in socially disadvantaged pupils
(from marginalised Romany communities) with mild intellectual disabilities,
educated in the 4™ grade in special elementary school, by using static testing?

The research results will be compared with Curriculum for pupils with
mild intellectual disabilities (ISCED 1 - primary education, 2009), which
defines the level of reading competence which should be achieved by pupils
in the 4™ grade in special elementary school with educational variant
A in the Slovak language and literature subject. According to this, a pupil
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should have acquired - reading of simple short texts correctly and with
comprehension; there should also be practising of correct verbal accent and
natural intonation; development of ability to orient in read text; development
of culture of spoken word of pupils; and creating habits for correct breathing
correct articulation and literary pronunciation.

It follows that pupils should handle fluent reading of simple texts with
comprehension. Based on the research findings in the way of reading
dimension we can say that there were significant differences between the
pupils. Out of four pupils there was only one (case Jaroslav) who could read
fluently, one of the pupils (case Roman) read with uncertain syllabling,
two pupils (cases Daniel and FrantiSek) could read the text with spelling.
Difference occurred also in the reading technique. Based on the research
findings that in the analysis of errors in reading, pupils exhibited most often
errors related to confusing shape-dissimilar letters. Uncommon errors were
found in confusing shape-similar and sound-similar letters. In three cases
(Roman, Daniel, and FrantiSek) was recorded while reading skipping or
adding of letters, moreover very often occurred confusing of words. While
reading there also occurred problems related to a sentence melody, problem
of double reading, which indicates non-affirmation with flowing reading -
connecting syllables into words while reading. In the dimension reading
comprehension in the input measurement there was only one pupil (case
Jaroslav), who could individually reproduce text, in other cases (Roman,
Daniel, and FrantiSek) was recorded preproduction of text only with
questions. In the output measurement were able to individually reproduce
the text Jaroslav, Daniel, and Roman. Frantisek still reproduced text only by
questions.

Research question 2: What are the deficits in cognitive functions in
socially disadvantaged pupils (from marginalised Romany communities) with
mild intellectual disabilities, educated in the 4" grade in special elementary
school, by using dynamic testing?

Ourresearch findings from the input measurement of dynamicassessment
of cognitive functions (sorting, sequential auditory memory, short-term visual
memory, supplementing sequential patterns, perspective taking, and verbal
planning) in pupils from socially disadvantaged backgrounds with mild
intellectual disabilities indicates deficits of pupils in cognitive functions -
sequential auditory memory, perspective taking, and verbal planning.
In the output measurement of cognitive functions after implementation of
compiled stimulation programme for improvement of cognitive functions
was recorded strengthening of deficit cognitive functions - sequential
auditory memory, perspective taking, however the deficiencies remained still
in all pupils in the cognitive function - verbal planning.
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Research question 3: How could the stimulation of deficits in cognitive
functions influence (sorting, sequential auditory memory, short-term visual
memory, supplementing sequential patterns, taking perspective, and verbal
planning) the level of reading competence (technique and way of reading,
reading comprehension) in socially disadvantaged pupils (from marginalised
Romany communities) with mild intellectual disabilities, educated in the 4™
grade in special elementary school?

Our observations from the research of reading competence of pupils after
implementation of the stimulation programme for improvement of cognitive
functions indicate that in the dimension way of reading under the influence
of stimulation of cognitive function - sequential auditory memory was
recorded improvement in the way of reading of pupils; in the dimension
reading technique after the stimulation of cognitive function - sequential
auditory memory was recorded improvement in the reading technique
of pupils; in the dimension reading comprehension after the stimulation
of cognitive functions - short-term visual memory, verbal planning was
recorded improvement in the reading comprehension.

In the following part will be verified research hypotheses,'* which were
formulated based on the research objective and research questions related
to selected variables (cognitive functions, reading competence).

Hypothesis 1: Proposed cognitive stimulation programme has positive
impact on the level of cognitive functions in socially disadvantaged pupils
(from marginalised Romany communities) with mild intellectual disabilities;
due to the cognitive stimulation programme implementation, the pupils
will exhibit less errors in cognitive functions in the output measurement in
correlation with the input measurement.

Verification of our assumptions from the research might be relied on
the interpretations of research findings evaluated with statistical methods,
based on which we state that hypothesis 1 was verified. Our research
findings in the input measurement of dynamic assessment of cognitive
functions (sorting, sequential auditory memory, short-term visual memory,
supplementing sequential patterns, taking perspective, and verbal planning)
in pupils show that the lowest score was achieved by pupils in cognitive
functions - sequential auditory memory (Jaroslav, Roman), perspective
taking (Daniel), verbal planning (FrantiSek). After the implementation
of compiled stimulation programme for improvement of cognitive
functions in the out measurement was recorded strengthening of deficit
cognitive functions - sequential auditory memory, perspective taking, what
influenced positively the level of reading competence of pupils in the output
measurement, however in all cases (Jaroslav, Roman, Daniel, and FrantiSek)
remained still deficiencies in the cognitive function verbal planning.

1+ Statistical analysis was implemented in following programmes: © Microsoft Excel 2013 ©

Minitab Statistical Software 17.
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In the overall evaluation, p-value calculated with Mann-Whitney U-test
was 0,0294 what is a vale lower than the level of significance, where the
testing was implemented. Result is statistically significant and it is
possible to generalise it on a wider population.

Hypothesis 2: Proposed cognitive stimulation programme has positive
impact on the level of reading competence in socially disadvantaged pupils
(from marginalised Romany communities) with mild intellectual disabilities;
due to the cognitive stimulation programme implementation, the pupils
will exhibit less errors in reading competence in the output measurement in
correlation with the input measurement.

Verification of our assumptions from the research might be relied on
the interpretations of research findings evaluated with statistical methods,
based on which we state that hypothesis 1 was verified. Our research
findings in the input measurement of reading competence of pupils in the
output measurement after the implementation of stimulation programme
for improvement of cognitive functions compared to the input measurement
indicate thatin the dimension way of reading after the stimulation of cognitive
function - sequential auditory memory was recorded improvement in the
way of reading in cases (Daniel - acceleration of reading, Jaroslav - reading
without skipping words, Roman - reading by syllabication without confusing
words, Frantisek - reading by spelling without speculating words and double
reading).Inthe dimension reading technique after the stimulation of cognitive
function - sequential auditory memory was recorded improvement in
the reading technique in cases (Jaroslav, Roman, and Daniel - decrease of
errors in reading, FrantiSek - minimal improvement, shift in reading full
words). In the dimension reading comprehension after the stimulation of
cognitive functions - short-term visual memory, verbal planning was
recorded improvement in reading comprehension in cases (Jaroslav, Roman,
and Daniel - individual reproduction of text without supporting questions,
FrantiSek — minimal improvement; remained ability to reproduce text only
by questions).

Chi-square test indicates statistically significant differences in results
(testing was implemented at the level of significance o = 0,05, p < 0,05).

Hypothesis 2.1: Level of reading competence — in the area of reading
technique in socially disadvantaged pupils (from marginalised Romany
communities) with mild intellectual disabilities will be statistically significantly
influenced by the stimulation of cognitive functions.

The hypothesis is verified with evaluation of research findings with
mathematical-statistical methods, based on which we state statistically
significant differences after the implementation of stimulation programme
in results in reading technique - confusing length of phoneme, failure in
length of phoneme, omission of syllables, addition of syllables, omission of
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diacritic wedge, skipping words, inappropriate pause in a sentence, incorrect
intonation in middle of a sentence.

Hypothesis 2.2: Level of reading competence - in the area of the way
of reading in socially disadvantaged pupils (from marginalised Romany
communities) with mild intellectual disabilities will be statistically significantly
influenced by the stimulation of cognitive functions.

The hypothesis is verified with evaluation of research findings with
mathematical-statistical methods, based on which we state statistically
significant differences after the implementation of stimulation programme
in results in way of reading - spelling, fluent reading, groups of words with
incorrect intonation.

Hypothesis 2.3: Level of reading competence - in the area of reading
comprehension in socially disadvantaged pupils (from marginalised Romany
communities) with mild intellectual disabilities will be statistically significantly
influenced by the stimulation of cognitive functions.

The hypothesis is verified with evaluation of research findings with
mathematical-statistical methods, based on which we state statistically
significant differences after the implementation of stimulation programme
in results in reading comprehension - reproduces individually, reproduces
by questions.

At the end of research results we search the answer for the importance of
formulated research problem:

Is there any relation between the reading competence level (technique
and way of reading, reading comprehension) examined by using static testing
and the level in cognitive functions (sorting, sequential auditory memory,
short-term visual memory, supplementing sequential patterns, perspective
taking, and verbal planning) examined by using dynamic testing in socially
disadvantaged pupils (from marginalised Romany communities) with mild
intellectual disabilities, educated in the 4 grade in special elementary school?

Based on the conduced research on reading competence in socially
disadvantaged pupils (from marginalised Romany communities) with
mild intellectual disabilities with static assessment and level of cognitive
functions with dynamic assessment in the output measurement of reading
competence after the implementation of compiled stimulation programme
(according to methodology of dynamic assessment) for improvement of
cognitive functions was recorded compared to the input measurement
improvement in reading technique and way of reading, as well as in
the reading comprehension. Thus we can consider positive influence
of the stimulation of cognitive functions of pupils on the level of reading
competence, and subsequently on their potential school success.
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In the study we dealt with the issue of cognitive stimulation of reading
competence in socially disadvantaged pupils (from marginalised Romany
communities) with mild intellectual disabilities, educated in the 4™ grade of
special elementary school. In its drafting we based on the current problems
of education of these pupils, in who we attempt for the improvement of their
reading competence with stimulation of cognitive functions. Acquiring of
literary Slovak language for these pupils is difficult also due to the fact that
their mother tongue is Romany language. Intention of presented research
findings rises from the current need for improvement of reading competence
in these pupils, also based on targeted stimulation of cognitive functions,
which has positive influence on the examined issue. In the research was
implemented static assessment of pupils (input and output measurement) for
examining the level of reading competence and dynamic assessment (input
and output measurement) for examining the level of cognitive functions, as
well as the relation of cognitive functions with process of mastering reading
competence of pupils in Slovak language. Special-educational intervention
in the process of reading competence improvement consisted of compilation
and implementation of stimulation programme for improvement of cognitive
functions of pupils. Importance of conducted research is that the effectiveness
of implementation of compiled cognitive stimulation programme for
reading competence in selected research respondents was recorded, thus
we document achievement of research objective, and simultaneously the
research findings are considered to be beneficial for special-educational
practice.
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MENTAL HEALTH OF CHILDREN IN FOSTER CARE -
COMPARATIVE STUDY

Dusevné zdravie deti z detskych domovov -
komparativna studia

Tatiana Dubayovd,’ Anna Lechmanovd?

Abstract: Children caught by the social welfare system and placed in foster families (FF)
often bring to such families traumatic experiences and chronic feeling of unsatisfied needs.
Objective of the paper is to determine mental vulnerability of children in foster homes,
compare a group of children with disability and those without disability, and compare the
findings with intact children in selected European countries. Furthermore, the purpose
of this paper is to contribute with research findings to the arguments for increasing the
number of expert employees specialised in the work with children exposed to traumatic
events. The research sample consisted of 119 children (61 girls and 63 boys) from foster
homes. The children were 13.7 (13.8 for girls and 13.6 for boys) years old on average and
average length of their stay in foster care was 6.8 years for girls and 5.7 years for boys. 49
children were diagnosed with some type of disability, 67 children did not have any disability
diagnosed. Using the Strengths and Difficulties Questionnaire (SDQ-Svk), children were
assessed for the components of Emotional Symptoms, Conduct Problems, Hyperactivity/
Impulsivity, Peer Relationship Problems, Prosocial Behaviour, and total scores. The overall
assessment of mental health problems showed that boys are more vulnerable compared
to girls nearly in all areas, except for the Emotional Symptoms where both groups scored
similarly. As regards the prognosis of possible deterioration of mental health, girls without
disabilities show the lowest risk of mental disorders, boys with a disability show the greatest
risk. Research confirmed increased occurrence of symptoms which may classify children
from foster homes into categories of children with higher risk in the area of mental health
and development of mental disorders.

Key words: foster home, mental vulnerability, child with disability, deprivation, mental
health.

Abstrakt: Deti zachytené socidlnym systémom a umiestnené do ndhradnej starostlivosti
(NS) prichddzaji do nej casto s traumatickymi zdZitkami a skusenostami s chronickym
nenaplnenim potrieb. Cielom prispevku je zistit mieru mentdlnej vulnerability deti
v detskych domovoch, porovnat’ skupinu deti s postihnutim a bez postihnutia a porovnat’
zistené vysledky s detmi $tandardnej populdcie vo vybranych eurdpskych krajindch. Ucelom
prispevku je vyskumnymi zisteniami prispiet k argumentdcii potreby zvySovania poctu
odbornych zamestnancov specializovanych na prdcu s detmi s traumatickymi skiisenostami.
Vyskumny subor tvorilo 119 deti (61 dievcat a 63 chlapcov) z detskych domovov. Priemerny
vek deti bol 13,7 (13,8 u dievéat, 13,6 u chlapcov), priemernd dika pobytu v ndhradnej
starostlivosti bola u dievcat 6,8 a u chlapcov 5,7 roka. U 49 deti bol diagnostikovany nejaky
1
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typ postihnutia, 67 deti nemalo diagnostikované Ziadne postihnutie. Pomocou dotaznika
Prednosti a nedostatkov (SDQ-Svk) boli hodnotené deti v subSkdlach emociondlne
symptémy, problémové sprdvanie, hyperaktivita/impulzivita, problémy v rovesnickych
vztahoch, prosocidlne sprdvanie a celkové skére. V celkovom hodnoteni problémov
v oblasti dusevného zdravia bolo zistené, Ze chlapci st ohrozenejSou skupinou oproti
dievcatam v takmer vSetkych oblastiach okrem emociondlnych symptémov, kde dosahovali
rovnaké vysledky. Z hladiska prognézy mozného zhorsenia dusevného zdravia najniZsiu
pravdepodobnost’ vzniku dusevného ochorenia maju dievcatd bez postihnutia, najhorsiu
chlapci s pridruZenym postihnutim. Vyskum potvrdil zvyseny vyskyt prejavov, pre ktoré deti
z detskych domovov méZu byt zaradené do kategdrie deti so zvySenym ohrozenim v oblasti
dusevného zdravia a vzniku dusevnych ochorent.

KIicové slova: detsky domov, mentdlna vulnerabilita, dieta s postihnutim, deprivdcia,
dusSevné zdravie.

Theoretical Background

Statistics of the Centre of Labour, Social Affairs and Family reveal that
14,065 out of more than 1 million children in Slovakia were raised outside
their primary families in 2016, and 4,744 children out of that figure were
placed in foster homes based on a court ruling on their placement in foster
care?. Act 36/2005 Coll. on Family (updated in April 2017) defines foster
care as ,a series of isolated, successive, and mutually conditioning provisional
measures which substitute the personal care for minor by parents in the event
that parents do not, or cannot, provide such care”. Foster care may take
several forms: kinship care, foster parents, and institutional care which
usually takes place in foster homes.

JIf parent abuses his/her parental rights and obligations particularly by
way of maltreatment, abuse, negligence of a minor, or other ill treatment
of a minor, or if parent neglects, in a gross manner, the parental rights and
obligations despite previous warnings, the court shall deprive the parent of
his/her parental rights®, states the Act 36/2005 Coll. Under Art. 37(3), this
law lays down the following on the reasons leading to a child removal from
family:

- forthe purposes of making expert diagnostics, placement in a facility

carrying out expert diagnostics for no more than six months;

- forthe purposes of providing specialised help to a minor or improving
the family and social situation of a minor, placement in a facility for
no more than six months;

- for the purposes of re-socialising drug and other addicts, placement
in a facility offering re-socialisation programmes for drug and other
addicts.

3 Available at: http://www.upsvar.sk/detske-domovy-a-ine-zariadenia/detske-domovy/
vybrane-statisticke-ukazovatele.html?page_id=130708.
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However, Vasek (2011), Bruskas (2008), Simms et al. (2000), and other
authors believe that children thus become a part of the so-called risk
group and if not provided specialised care in time, their development may
be seriously impaired. Research works carried out in multiple countries
reveals that despite some of the parameters of their lives become better
after such children had been placed in a foster home, e.g. well-balanced
diet, health care, stable and safe environment, etc., as many as 50 — 70 % of
these children manifest medium up to strong symptoms of mental disorders
(Pecora et al., 2009; Lehmann et al., 2013).

Many of the children placed in FC bring the so-called deprivation
experience from their families when their needs, whether physiological,
emotional, or social, have not been satisfied long enough to a satisfactory
extent (Langmeier, Matéjcek, 2014; Simms a kol., 2000; Vagnerova 2004;
Skoviera, 2007; Zezulova, 2012, etc.). The gravity of the impact of such
experience on a child is also determined by other factors, such as the age of
the child when the deprivation/trauma experience occurred, temperament,
compensation factors in the child’s social environment, etc. It is frequently
accompanied by other traumatic experiences, such as maltreatment, abuse
or gross negligence in the primary family, or by traumas occurring in the
foster home placement process.

As the above authors say, the range of behaviours produced by these
children with such experience is wide and individual considering the
experience of individual children. They also frequently manifest childish
behavioural patterns and emotional immaturity as a consequence of their
powerlessness and the feeling of uncertainty. They may seem to be passive
and apathetic or, on the contrary, impulsive and aggressive as amanifestation
of their defence mechanisms which serve as alternative satisfaction
patterns. Their search for a substitute object which would satisfy this need
may be very intense appearing as inadequate behaviour in social situations.
Inappropriate behaviour they choose to attract attention leads to negative
reactions in their environment rather than to emotional acceptance, and
therefore they are frequently labelled ,troublesome children’. Negative
feedback of those around them sometimes leads to the reinforcement of
their inappropriate behaviour rather than to its correction. Skoviera (2007)
describes the following characteristic symptoms in children placed in foster
care: emotional and social disruption manifested through affects, absence
ofideals, lower ambitions. These children lack enthusiasm for higher values
and their volitional qualities are made weaker. Their social relationships are
characteristic for a weaker intensity of positive choices. Simms et al. (2000),
Pecora et al. (2009) and others make a link between bad life experiences
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of this group of children and the higher risk of mental disorders occurring
later in life.

Koubekova (2004a) defines mental health as an optimum functioning
of mental activity which is characterised by adequate perception of reality,
appropriate autonomy, positive self image, self-confidence, good social
adjustment, integrity of the personality and its focus on a meaningful life
goal. World Health Organisation defines it as , a state of well-being in which
every individual realizes his or her own potential, can cope with the normal
stresses of life, can work productively and fruitfully, and is able to make
a contribution to her or his community”and believes that it is determined by
socio-economic, biological, and the environmental factors which contribute
to the seriousness of the illness. In the broadest sense of the word, mental
health could be understood as an optimum functioning of mental activity
which is characterised by adequate perception of reality, appropriate
autonomy, positive self image, self-confidence, good social adjustment,
integrity of the personality and its focus on a meaningful life goal (Koubekovs,
2004a). Although the expression ,mental health’ evokes medicinal content,
the World Federation of Mental Health (WFMH) (2013) recommends to
take it as an expression associated with the areas of pedagogy, social work,
and human rights. It is associated with children growing up in poverty,
socially disadvantaged backgrounds, or with children who were exposed to
a traumatic event (Richter, 2003; Evans, 2004; Bruskas, 2008).

The above research works by Pecora et al. (2009) and Lehman et al.
(2013) only confirm higher prevalence of mental health disorders in the
population of children placed in foster care compared to the children of
the intact population. No similar research has been undertaken in Slovakia
yet, but similar results could be expected based on the analyses of the
group of children with special educational needs conducted so far. Previous
research projects undertaken in Slovakia revealed differences in the mental
vulnerability results which were worse for the children with disability or
impairment, i.e. pupils who face higher mental strain, educated in the
conditions of integration, in various areas of mental health compared to the
peers from intact population (Dubayovd, 2015a, 2015 b, 2016). The reason
for this difference most probably lies in the greater strain that the integrated
pupils have to face and their more frequent confrontation with failure.
Generally speaking, we may assume that children living in the conditions
of increased and chronic stress would reach worse results in the areas of
mental health problems as well.

The goal of the paper is to determine mental vulnerability represented
by the Strengths and Difficulties Questionnaire (SDQ-Svk) sub-scales in
children in foster homes, compare the group of children with disability and
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without disability, and then compare the results found with the results of the
children from intact population in the selected European countries. Three
main research questions have been posed based on the above arguments: Is
there a difference between boys and girls in the mental health dimensions
measured by SDQ-Svk? Will there be a difference in individual dimensions
of mental health between children if they are divided into children with
disability and those without disability? Do children from foster care score
worse than children from intact population in other countries?

Research Methods and Methodology

Strengths and Difficulties Questionnaire (SDQ-Svk)

The Strengths and Difficulties Questionnaire was developed in the
1990°s by a group of London University researchers - Goodman, Melzer, and
Baily (Goodman, 1997). Their goal was to develop a tool which would be able
to identify, in a short time, the behaviour of children which could be viewed
as risk behaviour from the perspective of mental disorder occurrence. Until
the present day, it has been translated into 60 languages and may be used for
diagnostic purposes for free. It consists of 25 items diagnosing the child in
the area of his/her Emotional Symptoms, Conduct Problems, Hyperactivity/
Impulsivity, Peer Relationship Problems, and Prosocial Behaviour. Total
scores represents the child‘s vulnerability. Each item is assessed using
a three-point scale: false-partially, true-totally, true. The Questionnaire
is a valid tool able to quite precisely predict development of a psychiatric
diagnosis later in the child‘s life (Goodman et al., 2000). It can be used as
a quick screening test to screen psychiatric problems of children in clinical
or educational practice, but in Slovakia it has only been used in the context
of research. It is able to determine whether the symptoms correspond to
normal values, borderline range, or whether their intensity has already
reached the pathological scores. Each sub-scale has its own borderline
defined for problem assessment (Goodman, 2001).

The reliability of individual sub-scales expressed as Cronbach's alpha
indicates a very good internal consistency of individual components:
emotional symptoms (CA = 0.791), conduct problems (CA = 0.850),
hyperactivity/impulsivity (CA = 0.898), peer relationship problems
(CA =0.801), and prosocial behaviour (CA = 0.869).

Research Sample

Data were collected from December 2016 to February 2017. As has
already been mentioned above, 4,744 children have been placed in foster
homes in total, but due to better accessibility we have focused on foster
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homes in Eastern Slovakia only. Obtaining permits of the managers of the
foster homes contacted, children aged 10 to 18 years from these homes
were included in the research. This age category was considered to be
representative considering the development of symptoms monitored.
Children were SDQ-Svk assessed by caregivers who have the best knowledge
of their behaviour. The research sample consisted of 119 children (61 girls
and 63 boys) placed in foster homes from five foster homes in Eastern
Slovakia chosen based on accessibility. Children from the selected foster
homes have lived in two foster home types, namely in the family-like homes
(115 children) and in the foster boarding homes (4 children). Considering
the disproportion of placement in foster home types, the type of home
was not taken into consideration in the analyses. The children were 13.7
(13.8 for girls and 13.6 for boys) years old on average. The stay in foster
care varied from one year up to 16 years, and the average length of stay in
foster care was 6.8 years for girls and 5.7 years for boys. 49 children were
diagnosed some type of disability (36.2% of girls, and 50.8% of boys), but
exact diagnoses have not been determined; 67 children were not diagnosed
any disability at all. Although the stay of children with disability in a foster
home was 6,9 years and that of children without disability was 5.8 years
on average, no statistically significant difference has been found as to the
average duration of the stay between the children with disability and those
without disability.

Research Results

Mental health of children in foster homes in Slovakia

Research results were analysed in three main stages. In the first stage,
average results in individual dimensions of mental health were surveyed
separately for girls and for boys. These values were further assessed using
the Kruskal-Wallis nonparametric test to compare the independent samples.
Boys and girls did not manifest a statistically significant difference in the
emotional symptoms area. Remarkably, the value in this area whether for
girls or for boys did not exceed 4, a value considered to be the upper limit
for values not showing pathology. However, compared to girls boys showed
differences in the remaining areas - conduct problems, hyperactivity/
impulsivity, peer relationship problems, and prosocial behaviour in which
boys scored significantly worse than the girls (Table 1).
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Table 1 Differences between boys and girls in the mental health dimensions
measured by SDQ-Svk (Source: our own compilation)

325(21) | 3.15(1.8)

423(2.7) | 3.05(2.4) p=0.014
6.07 (25) | 4.28(2.4) p =0.001
331(1.9) | 2.60 (1.6 p=0.038
557(23) | 6.67(23) p=0.021
16.82 (6.6) | 12.98 (6.1) p = 0.006

Abbreviations:

ns = non-ssignificant difference, p = significance level, AM = arithmetic mean, SD = standard
deviation

In the second stage, the groups of children with disability and those
without disability were compared in individual mental health dimensions
(Table 2). The only dimension scored by all children within the limits of
non-pathological parameters was the emotional symptoms dimension. All
groups scored under 4, but both boys and girls without disability scored
better than the children with disability. However, all groups of children
ranged on average within borderline or pathological values in the conduct
problems dimension. Boys with and without disability had worse results
in the hyperactivity/impulsivity area than the girls whose average value
ranged within the limits of non-pathological intensity. Boys and girls with
disability manifested greatest peer relationship problems; as regards
prosocial behaviour, both groups of girls scored within the standard norm,
but boys with and without disability scored close to the pathological values.
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Table 2 Differences in individual mental health areas according
to SDQ-Svk between children from foster homes with disability or
impairment and children without disability or impairment

(Source: our own compilation)

3.68 (2.31)

2.80 (1.88)

3.57 (1.43)

2.92 (2.01)

4.90 (2.86)

3.53 (2.49)

4.24 (2.83)

2.38 (1.87)

6.23 (2.55)

5.90 (2.47)

4.85 (2.60)

3.97 (2.22)

3.71 (1.92)

2.90 (1.88)

3.19 (1.94)

2.22 (1.36)

5.65 (2.65)

5.50 (1.98)

6.62 (2.75)

6.70 (2.12)

18.51
(6.63)

15.03
(6.30)

15.75
(6.10)

11.49
(5.66)

Abbreviations:
AM = arithmetic mean, SD = standard deviation

Mental health of children from foster homes in Slovakia and from intact
population of children in the European countries

Within the third stage, the results of children in FC were compared with
the values of intact children. Considering the wide age span, we decided to
compare our results with the results found in international research works.
If we wanted to compare the results of the children we had monitored and
the children from the intact population, we would have to create a sample of
intact children with similar properties, which would not necessarily result
in getting representative outcome considering the scope and diversity of
the sample. Therefore, we decided to compare the results of our group of
children with the results of international studies surveying the SDQ values
in a standard population of children. Even though the age of children from
the European studies/research projects does not fully correspond to our
sample, the results are more than interesting. To compare the normative
data, we decided to make use of the research work by G. M. Marzocchi (2004)
who used the Strengths and Difficulties Questionnaire to compare children
of the standard population in the Southern Europe. This research work
covered an extensive research sample of 1,284 children, 294 children from
Italy, 181 children from Portugal, and 809 children from Spain. Whereas it
was carried out by a stable team of researchers, it was, despite differences in
the age group, selected as a representative project due to the consistency of
data collection (Table 3). These samples of children show evident difference
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nearly in all dimensions. The prosocial behaviour results are identical with
those of the children of the Italian populations, but all other dimensions
resulted in significantly worse results for children from foster homes than
for the children from other countries.

Table 3 Comparison of a population of children from foster homes
in Slovakia with the results of a standard population of 7 and 8 years
old children from Italy, Portugal, and Spain
(Source: our own compilation)

Abbreviations:
N = number of respondents, B = boys, G = girls, AM = arithmetic mean, SD = standard deviation

Discussion

The research work presented aimed at determining the mental health
risk in children from foster homes. It researched the difference between
boys and girls placed in a foster home in individual dimensions of mental
health defined by the SDQ-Svk questionnaire and furthermore, the difference
in these dimensions depending on the child’s disability. Last but not least,
we were interested in the values shown by children from foster homes in
Slovakia compared to the children from the standard intact population in
some European countries.

The overall assessment of mental health problems showed that boys
are more vulnerable compared to girls nearly in all areas, except for the
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Emotional Symptoms where both groups scored similarly. We may expect
the emotional problems to start manifesting more visibly in boys than in
girls. We may expect the problems of emotional nature in boys to be more
frequently manifested as conduct problems, peer relationship problems, and
as a disrupted concentration.

Comparison of the children with disability and those without disability
revealed that when it comes to the prognosis of possible worsening of
mental health, girls without disability are the least likely to develop a mental
health disorder; this group was the only one to reach the average total scores
falling within the normality limits. Boys with disability showed the greatest
vulnerability obtaining the highest total scores and even reaching, under
the clinical categories of SDQ-Svk, the pathology zone. These boys already
do manifest symptoms which would, with high probability, be assessed as
a mental disorder symptom later in life. The upper limit of the borderline
values of the total scores was also reached by boys without disability and
girls with disability, and their seriousness calls for specialised therapeutic
approach.

Despite the differences in the age of respondents compared to other
European countries, the children from foster homes score significantly
worse. Their scores ranged in the borderline zone or even reached the
pathological zone nearly in all sub-scales. This comparison confirmed the
difference in the mental health risk between the children from foster homes
and the children from the standard, intact population. Traumatic events
which affected the development of a child from a foster home appear to
be the probable factor making these children more fragile and worsening
their difficulties in the area of adaptation and coping with stress in common
school and life situations.

Late detection, inefficient field work with a family, and weak monitoring
of children living in inappropriate conditions is connected with a high
probability of children arriving in foster care homes with already developed
problems and traumatic experiences that the employees of foster homes,
professional foster parents, and other specialised teams try to compensate to
the possible extent. As Vagnerova (2004) notices, disharmony in emotional
area creates pre-disposition for inadequate reactions and the emergence
of conduct problems. Based on the results of the research presented above
and taking into consideration the research results of Goodman et al. (2000),
children raised in foster homes are more likely to develop mental health
problems than it is in the population of standard, intact, children. Therefore
it is more than necessary to develop more efficient support strategy for these
children at risk. As to the practical side of the issue, professional specialised
preparation of the employees of foster homes such as special pedagogues,
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psychologists, and social workers for work with traumatized children seems
to be useful. Strengthening the skills of individuals who take care of the child
which could play a role in the conduct problem prevention of children in
foster care making use of various support and education programs proved
to be an efficient strategy in multiple research works (Chamberlain et al,,
2008). A system approach to the resolution of this issue should also include
better accessibility of health care and psychotherapeutic services for foster
families.

The research presented above confirmed the increased occurrence of
symptoms which may classify children from foster care institutions into
categories of children with higher risk in the area of mental health and
development of mental disorders. Their vulnerability requires early and
professional therapeutic intervention which should be indicated for each
child who experienced a trauma. It also indicates more suggestions for
further research which could focus on the analysis of key moments which are
most important from the perspective of the mental development disruption.
Assessment and analysis of motives of a child‘s conduct from child‘s own
perspective could also shed new light on the matter. Relying on the research
work by Koubekova (2004 b), we may assume that the child‘s own view
of a situation may differ from the view of the adults around the child. In
her research work, adolescents with physical disability do not report more
frequent occurrence of actual psychiatric problems than their peers from
the standard population. This information could be taken as a parallel to
another assumption that children from foster homes do not necessarily
realize their otherness or may understand their problems otherwise than
the people around them, and this may complicate the upbringing process
and their cooperation.

Conclusion

Detailed diagnostics of a child at the child‘s admission in an institutional
facility and during the child‘s stay in such facility would allow for
monitoring the child using the Strengths and Difficulties Questionnaire
screening method and use it as a tool to notice changes in his/her
behaviour. If psychiatric traumas are not noticed in time, the problems in
the mental condition of the child may get worse. This would be reflected in
children’s troublesome behaviour or in the occurrence of somatic or other
difficulties. The research results prompt us to think about system change of
the help provided to children in foster care. The Strengths and Difficulties
Questionnaire seems to be an appropriate method to diagnose and spot
changes both at the emotional and behavioural level. Its simple structure,
assessment and interpretation capacity make it a perspective diagnostic
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tool which may also be used by pedagogues in foster homes or teachers at
elementary schools.
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VYZNAM PRIPRAVNYCH ROCNIKOV V EDUKACII ZIAKOV
S LAHKYM MENTALNYM POSTIHNUTIM

Importance of Preparatory Grades in Education of Pupils with
Mild Intellectual Disability

Lucia Mikurcikovd,! Frederika Megisovd?

Abstrakt: Pripravné rocniky st odbornikmi povaZované za prostriedok zefektivnenia
edukdcie Specifickych skupin Ziakov, a to predovsetkym Ziakov s mentdlnym postihnutim zo
socidlne znevyhodneného prostredia v oblasti motoriky, socidlnych zrucnosti, komunikdcie
a sebaobsluhy. Nadobudanim klicovych kompetencii v pripravnom roéniku sa zvysuje
predpoklad ich $kolskej tispesnosti v prvom roc¢niku primdrneho vzdeldvania. V sti¢asnosti
sa pocet tried pripravnych rocnikov pri Specidlnych zdkladnych Skoldch zniZuje.
Sumarizdcia, kompardcia a analyza teoretickych poznatkov o skiimanej problematike
preukdzala ich opodstatnenost’ z pohladu odbornikov. V prispevku autorky zaujimalo,
v akych oblastiach md absolvovanie pripravného ro¢nika vplyv na skolskii tispesnost’ Ziakov
s mentdlnym postihnutim. Vo vyskumnej rovine autorky predkladaji vysledky kompardcie
trovne sledovanych vedomosti a zrucnosti prostrednictvom depistdZneho vySetrenia
medzi skupinou Ziakov s lahkym mentdlnym postihnutim na Specidlnych zdkladnych
skoldch v Presovskom a KoSickom samosprdvnom kraji, ktori absolvovali pripravny rocnik,
a skupinou Ziakov s lahkym mentdlnym postihnutim, ktori pripravny rocnik neabsolvovali.
Cielom vyskumu bolo zistit' tiroven vedomosti a zruc¢nosti vo vybranych oblastiach u Ziakov
s mentdInym postihnutim po absolvovani pripravného rocnika a porovnat’ ich s tirovriou
vedomosti a zrucnosti v rovnakych sledovanych oblastiach u Ziakov s lahkym mentdlnym
postihnutim, ktori pripravny roc¢nik neabsolvovali. Vysledky vyskumu preukdzali, Ze Ziaci
s lahkym mentdlnym postihnutim, ktori pripravny rocnik absolvovali, dosahovali lepsie
vysledky vo vSetkych sledovanych oblastiach, predovsetkym v oblasti grafomotorika
a fonematické uvedomovanie nez Ziaci s lahkym mentdlnym postihnutim, ktor{ pripravny
ro¢nik neabsolvovali.

KIicové slova: Ziak s mentdlnym postihnutim, lahké mentdlne postihnutie, pripravny
rocnik, Specidlne zdkladné skoly, skolskd uspesnost, mentdlne postihnutie, skolskd zrelost.

Abstract: Preparatory grades are considered by experts as a tool for effectiveness of
education of specific groups of pupils, particularly pupils with intellectual disabilities from
socially disadvantage backgrounds in the area of motoric, social skills, communication,
and self-occupation. With acquiring key competences in the preparatory grade, there rises
an assumptions of their school success in the first grade of primary education. Nowadays
the number of classrooms of preparatory grades is on the decrease. Summarisation,
comparison, and analysis of theoretical knowledge on the examined issue has shown its
importance from the experts’ point of view. In the paper the authors were interested, in
what areas and dimension the preparatory grade graduation has any impact on school
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success of pupils with intellectual disabilities. In the research dimension, the authors
present findings from the comparison of levels of examined knowledge and skills through
screening assessment among a group of pupils with mild intellectual disabilities in special
elementary schools in Presov and KoSice region, who graduated preparatory grade, and
a group of pupils with mild intellectual disabilities, who did not attend the preparatory
grade. Aim of the research was to examine the level of knowledge and skills in selected
areas in pupils with intellectual disabilities after graduating the preparatory grade and,
subsequently, compare findings with the level of knowledge and skills in the same areas
in pupils with mild intellectual disabilities, who did not graduate the preparatory grade.
Research findings shown that the pupils with mild intellectual disabilities, who attended the
preparatory grade, scored higher in all examined areas, particularly in the area of graph-
motoric and phonemic awareness than the pupils with mild intellectual disabilities, who did
not attend the preparatory grade.

Key words: pupil with intellectual disability, mild intellectual disability, preparatory grade,
school success, intellectual disability, school maturity.

Teoretické vychodiska

V primarnom stupni vzdeldvania sa Ziaci s l'ahkym mentdlnym
postihnutim (podla zdkona § 94 ¢. 245/2008 Z. z.) mo6Zu vzdelavat
na zakladnych Skolach pre Ziakov so zdravotnym znevyhodnenim, ¢iZe
na Specidlnych zakladnych Skolach, ktoré sa vnutorne diferencuji podla
stupiia mentalneho postihnutia do troch vzdelavacich variantov - A, B, C,
tieZ na zakladnych Skolach v Specialnych triedach alebo spolu ostatnymi
ziakmi v $tandardnych triedach. Specialne triedy pri zakladnych $kolach
sa zriad'uju spravidla pre ziakov s rovnakym druhom postihnutia, pricCom
Cast vychovno-vzdelavacieho procesu sa moéZe uskuto¢iovat v Standardnej
triede zadkladnej Skoly, niektoré vyucovacie predmety alebo ¢innosti len
v Specidlnej triede. Vzdeldvanie Ziaka s mentalnym postihnutim s ostatnymi
Ziakmi v Standardnej triede zakladnej Skoly sa uskutoc¢niuje podla
individudlneho vzdelavacieho programu, ktory reSpektuje individudlne
$pecialne vychovno-vzdelavacie potreby ziaka. Ak zakladna $kola v tejto
forme vzdelava viac ako 20 Ziakov so zdravotnym znevyhodnenim,
vzdeldvania sa zucastiuje aj Skolsky Specidlny pedagog, lieCebny pedagog,
Skolsky logopéd alebo Skolsky psycholog.

Hlavnym cielom primarneho vzdelavania ziakov s l'ahkym mentalnym
postihnutim v akejkol'vek forme vzdelavania je podla Vzdelavacieho
programu pre ziakov s mentalnym postihnutim (2009) rozvinut kl'ucové
kompetencie Ziaka, ktoré vystupuji ako kombindacie takych skusenosti,
postojov a vedomosti, ktoré su vysledkom celkového procesu vzdelavania
asupotrebné navykon pracovnych, ale ajmimopracovnych aktivit vosobnom
Zivote. Zaradenie dietata do primarneho vzdeldvania predpoklada u neho
istu aroven Skolskej pripravenosti, ktoré sa stavaju prostriedkom jeho
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dalSieho rozvoja v primarnom vzdelavani. Ide predovsetkym o dostato¢nu
zrelost centralnej nervovej sustavy, laterality, motorickej a senzomotoricke;j
koordinacie, manudlnych zruc¢nosti, primeranej Urovne zrakového
a sluchového vnimania, vyvin kognitivnych procesov, ale aj o emocialnu
zrelost (Prinosilova, 2008). Ak dieta po dovrSeni 6. roku veku nedosiahne
Skolsku sposobilost, moze riaditel’ Skoly rozhodnuit o odklade zaciatku
plnenia povinnej Skolskej dochadzky dietata o jeden Skolsky rok, ako
aj o jeho zaradeni do nultého ro¢nika zakladnej $koly,® v pripade dietata so
zdravotnym znevyhodnenim do pripravného roc¢nika prislusnej zakladnej
Skoly pre Ziakov so zdravotnym znevyhodnenim (§ 19 a § 97 zakona
¢.245/2008 Z. z.).

Zriad'ovanie nultych a pripravnych ro¢nikov bolo stic¢astou tzv. novych
pristupov v edukacii Ziakov zo sociadlne znevyhodneného prostredia,
nakol'ko pedagogickd prax naznacovala, Ze vel'ky pocet SestroCnych
deti, nepripravenych pre uspesné zvladnutie prvého ro¢nika zakladnej
Skoly, pochadza prave zo socidlne znevyhodneného a vychovne menej
podnetného prostredia. Za efektivne vychodisko mézeme povazovat
presadzovanie povinnej Skolskej dochadzky v nultych ¢i pripravnych
roc¢nikoch pre deti v predSkolskom veku (Klein, Rusnakova, Silonova, 2012),
ktoré Ziju v nepriaznivom socidlnom prostredi, majd nespravnu vychovu
alebo vychova absentuje. M6ze ist aj o deti z rozvratenych rodin, rodin so
socialne a kultirne nizkou uroviiou, o deti zanedbané, osamelé, socidlne
izolované (Bajo, Vasek, 1994), u ktorych sa z tychto dévodov vel'mi ¢asto
vyskytuje $kolska nesposobilost. Podla Kleina, Rusnakovej a Silonovej
(2012) je doleZzité v pripade deti zo socidlne znevyhodneného prostredia
odlisit reparabilné alebo docCasné zaostavanie Skolskej sposobilosti
dietata od ireparabilného zaostavania skolskej spdsobilosti, ktoré vznika
z dovodu natrvalo zastaveného psychického vyvinu vplyvom zdravotného
znevyhodnenia, teda nie socidlneho znevyhodnenia.

V pripade odloZenia plnenia Skolskej dochadzky u dietata zo socialne
znevyhodneného prostredia viaceri autori odporucaju zaistenie dietatu
dochadzku v predskolskom zariadeni alebo v nultom ¢i pripravnom roc¢niku
(Bartonova, 2008; Klein, Rusnakovj, Silonova, 2012; Kogek, Barto$ova,
Krovackova, 2014 a i.). Jucovitova, Zackova, Srholcova (2007) taktie
zdOraznuju potrebu intenzivnej a cielenej prace s touto skupinou deti, a to
predovsetkym v tom pripade, ak nenavstevuju matersku Skolu. Upozornuja
aj na fakt, Ze odklad nie je ulah¢enim cohosi pre dieta, ale je to najma zavazok
voci dietatu.

3 Nulty ro¢nik zakladnej $koly je uréeny pre deti, ktoré k 1. septembru dosiahli fyzicky vek 6.
rokov, nedosiahli skolsku spdsobilost, pochadzaju zo socidlne znevyhodneného prostredia
a vzhladom na socialne prostredie nie je u nich predpoklad zvlddnutia vzdeldvacieho
programu prvého ro¢nika zakladnej Skoly (§ 19 zakona ¢. 245/2008 Z. z.).
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Pripravny rocnik sa na rozdiel od nultého roc¢nika zriad'uje pri zakladnej
Skole pre Ziakov so zdravotnym znevyhodnenim a (podla § 97 zakona
€. 245/2008 Z. z.) je urCeny ziakom, ktori k 1. septembru dosiahli fyzicky
vek Sest’ rokov, nedosiahli Skolsku sposobilost a nie je u nich predpoklad
zvladnutia prvého roc¢nika. Ide teda o typ rocnika, v ktorom sa vzdelavaju ziaci
so zdravotnym znevyhodnenim pochadzajici zo socidlne znevyhodneného
prostredia. Na rozdiel od Ziakov vzdelavanych v nultych ro¢nikoch ucitel
v edukatnom procese musi okrem socidlne znevyhodneného prostredia
prihliadat aj na vyskyt zdravotného znevyhodnenia a individualne
Specialne vychovno-vzdelavacie potreby ziaka. Podla vyhlasky ¢. 322/2008
Z. z., o Specialnych skolach sa méze v pripravnom rocniku pri Specialnej
zakladnej Skole vzdelavat najviac 6 Ziakov v triede vzdelavacieho variantu
A a B, pre vzdelavaci variant C je pre pripravny rocnik urceny pre 5 Ziakowv.
Podla zakona ¢. 245/2008 Z. z., sa absolvovanie pripravného ro¢nika zahfna
k prvému roku plnenia povinnej skolskej dochadzky.

RozlozZenie tried pripravnych ro¢nikov na Slovensku sa odliSuje podla
jednotlivych krajov. Podla idajov Centra vedecko-technickych informécii
Slovenskej republiky (Statisticka ro¢enka $kolstva - $pecialne $koly
zakladné v roku 2016) mal v Skolskom roku 2016/2017 najvyssi pocet
tried pripravnych ro¢nikov: Bratislavsky samospravny kraj - 30 % (N = 18),
KoSicky samospravny kraj - 22 % (N = 13), Trenc¢iansky samospravny kraj
- 13 % (N = 8) a PreSovsky samospravny kraj - 13 % (N = 8) (graf 1).

Graf1 Prehlad poctu tried pripravnych roc¢nikov pri Specidlnych
zakladnych Skolach v §kolskom roku 2016/2017
(Zdroj: viastné spracovanie podla tidajov Statistickej ro¢enky skolstva
- $pecidlne skoly zdkladné, 2016)

Bratislavsky kraj Trnavsky kraj B Trenciansky kraj Nitriansky kraj

Zilinsky kraj B Banskobystricky kraj m Presovsky kraj Kosicky kraj
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Najvyssipocet pripravnych ro¢nikov sanachadzal priStatnych Specialnych
zakladnych Skolach, nizsi pocet pri sukromnych a cirkevnych Specidlnych
zakladnych skolach. V Skolskom roku 2008/2009, 2009/2010, 2011/2012
az 2014/2005 sa pri cirkevnych Specialnych zakladnych Skolach pripravné
ro¢niky nenachadzali. Ako naznacuje graf 2, vyskyt pripravnych ro¢nikov
v Statnych Specidlnych zakladnych Skolach, kde je ich pocet najvy$si, ma
klesajicu tendenciu (Statisticka ro¢enka - $pecialne $koly, 2017).

Graf 2 Grafické znazornenie prehl'adu poctu tried pripravnych ro¢nikov pri
Specialnych zakladnych skolach
(Zdroj: vlastné spracovanie podla tdajov Statistickej rocenky -
Specidlne $koly zdkladné, 2017)
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Obsah vzdeldvania v pripravnom roc¢niku je dany Vzdelavacim
programom pre Ziakov s mentdlnym postihnutim pre primarne
vzdelavanie (2009) a tvoria ho viaceré vyucovacie predmety, a to rozvijanie
komunikacnej schopnosti, rozvijanie grafomotorickych zrucnosti v oblasti
Jazyk a komunikacia; matematika, vecné ucenie, pracovné vyucovanie,
hudobnd vychova, vytvarnd vychova, telesnd a sportovd vychova v rozsahu
20 hodin tyzdenne pre vzdelavaci variant A a B; pre vzdelavaci variant C
tvoria napli vzdelavacieho programu pripravného ro¢nika vyucovacie
predmety: rozvijanie komunikacnej schopnosti, rozvijanie socidlnych
zrucnosti, rozvijanie grafomotorickych zrucnosti v ramci vzdelavacej oblasti
Jazyk a komunikacia; matematika, vecné ucenie, pracovné vyucovanie,
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hudobnd vychova, vytvarnd vychova, zdravotnd telesnd vychova taktiez
v rozsahu 20 hodin tyZdenne. Vyucovaciu hodinu Specifického predmetu
rozvijanie komunikacnych zrucnosti v pripravnom rocniku zabezpecuju dvaja
pedagogicki zamestnanci. Vyhody zriad'ovania pripravného ro¢nika podla
Brtnovej-Cepickovej a Sikulovej (2010, In: Ko$ek, Barto$ov4, Kiovackova,
2014) spocivaju aj v individudlnom pristupe k Ziakovi.

Vyskumny problém a ciel vyskumu

Pocet pripravnych ro¢nikov pri Statnych Specidlnych zakladnych Skolach
ma Kklesajicu tendenciu, aj ked’ ich pocetnost sa v jednotlivych skolskych
rokoch vyrazne odliSuje (graf 2). Aj ked sa vo vSeobecnosti predpoklada
pozitivny prinos pripravnych ro¢nikov pre ziakov, v odbornej literatire sme
zaznamenali nedostatok vyskumnych a odbornych prac zaoberajticich sa
vplyvom pripravnych ro¢nikov pre skupinu Ziakov s mentalnym postihnutim.
Viacvyskumnych ¢i odbornych stadii sme identifikovali v oblasti monitoringu
a merania kvality edukacného procesu v triedach nultych roc¢nikov pri
zakladnych $kolach (pozri napriklad Klein, Rusnakova a Silonova, 2012).

Z hladiska rozvoja dietata a principov vcasnej intervencie pripravné
ro¢niky predstavuju priestor na systematicky rozvoj osobnosti Ziakov
s mentdlnym postihnutim pochadzajicich zo socidlne znevyhodneného
prostredia, ktori vo veku 6 rokov nedosiahli Skolski spdsobilost.
Pripravny rocnik tak moézZe tejto skupine deti zabezpecit intenzivnu
Specidlnopedagogicku intervenciu, ktora je pre Ziaka optimalnou vol'bou
v porovnani s odkladom skolskej dochadzky. V naSom vyskume nds zaujimal
vplyv edukicie v pripravnom rocniku na Zziaka s lahkym mentalnym
postihnutim v oblasti - grafomotorika, vseobecny vedomostny rozhlad,
fonematické uvedomovanie, matematické a ¢iselné predstavy.

Ciel'om vyskumu bolo zistit iroven vedomosti a zru¢nosti vo vybranych
oblastiach u Ziakov s mentalnym postihnutim po absolvovani pripravného
ro¢nika a porovnat ich s droviiou vedomosti a zrucnosti v rovnakych
sledovanych oblastiach u ziakov s lahkym mentalnym postihnutim, ktori
pripravny ro¢nik neabsolvovali. Nezavislou premennou v naSom vyskume
bolo absolvovanie pripravného roc¢nika Ziakmi s lahkym mentdlnym
postihnutim, teda jeho vplyv na droven dosiahnutych vedomosti a zru¢nosti
sledovanych skupin Ziakov. Zavisla premenna bola v naSom pripade tUroven
vedomosti a zru¢nosti.

Vo vyskume sme predpokladali, Ze Ziaci s lahkym mentalnym postihnutim,
ktori absolvovali pripravny roc¢nik, dosiahnu lepSie vysledky v trovni
vedomosti a zrucnosti vo vybranych oblastiach v porovnani so Ziakmi
s lahkym mentalnym postihnutim, ktor{ pripravny ro¢nik neabsolvovali.
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Charakteristika vyberového siiboru

Vo vyskume sme pracovali s dvoma vyberovymi sibormi, ktoré mali
charakter zdmerného a dostupného stiboru. Tvoriliich Ziaci (N = 40) slahkym
mentalnym postihnutim (IQ < 70) prvého ro¢nika z piatich Specialnych
zakladnych kol v Presovskom a KoSickom samospravnom kraji.

Prvy vyberovy sdbor tvorili Ziaci (N = 20), ktori absolvovali pripravny
ro¢nik. Ich priemerny vek bol 7 rokov a 2 mesiace, rok Skolskej dochadzky
bol 2,2 roka (z poctu 20 ziakov 4 Ziaci prvy rocnik opakovali). Z hladiska
pohlavia bolo 10 dievcat a 10 chlapcov (tabul'ka 1). V prvom stbore bolo 7
ziakov zo socidlne znevyhodneného prostredia.

Druhy vyberovy subor tvorili Ziaci (N = 20), ktori pripravny rocnik
neabsolvovali. Priemerny vek Ziakov bol na trovni 6 rokov a 6 mesiacov,
priemerny rok Skolskej dochadzky bol 1,4 (z tychto Ziakov opakovalo prvy
roc¢nik 8 Ziakov, odklad povinnej skolskej dochadzky mali 4 Ziaci). Z hladiska
pohlavia bolo 9 dievcat a 11 chlapcov (tabul'ka 1). V druhom stibore bolo 9
ziakov zo socidlne znevyhodneného prostredia.

Tab.1 Charakteristika zZiakov s l'ahkym mentalnym postihnutim
Specialnych zakladnych $kél zapojenych do vyskumu
(Zdroj: vlastné spracovanie)

Priemerny Priemerna Pocet SZP | Priemerny Priemerna Pocet SZp
vek dizka Ziakov vek dizka Ziakov
Skolskej  opakujtcich Skolskej  opakujicich
dochadzky ro¢nik dochadzky ro¢nik
7,2 2,2 4 7 6,6 1,4 8 9

Legenda: SZP - socidlne znevyhodnené prostredie

Pri zostavovani vyberovych suborov sme prihliadali na dodrZanie
¢o najvacSej homogenity obidvoch skupin Ziakov, a to z hladiska
stupna mentdlneho postihnutia, pohlavia, socidlne znevyhodneného
prostredia. Ziaci obidvoch skupin mali podla pedagogickej dokumentacie
diagnostikované lahké mentélne postihnutie. Vek a dizku $kolskej dochadzky
nebolo mozné dodrzat vzhladom na to, Ze ziaci, ktori absolvovali pripravny
ro¢nik, dosahovali vy$si vek a dizku $kolskej dochadzky. Aj napriek tomu,
Ze do vyberového stuboru Ziakov, ktori neabsolvovali pripravny ro¢nik, sme
zaradili viac Ziakov, ktori opakovali prvy roc¢nik, priemerny vek v druhom
vyberovom subore bol nizsi nez v prvom vyberovom stubore Ziakov.

64



Teoretické a vedeckovyskumné Stidie/Theoretical and Scientific-Research Studies

Metodika vyskumu

Na zadklade stanovenych cielov vyskumu sme pri analyze vybranych
skupin ziakov pouzili met6du kazuistiky, obsahovej analyzy dokumentacie
a met6du testovania. V ramci kazuistiky a obsahovej analyzy dokumentacie
sme sa zamerali na zistenie zakladnych anamnestickych udajov ako
napriklad vek, pohlavie, rok Skolskej dochadzky, prostredie, z ktorého Ziak
pochadzal, stupenn mentalneho postihnutia, pritomnost dalSich druhov
zdravotného znevyhodnenia, absolvovanie pripravného roc¢nika tak, aby sme
zostavili homogénne skupiny Ziakov. Nasledne sme v priebehu 5 tyzdiiov
realizovali metédu testovania v podobe depistazneho vySetrenia, ktorym
sme chceli zistit droven vedomosti a zruc¢nosti v sledovanych oblastiach.
Po analyze dostupnych diagnostickych ndastrojov Skolskej pripravenosti
sme zvolili depistaZne vySetrenie zostavené Leskovjanskou (2014).
Uvedené depistazne vySetrenie pozostavalo zo skupinovej a individualnej
Casti. Vzhladom na vyberovy stbor sme v nasom vyskume realizovali aj
ulohy zo skupinovej Casti depistaZneho vySetrenia individualnou formou.
Skupinova cast depistazneho vysSetrenia pozostavala z uloh ako kresba
postavy, napodobnenie bodiek, dom (pravo-lava orientacia v priestore),
napodobnenie pismen, $kdla spravania dietata pri skupinovej praci.
Individudlna cast’ depistazneho vySetrenia sledovala oblasti ako zakladné
vedomosti o sebe arodine, vyslovnost a artikulacia, sluchova pamat, sluchové
rozliSovanie, oblast fonematického uvedomovania, rozsah slovnej zasoby;,
reprodukcia vizudlnych vnemov z pamati, ur¢ovanie farieb a geometrickych
tvarov, pojmy rozmer, mnozstvo poradie, matematické a ¢iselné predstavy,
vizudlna diferenciicia a spravanie dietata pri individudlnej ¢asti depistaze.
Z individualnej Casti sme vynechali z kategérie vedomosti podkategériu
béseil a bonusové dlohy (dni v tyzdni a pod.); v kategoérii re¢ sme vynechali
intenzitu recového prejavu; v kategérii matematické a ciselné predstavy
sme vynechali vzostupny a zostupny ¢iselny rad. Vynechali sme aj kategériu
spravanie a reagovanie dietata pocas skupinovej depistaze, pretoze formu
skupinového depistaZneho vySetrenia sme nerealizovali. Aplikovanie
testu trvalo od 20 do 30 minit pre kazdého Ziaka. Ziakov sme pri teste
neopravovali, pocas testovania sme zZiakov povzbudzovali. Vysledky sme
spracovali do zaznamovych harkov s nazvom Individudina Cast’ depistdze
a Whodnocovaci hdrok depistdZe.

Spracovanie a interpretacia vysledkov vyskumu

Vysledky vyskumu sme spracovali a zaznamenali v tabul'’kach po hlavnych
sledovanych oblastiach, a to grafomotorika, vSeobecny vedomostny prehlad,
fonematické uvedomovanie, matematické a ciselné predstavy.
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V oblasti grafomotorika sme sledovali prevedenie kresby, drZanie
pisacieho ndstroja, tlak na podlozku, pisanie vlastného mena, opis grafém.
V jednotlivych subtestoch v tejto oblasti, ale aj celkovo dosiahli sledovani
ziaci, ktori absolvovali pripravny ro¢nik vyssi pocet spravnych odpovedi
(70%, N = 84) v porovnani so skupinou ziakov, ktori pripravny rocnik
neabsolvovali (25 %, N = 30). V tejto oblasti sme najvyraznejsi rozdiel medzi
sledovanymi skupinami Ziakov zaznamenali pri pisani viastného mena.
V skupine Ziakov, ktori neabsolvovali pripravny roc¢nik, vedelo napisat
svoje meno iba 40 % opytanych Ziakov (N = 8), kym v skupine Ziakov, ktor{
pripravny ro¢nik absolvovali, to bolo az 95 % ziakov (N = 19).

Dal$i vyrazny rozdiel medzi sledovanymi skupinami Ziakov sme
zaznamenali v oblasti drZania pisacieho ndstroja a tlaku na podloZku pri
kresbe postavy. Pri prevedeni kresby obidve sledované skupiny Ziakov
dosiahli niZsi pocet spravnych odpovedi. V skupine Ziakov, ktori pripravny
roc¢nik absolvovali, tito tlohu splnilo 30 % Ziakov (N = 6), kym v skupine
ziakov s neabsolvovanym pripravnym roc¢nikom tito dlohu nesplnil ani
jeden ziak (tabulka 2). Kresbu ludskej postavy je mozné pouzit ako
prostriedok k orienta¢nému hodnoteniu celkovej vyvinovej drovne, ale
zarovei k orientacnému posudeniu senzomotorickych zru¢nosti. U intaktnej
populécie by mala byt kresba v dobe nastupu do $koly v §tadiu realistického
zobrazovania, postava by mala mat’ zakladné znaky ako telo, hlava, ruky, nohy
a Crty tvare (Vagnerova, Klégrova, 2008). Dosiahnuté vysledky mohli byt
u sledovanych Ziakov spdsobené I'ahkym stupniom mentalneho postihnutia,
ktoré ovplyviiuje u Ziakov nielen uroven a kvalitu poznavacich procesov,
ale aj kvantitativne a kvalitativne naruseny motoricky vyvin. NiZ$i pocet
spravnych odpovedi sme zaznamenali aj v opise grafém. V skupine Ziakov,
ktori absolvovali pripravny ro¢nik, len 65 % Ziakov (N = 13) splnilo ulohu
spravne, v skupine ziakov, ktori pripravny roc¢nik neabsolvovali, to bolo len
5% ziakov (N = 1). Pisomny prejav zavisi od grafomotorickych zru¢nosti
na urovni jemnej motoriky a vizuomotorickej koordinacie, a tak deficity
v detskej kresbe a jemnej motorike budt ovplyviiovat aj schopnost dietata
pisat.
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Tab.2 Prehlad dosiahnutych vysledkov u sledovanych skupin Ziakov
v oblasti grafomotorika (Zdroj: vlastné spracovanie)

Do oblasti vsSeobecného vedomostného prehladu boli zaradené
schopnosti ako povedat’ svoje meno, svoj vek, adresu bydliska a mesto, kde
dieta byva, mend rodicov, strodencov. Je tu zaradend aj oblast’ reci, a to
vyslovnost’ a artikuldcia, ale aj oblast tykajica sa poznania zdkladnych
farieb a zdkladnych geometrickych tvarov (Leskovjanska, 2014). Pri
hodnoteni vSeobecného vedomostného prehladu mozno taktiez pozorovat
medzi sledovanymi skupinami Ziakov rozdiely v dosiahnutych vysledkoch
(tabul'ka 3). V skupine Ziakov, ktori absolvovali pripravny rocnik, sme
u vSetkych Ziakov zaznamenali 76,67 % (N = 138) spravnych odpovedi,
u ziakov s neabsolvovanym pripravnym ro¢nikom to bolo len 36,67 %
(N = 66) spravnych odpovedi. Len 35% opytanych Ziakov (N = 7) zo
skupiny s neabsolvovanym pripravnym roc¢nikom vedelo povedat svoj vek
(u ziakov s absolvovanym pripravnym ro¢nikom 85 %) a bydlisko (u Ziakov
s absolvovanym pripravnym ro¢nikom 90 %). Mend svojich rodicov vedelo
povedat len 45 % Ziakov (N = 9), ktori pripravny ro¢nik neabsolvovali,
kym v skupine Ziakov s absolvovanym pripravnym ro¢nikom to bolo 90 %
ziakov (N = 18). Mend svojich stirodencov poznalo len 55 % ziakov (N = 11),
ktori pripravny ro¢nik neabsolvovali, kym v skupine zZiakov s absolvovanym
pripravnym ro¢nikom to bolo 80 % ziakov (N = 16).

V podoblasti farieb sme predpokladali nizsi pocet spravnych odpovedi pri
obidvoch skupinach Ziakov, nakol'’ko v pripravnom roc¢niku sa ucitel’ podla
obsahu vzdelavania, ktoré vyplyva aj z charakteru lahkého mentalneho
postihnutia, prioritne zameriava na porovnavanie, triedenie a priradovanie
farieb. Az 85 % ziakov (N = 17) s absolvovanym pripravnym ro¢nikom uviedlo
spravne odpovede pri tejto Casti, na rozdiel od Ziakov s neabsolvovanym
pripravnym ro¢nikom, kde to bolo len 25 % ziakov (N = 5).
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Priradovanie nazvu k zdkladnym geometrickym tvarom je napliiou
az 1. ro¢nika vyucovacieho predmetu matematika podla Vzdeldvacieho
programu pre ziakov s mentdlnym postihnutim pre primarne vzdelavanie
(2016), preto sme aj v tejto podoblasti ocakavali u obidvoch sledovanych
skupin nizsi pocet spravnych odpovedi, ¢o sa v tomto pripade potvrdilo.
Zo skupiny ziakov s absolvovanym pripravnym roc¢nikom len 25 % Ziakov
(N =5) odpovedalo spravne, v skupine Ziakov s neabsolvovanym pripravnym
ro¢nikom tuto ulohu nezvlddol ani jeden Ziak. Re¢ je u deti s lahkym
mentdlnym postihnutim naruSena po stranke formalnej, ale aj obsahovej,
aj ked vyvin rec¢i postupuje az k schopnosti zovSeobectiovania (Bajo,
Vasek, 1994). Ich verbalne schopnosti mézu byt v kazdodennych, beznych
komunikacnych situaciach viac menej postacujtce, takze ich re¢ nemusi byt
mimoriadne napadna (Lechta, 2011). Aj v oblasti artikuldcie a vyslovnosti
sme v obidvoch skupinich zaznamenali rozdiely v dosiahnutych vysledkoch
- menej spravnych odpovedi v podoblasti vyslovnost.

Tab.3 Prehlad dosiahnutych vysledkov u sledovanych skupin Ziakov v oblasti
vSeobecny vedomostny rozhlad (Zdroj: vlastné spracovanie)

Rozvoj sluchového vnimania je podstatny pre rozvoj reci. U osob
s mentdlnym postihnutim je typické oneskorenie sluchovej diskriminécie,
a tak aj schopnost fonematického uvedomovania a sluchovej analyzy
a syntézy dozrievajii oneskorene a st sprevadzané predizenim doby
fyziologickej dyslalie (Valenta, Miiller, 2009). V oblasti fonematického
uvedomovania, kde sme sledovali sluchovi pamdt, sluchovil diferencidciu
a slovnii zdsobu, sme zaznamenali rozdiely medzi sledovanymi skupinami
Ziakov z hladiska absolvovania pripravnych ro¢nikov. V skupine Ziakov, ktori
absolvovali pripravny ro¢nik sme zaznamenali 78,42 % spravnych odpovedi,
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u Ziakov s neabsolvovanym pripravnym ro¢nikom to bolo 37,20 % spravnych
odpovedi (tabul'ka 4).

V podoblasti sluchovd pamdt obidvom skupinam Ziakov robilo tazkosti
zapamadtavanie si dlhych viet. Tito dlohu splnilo spravne len 60 % Zziakov
(N = 12) s absolvovanym pripravnym roc¢nikom a 5% ziakov (N = 1)
s neabsolvovanym pripravnym ro¢nikom. Opakovanie kratkych viet robilo
obidvom skupindm najmensie problémy. V skupine Ziakov s absolvovanym
pripravnym ro¢nikom tato tlohu zvladlo 100 % Ziakov (N = 20). V skupine
ziakov, ktori pripravny rocnik neabsolvovali az 90 % ziakov (N = 18).
Na podobné zistenia upozornovali aj Lifshitz, Kilberg, Vakil (2016).

VyraznejSie rozdiely sme zaznamenali v podoblasti sluchovd diferencidcia,
kde sa prikaZdej dlohe sledované skupiny od seba v dosiahnutych vysledkoch
vyrazne odliSovali, a to predovSetkym pri analyze mena po slabikach
a hlaskach, pri urceni prvej hlasky v slove. Problematicka bola aj tvorba slov
podla zadanej slabiky, kde mali Ziaci vytvarat slovo zacinajice sa danou
slabikou. U Ziakov s absolvovanym pripravnym ro¢nikom sme zaznamenali
70 % tuspesnost (N = 14) pri vykonani dlohy, u Ziakov s neabsolvovanym
pripravnym rocnikom len 30% uspeSnost (N = 6). Pri kvantitativnej
analyze sluchového rozliSovania bolo tlohou Ziakov rozliSit 10 podobnych
slov, napriklad kosa - koza, Cisti - Cisty, siva - ziva atd. Aj pri tejto dlohe
mali obidve skupiny Ziakov problémy so sluchovou diferenciaciou. Podla
Véagnerovej a Klégrovej (2008) sa schopnost rozliSovat jednotlivé hlasky
a ich kombindcie rozvija v predskolskom veku. Sestro¢né deti st schopné
bez problémov diferencovat vacsinu foném a rozdiely vo zvukovej podobe
jednotlivych slov. Vtomto veku sa vyznamne zlepSuje aj schopnost rozliSovat
slova vo vete. Sluchovu diferenciaciu pozitivne ovplyviiuje slovna zasoba,
pretoZe dieta lahSie rozliSuje zname slova. Jej oneskoreny alebo zastaveny
vyvin negativne ovplyviiuje aj rozvoj dalsich zloziek, co je typické pre dieta
s mentalnym postihnutim.

V podoblasti rozsah slovnej zdsoby dlohou Ziakov bolo pomenovat, ¢o je
na obrazku. Celkovo mohol kazdy Ziak spravne oznacit 27 slov, t. j. urCenie
spravneho poctu slov sa rovnalo hrubému skdre. Do zaznamového harku
sme uviedli hrubé skore, t. j., poCet bodov a ohodnotili podla kltica: troven
1 (24 az 27 bodov), uroven 2 (21 az 23 bodov), troven 3 (17 az 20 bodov),
tiroveti 4 (14 aZ 16 bodov), tiroveti 5 (11 az 13 bodov). Ulohu na prvej trovni
zvladlo 75 % ziakov (N = 15), ktori absolvovali pripravny rocnik, len 15 %
ziakov (N = 3), ktori pripravny ro¢nik neabsolvovali. Ziaci, ktor{ pripravny
ro¢nik neabsolvovali, skérovali v tejto Ulohe najlepSie na druhej (50 %,
N = 11) a tretej irovni (30 %, N = 6), Co sa nasledne prejavilo aj vo vy$Som
percentudlnom hodnoteni tejto skupiny ziakov pri kvantitativnej analyze
tejto podoblasti.
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Dalsou tulohou bolo kategorizovat slovd (predtym pomenované
na obrazku - jablko, hruska, tricko, kocky, babika) do skupin, a to ovocie,
zelenina, hracky, oblecenie atd. Kvantitativna analyza spocivala v hodnotenf
uspesnosti spravnych odpovedi a udeleni hrubého skére (HS) od 0 do 9
bodov. V hodnotiacom harku sme vysledky zaznacili formou zvlada (HS = 7
- 9); zvlada Ciastocne (HS = 3 - 6); zlyhava (HS = 2 a menej). Aj v tejto tilohe

Vv

dosiahli vys$si pocet spravnych odpovedi Ziaci, ktori absolvovali pripravny

roc¢nik, na rozdiel od Ziakov, ktori pripravny ro¢nik neabsolvovali.

Tab.4 Prehlad dosiahnutych vysledkov u sledovanych skupin Ziakov
v oblasti fonematické uvedomovanie (Zdroj: viastné spracovanie)

N % N %

20 100,00 18 90,00
12 60,00 1 5,00
14 70,00 6 30,00
19 95,00 7 35,00
14 70,00 6 30,00
18 90,00 5 25,00
14 70,00 3 15,00
- 69,50 - 42,65
15 75,00 3 15,00
- 91,00 - 78,25
18 90,00 6 30,00
- 93,05 - 59,30
- 45,85 - 28,35
- 78,42 - 37,20
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Pri dlohe reprodukcia slov bolo Ulohou Ziakov vymenovat €o najviac
obrazkov, ktoré si Ziak zapamatal z predchadzajicej tlohy (rozsah slovnej
zasoby a kategorizacia). Hrubé skére bolo v rozsahu od 0 po 36 bodov. Pri
tejto ulohe dosiahli ziaci obidvoch skupin nizsi pocet spravnych odpovedi,
¢o moZe suvisiet aj s naruSenou vizualnou percepciou a pracovnou pamatou
deti s mentalnym postihnutim (tabul'ka 4). Podla Vagnerovej a Klégrovej
(2008) nezrelost vizualnej percepcie spésobuje problémy s diferencidciou
detailov malych obrazkov a pismen, prehliadanie ¢i nerozliSovanie
niektorych detailov, preskakovanie z detailu na iny detail, neschopnost
zamerania pohybu o¢i.

V oblasti matematickych a éiselnych predstdv sme zaznamenali rozdiely
v priemernom pocte spravnych odpovedi medzi Ziakmi s absolvovanym
pripravnym ro¢nikom (74,17 %) a Ziakmi s neabsolvovanym pripravnym
ro¢nikom (37,43 %) (tabul'ka 5). Zaujimavé je zistenie, Ze kym Ziaci
z neabsolvovaného pripravného roc¢nika pri jednoduchych instrukciach
v pravo-lavej orientacii na tele dosiahli az 85 % spravnych odpovedi
(N = 17), pri pravo-lavej orientacii v priestore nedosiahol ani jeden Ziak
z tejto skupiny spravnu odpoved. Ulohy tykajiice sa orientécie v priestore
sposobovali problémy aj Ziakom s absolvovanym pripravnym roc¢nikom.
Oblasti, v ktorych sa sledované skupiny vyraznejSie rozliSovali, bola oblast
rozmeru, mnozstva a poradia, oblast orientdcie hore a dole, mensi a vdcsi,
oblast’ geometrickych tvarov.

Kvantitativnu analyzu sme realizovali v kategdrii rozmer, mnoZstvo,
poradie, kde bolo ulohou Ziakov na pracovnom liste s geometrickymi tvarmi,
ktoré sa od seba diferencovali rozmerom, mnoZstvom, spravne reagovat
na instrukcie: ukaz, ktory tvar (obrazok) je najvacsi; ukaz, ktory je najmensi;
ukaz, ¢o je posledné a pod. Aj tu dosiahli Ziaci, ktori absolvovali pripravny
roc¢nik, v priemere viac spravnych odpovedi na rozdiel od druhej skupiny
Ziakowv.

Pri vizudlnej diferencidcii reverznych tvarov bolo ulohou Ziakov najst
rozdiely v zrakovo podobnych, prevratenych a pozmenenych obrazcoch (Ziak
mohol ziskat v danej skiske od 0 do 20 bodov). Na zaklade kvantitativnej
analyzy dosiahli Ziaci, ktori absolvovali pripravny roc¢nik, v tejto podoblasti
78,25 % spravnych odpovedi, kym ziaci v skupine s neabsolvovanym
pripravnym ro¢nikom len 51,70 % spravnych odpovedi.

Pri pravo-lavej orientdcii v priestore sa pred Ziakom na pracovnom liste
nachadzal dom s 9 prazdnymi oknami. Ulohou Ziakov bolo do kazdého
prazdneho okna nakreslit obrazok podla inStrukcii (napr.: do okienka
vpravo dole nakresli strom, na ktorom su dve jablkd). Na tomto pracovnom
liste boli este 3 dalSie ulohy. Preto sic¢tom vsetkych bodov bolo maximalne
skoére 12 bodov. Len 33,35 % ziakov, ktori neabsolvovali pripravny roc¢nik,
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odpovedalo spravne. U Ziakov, ktori pripravny ro¢nik absolvovali, to bolo
azZ 68,50 % Ziakov. MoZeme vSak povedat, Ze obidvom skupindm Ziakov
robili tazkosti dlohy tykajlice sa pravo-lavej orientacie pri viacndsobnym
instrukciach ¢i pravo-lavej orientacie v priestore.

Tab.5 Prehlad dosiahnutych vysledkov u sledovanych skupin Ziakov
voblastimatematické a ¢iselné predstavy (Zdroj: vlastné spracovanie)

N % N %

20 100,00 13 65,00

- 72,50 - 31,50

19 95,00 17 85,00

11 55,00 1 5,00
- 78,25 - 51,70
- 68,50 - 33,35
5 25,00 0 0,00

18 90,00 11 55,00

15 75,00 4 20,00
15 75,00 5 25,00
13 65,00 2 10,00
14 70,00 9 45,00

19 95,00 12 60,00
- 74,17 - 37,43
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Zaver a diskusia

Komparaciou vysledkov ziskanych prostrednictvom depistaZneho
vySetrenia v sledovanych oblastiach podla Leskovjanskej (2014) u Ziakov
s lahkym mentdlnym postihnutim, ktori absolvovali pripravny rocnik,
a ziakov s lahkym mentilnym postihnutim, ktori pripravny rocnik
neabsolvovali, sme zistili, Ze vo vSetkych sledovanych oblastiach dosiahli
Ziaci s lahkym mentdlnym postihnutim, ktori absolvovali pripravny rocnik,
lepsie vysledky ako Ziaci v druhej skupine. Ziaci, ktor{ absolvovali pripravny
ro¢nik, dosiahli vo svojej skupine najlepsie vysledky v oblasti fonematického
uvedomovania (78,42 %), vSeobecného vedomostného rozhladu (76,67 %)
a matematickych a ¢&iselnych predstav (74,17 %). Ziaci, ktori pripravny
ro¢nik neabsolvovali, dosiahli vo svojej skupine najlepsie vysledky v oblasti
matematickych a ¢iselnych predstav (37,43 %), fonematickom uvedomovani
(37,20 %) a vSeobecnom vedomostnom prehlade (36,67 %).

Z hladiska rozdielov medzi obidvoma skupinami Ziakov sme najvacsi
rozdiel zaznamenali v oblasti grafomotorika a fonematické uvedomovanie,
nasledovala oblast vSeobecny vedomostny rozhlad. Najmens$i rozdiel
sme v sledovanych skupinach Ziakov zaznamenali v oblasti matematické
a tiselné predstavy. Udaje za celkové oblasti a sledované skupiny st uvedené
v tabul'’ke 6 a grafe 3.

Tab. 6 Celkovy prehlad dosiahnutych vysledkov u sledovanych skupin
ziakov v hlavnych oblastiach (Zdroj: vlastné spracovanie)

Grafomotorika 70,00 % 25,00 %
Vseol')ecny vedomostny 76,67 % 36,67 %
rozhlad

Fonematické uvedomovanie 78,42 % 37,20 %
Matematické a Ciselné 74,17 % 37,43 %
predstavy
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Graf 3 Grafické znazornenie vysledkov v hlavnych oblastiach u sledovanych
Ziakov (Zdroj: vlastné spracovanie)
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Pozitivny vplyv pripravnych ro¢nikov na vysledky Ziakov v sledovanych
oblastiach sme predpokladali vzhladom na zameranie pripravnych ro¢nikov
na rozvoj schopnosti komunikovat, vyjadrovat svoje potreby, nadvazovat
kontakty, rozvijat a upeviiovat grafomotorické zrucnosti, pripravovat
ziaka na vyucbu pisania, na rozvoj zdkladnych matematickych predstav,
utvaranie zadkladnych matematickych predstdv, oboznamovanie Ziakov
so zakladnymi vedomostami o prirode, spolo¢nosti, rozvoj zmyslového
vnimania a myslenia, vytvaranie a upeviiovanie hygienickych a zdravotnym
navykov, rozvoj motoriky, osvojovanie pracovnych a samoobsluznych
zrucnosti, rozvoj sluchového a zrakového vnimania, sluchovej diferenciacie
asenzomotorickych schopnosti (Vzdelavaci program pre Ziakov s mentalnym
postihnutim pre primarne vzdeldvanie 2016), ale aj na zaklade vyskumnych
zisteni v tejto oblasti. Napriklad Zelina (In: Valachova a kol, 2002) vo
svojom vyskume predpokladal, Ze romski Ziaci, ktori absolvuji edukaciu
v pripravnych ro¢nikoch, budu vykazovat vyznamné prirastky v mentalnych
vykonoch. Mentalne vykony sa u skimanych Ziakov v priebehu ro¢ného
edukacného posobenia v pripravnych ro¢nikoch signifikantne zlepsili. Kym
na zaciatku vyskumu ziaci dosahovali zo vSetkych 12 skasok priemer 2,94
bodov, na konci $kolského roka sa priemer zvysil na 4,32 bodov.

V oblasti grafomotorika sme najvyraznejsi rozdiel medzi sledovanymi
skupinami Ziakov zaznamenali pri drZani pisacieho ndastroja, ktory
predstavuje doleziti zrucnost v oblasti Skolskej pripravenosti Ziakow.
Nespravne drzanie pisacieho ndastroja pravdepodobne ovplyvnilo aj
uroven dosiahnutych zru¢nosti v opise grafém a pri pisani vlastného mena.
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Nacvik uchopovania pisacieho nastroja patri do predmetu rozvijanie
grafomotorickych zruc¢nosti v pripravnom rocniku (pozri Vzdelavaci
program pre Ziakov s mentalnym postihnutim 2016), ¢o zdévodiiuje rozdiel
v dosiahnutych vysledkoch medzi sledovanymi skupinami ziakov.

Pri testovani Ziakov v oblasti fonematické uvedomovanie, konkrétne
sluchova pamat sme pozorovali zna¢ny problém pri zapaméatavani viet, ktoré
sa zacinali slovom zajtra, a to ani u jedného Ziaka v obidvoch sledovanych
skupinach, ¢o méze suvisiet' s horSou orientaciou v case, ale aj naruSenim
pamati u ziakov s mentalnym postihnutim. Celkovo narusSenie pracovnej
pamiti u os6b s mentalnym postihnutim je predmetom viacerych vyskumov
(Hallahan, Kauffman, Pullen, 2009; Lifshitz, Kilberg, Vakil, 2016; Maehler,
Schuchardt, 2016) a povazuje sa za jeden z jeho typickych prejavov
spolu s naruSenim pozornosti, reci, sebaovladania, motivicie a socidlnej
oblasti osobnosti dietata. Pracovnd pamat je asociovana s kognitivnymi
schopnostami ako schopnost rieSit problém, myslienkové procesy
a akademické vysledky ako aj s oblastami kazdodenného Zivota - Citanie,
pisanie, pocitanie a re¢ (Lifshitz, Kilberg, Vakil, 2016). Viaceri autori vSak
upozoriiuji na potrebu odliSovania druhov paméti. Napriklad vyskum
Numminena, Service, Ahonen a kol. (2000) zistil tzku stvislost medzi
vSeobecnou pracovnou pamatou a inteligenciou, avSak u sluchovej pamati
sa tato suvislost nepotvrdila. Aj ked Atkinson (In: Valenta, Michalik,
Lecbych a kol, 2012) zdoraziuje, ze kvalita strednodobej a dlhodobej
pamati zavisi od zhodnotenia vyznamu poloziek, ktoré sa Clovek snazi
zapamadtat. Prvoradou dlohou tu teda nezohrava otazka vizualnej percepcie
¢i fonologického spracovania, ale aj volové konanie, ktoré je podla Valentu,
Michalika, Lecbycha a kol. (2012) prave u vacSiny osd6b s mentalnym
postihnutim preukazatelne znizené.

Obidvom skupindm ziakov robili tazkosti Ulohy tykajice sa pravo-
lavej orientacie pri viacnasobnych insStrukcidch ¢i pravo-lavej orientacie
v priestore. Ziaci, ktori absolvovali pripravny ro¢nik, dosiahli v obidvoch
oblastiach lepsie vysledky. V oblasti v§eobecného vedomostného rozhladu sme
najvyraznejsie rozdiely medzi sledovanymi skupinami Ziakov zaznamenali
v pomenovani farieb, v poznani miesta bydliska, menach rodicov, ale aj
svojho veku.

Vplyv pripravnych ro¢nikov na skupinu deti s mentalnym postihnutim,
ako to potvrdzuju viaceri autori (Bartonova, 2008; Klein, Rusnakova,
Silonova, 2012 a dalsf), je preukazatelny a mal by mat’ u dietata s mentalnym
postihnutim prednost pred odkladom zaciatku plnenia povinnej Skolskej
dochadzky. V pripade dietata so Specidlnymi vychovno-vzdelavacimi
potrebami je vSak este pred jeho umiestnenim do pripravného rocnika
dolezité zabezpecenie sluzieb v€asnej intervencie, ktoré by mali mat’ podla
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Valentu a Miillera (2009) podobu suboru zdravotnickych, socidlnych,
pedagogicko-psychologickych sluZieb a programov aplikovanych od doby,
kedy je u dietata zistené zdravotné znevyhodnenie, pripadne oneskorenie
vo vyvine az do jeho prijatia do vzdelavacej instittcie. Na sluzby vcasne;j
intervencie méze tak plynulo nadvazovat instituciondlna predprimarna
a primarna edukacia na Specidlnych zdkladnych Skolach ¢i v procese
integrovanej/inkluzivnej edukicie.
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KOREKCIA PREJAVOV ADHD U 9-10-ROCNYCH ZIAKOV
POHYBOVYM PROGRAMOM

Correction of ADHD Symptoms in 9-to 10-years-old Pupils
within the Programme of Movement Activities

Erika Chovanovd,® Luljeta So6sovd?

Abstrakt: Neoddelitelnou sticastou zdravého vyvinu a formovania dietata je pohyb, ktory
je spojeny predovsetkym s fyzickym, ale aj psychickym a socidlnym vyvinom. Z praxe
vyplyva, Ze pohybové aktivity maju pozitivny vplyv predovsetkym na Ziakov, ktori maju
diagnostikované hyperkinetické poruchy. Zameranim sa na pohybové aktivity v skupine
ziakov s hyperkinetickymi poruchami stimulujeme problematickt oblast’ a prispievame ku
korekcii portich sprdvania. Pedagogicky experiment sme realizovali na plnoorganizovanej
zdkladnej skole v Skolskom roku 2016/2017. Vyskumny stbor tvorilo 7 individudlne
zaclenenych Ziakov s hyperkinetickou poruchou do Stvrtého rocnika na zdkladnej skole.
Zamerali sme sa na moZnosti prepojenia pohybového programu na korekciu portch
sprdvania tychto Ziakov v mladSom skolskom veku. Potvrdili sme efektivnost’ odportcanych
pohybovych hier v pohybovom programe, u danej skupiny Ziakov boli potvrdené ¢iastocné
zmeny v intenzite prejavov hyperkinetickych portich.

Klii¢ové slovd: Vanderbiltova skdla, psychometrické vlastnosti $kdly, modifikdcia
pohybovych hier.

Abstract: Movement, which is associated primarily with physical, mental, and social
development, is an integral part of healthy development, maturation, and formation
of children. Practice has shown that physical activities have positive impact on patients,
especially those diagnosed with ADHD. Within the focus on engagement in physical
activities of children with ADHD, we address a critical issue and contribute to the
correction of behavioural disorders. Educational experiment was conducted in a fully-
organized elementary school during the school year of 2016-17. The sample included
seven individually integrated pupils who attended fourth grade and were diagnosed with
ADHD. We focused on possible associations between the participation in the programme
of movemental activities and the correction of behavioural disorders in prepubertal
individually integrated children. We have found that the recommended physical activities
included in the programme of movemental acitivities have positive impact on the correction
of behavioural disorders in 9- to 10-years-old boys and girls.

Key words: Vanderbilt rating scale, psychometric properties of the scale, modification of
movement games.
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Pohyb je neoddelitelnou stcastou zdravého vyvinu, dozrievania
a formovania dietata a je spojeny predovsetkym s fyzickym, ale aj
psychickym a socidlnym vyvinom (Liiftnerova, Mareckova, Dvoiackova,
2012). Ako uvadza Brtkova (2006) telesny pohyb je zakladny biologicky
prejav a je nevyhnutny pre zdravy rast a vyvin dietata. ,Pohybovd aktivita
prispieva k harmonickému organizmu Ziaka a jednotlivych Casti tela. Vplyvom
cviceni sa spresniuju a zdokonaluji pohybové schopnosti“ (Chovanova, 2014,
s.176).

Z praxe vyplyva, Ze pohybové aktivity maju pozitivny vplyv predovSetkym
na deti, ktoré maju diagnostikované hyperkinetické poruchy (Nitrai,
2008). Pomocou relaxa¢nych cviceni sa u nich zmiernuje impulzivita
a v kolektivnych hrach sa pestuje sebakontrola, teda je moZné konStatovat,
Ze pomocou Sportu a kolektivnych hier je Ziak viac disciplinovany.
Prostrednictvom Sportovych hier sa deti zaraduja do kolektivu a ucia sa
regulovat svoju emociondlnu labilitu. Vyskumne bolo potvrdené, Ze detom
s hyperkinetickou poruchou uspesSne napomadahaji aj jogové cviCenia
(Staniova, Chovanovd, 2014; Rigasova, Chovanova, 2015). Preukazalo sa, ze
cvicenim jogy sa zlepSuje priestorové vnimanie, rovnovaha a koordinacia
tela, ¢o vyznamne ovplyviiuje intenzitu jednotlivych symptémov ADHD
(Chovanova, 2015; Majherova, 2015).

Na zdklade analyz prac vyssSie uvedenych autorov sa potvrdilo, Ze
najdodlezitejSia je spravna diagnostika a Gc¢inna liecba v detstve, ktoré
dopomodzu k zvySeniu sebavedomia, zlepSia akademické a socidlne
zrucnosti, vyrieSia problémy so spravanim a znizia dlhotrvajuce doésledky
ADHD v dospelosti. Vysledky vyskumov Verretovej a kol. (2012) poukazuju
na to, Ze zvySenie pohybovej aktivity pomocou telovychovnych programov
zlepSuje svalovu kapacitu, motorické zrucnosti, tiez spravanie hodnotia
ucitelia aj rodicia ako vysoko uc¢inné pri praci s detmi s ADHD.

V Studii sme sa zamerali na moZnosti prepojenia pohybového programu
na korekciu poruch spravania individuadlne zaclenenych Ziakov mladsieho
Skolského veku na zakladnej Skole. Realizaciou pohybovych aktivit sme
predpokladali korekciu spravania v problémovych oblastiach u 9-10-ro¢nych
Ziakov, ktoré suviseli so symptomatolégiou ADHD.

Metddy a metodolégia vyskumu

Pedagogicky experiment sme realizovali na plnoorganizovanej zakladnej
Skole v Stropkovskom okrese v $kolskom roku 2016/2017. Vyskumny stibor
tvorilo 7 individualne zaclenenych Ziakov s poruchami spravania do Stvrtého
ro¢nika zdkladnej Skoly, z nich 4 chlapci vo veku 10 rokov a 3 dievcata vo
veku 9 rokov. Do vyskumného stiboru boli zaradeni po dohode s riaditelom
Skoly a triednym ucitelom. Jednotlivci boli zaradeni do sledovaného siboru
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so suhlasom rodi¢ov a dobrovolne. Zber dat sme realizovali pomocou
Standardizovaného dotaznika - Vanderbiltova Skala na odhadovanie Ziaka
(NICHQ) - verzia pre ucitela. Navratnost dotaznikov bola stopercentna.

Vanderbiltova posudzovacia $kala (NICHQ) patri medzi najcastejsie
pouzivany nastroj v zahranici, ktory slazi k hodnoteniu symptémov ziakov
s ADHD vo veku od 4 do 18 rokov. Autorom Vanderbiltovej posudzovacej $kaly
je Mark Wolreich. Prvy raz ju zverejnil v roku 1998 so svojimi kolegyniami
- Feurerovou, Hannovou, Baumgaertelovou a Pinnockovou. Obsahuje dve
verzie: verzia pre hodnotenie zZiaka rodicom a verzia pre hodnotenie ziaka
ucitelom. V nasej praci sme vyuzili ndstroj urceny pre ucitelov na orientac¢né
posudenie deti s podozrenim na hyperkinetické poruchy (Wolreich et
al,, 2003). Skala pre ucitela obsahuje v prvej ¢asti podobne formulované
otazky, ako su v Skdle pre rodic¢a. Otazky su formulované aj s pouZitim
Specidlnej terminolodgie pre suvislost so Skolskym prostredim. V prvej casti
je po obsahovej strdnke na popis symptomatolégie ADHD orientovanych
tridsatpat otdzok; druha cast obsahuje Skolské hodnotenie vykonu
ziaka v oblasti pisania a matematiky (na 5-bodovej $kale: 1 = vyborny,
2 = nadpriemerny, 3 = priemerny, 4 = dostato¢ny, 5 = nedostato¢ny).
V nasledujucej ¢asti ucitel hodnoti socidlne spravanie v ramci §kolskej triedy
v piatich oblastiach: vztah s rovesnikmi, sledovanie inStrukcif, vyruSovanie
spoluziakov, dokoncovanie tlohy, organizacné schopnosti. Vyhodou $kaly je
zrozumitelnost poloziek, lahka administrovatelnost a jasné skérovanie.

Psychometrické vlastnosti $kaly pouZzivanej v zahranic¢i st velmi dobré,
reliabilita Skaly sa pohybuje od a = 0,79 v Skale depresie a anxiety poa=0,91
v Casti hodnoteni symptémov (Wolreich a kol., 2003; Dubayova, Chovanova
2013; Rigasovd, Chovanova, 2015, Dubayova, Chovanovd, 2017; Chovanova,
Dubayova, 2017).

Po skonceni realizacie vstupnych merani, po vyplneni Vanderbiltovej
posudzovacej S$kaly, ucitelia dostali pre testované subory cCasovy
harmonogram pohybového programu. Pohybovy program obsahoval subor
pohybovych hier a cviceni, ktoré sa realizovali v povinnych a nepovinnych
organizacnych formdach. V kazdej organizacnej forme boli zaradené 3 -
4 pohybové hry. Vystupnym testovanim sme overili icinok pohybového
programu na korekciu portch spravania. Vstupné merania prebiehali
v mesiacoch december - januar 2016/2017, vystupné merania prebiehali
v mesiaci februar - marec 2017. Pedagogicky vyskum sme rozvrhli do 6smich
tyzdnov.

Na zaklade teoretickych poznatkov z dostupnej literatiry sme vytvorili
Casovy harmonogram, ktory obsahoval stibor pohybovych hier a cviceni
na rozvoj koordina¢nych schopnosti a korekcie poriuch spravania.
V kazdej vyucovacej jednotke boli zaradené 3 - 4 pohybové hry a cvicenia
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daného charakteru. Cvicenia a hry boli rozdelené do jednotlivych trovni
koordinac¢nych schopnosti.
Na dosiahnutie najlepSej efektivity cviceni sme na hodinach telesnej
vychovy realizovali:
- zmeny v rozostaveni naradia,
- zaradenie kratkych blokov koordina¢nych cviceni, ktoré priamo
rozvijaju danu koordina¢nu schopnost.

VysledKky vyskumu

Komparaciu vstupnych a vystupnych udajov Standardizovaného
dotaznika - Vanderbiltova S§kala na odhadovanie ziaka NICHQ - verzia pre
ucitela, u ziakov 9 a 10-ro¢nych uvaddzame v tabul'kach 1 - 3. Vyjadrujeme
v nich posun v najcastejSie uvadzanych odpovediach pred a po aplikacii
pohybového programu.

Tab.1 Hodnoty udajov podla Vanderbiltovej $kaly na odhadovanie Ziaka
- chlapci (Zdroj: vlastné spracovanie)
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U desatrocnych chlapcov sa prejavy poruch spravania po zacleneni
pohybového programu do vychovného procesu zmenili (tabul'ka 1). Pri
vstupnych ddajoch, resp. vstupnom diagnostikovani, bola pritomnost
jednotlivych symptémov (nepozornost, hyperaktivita/impulzivnost
a opozi¢ného spravania) hodnotena udajom casto. V pripade symptémov
nepozornost, hyperaktivita/impulzivnost bolo hodnotené ddajom velmi
¢asto. Vplyvom pohybového programu sme zaznamenali pozitivnu u¢innost
a zmenu hodnotenia intenzity priznakov hyperaktivity/nepozornosti
z vel'mi Casto 1,75 na 0. Hodnota nepozornosti poklesla z 1 na 0,25. Opozi¢né
spravanie malo klesajticu tendenciu, z hodnoty 1,25 klesla na 0,75. Zistili
sme zmeny v Urovni poruch spravania ziakov aplikovanim pohybového
programu.

Ué¢inkom pohybového programu sme dosiahli u chlapcov zlep$enie
v symptémoch poruch spravania. Spravanie v triede dosiahlo niZSie hodnoty
v porovnani so vstupnymi tidajmi. Dosiahli sme korekciu portch spravania.
Prejavy ziakov boli menej impulzivne, symptémy sa zmiernili a praca ucitela
so ziakmi bola menej naroc¢na.

Tab.2 Hodnoty udajov podla Vanderbiltovej skaly na odhadovanie Ziaka
- dievcata (Zdroj: vlastné spracovanie)
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V Tabul'ke 2 st zaznamenané hodnoty u devatro¢nych dievcat. Zlepsili sa
vo viacerych symptémoch ako chlapci. Symptém nepozornosti klesol 0 1,33,
¢im sa prejavil znacny pokles tychto prejavov. Hyperaktivita/nepozornost
klesla az o 3,67 hodnoty, kde sa ucinnost pohybového programu prejavila
najviac na zlepsSeni tychto symptémov. Symptém opozi¢ného spravania
u dievCat mierne vzrastol, ¢o sa prejavilo aj slabymi prejavmi vzdorovitosti
pocas vyulovania. Uzkost/depresia mali klesajiicu tendenciu. Spravanie
Ziacok sa v triede zlepSila na uroven nadpriemerny o 1.

Tab.3 Hodnoty ddajov podla Vanderbiltovej $kaly na odhadovanie Ziaka
(Zdroj: viastné spracovanie)

V tabul’ke 3 sme zaznamenali vysledky Ziakov 4. ro¢nika zakladnej Skoly.
Porovnali sme vstupné a vystupné udaje chlapcov a dievcat spolu. Chceli
sme poukdzat na rozdiely zistené po aplikovani pohybového programu.
Konstatujeme, Ze po realizacii pohybového programu sa hodnoty zlepsili
a najviac v symptéme nepozornosti o 1,14.
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Diskusia

Cielom nasho vyskumu bolo overit, ¢i zaradenim pohybovych aktivit je
mozné upravit spravanie zZiaka s hyperkinetickou poruchou. Po aplikovani
pohybového programu sme potvrdili priaznivy uc¢inok a konstatovali sme
zlepSenie priznakov vo vsSetkych meranych oblastiach. Nase vysledky
potvrdzuju tieZ vyskumy zahrani¢nych autorov (Verretova a kol., 2012;
Smith a kol.,, 2013). Deti s hyperkinetickou poruchou sa vac¢sinou radia
medzi menej pohybovo zdatné, v Skole mézu zlyhavat, vedu k zniZenej
uspesSnosti, ¢im sa upeviiuju a posiliuji neziaduce vzorce spravania
a adaptacie, konstatuje Riefova (2010), preto zaradenim pohybovych prvkov
do bezného vyucovacieho procesu je mozné podporit nielen sebaregulaciu,
ale predpokladame, Ze aj kognitivne a exekutivne funkcie.

Vytvorenim pohybového programu sme docielili pozitivne zmeny
v symptémoch: nepozornost, hyperaktivita/impulzivne spravanie, uzkost'/
depresia. Na zaklade tychto skuto¢nosti konsStatujeme, Ze realizaciou
rozmanitych cviceni a hier pocas vyucovania a mimo neho sme dosiahli
redukciu aj v spravani sa v triede, kde hodnoty dosiahli priemerny stuperi.

Uvedomujeme si, Ze vzhladom na nizky pocet respondentov v naSej Studii
nie je mozné naSe zavery generalizovat, avSak napriek tomu si dovolujeme
vytvorit tri zdkladné odporucania pre pedagogicku prax:

- pohybové aktivity vyberat na zaklade vSestrannosti,

- pestovat u zZiakov pozitivne vnimanie pohybovych aktivit,

- prisp0sobit dietatu pohybovu aktivitu respektujtic jeho osobitosti.

Vyzvou pre dals$i vyskum je vytvorenie stabilného Struktdrovaného
pohybového programu, ktory by mohol byt po overeni zavedeny
do beZnej Skolskej praxe so zamerom zlepsit prejavy spravania sa u deti
s hyperkinetickou poruchou.

Po absolvovani pohybového programu moéZeme konStatovat, Ze
doslo k ciasto¢nej uprave symptémov ADHD. Vyhodnotenim dotaznika
posudzovacou Vanderbiltovou $kalou na odhadovanie ziaka sme potvrdili
zmeny v spravani sa Ziakov, ktoré uzko suvisia s realizovanym programom.
Je mozné odovodnene predpokladat, Ze zaradenim pohybovych aktivit
do systému vyucovania deti s hyperkinetickou poruchou zaclenenych
do zakladnych $k6l mozeme redukovat vyrusujice prvky v ich spravani
a dokonca ich pouzit ako metddu na ich korekciu. Vanderbiltova skala
na hodnotenie ziaka sa javi ako perspektivny nastroj pre ucitelov, ktorym
moézu hodnotit spravanie Ziaka a vysledky z nej vyuZzit ako podklad pre
dalSie diagnostické vySetrenie.

Stadia je stcastou riesenia projektu VEGA & 1/0625/16 Vplyv pohybovych aktivit na rozvoj
motorickych schopnosti integrovanych deti s poruchami sprdvania.
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PROCES ARTETERAPIE A JE] VPLYV NA DIETA
S RODICOM SO PSYCHICKYM OCHORENIM

Process of Art-therapy and its Impact on a Child of a Parent
with Mental Disorder

Zuzana Budayovd®

Abstrakt: Hlavnym cielom prispevku je analyza procesu arteterapie ako terapeutickej
metody, ktord sa vykondvala u dietata s rodicom so psychickym ochorenim. Na zdklade
selektivneho kédovania autorka prispevku identifikuje tri kategdrie, ktoré dalej spractiva
v stanovenych hypotézach. Poukazuje na detského klienta, ktorého vsestranny rozvoj je
mozné rozvijat' i prostrednictvom vyuZivania arteterapeutickych technik. V prispevku
autorka predkladd deskripciu kvalitativnej metédy vyskumu spracovani v kazuistike
dietata, ktorého rodic trpi zdvazZnym psychickym ochorenim. Na zdklade vykonaného
narativneho rozhovoru a rozhovoru orientovaného na problém autorka poniika
presvedcenia o vhodnosti pouZivania arteterapeutickych aktivit u dietata, ktoré zaZiva
a vnima nepriaznivi situdciou v rodine.

Klicové slova: kazuistika, moZnosti arteterapie, proces arteterapie, psychické ochorenie.

Abstract: Main objective of the paper is the analysis of a process of art-therapy as
a therapeutic method that was implmented in a child of a parent with mental disorder.
Based on selective encoding, the author identifies in the paper three categories, which are
further elaborated in the hypotheses. The author points out to a child client whose holistic
development might be further developed through the use of art-terapeutical techniques.
In presented paper, the author offers description of the qualitative method of research
conducted in the case study of a child whose parent is suffering from a serious mental
disorder. Based on the narrative interview and the problem-oriented interview, the author
offers convictions on suitability of use of art-factorial activities in a child experiencing and
perceiving the unfavorable situation in the family.

Key words: Case study, art-therapy possibilities, process of art-therapy, mental disorder.

Arteterapia je pristup, ktory vyuzivaji odbornici odborov Speciilna
pedagogika a liecebna pedagogika, ale aj inych vednych odborov. Ako
uvadzajii Campbellova (1998), Slavik (1999), Dalley (1990) In: Sickova
(2006) na prelinanie arteterapie s vychovou a Specidlnou vychovou
poukazuju aj viaceri zahrani¢ni arteterapeuti ako napr. Campbellova (1998).
Toto prelinanie sa dnes povazuje za ,normalny prvok kultirneho vyvoja“
(Slavik, 1999), prispieva ku kultivacii emocionalnej a hodnotovej sféry
vnutorného sveta dietata i dospelého, ba dokonca skvalitiiuje aj procesy
ucenia (Dalley, 1990).
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Stiburek (2000) identifikuje arteterapiu ako psychoterapeuticka
apsychodiagnosticku disciplinu, ktora vyuZziva k naplneniu cielov prostriedky
ametddy adekvatne umeleckym formam. Pracuje najma s tvorbou a reflexiou
zameranou na proces ¢i produkt. Prvoradym cielom vsak nie je vytvorenie
nejakého umeleckého diela, ale prostrednictvom sebavyjadrenia, rozvijania
tvorivosti, schopnosti komunikovat a spracovanim témy, ktord sa tyka
klienta, dosiahnut’ odstranenie alebo zmiernenie tazkosti u chorého ¢loveka.
Ako uvadza Sklenkova (2011), arteterapia dava klientovi moZnost' pracovat
s jeho fantaziou a nevedomim a objavovat svoje moZnosti. Je to sposob
neverbalnej komunikacie s okolim. Prostrednictvom vytvarného umenia
klient odhaluje svoje schopnosti, emécie ako napr. radost, smutok, strach,
hnev, bolest, tieZ napoveda o jeho sebaobraze. Cielom arteterapie je podporit
klienta k samostatnosti, komunikacii, ako aj v oblasti jeho senzomotoriky.

Psychické ochorenie v rodine

Najviac rozsirenym komunika¢nym prostriedkom je re¢, no nie pre
kazdého jedinca je to aj najjednoduchsim dorozumievacim prostriedkom.
U dietata, ktoré zije a vyrasta v zdravom prostredi, kde sa medzi ¢lenmi
rodiny komunikuje a ich slovna zasoba je bohata, je predpoklad, Ze sa bude
lahSie dorozumievat ako dieta, ktoré pochadza z nepriaznivého sociadlneho
prostredia, v ktorom sa medzi ¢lenmi rodiny komunikuje minimélne
(Roseline, 2008). Fischer a Skoda (2009) uvadzaju, %e v rodine, v ktorej
sa nachadza c¢len so psychickym ochorenim, je komunikicia narusena.
Clovek so psychickym ochorenim sa vtahuje ,do seba“ a ¢asto nereaguje ani
na oslovenie. Dieta takéhoto rodic¢a musi ¢asto klast otazky aj niekol'kokrat.
Medzi partnermi tak vznika priepast a ¢asto jeden u druhého nenachadzaja
porozumenie. Rodina je pre dieta nositelom jeho buducich spolo¢enskych
roli a identity. M6Ze byt vSak i zdrojom zatazi, ktoré sa stavaju zdrojom
rozvoja jeho psychickych problémov a ndasledne socidlno-patologickych
javov. K tymto zdrojom sa pripdja i problém anomalnych osobnosti rodicov,
kedy rodi¢ia nemo6zu, nevedia alebo sa nechct spravne starat o dieta
z r6znych dovodov (ku ktorym patri i psychické ochorenia rodica). Kuberova
aJanosko (2014, s. 91) upozoriiujd na to, Ze ,psychické ochorenie rodi¢a patri
krizikovym faktorom pre sprdvny vyvin deti, pretoZe chory nedokdZe uspokojivo
plnit' rolu rodi¢a a postupne sa celkovo zhorsuje ekonomickd aj spolocenskd
situdcia rodiny. Turcek (2000,s.121 - 123) dodava, Ze ,choroba ¢lena rodiny
limituje nielen preZivanie v rodinnej mikrosociete, ale aj moznosti rodinného
diania vrdtane financnej situdcie. Vdzna choroba v rodine méZe predstavovat
pre dieta psychicky handicap v inom prostredi Ci kolektive." Ohrozené dieta
sa mdze v Kkolektive prejavovat ako malo komunikativne, moZe sa javit, Ze
nema zaujem o okolie, alebo naopak, je roztrzité az agresivne. Osobitne
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handikepujtice je socidlne neakceptovatelné spravanie ¢lena rodiny, napr.
alkoholizmus, kriminalita. Takéto faktory moézu vyvolavat trvaly pocit
psychickej tenzie, ktora ma tendenciu vyustovat do réznych portch.

Typickym vonkajSim prejavom psychického ochorenia je stigma,
predsudky a nespravny nazor rozSireny medzi verejnostou. Ako uvadza
Brazinova (2015) druhotnym nasledkom stigmatizacie duSevného ochorenia
je Casto to, Ze €lovek s ochorenim nevyhlad4 odbornt pomoc, odmieta pomoc
arady pribuznych. Castym désledkom je zhor$enie zdravotného stavu a jeho
dopadov na jednotlivca, ktoré moZe viest k spolocenskej izolacii. Ondrejka
(2003) uvadza, ze psychickd porucha méze negativne vplyvat i na ostatnu
rodinu, jej jednotlivych clenov a blizkych, az moze dojst k znekvalitneniu
ich Zivota vo viacerych oblastiach vratane vyvinu psychosomatickych
symptomov. Miera znekvalitnenia Zivota jednotlivych ¢lenov rodiny
zavisi od subjektivneho vnimania a spracovania zataZovej situacie, ale
najvyraznejsie sa prejavi u ludi, ktori si v najtesnejSom vztahu k ¢loveku
so psychickym ochorenim.

Detska kresba a jej prejavy

Detska kresba pontka moznosti prejavu pocitov, schopnosti a zru¢nosti
a socialnych vztahov. Je nielen vypovedou dietata o jeho vyvinovej Urovni
a sucasnom zmyslani, ale aj o problémoch a starostiach, ktoré ho trapia.
Detska kresba je jednym z najvhodnejSich pristupov k poznaniu detskej duse.
Ako forma inej nez verbalnej komunikacie je odrazom kazdodennej reality.
Deti kresbu neponimaju len ako hru, ale aj ako zmysluplna ¢innost, ktorou
vyjadruja svoje tuzby, postoje a komunikujua tak s okolitym prostredim.

KaZdé dieta velmi citlivo reaguje na zmeny a podnety v jeho najbliZSom
prostredi, a preto sa kazda zmena odzrkadli aj v jeho vytvarnom prejave.
Detska kresba je prejavom individualneho prezivania dietata a spracovanim
jeho myslienkovych pochodov a Zivotnych skusenosti. Ako neverbalny
komunikacny prostriedok ma svoju vyznamnu vypovednd hodnotu. Preto
sa moOZe nepriazniva zivotna situacia v podobe spolunaZzivania s ¢lovekom
so psychickym ochorenim interpretovat i vo vytvarnom prejave dietata,
ktory moZe vykazovat zmeny vo formalnej a obsahovej stranke.

Pogady (1993) uvadza, Ze detska kresba je az do 8. - 9. roku dietata svojim
zamerom a vyznenim realistickd. Deti zvyCajne kreslia najprv to, o vedia
samy o sebe alebo predmete, aZ neskor vyjadruju to, o na danej skuto¢nosti
vidia. Kresba je spontanna aktivita, modelovanie ju predchadza ako prvotna
vytvarna cinnost. Vyjadrovanie sa deti pomocou kresby, modelovania,
umoZiuje nahliadnut do pocitov, fantazie a Zelani dietata. Osobitne kresba
ako jedna z mozZnosti, ktord upudtava vac¢sinu deti a posobi na ne stimulacne
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a relaxacne, ddva moZnost prejavit fantaziu, ale aj kladné a zaporné Zelania
podla momentalneho citového rozpoloZenia.

Podla Bothovej (2008) farby pdsobia a ovplyviiuju I'udska dusu. Farby
maju schopnost ovplyvitovat nas fyzicky, ale aj psychicky stav. Vytvorila
sa tedria siedmich spektralnych farieb - ¢ervenej, oranzovej, Zltej, zelenej,
modrej, tmavomodrej a fialovej, ktoré na nas pdsobia zo vSetkych stran.
Deti si intuitivne vyberaju veci takej farby, ktora im chyba. Chybajtce farby
z celého farebného spektra moézeme dietatu dodat i pomocou hry. Na zaklade
praktickych skdsenosti Bothova (2008, s. 42 — 44) interpretuje vhodnost
pouzivania napriklad ,Satky réznych farieb a hrat’ sa na farebny vietor. Dieta
si vyberie satku ktortu chce, pustime mu prijemnu hudbu a ono méZe satku
vyhadzovat’ do vzduchu a nechd ju na seba padat.” Podla Ptinosilovej (2007)
sa z hladiska diagnostiky umenim v kresbe zameriavame nielen na tému
kresby, ktord moZe mat vypovednu hodnotu priani, problémov a zaujmov
dietata, ale aj na prevedenie kresby, ktoré hodnotime z hladiska obsahu
a formy, primeranosti kresby k veku dietata, ale aj na zaklade vyuZitia
plochy papiera. Sledujeme vsak i linie kresby, silu pritlaku ceruzy, figuralnu
kompoziciu a problémové momenty v kresbe.

Davido (2001, s. 116 — 117) uvadza, Ze ,teplé farby svedcia o vyrovnanosti,
tmavé farby o smutku, bledé odtiene vyjadruju citovi nevyrovhanost alebo
zly zdravotny stav. Prinosilova (2007) identifikuje aj dalSie atributy,
ktoré vnimame v suvislosti s diagnostikovanim stavu dietata z hladiska
arteterapie. Ide o kvalitu kresliaceho prejavu, ¢as potrebny na nakreslenie
kresby a socialnu interakciu, na ktorej spolupracuje sicasne niekol'ko deti.
Toto je moZnost na pozorovanie a sledovanie socialnej interakcie v skupine.

Bothova (2008) vSak poukazuje i na to, Ze malovanie a kreslenie je
velmi dobré na nacvik ruky a jemnej motoriky, a to sdvisi s celkovym
psychomotorickym vyvinom, napriklad s rozvojom reci. Deti, ktoré vela
kreslia, lepSie rozpravaja a lahsie pisu, farby ich zaroven stimuluju. Vyber
farieb by sme mali nechat na dieta, neovplyviiujeme jeho rozhodnutie.
Treba sa naucit dieta pozorovat, poc¢dvat ho a porozumiet tomu, ¢o dieta
kresbou vyjadruje. ReSpektujeme jeho ndazor, ale aj biologické hodiny,
ktoré poukazuji na vitalnost dietata, jeho tinavu, Gtlm. Na zaklade studie
Vodickovej (2004, s. 32 - 33) mdzZeme uviest, Ze ,umenie md jedine¢né
viastnosti kompenzovat' hendikep dietata, ventilovat' jeho napditie, strach,
uzkost, integrovat, socializovat’ a rozvijat’ jeho osobnost, neverbdlne s nim
komunikovat'*

Detskd kresbu méZeme v procese intervencie podla Vagnerovej (2001)
pouzit na orientacné informdacie o celkovom vyvinovom stupni dietata,
zistenie Urovne senzomotorickych zrucnosti, vyvoj jemnej motoriky
a vizualnej percepcie, signalizuje spdsob citového prezivania, nastroj
k poznaniu vztahov a postojov, ktoré dieta nevie prejavit verbalne.
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Terapia umenim, jej techniky a proces

Arteterapia ma hlavné tazisko svojej prace v procese tvorby klienta.
Potmésilova a Sobkova (2012) uvadzaju niekol'ko pravidiel, ktoré sa
reSpektuji pri individudlnej arteterapii, ktora sa realizuje na zaklade
vopred dohodnutych pravidiel. Tato dohoda zahffia pocetnost a dizku
terapeutickych sedeni, sposob prace a tzv. zakazku, teda to, s ¢im chce klient
pracovat. Zakladnymi pravidlami vo vztahu terapeut - klient st prirodzenost
zo strany terapeuta, Ziadne predstierania, maximalne reSpektovanie klienta,
reSpektovanie prava klienta na ,klamstvo,” vztah by mal byt postaveny
na ,principe jednosmerného zrkadla,” terapeut sa sustredi na klienta a nie
na svoje problémy a celd komunikacia musi byt pre klienta zrozumitelna.

Campbell (2000) identifikuje ako hlavny vyznam skupinovej arteterapie
jej vznik vo vnutri skupiny, pricom déraz kladie na obsah vytvarnej prace,
a nie na estetické hodnoty. Skupina musi myt jasne definovany ciel, mala
by vytvarnud tvorbu chapat ako oddychovi cinnost alebo ako prostriedok
na rozvoj vnimania a sebauzdravovania.

Vodickova (2004) definuje rodinnt arteterapiu ako pracu s celou rodinou,
pripadne s dietatom a jednym rodiCom. Tato forma je velkym prinosom
pre vSetky zucCastnené strany. Priamo ,in vivo“ moZe terapeut sledovat,
ako rodic¢ s dietatom komunikuju, ako sa k sebe spravaju. Jemne sa mébze
zasahovat' do situdcie, a tak pozitivne korigovat ich vztah. V samotnom
priebehu sa sleduju predovSetkym individualne potreby dietata. Pre kazdé
dieta sa vypracuje individudlny arteterapeuticky program zohladnujuci
jeho osobnost’ a stranky, ktoré treba rozvijat a ktoré eliminovat. V terapii
sa postupuje od vSeobecného k Specifickému, teda najprv sa ponukaju
dietatu vSeobecné témy a techniky na uvolnenie a relaxaciu. Tato faza méze
trvat' tyZdne aj mesiace. Jej hlavnym cielom je vybudovat vztah s dietatom.
Az v neskorsom obdobi mdze terapeut ,pritvrdit” a pozadovat od dietata
¢innosti, ktoré odmietalo a ktoré bezpecne vedu k naprave. Zacnt sa pouzivat
tzv. direktivne techniky, cielené na jeho napravu problému.

Horndkova (2007) v monografii LieCebnd pedagogika pre pomdhajiice
profesie uvadza, Ze v podpore arteterapie sa vyuZzivaji i neStruktirované
projekcné techniky, ktoré mézu mat rézne témy ako napr. ja doma, moje
sny, na com mi zalezi, Co ma najviac tesi, moje farby. Tieto techniky mozno
vykonavat i v dvojiciach alebo skupinach.

Na zaklade studii Roseline (2008) sa uvadza, ze kresba je pre dieta
najvyhodnejSim sposobom vyjadrovania zo vSetkych prostriedkov, ktora
vedie k dokladnému poznaniu dietata a skiima jeho osobnost. TAto metdda
sa pouziva velmi Casto a terapeut, ktory analyzuje detskd kresbu, sa musi
snazit zabudnut, Ze je dospely. Preto musi terapeut disponovat Sirokymi
odbornymi znalostami.
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Sickova (2008) uvadza najc¢astejsie priklady arteterapeutickej intervencie,
ktorymi su pribliZenie postav; vytvorenie kontextu, deja, rodinného pribehu;
vytvorenie vytvarnych symbolov integrujiceho charakteru; akcentovanie
spiritualnych hodnoét; integraciu zaZzitej traumy prostrednictvom vytvarnej
reflexie v bezpe¢nom prostredi; odpustenie rodicovi, ktory opustil rodinu;
akceptovanie novej rodinnej konStelacie. Hodnotenie vykonov kreslenia by
malo byt Setrné a motivujice dieta k dalSiemu vykonu. Nikdy nesmieme
dielo dietata kritizovat, kresbu hodnotime spolu s dietatom v neustalej
komunikacii. Arteterapia nema ohranicenie alebo obmedzenie.

Leslie, Doherty a Widrick (2007) sdhlasia s tym, Ze arteterapia poskytuje
dietatu bezpelné prostredie na vyjadrenie myslienok a emdcii, a to
predovsetkym vtom pripade, ak savyZaduje zotavenie v ramci psychologicke;j
traumy.

Arteterapia pomdha detom nadobudnut pocity sebaakceptacie, vacsej
zodpovednosti za seba a za druhych, zvysSenie sebadoévery, sebatcty
a otvorenosti. Liebmann (2005) uvadza, Ze Ucast arteterapeuta v tvorivej
¢innosti sa odporuca u deti, ktoré trpia izkostou, napr. ak si dieta nevie dat
rady, ako zacat kreslit. Vtedy m6Ze arteterapeut so sihlasom dietata nakreslit
prvd Ciaru, a tym stimuluje jeho dalSie aktivity. K vytvoreniu otvorene;j
a dovernej atmosféry pomaha zapojenie terapeuta do vytvarnych aktivit
s podmienkou, Ze nebude zanedbavat’ svoju prvoradu funkciu pozorovatela.
Vztah dietata a arteterapeuta, ktory je zaloZeny na doévere, vzajomnom
pochopeni, otvorenosti a respekte, je zdkladom pre nastolenie Ziaducich
zmien u dietata. V ivodnej faze je preto potrebné zdoéraznit vyznam prvého
stretnutia a nastolenia prijemnej atmosféry aj prostrednictvom verbalnej
a neverbalnej komunikacie.

Na zaciatku arteterapeutickych aktivit arteterapeut overuje pozornost
aschopnosti dietata plne sa koncentrovat na vytvarnu ¢innost. Po nadviazani
kontaktu v prvej faze arteterapeut zada v zavislosti na probléme instrukcie,
pricom vysvetli dietatu dévody vyberu. V druhej faze nasleduje vlastna
vytvarna praca a nakoniec je toto stretnutie zaviSené spolo¢nym rozhovorom
o vytvarnom diele a jeho procese tvorby. Dieta dostava priestor na reflexiu
svojich pocitov (Liebmann, 2005).

Empirické skimanie

Cielom nasho vyskumu bolo zistit vplyv arteterapeutickych metdd, ktoré
pomahaju a zaroven vplyvaju na preZzivanie traumatizujicich zivotnych
situacif u maloletého dietata. Participantkou nasho kvalitativneho vyskumu
bola matka dietata, s ktorou sa osobne pozname a tieZ pozname jej Zivotnu
situaciu. Participantka suhlasila s poloZenim vopred nami stanovenych
otazok a rozpovedanim svojho Zivotného pribehu.
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Kvalitativny vyskum sme realizovali prostrednictvom metédy narativneho
rozhovoru v kombindcii s rozhovorom orientovanym na problém, ktory
bol naviac prijatelny pre chulostivost informacii a subjektivne empatické
vnimanie a prezivanie Zivotnej situacie z hladiska matky. Vopred stanovenymi
vyskumnymi otdzkami sme navodili ,problematickii tému,” s ktorou ma
matka dietata osobnt skiisenost. V priebehu realizacie rozhovoru sme kladli
aj otazky, ktoré vznikali ad hoc a mali zdsadny vyznam z hladiska obsahu
a zachovania kontinuity rozhovoru. Vyskumné otazky sa tykali nielen nami
vybranych skiimanych kategoérii, ale aj chronologického postupu zmien
spravania dietata pred a po arteterapeutickej intervencii. Tento rozhovor
bol kombinovany s volnymi naraciami participantky - matky dietata, a tak
umoznoval odhalit subjektivne vyznamové Struktury, ktoré sa vztahuju
k urc¢itym zaZitkom a problémovym situaciam participantky. Cely rozhovor
prebiehal v atmosfére partnerského vztahu vyskumnika a participantky.
V priebehu rozhovoru sme vyzyvali participantku na rozpravanie niektorych
udalosti a historiek, ktoré bezprostredne suviseli so stanovenou témou.
Realizovany rozhovor s participantkou sajavil ako najlepsi sposob ziskavania
udajov o postojoch, pocitoch a prezivaniach problémovych situacii v rodine
participantky.

Analyza a ndaslednd interpretdcia ziskanych dat prebiehala
prostrednictvom kédovania. Strauss a Corbinova (1999) definuju k6dovanie
ako stuhrn operacii, pomocou ktorych su tidaje rozobrané, konceptualizované
aopat zlozené novym spdsobom. Selektivne kddovanie je proces, v ktorom su
klticové kategorie systematicky uvadzané do vztahu k ostatnym kategoériam.
Tieto vztahy boli v rdmci vyskumného postupu dalej overované a kategorie
rozvijané. Strauss a Corbinova (1999, s. 184 - 185) dopliiaju, Ze cielom
selektivneho kédovania je vypracovat jadrovu kategériu, okolo ktorej sa
mozu zoskupovat ostatné vybudované kategoérie a ktord ich integruje.
V snahe o to sa vypracuiva alebo formuluje pribeh konkrétneho pripadu.

Tab.1 Kategoridlny systém kvalitativneho vyskumu
(Zdroj: vlastné spracovanie)

zistit vplyv arteterapeutickych metéd u maloletého dietata

participantka - matka maloletého dietata

domace prostredie participantky

narativny rozhovor, rozhovor orientovany na problém
choroba otca
rozchod rodicov
adaptacia dietata na nové prostredie
participantky — matka maloletého dietata
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Ako uvadza Pavelek (2017), selektivne kédovanie je proces vyberu
jednej hlavnej kategoérie (ktora slizi ako jadro - core cathegory) a proces
naviazania ostatnych kategoérii na tuto hlavnu. Zakladnou myslienkou je
vytvorit jednotny dej, okolo ktorého sa nachadza vSetko ostatné. VSeobecne
sa predpoklada, ze takato zakladna koncepcia vzdy existuje. Selektivne
kédovanie je procesom, v ktorom hladame ,,ovladac,” ktory pohana pribeh
dopredu.

Pre potreby nasho vyskumu sme pre kazdu kategdériu — dimenziu Zivota
dietata stanovili hypotézy:

Hypotéza 1: Predpokladame, Ze choroba otca neovplyviiuje Zivot dietata
viac ako jeho odchod k starym rodi¢om.

Hypotéza 2: Predpokladame, Ze rozchod rodicov je pre dieta rovnako
neprijatelny po arteterapeutickej intervencii v centre volného ¢asu ako pred
realiziciou intervencie.

Hypotéza 3: Predpokladdme, Ze adapticia dietata na nové rodinné
a Skolské prostredie bude po arteterapeutickej intervencii primeranejsia
a lahsie zvladnutelna ako pred samotnou intervenciou.

Transkripciu narativneho rozhovoru a rozhovoru orientovaného
na problém ponikame vo forme kazuistického spracovania.

VysledKky rozhovoru spracované v kazuistike dietata

Kazuistiku dietata na zdklade rozhovoru vyskumnika s participantkou
sme vypracovali s jej sihlasom. V kazuistike poukazujeme na vyvoj emoc¢ného
stavu maloletého dietata pred arteterapeutickymi aktivitami a poc¢as nich.
Maloleté dieta v kratkom casovom obdobi prezilo stresové situacie priamo
v rodine. Ako uvddza Langmeier, Balcar a §pitz (2000, s. 169) ,individudlne
poruchy dietata alebo iného ¢lena rodiny tizko stivisia so skupinovou dynamikou
celej rodiny, ba dokonca, Ze individudlna symptomatika je vo svojej podstate
vyrazom narusSenych interpersondlnych vztahov v rodine.”

Osobna anamnéza maloletého dietata

Maloleté dieta (pat rokov) je prvorodené a jediné dieta v rodine.
Tehotenstvo prebiehalo bez komplikacii, pérod v termine v 40. tyzdni
spontanny, zahlavim, s hmotnostou 3300 g a 52 cm.

Zdravotna anamnéza

Psychomotoricky vyvin prebiehal primerane, sed od 7. mesiaca,
samostatna chodza od 11. mesiaca. Dieta presSlo vSetkymi ocCkovaniami
a zakladnymi vySetreniami. Maloleté dieta je velmi vnimavé a zivé. Na svoj
vek velmi pekne komunikuje a rozumie vSetkému. Velmi rado kresli
a modeluje s plastelinou.
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Rodinna anamnéza

Otec: P, 39 rokov, ukoncend vysoka Skola technického smeru, ktoru
ukoncil s titulom Ing., Zivnostnik. Momentalne Zije s matkou v $tvorizbovom
byte, d4 sa povedat, Ze maju medzi sebou dobry vztah. V roku 2008 mu
diagnostikovali paranoidnt schizofréniu a hned ho aj hospitalizovali.
Hospitalizacia trvala dva mesiace, klientovi sa po medikament6znej liecbe
vyrazne polepSilo. Vzorne chodi na predpisané injekcie kazdy mesiac
a znovu sa snaZzi zaclenit' do spolocnosti. V sticasnosti ma za sebou tretiu
hospitalizaciu. Posledna sa uskutocnila toho roku vo februari po tom, ¢o
prestal brat lieky a zacal uzivat alkohol. Po prepusteni z nemocnice uz
neuziva alkohol a lieky berie pravidelne.

Matka: M., 35 rokov, slobodnd matka, momentilne nezamestnana
(pobera davku v hmotnej nddzi), ukoncila strednt pol'nohospodarsku skolu
s maturitou, momentalne externe Studuje na VS. Vztahy v rodine su dobré,
momentalne Zije u jej rodiCov aj s dcérou v trojizbovom byte. Prarodicia
svoju vnucku miluju a s dcérou maji vel'mi dobry vztah.

Socialna anamnéza

Rodicia s maloletym dietatom prvych pat mesiacov byvali u matkinych
rodic¢ov, potom sa prestahovali do podnajmu, kde Zili spolu 1,5 roka. Matka
ostala doma s maloletym dietatom na materskej dovolenke, otec pracoval
vo svojej kancelarii nedaleko bydliska a ¢asto prichadzal domov azZ po 19.
hod. vecer, v ramci cesty domov sa Castokrat ,zastavil na pivo.“ Na otca sa
matka nikdy nemohla spolahnut vzhladom na jeho chorobu. Neustile
musela byt v strehu, aj ked’ bol otec pritomny. Najhorsie to bolo v obdobi,
ked’ mu bolo zle, vtedy odmietal lieky, bol z nich vel'mi otupeny. To sa
dohravalo skoro kazdy mesiac pred podanim injekcie na psychiatrickom
oddeleni. Zastavenia sa v kr¢me, hadky v rodine mnoho raz pred maloletou,
odmietanie liekov, a tym aj zhorSovanie zdravotného stavu, ponorenie sa
do seba, neustile zabtudanie a pripominanie zo strany matky maloletého
dietata, to vSetko malo vplyv na cely chod rodiny. Dieta videlo a vnimalo
situaciu doma. Vnimalo aj matkinu nervozitu, stres, strach z toho, ¢o bude
dalej. Maloleté dieta bolo podla slov matky bojazlivé, k otcovi ,nemalo vztah,
akoby sa ho balo.“ Otec nebral do Gvahy potreby dietata, hlavne citového,
laskyplného charakteru. Otcov stav sa pomaly zhorSoval a na maloleté dieta,
ktoré malo iba 22 mesiacov, uz nevedel dat vobec pozor. Na naliehanie
manzelky o hospitalizaciu nereagoval. Matka musela stale vyuzivat pomoc
rodicov. Bola unavena a zacinala mat depresivne stavy, nikam nechodila,
stretdvala sa len s minimalnym okruhom ludi a deti. Jedinym tnikom bola
vysoka Skola, ale ani na 1iu sa z pochopitelnych dévodov nemohla sustredit.
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Po dlhych mesiacoch zvaZovania a prehovarania sa matka rozhodla v januari
tohto roku odist' a aj s maloletym dietatom byvat k rodicom.

Otec sa stretava so svojim dietatom kazdy den pod dohladom matky.
Matka sa snazi maloletému dietatu zabezpecit maximalnu starostlivost, otec
sa nevyhyba finan¢nej pomoci. S otcom maji dobry vztah, co je len dobre pre
ich dieta. Maloleté dieta s matkou Zije u jej prarodic¢ov v trojizbovom byte,
kde maju svoju vlastnu izbu, pekne a utulne zariadent. Matka s rodi¢mi
vychddza velmi dobre. Maloletd sa po prestahovani k starym rodicom
dost’ dlho pytala domov. Tato situdcia bola stresujica pre vSetkych clenov
domadcnosti. Matka jej vysvetlila, Ze v ich p6vodnom byte ,byva iny ujo a oni
mali byt len pozicany“ (ako ked si ono pozicia hracku od spoluziaka J., co
dieta pochopilo hned’). Obcas sa (i po intervencii matky) s otcom v meste
maloleté dieta stretne, ale vZdy len za priamej pritomnosti matky.

Skolska anamnéza

Maloleté dieta navsStevuje predskolské zariadenie od troch rokow.
Adaptacia na Skolské prostredie prebiehala bez vaznejsich komplikacii
a problémov. Po zmene bydliska matky vSak nastala aj zmena predskolského
zariadenia, v ktorom maloleté dieta vystupovalo ako viac bojazlivé,
placlivé dieta. Postupom Casu a nasledne i navStevami centra volného c¢asu
nastala u maloletého dietata zmena v spravani nielen k rovesnikom, ale aj
dospelym autoritam. V sicasnosti sa maloleté dieta vyznacuje usilovnostou,
zodpovednostou, doslednym plnenim si povinnosti. Na podnety reaguje
velmi citlivo, niekedy aj bojazlivo, ale je zivé, disciplinované, v kolektive
obltibené. Pozornost je na veku primeranej urovni. Ma rado akukolvek pracu
v detskom kolektive, zaujima sa o nové poznatky. Podla neho dieta velmi
rado navstevuje s matkou centrum volného c¢asu, kde moZe kreslit, malovat’
amodelovat. NajradsSej kresli svoju mamku, babku a zvieratka. Zaujimavostou
je, Ze v mal'bach sa otec vyskytuje len zriedkavo a len v niektorych situaciach
(narodeniny clena rodiny, Vianoce). Podla slov maloletého dietata ma vSak
s otcom velmi dobry vztah, ma ho rado.

Arteterapeutické aktivity u maloletého dietata

Participantka kazdu stredu a piatok chodi s maloletym dietatom do centra
volného Casu, kde sa stretdvajd mamicky s malymi detmi. Arteterapeutické
aktivity vykonava v centre volného ¢asu pedagogicka, ktord absolvovala
kurz kreativnej mal'by a ukoncila Stddium arteterapie v ramci celoZivotného
vzdelavania. Svoje skusenosti vyuziva v Kruzku Sikovnych ruk, ktory vedie
v spominanom centre volného ¢asu v rozsahu 2 hodin tyzdenne.
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Hlavnym cielom wvodnych arteterapeutickych aktivit s maloletym
dietatom, ktoré sa zacali realizovat' v Case vzniku problematickych situacii
v rodine, bolo navodenie bezpecia a hladanie pozitivneho vztahu medzi
dietatom a arteterapeutkou, pocit uvolnenia sa a vyvolanie ¢o najlepSieho
pocitu dietata zo stretnuti s arteterapeutkou. Klticovym prvkom tychto
uvodnych aktivit s maloletym dietatom bola skupinova praca s detmi.
Arteterapia v rozsahu jednej aZ dvoch hodin prebiehala v intencidch
postupnej socializacie a enkulturacie dietata v centre volného ¢asu. Vytvarna
¢innost’ sa uskutociovala v hrovej atmosfére, ktora len posiliiovala pocity
spolupatri¢nosti v skupine a poznavanie inych pritomnych deti. Najcastejsie
pouzivanymi technikami bol spontdnny vytvarny prejav, prstomal’ba, rézne
motivy koldzi, ale aj tematické malovanie, ktoré sa dotykalo vybranych
nametov (ro¢né obdobia, rodina, portrét). Maloleté dieta sa adaptovalo
na nové prostredie centra volného ¢asu vel'mi rychlo i vzhladom na skupinu
deti, ktorych uz poznalo z predskolského zariadenia, ako aj vzhladom
na kludng, hravu a privetivii atmosféru centra vol'ného casu.

Arteterapeutické stretnutia v centre volného ¢asu prebiehajti i v sticasnej
dobe. Arteterapia pomaha rozvijat stratégie zvladania stresovych situdcii,
postva bod zaujmu z ml¢ania na konverzaciu. Maloleté dieta neverbalnym
sposobom dokaze vyjadrit pocity a skisenosti, o ktorych si moze mysliet,
Ze ich verbalizacia méze byt priliS zloZitd. V mnohych pripadoch samo
navrhuje, ¢o by mohli pocas stretnutia vykonavat, je tvorivé a Kreativne.
Castymi arteterapeutickymi aktivitami, ktoré sa vyuzivaji, si kolaze
(zvierat domacich, divych, z dZungle), technika Skvin na mokrom
papieri, muzikomal'ba, tematické kresby, kresba prstom a celymi rukami,
modelovanie s plastelinou, spolo¢né kreslenie a malovanie v skupinach,
technika muchldze a mnohé iné.

Maloleté dieta v sicasnosti nema problém zapojit sa medzi deti, je Zivé
a nebojacne. Podla slov matky moézeme vydedukovat podstatny rozdiel
v chapani a prezivani rozchodu rodicov pred a po navstevach centra volného
Casu, v ktorom sa dieta mohlo prostrednictvom vytvarného umenia uvolnit,
svyrozpravat pribeh” a uvedomit si (i napriek rozchodu rodi¢ov) neustale
prepojenie medzi otcom a matkou. Maloleté dieta vel'mi rado kresli, maluje
a modeluje s plastelinou. Z hanblivého, bojazlivého a l'akavého dietata sa
stalo dieta, ktoré sa v kolektive sprava pekne, vold hanblivejsie deticky,
aby $li tancovat, pontika im hracky, no vie byt aj tvrdohlavé, ked nechce
nepoziciavat Ziadnu hracku. Pocas jednotlivych arteterapeutickych sedeni
bolo u maloletého dietata evidentné pribliZovanie a vytvaranie vzajomnych
vztahov s ostatnymi detmi. Problémy, ktoré prezivalo spolu s rodi¢mi,
vedelo ,podat na papier” prostrednictvom kresby a malby. Formou hry,
tvorby a reflexie spolu s arteterapeutkou mala matka moznost u dietata
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vidiet progres v mysleni, porozumeni vlastnych emécii a zvySeni empatie
voci druhym.

Diskusia a vyhodnotenie hypotéz

Nami vopred stanovené hypotézy sme overovali prostrednictvom
rozhovoru s participantkou. Prostrednictvom hypotézy 1, ktori moézeme
povazovat za potvrdenu, sme overovali tvrdenie, Ze choroba otca
neovplyviuje Zivot maloletého dietata viac ako jeho odchod k starym
rodicom.

Maloleté dieta vzhladom na primerany vyvin, vek, ustalené podmienky
nielen v rodinnom, ale aj predskolskom prostredi chape rodinnu situaciu
a nepocituje ju ako pritaz. So svojim otcom ma s matkou vyborny vztah, otec
ma pristup k dietatu bez obtiazi. Maloleté dieta vSak i na zaklade svojho
veku samozrejme nechdpe podstatu otcovej psychickej choroby. KedZe
skoro vSetky atributy rodiny st zachované (spolo¢né stretavanie sa, vodenie
maloletého dietata do materskej Skoly otcom, stretnutia na sviatky a pod.).
Maloleté dieta ani zmenu bydliska a odchod k starym rodicom nechape ako
nieco neprijemné a obmedzujuice. Na zaklade tychto zisteni moézeme tvrdit,
Ze vzhladom na vek, chapanie dietata a uspokojivé rodinné podmienky dieta
nepocituje chorobu otca a odchod k starym rodiCom ako neprijemnost
podstatnym spésobom zasahujicim do jeho preZivania.

Druhou kategoriou, ktori sme skimali a komparovali, bol rozchod
rodic¢ov a jeho vnimanie maloletym dietatom pred a po realizacii intervencie
arteterapeuta v centre volného Casu. Hypotézou 2 sme overovali, ¢i je
rozchod rodiCov pre dieta rovnako neprijatelny po arteterapeutickej
intervencii v centre volného ¢asu ako pred realizaciou intervencie. Pre
maloleté dieta bol rozchod rodi¢ov ranou, ktora bola viditelna a viac
interpretovana v Skolskom prostredi ako doma. Zmena nastala po navstevach
centra volného Casu. Z bojazlivého a ustrachaného dietata sa stalo smelé,
usmievavé dieta s kamaratmi. Neboji sa hovorit o otcovi, svojej rodine, vSetky
informacie podava na veku primeranej tirovni. M6Zeme teda predpokladat,
Ze arteterapeutickd intervencia pomohla dietatu pochopit suvislosti
sprostredkované matkou. Vytvarny prejav pomohol navodit rovnovahu,
prostrednictvom malby mohla matka maloletému dietatu nepochopené
suvislosti vysvetlit primeranym spésobom. M6Zeme vyslovit presvedcenie,
ktoré sme prijali na zaklade naSich zisteni, Ze pochopenie a prijatie rozchodu
rodiCov je pre dieta viac prijatelné po arteterapeutickych intervenciach
v centre volného ¢asu, ktoré umoznuju dietatu pochopit rodinnd situaciu
primeranym spésobom. Tuto hypotézu moZeme povazovat za potvrdenu.

Pri formulacii tretej hypotézy sme vychadzali z predpokladu a tzusu,
Ze adaptacia na nové (ale poznané) rodinné prostredie trva kratSie ako
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adaptacia na nové, nepoznané Skolské prostredie. Hypotézou 3, ktoru
mozZeme povazovat za potvrdenu, sme overovali, ¢i adapticia dietata
na nové rodinné prostredie bude po arteterapeutickej intervencii v centre
volného ¢asu prebiehat IahSie a rychlejSie ako adaptéicia na nové Skolské
prostredie.

Po analyze informiacii na zaklade neStruktdrovaného rozhovoru sme
zistili, Ze adaptacia na obidve nové prostredia, v ktorych sa maloleté dieta
ocitlo po zmene bydliska, prebiehala po arteterapeutickej intervencii
v centre volného casu autentickejSie ako pred realizaciou intervencii.
V rodinnom, ale aj Skolskom prostredi sa maloleté dieta po zmene bydliska
Casto pytalo na povodné miesto, kde sa chcelo vratit. Nezname prostredie
v iom vyvolavalo strach a nepokoj. Avsak po prvych stretnutiach v centre
volného Casu nastala zmena. Dieta zaCalo nadvazovat nové kontakty, zacalo
viac komunikovat a ¢o bolo i pre matku dspechom - viac sa usmievat.
Vytvarnym prejavom a spolupatricnostou k skupine si maloleté dieta
naslo kamaratov, rovesnikov. Tieto atribtiity mu pomohli k adaptacii nielen
na nové rodinné, ale aj Skolské prostredie. Tymito zisteniami mo6zZeme
predpokladat, Ze adaptalny proces na nové Skolské a rodinné prostredie
bolo ulahcené prave umoznenim vytvarného prejavu v centre vol'ného casu.
Na zaklade tohto poznania moZeme identifikovat teoretické vychodisko,
ktoré pripusta, Ze adaptacia dietata na nové rodinné a Skolské prostredie je
po arteterapeutickej intervencii v centre volného ¢asu primeranejsia a l'ahsie
zvladnutelnd ako pred samotnou intervenciou.

Maloleté dieta vzhladom na svoj vek chape niektoré udalosti v Zivote
i s vysvetlovanim matky dietata. Momentalne sa neda urcit vplyv preZitych
udalosti a skiisenosti na vyvin maloletého dietata, aj ked’ v sucasnosti
vyrasta v relativne zdravom prostredi. Matka si je vedoma toho, Ze maloleté
dieta vyrastd momentalne bez otca, aj ked' bude stile otcom jej dietata.
Neustale bude potrebné dohliadat na to, aby otec bol pod lekarskou
kontrolou (s uZivanim lie¢iv) a aby viedol Zivot primerany jeho zdravotnému
stavu. Psychicka porucha u jedného z rodicov vyrazne postihuje nositela, ale
rovnako zavaZzne zasahuje do rodinného Zivota. Je to o to horsSie vtedy, ak je
psychicky chory Zivitel rodiny. Rodina sa m6Ze dostat do tazko rieSitelnych
situacii, ako je strata zamestnania, ¢asta hospitalizacia chorého, a s tym je
spojena zla finan¢na situdcia. Ludia so psychickymi ochoreniami st lahko
ovplyvnitelni a viac nachylni k ré6znym zavislostiam. U maloletého dietata
je potrebné prihliadat na naucené navyky, vytvarat spolotné aktivity
s matkou (aj otcom), aby dieta preZivalo radost za spolo¢nych stretnuti
rodic¢ov (délezité nacasovanie). Rodina musi reSpektovat vyvinové potreby
dietata, podnecovat zaujmy dietata tak, aby ziskavalo informacie primerané
veku. V neskorSom obdobi Skolskej dochadzky je potrebné poskytovat mu
podmienky na vytvaranie dobrych vztahov s detmi (integracia).
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Arteterapia ako diagnosticka, ale aj lieCebna metéda sa moZe pouZivat
v roznych suvislostiach a z réznych pricin. NajcastejSie sa vSak vyuziva
na ulahcenie vyjadrenia pocitov klientov, hlavne klientov mladsieho
Skolského veku. Terapeut tak dokaZe rozpoznat nielen patoldégiu, ktora
vyplyva z problémovej situacie dietata, ale aj osobnostné a charakterové
vlastnosti a rysy, ktoré moéZe dieta zo samozrejmych dévodov skryvat.
V priebehu vytvarného vyjadrenia sa dietanevedome odkryva a vyjadruje tak
svoje city, pohnutky, myslienky a postoje. Arteterapia napomaha a zmiernuje
pocity uzkosti, Zialu, nizkeho sebavedomia, pontka kognitivnu a psychicka
stimulaciu. Klient arteterapiou objavuje svoje nové moznosti a tvorivé sily,
ktoré mu mozu pomoct k posilneniu jeho sebavedomia a lepSieho prezivania
svojho Zivota. Arteterapia sa mdZe vyuzivat ako relaxa¢na a uvoliiujica
metoda, ktora prispieva k celkovej pohode a nacerpaniu novych Zivotnych
sil. Lorenz (2008) v tejto suvislosti dopliia, Ze zadkladny kamefi Gispe$ného
zvladania Zivota tvori konzistencia (v zmysle kontinuity, stalosti, poriadku,
Struktiry), rovnovdha medzi pretaZzenim a nedostatotnym zataZenim
(vyrovnanost medzi zatazou a uvolnenim) a participacia (ucast)
na (spolocensky ocenenych) procesoch rozhodovania.
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ROCNA SPRAVA 0 RIESENI
GRANTOVEHO PROJEKTU APVV-15-0071
Clovek s hendikepom v literatiire pre deti a mladez
(2016 - 2020)

Annual Report of the Grant Project APVV-15-0071
A Man with Handicap in the Literature for Children and Youth
(2016 - 2020)

Zuzana Stanislavovd’

Projekt md charakter zdkladného literdrnovedného vyskumu a je v kontexte slovenského
bddania literatiry pre deti a mlddeZ prvym tematicky orientovanym vyskumnym
zdmerom so Sirokym operacnym zdberom (pévodnd a prekladovd tvorba pre deti a mlddez
stvdrtiujica cloveka s hendikepom - postihnutim/narusenim/ohrozenim - publikovand
v priebehu celého jej doterajsieho vyvinu). Projekt zdroveri suvisi s celosvetovo aktudlnym
problémom inkluzivneho vzdeldvania, ktoré je vyznamnou sucastou reformnej agendy
nadndrodnych institicii (OSN, OECD, UNESCO, EU), a s inkluzivnou politikou tychto
institicii. V tomto kontexte sa aj Slovensko zaviazalo vytvorit' do roku 2020 inkluzivne
podmienky v edukacnom procese. Inkliizia je proces, ktory suvisi s identifikdciou
a odstrariovanim bariér, pricom predpokladom schopnosti identifikovat’ bariéry je zber,
zhromaZdovanie a hodnotenie tidajov z réznych zdrojov. Jednym zo zdrojov, ktoré iicinne
pomoZu odstrariovat bariéry, je aj umeleckd literatiira. Na to, aby literatiira mohla takto
posobit, je vS§ak nevyhnutné poznat zdroje takychto zobrazeni (literdrne diela), resp. mat’
pristup k relevantnym tidajom o nich. Vyskumny kolektiv vytvori anotovanu bibliografiu
literdrnych textov (doplnenu Studiou o typoch postihnutia, narusenia, ohrozenia
a premendch spolocenského postoja k nim a $tidiou o vyvine témy v slovenskej pévodnej
a prekladovej literatire pre deti a mlddeZ) a antoldgiu vybranych literdrnych ukdZok.
Vysledky vyskumu budu poskytovat' relevantny prehlad o monitorovanom probléme
v tvorbe pre deti a mlddeZ na Slovensku.

Proposed project has the character of the pure literary-scientific research and in the context
of the Slovak research on the literature for children and youth, it is the first thematically
oriented research purpose with the wide range (original and translated works for children
and youth embodies a man with handicap -disability/impairment/disadvantagein -
published in the process of its holistic development). The project is closely related to the
current issue of inclusive education that is a significant part of the actual reform agenda
of the international institutions (OSN, OECD, UNESCO, EU), as well as with the inclusive
policy of those ins titutions. In this context Slovakia is also bound to create the inclusive
conditions in the educational process up to 2020. Inclusion is a process which is related
to the identification and removing the barriers, while the assumption of the barriers
identification ability is the collection, gathering, and evaluation of data from various
sources. One of the sources that might help to effectively remove the barriers is also the

! Prof. PhDr. Zuzana Stanislavova, CSc., Kabinet vyskumu detskej rei a kultdry, Pedagogicka

fakutla, PreSovska univerzita v PreSove, Ul. 17. novembra ¢. 15, 080 01 Presov, Slovenska
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artistic literature. In order that literature can thus be caused, it is necessary to know the
sources of such imageries (literary works), resp. have an access to the relevant data about
them. Research team is supposed to create an annotated bibliography of the literary texts
(supplemented by a study on the types of disabilities, impairm ents, and disadvantages and
the changes and transformations of the social attitudes to the target group; and also by
a study on the development of the topic in the Slovak original and translated literature for
children and youth) and the anthology of selec ted literary samples.The research results will
provide a relevant overview of the monitored topic in the literature for children and youth
in Slovakia.

Projekt APVV-15-0071 Clovek s hendikepom v literatiire pre deti a mlddeZ
so zaciatkom rieSenia od dnia 01. 07. 2016 a koncom rieSenia dnia 30. 07.
2020 na Pedagogickej fakulte PreSovskej univerzity v PreSove bol na rieSenie
navrhnuty z nasledujuicich dévodov:

Problematika ¢loveka so znevyhodnenim (postihnutim) sa v ostatnych
rokoch stala celosvetovo vysoko aktudlnou a po vstupe Slovenska
do Eurépskej Unie a prihlaseni sa k reformnej agende nadnarodnych
instittcii (OSN, OECD, UNESCO, EU) a k politike inkluzivneho vzdelavania
tychto institdcii sa aj u nas vytvorila situacia, Ze problémy l'udi s hendikepom
je nevyhnutné rieSit skutolne (nielen pro forma). V tom ramci sa
vyrazne aktualizovala nevyhnutnost dialégu medzi intaktnou populaciou
a populaciou so znevyhodnenim, pricom tento dial6g je potrebné viest uz
medzi detmi v Skolskom veku a pripravit tak vhodné prostredie na zaclenenie
znevyhodnenych ziakov do akceptujiiceho edukacného prostredia.

V indexe inkluzivity (spracovanom v britskom Centre pre vyskum
inkluzivneho vzdelavania) sa upozoriiuje okrem iného na to, Ze inkluzia je
proces, ktory suvisi s odstratiovanim bariér, ktoré treba najprv identifikovat,
a na to je nevyhnutny zber, zhromaZdovanie a hodnotenie udajov z réznych
zdrojov. MozZno vyslovit presvedcenie, Ze jednym zo zdrojov, ktoré ucinne
pomoZu odstranovat bariéry, je aj umelecka literattra stvarnujuca rozlicné
typy znevyhodnenia ¢loveka v spolo¢nosti. U¢innost literatiry spociva v tom,
Ze je schopna pdsobit nielen cez kognitivne, ale aj cez emocionalne, zazitkové
kanaly. Na to, aby literatira mohla takto p6sobit, je vSak nevyhnutné poznat
relevantné tematické zdroje, resp. mat k nim pristup. Projekt prave v tomto
zmysle zapada do aktudlnych koncepcii socidlnej a zdravotnej inklizie
ainkluzivneho vzdelavania v Eurépskej inii: jeho zamerom je sustredit idaje
(a konkrétny literarny material) o spracovaniach znevyhodnenia v p6vodne;j
i prekladovej literatire pre deti a mladez, ktora bola vydana na Slovensku
od konca 18. storocia doteraz.

V slovenskom kontexte sa vyskum tematizacie hendikepu v literatire
doposial' obmedzil na celkom sporadické ¢iastkové Stidie (napr. T. Vrablova, Z.
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Stanislavova), resp. SirSie tematicky koncipované zborniky napr. z vedeckych
konferencii (Banska Bystrica). Azda najsystematickejSie je preskimana
problematika literdrneho stvarnenia marginalizovaného rémskeho etnika
(B. Hlebova). V inonarodnych kontextoch, najma v anglofénnej oblasti, su
vSak vyskumy literdrneho zobrazenia hendikepovanych os6b rozvinuté uz
niekol'’ko desatrodi a k dispozicii su cenné vedecké Studie aj kniZné prace.
ZloZenie riesitelského kolektivu: prof. PhDr. Zuzana Stanislavova, CSc.
(veduca riesitel’ka); rieSitelia: doc. PaedDr. Bibiana Hlebova, PhD., Mgr. Iveta
Gal Drzewiecka, PhD., Mgr. Jana KoZarova, PhD. Mgr. Danka Leskova,
PhD. Mgr. Adela Mitrova, PhD., Mgr. Radoslav Rusidk, PhD; Studentky
doktorandského $ttidia - Mgr. Patricia Duranové, Mgr. Veronika Volochova.

1. Postup prac pri rieSeni projektu vzhladom na harmonogram jeho
rieSenia

Obdobie od 01. 07. 2016 - 31. 12. 2016 predstavuje polovicu 1. fazy

vyskumu. Clenovia riesitelského kolektivu sa ststredovali na tri zakladné
ulohy:

a) dokladne si nastudovat teoreticku literatiru k problematike
jednotlivych typov znevyhodnenia ¢i postihnutia ¢loveka a ziskat
¢o najviac ddajov o literdrnom spracovani tejto témy;

b) vytvorit bibliografickd databdzu literdrnych textov pre deti
a mladez, ktoré tematizujui skimanu problematiku a boli vydané
do roku 1918;

c) analyzovat texty z vytvorenej databazy a interpretovat literarne
stvarnenie skimaného problému.

Stidium odbornej literatiiry prebiehalo po¢as celého komentovaného
obdobia a bude permanentnou sucastou procesu rieSenia vyskumného
projektu. Tematicky selektovand bibliografickd databdza bola vytvorena
veducou riesitel’kou na zdklade jestvujicej kniZnej bibliografie (O. Sliacky:
Bibliografia literatury pre deti a mladez 1778 - 1917; Bibliografia slovenskej
literatiry pre deti a mladeZz 1918 - 1944). Na baze takto zhotovenej
bibliografie bol realizovany archivny vyskum: 5 rieSitelov v priebehu 5
pracovnych dni excerpovalo, analyzovalo a interpretovalo literarne diela
priamo v Slovenskej narodnej kniznici v Martine.

Harmonogram rieSenia projektu bol dodrZany, riefitelia su v tomto
smere v porovnani s harmonogramom v miernom predstihu, kedZe vyskum
orientovali Ciastocne uzZ aj na obdobie po roku 1918.
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2. Rozbor vysledkov riesenia vzhl'adom na stanovené ciele

Podla predpokladu bolo v 19. storo¢i vydanych malo kniZznych prac
pre deti a mladez, ktoré tematizovali ¢loveka s hendikepom; najcastejSie
bolo tematizované socidlne znevyhodnenie postav. Clenovia riesitelského
kolektivu dokladne spracovali pramennt literatiru (poéziu, prézu a dramu
pre deti a mladeZ vydant medzi rokmi 1778 - 1918) v podobe poznamok
k problematike a vypracovali anotacie o 12 pribehoch vydanych pred rokom
1918 (anoticie st koncipované v struktuire: bibliograficky zaznam publikacie;
kratka informacia o autorovi; kI'icové slova, t. j. témotvorné pojmy pribehu;
stru¢ny nacrt obsahu pribehu; struéné hodnotenie urovne autenticity
stvarnenia hendikepu, funkcie motivu a drovne zliterdrnenia; odportucané
vekové urcenie). Podla predpokladu Ziadna spomedzi analyzovanych
publikacii nemala taku literarnu alebo ¢itatel'skii hodnotu, aby sa ukazka z nej
stala sticastou zamyslanej antolégie textov. Ziskany material tvori zaklad pre
syntetizujlce spracovanie v podobe literarnohistorickej stadie o tom, ako
prebiehal vyvin tematizacie hendikepu v literatdire pre deti a mladez pred
rokom 1945; koncipovanie studie je planované na druht fazu vyskumu.

V priebehu badania v Slovenskej narodnej kniZnici v Martine boli
prestudované aj viaceré publikdcie z obdobia medzi rokmi 1918 - 1945
a o Siestich pribehoch boli vypracované anotacie; z dvoch publikacii
(BeSetiovsky, Ko¢anova) boli vybrané ukazky do buduicej antolégie. Tymto
krokom riesitel'sky kolektiv zacal v predstihu plnit ulohy druhej etapy
vyskumu.

Ciele stanovené na 1. etapu vyskumu boli splnené uz v roku 2016.

3. Vystupy a prinosy projektu za rok 2016

Na rok 2016, v ktorom sa projekt zacal riesSit, neboli planované Ziadne
vystupy v karentovanych ¢asopisoch.

V recenzovanych vedeckych ¢asopisoch v SR boli planované 2 vystupy.
Z toho realizovany bol 1 vystup: Zuzana Stanislavova: Vojnovy romdn
v sticasnej svetovej tvorbe pre mladych dospelych (Markus Zusak, John
Boyne, Anthony Doerr). In: O dietati, jazyku, literatiire. Casopis pre otdzky
rozvijania komunikacnej a literdrnej kompetencie. IV. Roc. 1V, 2016, ¢. 2, s.
28 - 40. ISSN 1339-3200 (1,12 AH). Stidia interpretuje na pozadi vojnovej
témy pribeh A. Doerra o zrakovo hendikepovanej hrdinke a socidlne
hendikepovanom hrdinovi, v ostatnych dvoch romanoch pribehy socidlne
a rasovo hendikepovanych hrdinov.

Druhy vystup v podobe literarnohistorickej Studie bol planovany
na zdklade spracovanie sledovanej tematiky v detskej literattre pred rokom
1918. KedZe materialu z tohto obdobia je na Studiu malo, bude vyuZity
ako sucast spracovania vyvinovych trendov v zobrazeni hendikepovaného
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Cloveka v literatire pre deti a mlddez od 19. storofia do roku 1945
a publikovany v domacom vedeckom ¢asopise v roku 2017.?

V recenzovanom vedeckom casopise zahrani¢nom nebola planovana
ziadna Studia. Do tlace vSak bola zadana a po recenznom konani akceptovana
vyziadana studia: Bibiana Hlebova: Children’s Roma Literary Protagonist
with a Social Disadvantage in the Emotional Education. In: Asian Journal
of Social Science Studies. Vol. 2, No. 1, 2017, pp. 92 - 102. ISSN2424-8517
(1,05 AH?).

V nerecenzovanom odbornom c¢asopise domdcom bol planovany a aj
publikovany 1 odborny c¢lanok: Zuzana Stanislavova: Ludskd odlisSnost
v Zivom rozprdvkovom podani. In: Bibiana, revue o umenti pre deti a mlddeZ,
ro¢. XXIII, 2016, ¢. 4, s. 24 - 28. ISSN 1335-7263 (0,4 AH). Text interpretuje
dve sucasné prozy (Alexandra Salmela: Mimi a Liza, 2013, Gabriela Futova:
O Bezvldske, 2016) spracuvajlice problematiku somatického postihnutia
ako prostriedok na vyjadrenie postoja k fyzickej odlisSnosti c¢loveka,
a to cez zanrovy ramec rozpravky. Interpreticia sledovala autentickost
psychologického uchopenia postavy so znevyhodnenim; obraz postojov
intaktnej populacie k postavam so znevyhodnenim; presvedc¢ivost a metddy
zliterarnenia tematizovaného problému; edukacny potencidl textov vo
vztahu k formovaniu akceptujiceho postoja vociludom s fyzickou inakostou.

Citacie predbezne (z pochopitelnych dovodov - pre kratkost doby
rieSenia) riesitel'sky kolektiv neeviduje.

Kolektivna $tudia bola publikovana pod nazvom: Literarne stvarnenie postav so socialnym
znevyhodnenim v préze pre deti a mladeZ na Slovensku (od polovice 19. storocia do roku
1948). In: O dietati, jazyku, literatare, ro¢. V, 2017, €. 1, s. 24 - 41, ISSN 1339-3200. Zuzana
Stanislavova, Bibidna Hlebova, Jana Kozarova, Danka Leskova.

3 Képia akceptaéného listu bola priloZena k sprave. Stidia vysla v elektronickej aj printovej
verzii v prvom polroku 2017.
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SPRAVA Z UKONCENEHO
GRANTOVEHO PROJEKTU APVV-0281-11
Exekutivne funkcie ako strukturalny komponent
schopnosti ucit sa: diagnostika a stimulacia
(2012 - 2015)

Report Related to the Terminated Grant Project APVV-0281-11
Executive Functions as a Structural Component of Ability
to Learn: Assessment and Stimulation (2012 - 2015)

Iveta Kovalcéikovd!

V sprdve st prezentované ciele a vysledky riesenia projektu APVV-0281-11, ktory bol
rieSeny na Pedagogickej fakulte Presovskej univerzity v Presove v rokoch 2012 - 2015
a jeho zodpovednou riesitel’kou bola doc. PhDr. Iveta Koval¢ikovd, PhD. V ramci rieSenia
projektu bolo preloZenych a na slovenské podmienky adaptovanych 8 testov D-KEFS (Delis-
Kaplan Executive Function System) a tieZ bol skimany vztah medzi tirovriou exekutivneho
fungovania a schopnostou ucit sa. Na zdklade vysledkov vyskumu bolo exaktne
kvantifikované, do akej miery st jednotlivé domény exekutivneho fungovania prediktormi
a zdroven konstituentmi schopnosti ucit' sa. Z nadobudnutého poznania boli vytvorené
doménovo Specifické sady tiloh (matematika a slovensky jazyk) pre stimuldciu exekutivnych
procesov u Ziakov s nizkou tirovriou exekutivneho fungovania (pre ISCED 1, Ziaci vzdeldvan{
v podmienkach standardnej $koly). Sucastou vystupov projektu je aj autorsky ndstroj
na posudzovanie a stimuldciu exekutivneho fungovania Ziaka - Matematicky semafor, ktory
bol vytvoreny v printovej a elektronickej verzii.

The research goals as well as the outcomes of APVV-0281-11 project are presented in the
paper. The mentioned project was implemented at the Faculty of Education, University of
Presov in Presov in 2012 - 2015. Assoc. Prof. Iveta Kovalcikovd, PhD. was a project principal
investigator. Within the project, 8 tests of the D-KEFS (Delis-Kaplan Executive Function
System D-KEFS; Delis, Kaplan & Kramer, 2001) battery were translated and adapted for
the use in Slovak context. The relationship between the level of executive functioning and
the ability to learn was researched. Based on the research findings it has been exactly
quantified to what degree do individual executive functions predict and, at the same
time, constitute the ability to learn. Based on these results, a domain - specific set of tests
(math and Slovak language) aimed at the development of executive processes in children
with low level of executive functioning (for ISCED 1, pupils schooled in standard primary
schools were designed. The original tool aimed at the assessment as well as stimulation
of pupil’s executive functioning “Mathematic Traffic Lights” (printed and online version
available) is also a part of the project results.

1 Doc. PhDr. Iveta Koval¢ikova, PhD., Katedra predSkolskej a elementarnej pedagogiky
a psychologie, Pedagogicka fakulta, PreSovska univerzita v Presove, Ul. 17. novembra €. 15,
080 01 Presov, Slovenska republika. E-mail: iveta.kovalcikova@unipo.sk.
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V pedagogickych vedidch donedavna prevlddal nazor, Ze spravanie
(behaviour) cloveka je kontrolované a riadené vonkajsSim prostredim. To
znamena3, Ze spravanie ¢loveka je reakciou, ktord méze byt regulovana typom
podnetu z vonkajSieho prostredia. V tomto vyzname tlohou psycholégie
a scasti aj pedagogiky bolo analyzovat spravanie jedinca na zaklade analyzy
Specifickych determinantov urcitého druhu spravania. Zakladom tychto
pristupov bola snaha vymedzit povahu vztahu medzi (1) stimulom, teda
spravaniu predchadzajicim podnetom a (2) naslednou reakciou na tento
podnet - spravanim. Stidie, ktoré vznikli v intenciach tejto behavioristickej
paradigmy, boli zamerané na objavenie zdkonov a principov, ktoré riadia
a predpovedaju spravanie alebo reakciu na podnet. Kritici behavioristickych
pristupov k uceniu sa upozornovali na priliSnd orientaciu behavioristov
na pozorovatelné a meratelné aspekty spravania sa na jednej strane
a na podnety prostredia i environmentalne vplyvy na strane druhej. Naviac,
behavioristickej paradigme ucenia sa bolo prisudzované, Ze malo pozornosti
venuje faktorom, premennym, ktoré su spojené so samotnym jedincom,
konkrétne so Struktirou jeho Kkognitivnych, afektivnych, kulturalnych
a inych charakteristik. Vnatorné, mentalne stavy jedinca, postoje, mySlienky
tykajudce sa situacie st premennymi, ktoré stoja medzi podnetom a reakciou,
a tie su, podla kritikov behavioristov, reflektované v nedostato¢nej miere.

V poslednych desatrociach, v désledku pokroku v technolégiach
aplikovanych v kognitivnych vedach, je mozné pozorovat ¢innost l'udského
mozgu v akcii, v situdcidch ucenia sa. Kognitivna veda (Cognitive Science)
je interdisciplinArnym vednym odborom, ktory Studuje mysel a jej
procesy. Kognitivistickd paradigma si za objekt skiimania vytycila prave
to, ¢o bolo pri vyskumoch procesov ucenia sa ,oku behavioristu skryté.”
Vovyskumnom projekte APVV-0281-11 vyskumny tim skimal procesy ucenia
sa z pohladu kognitivistickej paradigmy. Tato paradigma otvorila odborny
diskurz aj o exekutivnych funkcidch (EF) a ich Ui¢asti v procesoch ucenia sa.
Exekutivne funkcie s mentalnymi procesmi riadiacimi kognitivne funkcie,
podmieniuju ich zapojenie do procesu spracovania podnetu a distribuuju
mentalne prostriedky na jeho spracovanie a vyuzitie. McCloskey (McCloskey,
Perkins, Van Divner, 2008)% hovori o riadiacej schopnosti zmysluplného,
organizovaného, regulovaného, strategického a cieleného spracovania
podnetov percepcie, emocii, myslienok a konania. Ide o najvyssiu, centralnu
urovenl mentdlneho fungovania, ktord zabezpecuje sihru a organizaciu
kognitivnych funkcii. Ich dlohou je organizovat a reorganizovat Cinnost
pozornosti (kontrola a filtrovanie senzorickych vstupov), zamery dietata

2 MCCLOSKEY, G., PERKINS, A., & VAN DIVNER, B., 2008. Assessment and intervention for
executive function difficulties (School-based practice in action). New York: Taylor & Francis
Group.

108



Spravy z projektov/Research Reports

(kontrola behavioralneho vystupu) a myslenia (paméat’ a nastroje myslenia)
(Pribram, 1997; Bernstein, Waber, 2007, s. 46).2

Vyskum v ramci projektu bol dizajnovany tak, aby jeho vystupy prispeli
ku blizsej Specifikacii i vysvetleniu mentalnych struktur i procesov, ktoré st
aktualne predmetom vyskumov v experimentoch v kognicii. Koncentraciou
na koncept exekutivnych funkcii vyskum zachadzal za hranice tradi¢nych
operacnych definicii inteligencie. Vyskum reprezentoval pristup
k porozumeniu a meraniu kognicie spdésobom, aby upozornil na trojjedina
funkciu merania kognitivnych schopnosti i inteligencie: (1) normativne
merania urovne kognitivnych procesov, (2) Specifikidcia procesov, ktoré
sa podielaju na (nielen kognitivnom) vykone jednotlivca, (3) preskripcia
remediacie a intervencie v pripade deficitnych kognitivnych procesov. Cely
vyskum bol organizovany spdsobom, aby na zdklade porozumenia procesom
(kognitivnym a exekutivnym), ktoré skimal - mohol byt vnimany ako
prelimindrna fiza pre zostavovania stimula¢nych a remedia¢nych programov
pre cielovd populdciu ziakov so Specidlnymi vychovno-vzdeldvacimi
potrebami v elementarnom stupni vzdelavania.

Vyskumny tim projektu APVV pozostaval z rieSitelov dvoch slovenskych
univerzit. Hlavnou rieSitelskou inStiticiou bola PreSovskd univerzita
(Pedagogicka fakulta), partnerskou riesitel'skou institiciou bola Univerzita
P. ]. Safarika v Kosiciach (Filozoficka fakulta). Zodpovednou riesitelkou
projektu bola doc. PhDr. Iveta Koval¢ikova, PhD. (Katedra predskolskej
a elementarnej pedagogiky a psycholégie, PF PU). Vzhladom na charakter
vyskumnych cielov tim rieSitelov reprezentoval interdisciplinarne
spojenie odbornikov z viacerych oblasti: doc. PhDr. Jan Ferjencik, PhD.,
PhDr. Miriam Slavkovska, PhD. (psycholégia); doc. RNDr. Alena Pridavkova,
PhD., doc. RNDr. Iveta Scholtzova, PhD., Mgr. Milan Demko, PhD., Mgr. Jan
Brajercik, PhD. (matematika); prof. PaedDr. Lludmila Liptakova, PhD.,
PaedDr. Martin Klimovi¢, PhD., Mgr. Juraj Kresila, PhD. (jazyk a literatira,
komunika¢nd a literdrna vychova). Stcastou rieSitelského timu boli dvaja
mladi vedecki pracovnici - Mgr. Ivan Ropovik, PhD. a Mgr. Marta Filickovs,
PhD., ktori po absolvovani doktorandského Stidia na PF PU v PreSove
ziskali postdoktorandké pozicie na PF PU v PreSove uhradené z finan¢nych
prostriedkov projektu.

PRIBRAM, H. K, 1997. The work in working memory: Implications for development.
In: LYON, G. R, & KRASNEGOR, N. A. (Eds.). Attention, memory, and executive function.
Baltimore: Brookes.

BERNSTEIN, J. H, & WABER, D. P., 2007. Executive capacities from a developmental
perspective. In: MELTZER, L. (Ed.). Executive function in education. New York: Guilford
Press, pp. 39-54.

109



STUDIE Z0 SPECIALNE] PEDAGOGIKY/STUDIES IN SPECIAL EDUCATION
Roénik 6,2017, & 2. ISSN 2585-7363

Ciele projektu

V ramci projektovaného vyskumného zameru boli formulované
nasledujice vyskumné ciele: (1) prelozit, adaptovat a pripravit na naslednu
Standardizaciu a konsStruktovu validizaciu D-KEFS (Delis-Kaplan Executive
Function System (D-KEFS; Delis, Kaplan & Kramer, 2001);* (2) Standardizovat
D-KEFS na pouzitie v podmienkach Slovenskej republiky; (3) vytvorit
parcidlne normy v D-KEFS pre Ziakov identifikovanych a vzdelavanych ako
ziakov nadanych a Ziakov zo socialne znevyhodiujiceho prostredia, ktorych
materinskym jazykom je romsKky jazyk; (4) exaktne kvantifikovat, do akej
miery st jednotlivé domény exekutivneho fungovania prediktormi a zaroven
konstituentmi schopnosti ucit’ sa (aku velki Cast variancie v schopnosti
dietata ucit sa mozno vysvetlit faktorom kvality exekutivneho fungovania);
(5) vytvorit sadu uloh pre stimulaciu exekutivnych procesov u Ziakov
s nizkou uroviiou exekutivneho fungovania (pre ISCED 1, Ziaci vzdelavani
v podmienkach Standardnej Skoly).

Suhrn vysledkov rieSenia projektu

Diagnostika trovne exekutivneho fungovania. V ramci rieSenia projektu
bolo prelozenych a na slovenské podmienky adaptovanych 8 testov D-KEFS
(Delis-Kaplan Executive Fuction System DKEFS; Delis, Kaplan, Kramer,
2001).° Bola preloZena a pripravend na pouzitie v diagnostickej praxi: 1.
podnetova broZura pre administraciu testu (240s.), 2. zaznamovy harok
pre registraciu vykonu probanta v jednotlivych testov (60 s.), 3. prirucka
pre administratora testu (30s.). Boli adaptované a vyrobené podnetové
materiadly pre administraciu Testu triedenia. Testy boli $tandardizované
na pouzitie v podmienkach Slovenskej republiky. Boli vytvorené parcidlne
normy v D-KEFS pre Ziakov vo 4. ro¢niku (1) Standardnej zakladnej Skoly,
(2) pre ziakov identifikovanych a vzdelavanych ako Ziakov nadanych a (3)
pre ziakov zo socialne znevyhodiiujuceho prostredia, ktorych materinskym
jazykom je romsky jazyk. Bola uskutocnend konstruktova validizacia 8
testov Delis-Kaplan Executive Function System. D-KEFS, slovenska verzia je
adaptovanou batériou 8 testov kognitivneho a exekutivneho fungovania 9 -
10-ro¢ného Ziaka na konci 1. stupna Skolskej dochadzky pripravend na Siroké
pouzitie vpedagogicko-psychologickej praxiavyskume (Ferjencik, Bobakova,
Kovalcikova, Ropovik, Slavkovska, 2014; Ferjencik, Slavkovska, Kresila,2015).
Batéria pozostava zo suboru testovych uloh, ktory je zaloZeny na najnovsich
koncepciach kognitivneho fungovania a v slovenskom prostredi predstavuje
absolutne ndvum. VacSina subtestov si upravenymi testami frekventovane

*  DELIS, D.C, KAPLAN, E,, & KRAMER, |. H., 2001. The Delis-Kaplan executive function system.
San Antonio: The Psychological Corporation.
5 Ibidem.

110



Spravy z projektov/Research Reports

pouZivanymi v neuropsychologickej diagnostike a su citlivé v diferencialnej
diagnostike spektra roznych kognitivnych (exekutivnych) deficitov.
Okrem klinického pouzitia na diagnostiku roéznych porich mentalneho
fungovania bol tento nastroj vyvinuty pre Skolska psychodiagnostiku ako
komplementarna metdda testov inteligencie a je vhodny aj na identifikaciu
kreativnych a nadanych deti, ktoré nie su identifikované na zaklade ich
psychometrického 1Q. D-KEFS je zaloZzeny na predstave modularnej
architektiry EF, a preto nepontka Ziaden kompozitny index exekutivneho
fungovania. Vyhodou D-KEFS je, Ze pontka nielen celkové performacné skore,
ale aj mnozstvo procesudlnych indexov s cielom izolovania a abstrahovania
jednotlivych komponentov exekutivneho fungovania, ¢im dokaze presnejsie
adresovat intervenciu na drovni danych deficitov. Administracia kompletnej
batérie trvd do 90 minut (individudlna administricia). Batéria obsahuje
nasledovné subtesty: (1) D-KEFS Test cesty je testom organizacie pozornosti
a flexibility v piatich testovych podmienkach, ktoré dokazu vyabstrahovat
interferujuce faktory vizualneho hladania a motorického tempa. (2) D-KEFS
Test verbdlnej fluencie meria schopnost plynulého generovania verbalnych
odpovedi na podnetové pismend a kategorie v intervale 60 sekind. (3)
D-KEFS Design Fluency je testom fluencie (v 3 kontrolnych podmienkach)
vo vizudlnej doméne, pricom ulohou je vytvaranie ¢o najvacSieho poctu
origindlnych vzorov pocas 60 sekind. (4) D-KEFS Word Context Test je testom
abstraktného myslenia, dedukcie a schopnosti integracie viacerych zdrojov
informacii. (5) D-KEFS Sorting Test je varidciou zndmeho Wiskonsinského
testu triedenia kariet v dvoch testovych podmienkach a vo verbéalnej aj
neverbalnej doméne. (6) D-KEFS Twenty Questions Test — v tomto subteste
je cielom identifikovat spravny stimul v skupine 30 dalsich prostrednictvom
zistovacich otdzok typu ano/nie. Vykon v tomto teste je syteny najma
schopnostou strategického konceptualneho myslenia. (7) D-KEFS Tower Test
je prostriedkom hodnotenia niekol’kych exekutivnych funkcii sticasne, a to
planovanie v priestorovej doméne, inhibicie a udrzania kognitivneho setu.
(8) D-KEFS Color-Word Interference Test je verziou Stroopovho testu v piatich
testovych podmienkach, ktory meria schopnost inhibicie ,preucenej”
behavioralnej odpovede. V ramci projektu prvykrat v slovenskom kontexte
boli vytvorené normy pre posudzovanie kognitivneho vykonu ziaka zo
socidlne znevyhodnujuceho prostredia. Tento aspekt je mimoriadne dodlezity
z hladiska budtcich moznych experimentdlnych intervencii v oblasti
stimulacie kognitivneho vykonu Ziakov zo socidlne znevyhodiujiceho
prostredia.

Schopnost’ ucit’ sa a troven exekutivneho fungovania. Pre pouZitie vo
vyskume bol preloZeny komputerizovany dynamicky test na posudzovanie
schopnosti ucit sa holandskej proviniencie Animalogica (Resing, Stevenson).
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Test je zaloZeny na principe analogického uvazovania, urceny je pre deti vo
veku 6 - 12 rokov v troch urovniach obtiaznosti (Filickova, 2014; Filickova,
Kovalcikova, Ropovik, 2016; Kovalcikova, 2015). Bol v iom skiimany vztah
medzi uroviiou exekutivneho fungovania s schopnostou ucit sa. Na zaklade
vysledkov vyskumu bolo exaktne kvantifikované, do akej miery su jednotlivé
domény exekutivneho fungovania prediktormi a zaroven konstituentmi
schopnosti ucit’ sa. Prostrednictvom multivaridtnych Statistickych modelov
a metédy modelovania Strukturalnych rovnic bola vysvetlena variabilita
podielu exekutivnych funkcii na schopnosti ucit sa (Ropovik, 2014; Ropovik
a kol,, 2016; Kovalc¢ikova, Ropovik, Ferjencik, Liptakova, Klimovi¢, Demko,
Bobakovj, Slavkovska, Kresila, Pridavkova, Brajercik, 2015, 2016; Slavkovska
a kol,, 2014; Bobdkova a kol.,, 2014). V rdmci interven¢ného programu
exekutivneho fungovania sa kontrola pozornosti a pracovna pamat javia
ako najrelevantnejSie cielové konsStrukty. Intervencia na drovni tychto
dvoch exekutivnych funkcii sa tak z empirického hladiska v danej populacii
ziakov 4. ro¢nika javi ako najlepsi predpoklad rozvijania schopnosti ucit
sa. Na zaklade vysledkov vyskumu boli vytvorené doménovo Specifické
sady uloh (matematika a slovensky jazyk) pre stimulaciu exekutivnych
procesov u Ziakov s nizkou Uroviiou exekutivneho fungovania (pre ISCED 1,
Ziaci vzdelavani v podmienkach Standardnej Skoly) (Klimovic¢, 2014, 2016;
Liptakova, Klimovi¢, 2015; Liptakova, 2015; Pridavkova, Kresila, Demko,
Brajercik, 2014; Brajercik, Demko, Kresila, Pridavkova, 2015). Doteraz
nebol realizovany vyskum skiimajici komplexné vztahy viacerych urovni
EF a vys$Sich procesov ucenia sa. Z nadobudnutého poznania budud nasledne
vytvarané a experimentalne overované programy na stimuldciu a rozvoj
tych exekutivnych funkcii slaboprospievajtcich Ziakov, ktoré boli v procese
badania identifikované ako klticové.

Zaverom

Predkladany projekt vyskumu bol dizajnovany tak, aby jeho pridana
vyskumna hodnota mohla byt posudzovana z tychto aspektov: vysledky
vyskumu moéZu byt prinosom v oblasti (A) kognitivnej psycholégie -
skimanim konceptu exekutivna funkcia ako kontrolného a aktiva¢ného
mechanizmu kognitivneho vykonu; (B) pedagogickej psycholégie - skimanim
vztahov medzi doménami exekutivneho fungovania a schopnostou udit’ sa;
(C) psychologickej diagnostiky - adaptaciou a Standardiziciou néstrojov
na meranie kognitivnych a exekutivnych funkcii vratane vytvorenia
parcidlnych noriem pre Ziakov so Specialnymi vychovno-vzdelavacimi
potrebami (Ziaci romskej minority); (D) didaktiky elementdrneho vyucovania
- hladanim sudc¢innosti medzi diagnostikou kognitivhych schopnosti
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a naslednou intervenciou zameranou na remediaciu diagnostikovanych
deficitov.
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KOVALCIKOVA, 1.: Kognitivna pedagogika 1. Kognitivne
determinanty edukacného procesu. Hypotetické, deduktivne
a inferen¢né myslenie. PreSov: Vydavatelstvo Presovskej
univerzity, 2017. 104 s. ISBN 978-80-555-1814-5.

Recenzovand knizna publikicia pod nazvom Kognitivna pedagogika
1 (2017) s podtitulom Kognitivne determinanty edukacného procesu.
Hypotetické, deduktivne a inferencné myslenie je monografickym vystupom
doc. PaedDr. Ivety Koval¢ikovej, PhD. Autorka publikdcie ma ambicie
zaoberat sa v nej mimoriadne aktualnou problematikou, ktora vychadza z jej
vlastnych skdsenosti ziskanych pred desiatimi rokmi pocas vyskumného
pobytu v ramci Stipendia Fullbrightovej nadacie na Yale University, New
Haven CT v USA a ktord suvisela s diagnostikou a stimulaciou kognitivnych
schopnosti Specifickych skupin obyvatelstva. Ako sama autorka v dvode
publikdcie uvadza, bola to pre fu ,unikdtna prileZitost“ byt sucastou
vysoko profesiondlneho timu, pozorovat vyskum ucenia sa ziaka z hladiska
kognitivistickej edukacnej paradigmy a porozumiet tomu, ako v pedagogike
a procese ucenia sa ziaka aplikovat kognitivny pristup.

V recenzovanej publikacii Kognitivna pedagogika 1 autorka sustreduje
svoju pozornost na zddvodnenie teoretickych i pragmatickych vychodisk
o kognitivnych determinantoch edukacného procesu a hypotetickom,
deduktivnom i inferencnom mysleni v kontexte profilacie nového odboru
pedagogiky ako hrani¢nej pedagogickej discipliny v teoretickej, vyskumnej
a aplikacnej rovine zaloZenej na diagnostike mentilnych procesov
(na zaklade trojfazovného IN-ON-OUT modelu delenia mentalneho tkonu)
a ich stimulacii v procese ucenia sa Ziakov. Pri jeho spracovani vychadza
zo svojich doterajSich teoretickych a vedeckovyskumnych poznatkov
o skiimanej problematike, ktorad spociva v spracovani véasnej diagnostiky
kognitivnych funkcii Ziakov a ich cielenej stimulacii v procese myslenia
a ucenia sa, ktoré autorka v kniznej publikacii reflektuje na ukazkach
programov kognitivnej diagnostiky orientovanej na problémy v oblasti
deduktivneho uvaZovania a inferen¢ného myslenia, ako aj ich stimulacie
v procese ucenia sa intaktnych a intelektovo nadanych Ziakov v mladSom
Skolskom veku vo vybranych vyucovacich predmetoch - matematika, jazyk,
prirodovedné predmety.

V tejto suvislosti pozitivne hodnotim kniznt vedeckd monografiu, a to
z troch hladisk. Po prvé, z hladiska aktualnosti spracovanej témy stvisiacej
s prezentaciou podnetnych vysledkov z realizovaného vyskumu zameraného
na konkrétne kognitivne determinanty v procese ucenia sa Ziakov, ako aj
steoretickym a pragmatickym vymedzenim diagnostickej a intervencnejlinie
v kognitivnej pedagogike, ktora je podla autorky reflexiou na neurologické
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a psychologické vyskumy z hladiska prioritnych edukaclnych potrieb
Ziaka v procese ucenia sa. Po druhé, z hladiska vedeckého, odborného
a pragmatického pristupu autorky, jej origindlneho prinosu a obohatenia
poznatkov nielen o novy uhol pohladu na rozvijanie deficitnych kognitivnych
procesov myslenia a ucenia sa ziakov, ale aj o vytvorenie systematickej
koncepcie na aplikovanie kognitivnych pristupov v edukacii prostrednictvom
vcasnej diagnostiky a individudlne cielenej intervencie v procesoch myslenia
ziakov s cielom optimalizovat ich kognitivny vykon v Skole. Potretie, zhladiska
obsahového, precizneho a origindlneho pristupu autorky k spracovaniu
nastolenej témy v monografickej praci, ktory spociva v teoretickej analyze
relevantnych domadcich i zahrani¢nych prameriov s prehladnym spracovanim
medzindrodne uznavanych programov kognitivnej intervencie pre Ziakov
v mladSom Skolskom veku (Cognitive Modifiability Battery — D. Tzuriel, Mind
Lader - M. Jensen, Concept Teaching Model - M. Nyborg, Cognitive Trainig for
Children - K. Klauer, ), ako aj v logickej nadvdznosti textu a v neposlednom
rade v snahe autorky o vytvorenie i zdévodnenie teoretického konceptu
nového pedagogického odboru - Kkognitivna pedagogika s aplikaciou
poznatkov kognitivnej psycholégie.

KniZznd publikdcia je svojim vedeckym spracovanim a sudcasne
pragmatickym zameranim prinosom k humannemu rieseniu problematiky
rozvijania deficitnych kognitivnych funkcii vSetkych Ziakov (aj Ziakov
so Specidlnymi vychovno-vzdelavacimi potrebami) v procese ucenia sa
v primarnom vzdelavani do stcasnej pedagogickej tedrie a praxe, ako
aj v kontexte pregradudlnej pripravy buducich ucitelov tychto Ziakov
na pedagogickych fakultach. V tomto smere povazZujem recenzovanu
vedeckill monografiu za prinosnd predovSetkym pre odbornikov pedagogiky
a psycholdgie, ktorych moze inSpirovat k tvorbe didaktiky jednotlivych
vyucovacich predmetov zaloZenej na kognitivnej edukacnej paradigme, ¢im
by mohla recenzovana vedeckd monografia nadobudnut’ Sirsi pragmaticky
rozmer pre pedagogicku i Specialnopedagogicku prax na Slovensku.

doc. PaedDr. Bibiana Hlebov4, PhD.

Katedra Specialnej pedagogiky

Pedagogicka fakulta PreSovskej univerzity v PreSov
Presov

Slovenska repubika
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HRABALOVA, J.: Dech, hlas a i'e¢ od praxe k teorii a zpét. Brno:
Janackova akademie muzickych uméni, 2016. 188 s. ISBN 978-
80-7460-096-8.

Hlasova vychova a kultura projevu neni u nas v poslednich letech nijak
zasadné upevnéna ve vzdélavacim systému, v disledku ¢ehoz upada jeji
vyznam a dochazi ke zvySené toleranci k patologickym mluvnim jevim.
VétsSina publikaci zamérenych na hlas a hlasovou vychovu se zabyva pouze
anatomii, fyziologif a patologii hlasovych projevii, ale nepostihuje vSechny
faktory ovliviiujici vznik, funkci a patologii nejen hlasu, ale i dechu a reci.
Autorka publikace se snazila zpracovat metodické postupy pro hlasovou
vyuku véetné praxi ovéfeného systému hodin hlasové vyuky v MS, ZS
i na vysoké skole umélecké. Tyto soubory promyslenych cvic¢eni postavenych
na psychosomatickém principu ovérila na popsanych pripadovych studiich
u rtznych vékovych kategorif.

Publikace je roz¢lenéna do 4 tematickych celki tykajicich se: vysvétlent
problematiky hlasové vychovy; vyvojovych etap osobnosti pro rozvoj hlasu
a feci; funkci, které participuji na mluvé; metodiky hlasové vychovy. P¥ilohu
publikace tvori soubory praktickych cviceni, zasoba her a lekce realizované
v rdmci dechovych, hlasovych a reCovych cviceni. V prvni casti autorka
seznamuje Ctenaie s vlastnimi zkuSenostmi ze vzdélavani v oblasti hlasu,
se souCasnym stavem vyuky na materskych a zakladnich Skolach, a také
na odborné vysoké skole JAMU, porovnava zde také hlasovou vyuku v Ceské
republice a zemich Evropské unie. V této ivodni ¢asti je upozoriiovano na to,
Ze kvalita hlasu a teci je v soucasné dobé na ustupu, tak jako i smysl pro
spravnou vyslovnost a ptijemny mluvni projev. Je zde zdliraziiovana potieba
dramatické vychovy avknize se nachaziispousta odkazli na publikace tykajici
se hlasovych cviceni, mluvniho hlasu, metodik vyuky a strukturovanych
cviceni.]Je zde poukazovano nejen na dilezitost technické stranky dramatické
vychovy, jako je tvorba dechu, hlasu a artikulace v navaznosti na drZeni téla
a pohyb, ale i na diileZitost obsahové stranky:.

V druhé casti publikace jsou detailné rozebrana jednotlivd vékova
obdobi pro rozvoj hlasu a reci: od obdobi prenatalniho, pies novorozenecké,
kojenecké, batoleci, predskolni, Skolni, obdobi dospivani, obdobi stiedni
dospélosti az po pozdni dospélost a stari. V kazdém obdobi jsou zde zminény
projevy jedince souvisejici s rozvojem hlasu a fe¢i a moZnosti tohoto rozvoje
vcetné moZnych uskali.

Za nejhodnotnéjsi a nejnosnéjsi povaZzuji treti tematicky celek knihy,
ktery se zabyva funkcemi, souvisejicimi se vznikem dechu, hlasu a fedi,
normou téchto funkci i jejich patologiemi. V prvni ¢asti tohoto celku jsou
vymezeny pojmy jako dechové ustroji, zevni nos, dutina nosni, hrtan,
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pridusnice, pridusky, plice, dutina hrudni, branice, dychaci svalstvo,
dychaci pohyby a kinestetika plic, plicni objem, funk¢ni a anatomické
zvlastnosti plic, centralné tizené dychani, dechové vzorce, zvlastni pohyby
a stavy dychaciho ustroji, dychani v souvislosti s drzenim téla, dychani
ve spojeni feci a ¢teni, patologie dychani tusty. V tomto bloku mé nejvice
zaujaly kapitoly tykajici se branice, detailni rozbor jeji funkce a participace
na mluvé. Zavér kapitoly tykajici se dechu tvori pifipadova studie spravného
dychani provedena u piedskolnich déti, Skolnich déti a studentl. Druha
cast tretiho tematického celku je vénovana hlasu, a to jeho vzniku a vyvoji,
zakladnim kvalitdm a vlastnostem hlasu, také hlasovym porucham. Nechybi
zde vycet nejcastéjsich prohreskl proti hlasové hygiené a priciny hlasovych
poruch. V zavéru druhé ¢asti je opét uvedena pripadova studie, tentokrate
tykajici se hlasu a pouzivani mékkych hlasovych zacatkd, dysfonickych
piiznaki, problémi rezonanc¢nich dutin a polohy hlasu. Posledni ¢ast tohoto
tematického celku se vénuje feci a artikulaci. Je zde detailné popsan vyvoj
détské vyslovnosti, jsou zde rozebrany pojmy jako jsou fonetika, narusena
komunikacni schopnost a také spravna a vadna vyslovnost ¢eskych hlasek.
Tuto ¢ast uzavira ptipadova studie zamérend na vady reci.

Ctvrty tematicky celek je vénovan metodice hlasové vychovy. Jsou
zde uvedeny cvi¢eni pro rozvoj analyzatort - sluchového, zrakového,
motorického a kinestetického, cviceni dostiredivych drah, dechova cviceni,
cviceni rezonanc¢ni, velmi piinosné cviceni prace s branici, hlasova cviceni
a mluveni na prostor a v posledni radé artikula¢ni cviceni. V této Casti je
rozpracovdna metodika a obsah vychovné prace pro déti v MS, ZS, pro
studenty na VS i seniory.

Ptiloha publikace je tvorena detailnim popisem praktickych cvic¢eni
pouzitych vramcijednotlivych piripadovych studii, t.j. cviceni nacviku dychani
nosem a usty v rtiznych polohach, cvi¢eni rytmu dechu, cviceni k usmérnéni
vydechového proudu pri rznych polohach téla, hlasova cviceni, velmi
hodnotna cviceni aktivizace branice a cviky na rozeznivani rezonancnich
dutin a cviceni artikula¢ni. Zavér tvoti priklady her pro skupinovou ¢innost
a struktura jednotlivych lekci zamérenych na nadech a vydech, drzeni téla,
branici, sluch a rezonanc¢ni dutiny. Posledni termin, ktery zde autor vysvétluje
je chirofonetika a jeji pocatky, vznik jejich jednotlivych forem a pomoc pfti
navozovani feci.

Tato publikace nabizi teoreticky i prakticky podklad pro vlastni pisobeni
v oboru, kde je béZné prichazet do styku s jedinci s poruchami dechu, hlasu
a reci. Je vhodnou pomtickou pro klinické logopedy, specidlni pedagogy ale
i pedagogy pracujici s predskolnimi a Skolnimi détmi, mladeZi i seniory.
Zavéry jednotlivych pripadovych studii tykajici se oblasti dechu, hlasu a reci
nabizi dal$i podnéty pro praxi a napomahaji ndm rozpoznat i nepatrné
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odchylky od normy, bez nichz by doslo k zafixovani nespravnych navyki,
které se obtiZné napravuji.

PhDr. Lenka Dzidova

Ustav specialné pedagogickych studii
Pedagogicka fakulta Univerzity Palackého
Olomouc

Ceska republika
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NORAH FREDERICKSON, TONY CLINE.: Special Educational
Needs, Inclusion and Diversity. Open University Press. Mc
Graw Hill Education, England. Third edition, 2015. 713 p. ISBN
13:978-0-33-526290-8.

Ide o nezvycajnu knizku. V prvom rade pre jej obsah a v druhom rade pre
jej neobvyklé usporiadanie. Profesor Neil Humphrey z Instititu edukacie
v Manchestri o tejto knihe napisal, Ze ide o ,absolitne podstatny text
o inkluzii a diverzite.“ Kniha poskytuje informacie o klicovych principoch
a konceptoch Specialnych potrieb a inkluzie. Z druhej strany neobvyklé
usporiadanie spociva v tom, Ze samotny odborny text je spracovany na 560
stranach, od strany 561 - 660 je uvedeny zoznam citovanych autorov, ® tzn.,
Ze obsahuje takmer sto stran odkazov na autorov a pramene.?

Autori rozdelili publikidciu do troch casti. Prva cast sa zaobera
zakladnymi pojmami, principmi a koncepciami. Autori prezentuju v zavere
tejto Casti integrovany pristup ku vzdelavaniu a vychove deti so Specialnymi
edukaénymi potrebami v dimenziich inkluzie a diverzity. Zaujimavostou
a inSpiraciou pre naSe pomenovanie Ziakov so Specifickymi ¢i Specidlnymi
vychovno-vzdelavacimi potrebami je pouZivanie pojmu ,Special Educational
Needs“ (SEN) - Specidlne edukacné potreby, takze v tom pripade ide o Ziaka
so SEN - Specifickymi eduka¢nymi potrebami. V prvej kapitole, ktora je
teoreticky najzavaznejSia, sa autori vyjadruji k problémom ,nosnych
stipov* $pecidlnych edukac¢nych potrieb a inklazie, ku koncepcii, ¢o st
to vlastne Specidlne edukacné potreby, Co je to inkluzia, a k vyvojovému
ramcu - minulosti, sic¢asnosti a budicnosti skimania tejto problematiky.
Vymedzeniu pojmov, principov a konceptov autori venovali pribliZzne sto
stran textu.

V druhej kapitole knihy sa autori venuju otdzkam zistovania, merania,
identifikacie Specidlnych eduka¢nych potrieb u deti/ziakov. Smery
a jednotnost v identifikovani, rozpoznavani Ziakov so SEN obsahuje
diskurz o moZnostiach jednotného alebo diferencovaného zistovania SEN
- v kontexte uvedeného autori vidia vychodisko v integrovanom a pritom
segmentovom a sekvencénom zistovani, v psychodiagnostike Specifickych
edukacnych potrieb. Pritom inklinuju k urcitej batérii zdsadnych skdsSok

! 0d strany 661 - 676 je autorsky index, od strany 676 - 713 je heslovy index, ¢iZe kniha
obsahuje 37 stran heslového indexu.

Spomeniem este dve zaujimavosti: prvou z nich je odkaz na meno Ivan Pavlov (nas. 440), ¢o
ma najprv potesilo, Ze ide o nasho slovenského kolegu, ale ukazalo sa, Ze ide o meno Ivana
Petrovica Pavlova, ¢o autori mali uviest presnejSie do zoznamu autorov. Profesor Norah
Frederickson je emeritnym profesorom pedagogickej psycholégie na University College
London a Tony Cline je koordirektor doktorandov pedagogickej psycholdgie na University
College v Londyne (UCL), kde zhodou okolnosti Studuje aj mo6j vnuk (Miron Zelina, treti),
Co povazujem za druht zaujimavost.
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a testov zistujucich osobnost, schopnosti a edukacné a rodinné prostredie,
az potom navrhuju vyuZit Specifické diagnostické a psychognostické
nastroje vzhladom na Specifikum problému. V tejto kapitole sa autori dalej
venuju zistovaniu problémov uc¢innosti vzdelavania vo vztahu k Specifickym
edukanym potrebadm a tiez prostrediu ucenia. Operuju aj s Vygotského
pasmom najbliZSieho rozvoja ucenia ako s nosnou koncepciou vztahu SEN
a ucenia. Predchadzat jej vSak musi dobré poznanie urovne, stavu, Struktdry
Specidlnych potrieb a oblasti Ziaka. Zistovaniu, meraniu Speciadlnych
edukacnych potrieb autori venovali v publikacii sedemdesiat stran.

Tretia cast knihy je zamerand na oblast Specidlnych potrieb Ziakowv.
Kapitoly v tejto ¢asti pripominaji nase ucebnice Specialnej pedagogiky najma
tych v oblastiach, ktoré sa venuju poznaniu a vychove deti so senzorickymi
problémami, zdravotnymi problémami, reCovo-komunika¢nymi taZzkostami.
Autori identifikuji a popisuju tieto oblasti potrieb: jazyk a komunikacia;
problémy v autistickom spektre; taZkosti v uceni; literdrna gramotnost
(literacy); matematika; spravanie v Skole; emocné, socidlne a potreby
mentalneho zdravia; senzorické potreby, fyzické potreby. Kazda kapitola
sa zaobera urcitou oblastou a vSetky maju rovnaku Struktdru. Autori v nich
objasnuju predmet problému a obsah, napr. pri potrebach ucenia (problémy
v uceni) v predmete popisuju chapanie inteligencie, schopnosti, u¢ebné
schopnosti, tazkosti v uceni sa Ziakov, analyzuju socialne faktory problémov
v uceni, skimaju diferencované pristupy k uceniu, identifikuji obsah
(kurikulum) vzdelavania vzhladom na konkrétnu Specifickil potrebu a pisu
o metddach vzdelavania deti s problémami v u€eni. Tato ¢ast publikacie ma
najvacsi rozsah (priblizne 300 stran).

V rozprave o spravani sa Ziakov v $kole pouZili takato Struktiru analyzy
problémového spravania: A. Uvod - o discipline v $kole v medzinarodnej
perspektive a o moznostiach vylucenia zZiaka zo Skoly. B. Porozumenie
sprdvania, emdcii a socidlnych tazkosti Ziakov - k porozumeniu spravania,
preZivania a socializacii Ziakov autori pristupuju z aspektu behavioralnych
pristupov - kognitivnych, psychodynamickych, systematického pristupu,
vplyvu na biolégiu a vplyvu biofyziologickych aspektov na spravanie
ziakov - stddium neurovednych aspektov problémov v spravani. C. Metédy
pozndvania - autori popisuju metdédy zaloZzené na baze behavioralnej
tedrie, kognitivneho, psychodynamického a systematického pristupu. D.
Intervencie - ide o behavioralne intervencie, kognitivne, opatrenia zalozené
na psychodynamickej teérii a o systémovy pristup, v ktorom sa kombinuju
rozli¢né metddy podla povahy problémov Ziaka.

V kapitole o koncepcii prace so Ziakmi so Specidlnymi vychovnymi
potrebami (SEN), autori delia tuto starostlivost aj podla tychto, mozno
pre nas neobvyklych, kritérii: Specidlna edukacia ziakov so (SEN) - praca
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s jazykovymi problémami Ziakov, (EAL) - praca s cestujucimi Ziakmi, (LAC)
- praca so ziakmi s kratkodobymi problémami.

Autori uvadzaju aj hierarchicku kategorizaciu inkliizie, moznosti inkluzie
v takomto usporiadani: D. Vytvorenie komunity v Skole alebo mimo nej,
charakterizovanu vytvorenim jednoty, poradenstva a hodnotovej orientacie
pri rozmanitosti ucastnikov tejto komunity. C. Stretnutia socidlnej alebo
akademickej (Skolskej) skupiny Ziakov navzdory ich chudobe, lingvistickym
alebo kultirnym diferencidm. Ide o pracu v skupine, kde su Ziaci s rozli¢cnymi
edukacnymi potrebami. B. Stretnutia socidlne alebo akademické Ziakov so
Specifickymi edukacnymi potrebami, napr. stretnutie ziakov s poruchami
v uceni, spravani, Ziakov s komunika¢nymi problémami. A. Zaradenie Ziakov
so SEN do mainstreaming tried.

Vzdelavanie Ziakov so SEN vo vztahu k ich individudlnemu a skupinovému
vzdelavaniu autori vidia v tychto piatich moZnostiach: 1. Ucebné tlohy
a vzdeldvacie aktivity su prezentované pre skupinovud pracu. Vsetci Ziaci
su si vedom{ svojich uloh - v naSom ponati frontalne vyucovanie. 2. Malé
ucebné skupiny (od dvoch do Siestich ziakov) - skupinové vyucovanie.
3. Kooperativne sprdvanie - ucitel’ direktivne uc¢i Ziakov zrucnosti, ktoré
potrebuju k praci a uceniu. 4. Pozitivha nezdvislost’ - ucitel' Struktdruje
ulohy Ziakom takym spOsobom, aby Ziaci splnili svoje ciele, ¢asto za pomoci
timovych metdd. 5. Individudlna zodpovednost - uclitel pomaha Ziakom
dosiahnut ich individualne vykony v uceni a zaujat' ich miesto v skupine.
Délezita tlohu zohravaju tutori individualizovaného vzdelavania ziakow.

Pre hodnotenie pokroku SEN-Ziakov (evalvacia) sa posudzuju pokroky
v uceni Ziakov, hodnotia sa ucebné programy (v naSom pripade Statne
a Skolské vzdelavacie programy), hodnoti sa zéna potencidlneho rozvoja
a ucebné prostredie Ziakov. Presadzuje sa formativne hodnotenie,
informalne aktivity.

Dynamicky model edukacnej ucinnosti je hierarchicky usporiadany,
kde na jeho vrchole je ndrodna a regionalna edukacna politika a edukacné
prostredie. Od tohto vrcholu sa odvodzuje politika hodnotenia Skoly
a Skolskej politiky. Kvalita Skoly sa skima pomocou orientacie Skoly,
Struktirovania dloh, modelovania, aplikacie, tvorenia otazok a tiloh, sposobov
merania, zistovania zmien, pomocou hodnotenia kvality riadenia Skoly
a pomocou hodnotenia prostredia Skoly. V kazdom segmente dynamického
modelu edukacnej G¢innosti sa osobitne vyhodnocuej kognitivna, afektivna,
psychomotoricka zloZzka a zloZka inovacie postupov, obsahu. Pri hodnoteni
inklizie SEN-Ziakov sa vyuzivaju rozlicné metddy, jednou z nich je Fraserov
a Fisherov dotaznik, ktory ma 25 otdzok a zistuje tychto pat oblasti: 1.
Personalizdcia - ide o prilezitost kazdého Ziaka interagovat s ucitelom
a sustredit sa na osobny zisk a socidlny rast jednotlivca. 2. Participdcia - ide
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o podporu ziaka ucitelom, aby sa zdc¢astiioval na aktivitach triedy a nebol
len pasivnym posluchdcom. 3. Nezdvislost' - ucitel' dava prileZitost Ziakovi
robit’ vlastné rozhodnutia a participovat na hodnoteni vlastného ucenia
a spravania sa. 4. Investigdcia - ide o podporu zru¢nosti a procesov ziaka pri
objavovani ich vlastnych rieSeni problémov. 5. Diferencidcia - ucitel kladie
doraz na samostatny vyber zaobchadzania Ziaka na baze svojich schopnosti,
ucebnych Stylov a zdujmov s lohami, poZiadavkami.

Zaverom: Usiloval som sa len o vyber niektorych zaujimavejSich idajov
a stati z tejto rozsiahlej a velmi instruktivnej publikacie, ktora je doplnena
kazuistikami, teériami, pristupmi a rozsiahlou bibliografiou. Méze byt
dobrou poméckou pri tvorbe zaverecnych prac, dizertacnych, vedeckych
monografii, lebo obsahuje nielen aktualne informaécie, ale extenzita zaberu
je vyznamnym ndastrojom pre pochopenie suvislosti, systematiky a logistiky.
Je to svojim sp6sobom monografia typu ,handbook,” teda ako prirucka,
ucebnica, ktora pre odborného pracovnika v oblasti inklizie a diverzity,
v oblasti Specidlnej pedagogiky by nemala byt v kniZnici, ale na jeho
pracovnom stole.

Dr. h. c. prof. PhDr. Miron Zelina, DrSc.
Pedagogicka fakulta

Univerzia Komenského v Bratislave
Slovenska republika
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AKIMJAK, A.: Systém katolickej pedagogiky - Sanca pre nové casy.
RuzZomberok: VERBUM - vydavatel'stvo Katolickej univerzity
v RuzZomberku, 2015. 145s. ISBN 978-80-561-0334-0.

Kongresovy zbornik zostavovatela prof. PhDr. ThDr. Amantiusa Akimjaka,
PhD., podava uceleny, systematicky rozbor roznej tematiky od autorov,
ktori vykonavaju svoju odbornu pedagogickil Cinnost na Pedagogickej
fakulte Katolickej univerzity v RuZomberku, ako aj na pracovisku v Levoci.
Posudzovany text jednotlivych prispevkov v rozsahu 155 stran slizi ako
vhodny podklad na nazretie do jednotlivych problematik, ktoré autori
analyzuju nielen literarno-popisnym sposobom, ale aj empirickymi
skimaniami, ktoré su vhodne doplnené i ilustraciami, obrazkami
a tabul'kovym alebo grafickym znazornenim jednotlivych vybranych tém.
Kongresovy zbornik pod nazvom Systém katolickej pedagogiky - Sanca pre
nové ¢asy sa sklada z prispevkov od 6smich autorov.

Autorka Beata Akimjakova sa vo svojom prispevku Katolicka vychova
zrakovo znevyhodnenych deti zaobera podporou vzdelavania Ziaka so
zrakovym postihnutim. Identifikuje ¢innost a pracu terénneho Specidlneho
pedagdga, od ktorého sa ocakavaju hlboké znalosti v oblasti problematiky
zraku, zrakovych postihnuti, a to nielen ako diagnostika a navrhovatela
alternativ, ale aj odbornika, ktory vie tieto skusenosti v praxi vyuZivat.
Identifikuje ciele stretnut{ sa s pedagdgmi, ktori sd v priamom kontakte so
ziakmi so zrakovym postihnutim, vymedzuje ciele skupinovych stretnuti
a vyuzivanie aktivizujicich met6d a foriem, ktoré vo vel'kej miere podnecuji
zaujem pedagdgov o ziskavanie novych poznatkov.

Veronika Haskova vo svojom prispevku Problémy v zdujmovych titvaroch
pri zacleneni rémskych deti zo socidlne znevyhodriujticeho prostredia podava
informdcie o Ziakoch zo socidlne znevyhodneného prostredia, ktori patria ku
rémskej etnickej minorite. Vykresluje hlavné ciele zaujmovych ttvarov, ktoré
predstavuju zdkladnu formu organizacie pravidelnej zaujmovej cinnosti
s detmi a mladeZou v ich volnom case. Identifikuje inkluziu romskych Ziakov
v zaujmovych utvaroch a v prieskume, ktory autorka vykondavala, predklada
fakty, ktoré sa tykaju negativnych javov v spravani deti z majoritného
spolocenstva k detom zo socidlne znevyhodneného prostredia (SZP),
problémy dietata zo SZP vo vztahoch k ostatnym detom v zaujmovom ttvare.
Popisuje vsak i dalSie bariéry, ktoré sa vyskytuju nielen zo strany deti, ale
aj zo strany inStitucie, vychovavatelov a rodicov.

Prispevok autorky Evy Dolinskej Hudobnd vychova v primdrnej edukdcii
pojednava o hudobnej vychove v kontexte integrativnej pedagogiky, pricom
autorka uvadza, Ze hudba je nielen sicastou nasho zivota, ale hudbu je
potrebné ucit pocavat, vnimat, poznat a prezivat. Po¢ivanim hudby sa
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naskytd Sanca oslovit' city, emdcie. Poctvanie hudby je komplexny proces,
v ktorom sa vzajomne dopliia citova a racionalna stranka osobnosti. Cely
prispevok je doplneny nazornymi obrazmi, ktoré v sebe spajaju slovo,
hudbu a obraz. Tato prepojenost dava citatelovi moznost vidiet Siroku skalu
vyznamov a vyznamovych ingrediencii.

Autorka Zdenka Hlavacova vo svojom prispevku Clil - inStrument
na podporu jazykového vyulovania v primdrnom vzdeldvani predklada
vyznamnost zavedenia metodiky Clil (obsahovo a jazykovo integrovaného
vzdelavania) do u¢ebného predmetu anglicky jazyk v primarnom vzdelavani,
ktory sa aplikuje vo vzdeldvacom programe ISCED 1. Charakterizuje stratégie
jazykového vyucovania na prvom stupni zakladnych $kél, ucebné jazykové
ciele, ale aj inovacné metoédy a formy prace v primarnom vzdelavani.
Popisuje Lingvomotorickd metédu, Total Physical Responce - TPR, ktora je
Specifickou metdédou, prostrednictvom ktorej Ziaci nie sd nuteni verbalne sa
vyjadrovat - vyjadruju sa prostrednictvom svojej najprirodzenejsej ¢innosti
- pohybom. Dal$imi metédami, ktoré s pouZzivané vo vyucbe cudzieho
jazyka, st tvorivé zazitkové metddy, myslienkové mapy (clustering). Autorka
identifikuje i kompetentny rdmec aktérov primarneho vzdeldvania -
jazykové kompetencie Ziaka, kompetencny profil ucitela.

Prispevok autora Vladimira Kleina Predskolskd a elementdrna pedagogika
socidlne znevyhodnenych skupin podava uceleny nahlad na problematiku
chudoby, socidlneho znevyhodnenia a inkluzivneho vzdelavania. Popisuje
Narodné projekty zamerané na budovanie inkluzivneho prostredia $kol v SR,
identifikuje ich ciele a prinosy jednotlivych projektov. StotoZiiuje evalvaciu
narodného projektu PRINED, ktory svojou jedine¢nostou a komplexnostou
prispieva k ulahCeniu prechodného obdobia od integracie k inkluzii vo
vybranych materskych a zakladnych skolach po celom Slovensku.

Autori prispevku Formovanie katolickeho vedomia v priprave ucitelov
pre oblast predskolskej a elementdrnej pedagogiky na PF KU v RuZomberku
Maria KoZuchova a kol., vykresluju vSeobecné poziadavky na osobnost
ucitela a osobitosti regiondlnej vychovy a rozvijania kultdrnej gramotnosti.
Katolicke vedomie sa podla autorky vytvara nielen umenim a predmetmi
estetickej vychovy, ale aj pouzivanim materinského jazyka a literarneho
vzdelavania, ktoré sa tyka nielen dramatickej vychovy a literatury pre deti
a mladez, ale aj aktivit Studentov predskolskej a elementarnej pedagogiky
v oblasti rozvijania vytvarnych schopnosti deti.

Autorka Ludmila Kraj¢irikova v prispevku Vzdeldvanie a katolicka vychova
socidlne znevyhodnenych skupin identifikuje rodinu, vychovu, vychovné
prostredie deti - Ziakov zo socidlne znevyhodneného prostredia. Stotoziiuje
cirkev ako vychovny Ccinitel, ktory zabezpecuje a realizuje verejny vykon
nabozenského kultu. Popisuje poslanie krestanskej rodiny a dlohu cirkvi pri
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ochrane deti. Autorka uvadza, Ze pri vychove a vzdelavani deti zo socidlne
znevyhodneného prostredia je vhodné uplatiiovat nové, alternativne formy
vyucovania vychadzajuce z ich hodnét a tradicii, ku ktorym neodmyslitelne
patri krestanska vychova a modlitba v Zivote dietata.

V prispevku BoZeny Svabovej Dramatickd vychova v pedagogickom
procese katolickej vychovy sa stretdvame s ndzorom, Ze dramatickd vychova
svojim cielom prinaSa do Skél aktivitu, radost, skdsenost a tvorivost. Vo
vzdeldvani dietata ma vyznamné postavenie, kedZe prezentuje aktivne
ucenie, pri ktorom sa na zaklade praktickych skusenosti rozvija komplexne
cela jeho osobnost. Autorka v prispevku identifikuje ciele, lohy a metdédy
dramatickej vychovy. V zavere autorka predklada dramatickiu vychovu
ako aspekt humanizacie, ktora vytvara mozZnost ziskavat nové poznatky
a zruc¢nosti v praktickych tvorivych ¢innostiach.

Jednotlivé prispevky autorov su vhodne ilustraéne dopliané Sirokou
paletou ndzornych obrazkov, obrazov a ilustracii, ktoré cCitatela uvadzaja
do danej problematiky.

Domnievam sa, Ze predkladany kongresovy zbornik je fundovanym
suborom vedeckych a odbornych prispevkov od jednotlivych autorov,
ktory ma mnohostranné vyuZitie. Jednotlivé prispevky sd napisané jasnym,
zrozumitelnym, vykladovym Stylom. Sumarizuji poznatky z oblasti,
v ktorych jednotlivi autori vedecky a erudovane vykonavaju svoju odbornu
vysokoskolsku pedagogickud a vyskumn ¢innost.

PhDr. Zuzana Budayova, PhD.
Teologicky institut v SpiSskom Podhradi
Teologicka fakulta

Katolicka univerzita v Ruzomberku
Slovenska republika
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SOLOVSKA, V. A KOL.: Rozvoj dovednosti dospélych lidi
s mentdlnim postiZzenim. Praha: Portal, 2013. 192 s. ISBN 978-
80-262-0369-8.

Publikacia kolektivu autoriek Venduly Sokolovskej, Martiny Kuncikovej,
Petry Jurkovicovej a Markéty Pavlikovej s nazvom Rozvoj dovednosti
dospélych lidi s mentdlnim postiZenim rieSi aktudlnu a doposial' stile
malo rozpracovanu problematiku. Je uréend najma rodiCom a priatelom
dospelych 0s6b s mentalnym postihnutim. Svoje uplatnenie vSak ndjde
aj v praci odbornikov pomahajucich profesii, a to nielen u poskytovatelov
socialnych sluzieb. Pri vybere aktivit autorky vychadzali zo skutocnosti,
Ze pri osamostatiiovani a zaclefiovani sa do spolo¢nosti maju dospelé
osoby s mentalnym postihnutim po ukonceni Skolskej dochadzky len malo
prileZitosti svoje nadobudnuté zruc¢nosti dalej rozvijat.

Publikacia zahfnia 130 aktivit na rozvoj zrucnosti dospelych oséb
s mentalnym postihnutim zoskupenych do 11 hlavnych tematickych oblasti
(komunikdcia; rozvoj logickického myslenia, orientdcia v case; orientdcia
v priestore, v meste; nakupovanie; rizikd v kaZdodennom Zivote, cestovanie;
zdravie a zdravy Zivotny S$tyl, starostlivost o zovrajSok; nadvddzovanie
priatelskych a partnerskych vztahov, rodina; ¢lovek a spolocnost; prdca a volny
cas), ktoré su vnutorne dalej clenené. V uvode kaZdej tematickej oblasti
autorky venuju kratky priestor jej vymedzeniu a zakladnym vychodiskam
v kontexte mentalneho postihnutia. Vhodne ju zase ukoncuju kazuistikou
dospelej osoby s mentalnym postihnutim, v ktorej sa pokusili upozornit
na priebeh a problémové casti realizacie jednotlivych aktivit z danej oblasti.

V tuvode knihy je pre Citatelov prehladne popisand metodika prace
s knihou, kde autorky zdo6raznuju potrebu poznat a reSpektovat vyvinové
moznosti a Specifické schopnosti dospelych 0s6b s mentalnym postihnutim,
ktorymi musi osoba disponovat’ pri jednotlivych aktivitach. Citatelia ocenia
prehladné a logické ¢lenenie aktivit, a to nielen do spominanych jedenastich
tematickych oblasti. Kazda z aktivit zahffia popis poZzadovanych schopnosti
u osoby s mentdlnym postihnutim, potrebnych pomdcok, postupu, mozné
variacie a vlastné postrehy autoriek z realizacie aktivity s dospelym
s mentalnym postihnutim. V ramci pontkanych aktivit autorky umoznuja
Citatelovi prisposobovat ich naro¢nost vzhladom na individualne moznosti
osoby s mentalnym postihnutim, ¢o povazujeme za vel'mi prinosné vzhladom
na vel'kd heterogénnost skupiny osob s mentalnym postihnutim, a to najma
z hladiska ich kognitivnych a motorickych schopnosti. Napriek tomu, Ze
pri vacsine aktivit ide o individualnu pracu s osobou, v publikicii Citatel
najde aj skupinové aktivity rozvijajtce prirodzené socidlne a komunikac¢né
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interakcie medzi dospelymi osobami s mentalnym postihnutim a dal$imi
zuCastnenymi osobami.

Posudzovana publikacia je podla ndsho nazoru prinosom pre metodicka
oblast edukacie 0s6b s mentalnym postihnutim, a to nielen v dospelom veku,
ale pri istej modifikacii aj pri rozvoji praktickych zrucnosti deti a ziakov
s mentdlnym postihnutim v Skolskom veku. Svoje uplatnenie si ndjde
nielen u rodicov a priatelov dospelych oséb s mentadlnym postihnutim, ale
aj v praci pedagdgov, Specidlnych pedagogov a socidlnych pracovnikov pri
zvySovani kvality Zivota a celkovej socializacie dospelych 0s6b s mentalnym
postihnutim.

PaedDr. Lucia Mikurcikova, Ph.D.

Katedra Specidlnej pedagogiky

Pedagogicka fakulta Presovskej univerzity v PreSove
PreSov

Slovenska republika
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PALACIOVA, R. J.: Obyc¢ajna tvdr. Bratislava: Ikar, 2013. 262 s.
ISBN 978-80-551-3277-8.

Roman americkej autorky R(aquel) J(aramillo) Palaciovej Obycajnd tvdr
vysiel na Slovensku eSte v roku 2013. V americkom originali ma vystizny
nazov Wonder (Zazrak, 2012). Palaciova, ktora je svojim pdvodnym
profesiondlnym zameranim umeleckou vedicou a grafickou dizajnérkou
obalok knih, ju publikovala ako svoju romanovu prvotinu.

Témou knihy je hendikep a vyrovnavanie sa s nim. Ako uz nazov napoveda,
ide o postihnutie (vrodeni malformaciu) tvare desatro¢ného chlapca
Augusta (Auggieho). Jeho okolie ho preto prijima len velmi rozpacito. Sam
o sebe hovori: ,Viem, Ze nie som normdlny desatrocny chalan. Jasnacka,
Ze robim vselico ako ostatni: lizem zmrzlinu, bicyklujem sa, hrdm futbal
a mdm vlastny Xbox. To vSetko je uplne normdlne, a aj sa tak citim. Vntitri.
LenZe od normdlnych deti neutekaju na ihrisku iné normdlne deti s krikom.
Na normdine deti ludia nevyvaluju o&i vsade, kde sa ukdzu“ (s. 9). Dalej
dodava: ,Nebudem vdm opisovat, ako vyzerdm. Nech si predstavite hocico,
v skutocnosti je to pravdepodobne este horsie” (s. 10). Bezne ho rovesnici
prezyvaju netvorom, priSerou ¢i Glumom z Pdna prsteniov. Aj napriek tomu
Auggie na inom mieste dodava: ,Myslim, Ze som jediny ¢lovek na svete, ktory
si uvedomuje, aky je normdlny“ (s. 9).

Auggie je zazrakom, a to dvojndsobnym sposobom. Jednak je zdzrakom
mediciny: v den, ked sa narodil, lekari neverili, Ze prezije. Ale prezil.
0d svojich styroch rokov absolvoval dvadsatsedem operacii. Asi najtazsia
bola operdcia nevyvinutej sanky (namiesto mandibuldrnej kosti mu
implantovali kisok jeho vlastnej panvovej kosti). Kvoli chybajicej sanke
musel do urcitého Casu prijimat’ len mixovanu stravu, nemohol zasunuat
jazyk do ust a slintal ako psik. Toto vSetko preZil a zvladol vdaka podpore
rodicov a sestry. Kvoli neustidlym operaciam vsak nemohol chodit do Skoly
a vzdelaval sa len doma. Ked' mal desat rokov, nastipil do normaélnej $koly,
pretoZe ho pocas najbliZsich rokov Ziadna operacia necakala. Palaciova sa
v pribehu ramcovo zameriava na obdobie jedného skolského roka, pocas
ktorého si zvyka na Skolu, spoluziakov a ucitelov a oni si zvykaju na neho.
Auggie, ktory je navonok Skaredy a nepodobny c¢loveku, ma vo vnutri
silného a nadherného ducha. Kontrastom k nemu je $kola plna vyzorom
ludskych a peknych spoluziakov, vo vnutri ktorych sa vsak ukryva skuto¢na
ohavnost v podobe odmietania, opovrhovania a ubliZovania. Niektoré deti
sa ho dokonca boja ¢o len dotknut, pretoZe si myslia, Ze od neho dostanu
»,mor.“ Predsa sa vSak najdu dve deti, ktoré sa s nim za¢nu priatelit. Jednym
je Letava, druhym je Jack Will, ktory sa s nim spociatku zacne kamaratit len
preto, lebo ho o to poziada riaditel' Skoly pan Zadnica (v origindli meno Mr.
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Butt odkazuje na zadnu cast tela; preklad v slovenskej verzii nepovaZujeme
za vydareny, pretoZe zavana bohemizmom; expresivita mena vsak asociuje
fakt, ze kazdy sa musi v Zivote vyrovnat s nejakou svojou nedokonalostou).
Citatel' takto postupne s Auggiem preZziva spoznavanie skuto¢ného sveta,
od ktorého ho milujuci rodic¢ia doteraz chranili. Auggie napriklad dlho
nerozumel otcovmu vyjadreniu, Ze poslat ho do Skoly, znamena hodit ho
do ,jamy levovej.“ Krutost a odmietanie, aké si zdravy clovek nedokaze
vobec predstavit, je v jeho Zivote na kazdodennom poriadku. Napokon sa
vSak udeje dalsi zazrak: Auggieho zdanlivo neludsky vyzor pomoZze zmenit
vnutro spoluziakov na l'udské.

Aj ked' ide o knihu pre deti (¢o zial' graficky dizajn slovenského prekladu
potlacil), Palaciova sa na ni¢ nehra a podava realitu taki, akd naozaj je - zdravi
I'udia maju v redlnom Zivote Castokrat podobny postoj k'udom s postihnutim.
Autorka pri rozpravani pribehu neostala len pri pohlade z Auggieho strany
a vyhla sa tak hrozbe sentimentalneho sucitu. Do kompozicie romanu
rafinovane zapojila aj iné postavy deti a ich pohlady na situdciu. Kapitoly,
ktoré su takto narativne stvarnené, si nazvané podla mena rozpravaca
a zacinaju sa citatom z nejakej knihy alebo piesne, ktory vystihuje celkovu
atmosféru kapitoly. Pozitivne je, Ze sa tak celd kniha netoc¢i iba okolo
»chudacika“ Auggieho, ale Ze Citatel moOZe s ostatnymi postavami prezit
ich pady i osobnostné premeny vo vztahu k Auggiemu. Takato kompozicia
ulahodi aj narocnejsiemus citatelovi. Zaroven sa Citatel zaciato¢nik v pribehu
nestrati, pretoZe rozpravanie je dynamické a prehladné.

Pribehom malého Augusta sa tiahne motiv I'udskej krehkosti, jemného
humoru a laskavosti; odkaz knihy podc¢iarkuje napis na obalke knihy:
Lheposudzuj knihu Cloveka podla obdtky tvdre.” KedZe sa pribeh odohrava
v Skolskom prostredi, m6ze sa stat’ vynikajicim podnetom na diskusiu
v Skole. Tam totiz aj dnes nejedno dieta s hendikepom alebo odliSnostou
zaziva zo strany spoluziakov podobnt krutost. Skoda len, Ze v stcasnej
domédcej tvorbe pre deti vychadzaji knihy s podobnou tematikou zriedkavo,
aj ked' by si doba ich pritomnost vyZadovala.

Mgr. Veronika Volochova

Katedra komunikacnej a literarnej vychovy
Pedagogicka fakulta

PreSovska univerzita v PreSove

PreSov
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KOVALCIKOVA, 1.: Kognitivna pedagogika

1. Kognitivne determinanty edukacného “
procesu. Hypotetické, deduktivne

a inferenéné myslenie. PreSov:

Vydavatel'stvo PreSovskej univerzity, KOGN

2017.104 s. ISBN 978-80-555-1814-5. PEDAGOGIKAT

Zamerom monografie je vymedzit
a charakterizovat' infrastruktiru pre formovanie
kognitivnej  pedagogiky ako  samostatnej
a konstituovanej pedagogickej discipliny.
Sustredujem sa na analyzu a porovnanie
behavioristickej a kognitivistickej koncepcie
ucenia sa. Zdoraziiujem, Ze spravanie sa cloveka je determinované nielen
podnetmi z vonkajsieho prostredia, ale aj mentdlnymi procesmi, ktoré
vonkajsi podnet spracovavaju. Prezentujem moznosti skimania mentalnych
procesov ziaka, ktoré su aktivované v procese ucenia sa. V monografii je
analyzovany trojfazovy IN-ON-OUT model delenia mentalneho ukonu.
Na zaklade parcializadcie mySlienkového/mentalneho dkonu do troch faz
uvadzam priklady skimania procesov myslenia v jednotlivych fazach
mentalneho Ukonu. V monografii prezentujem ukazky Kkognitivnej
diagnostiky i kognitivnej intervencie. Analyzované su vybrané programy
kognitivnej intervencie a stimulacie. Tieto programy maju charakter (1)
transverzalnych doménovo vSeobecnych (extrakurikularnych pristupov,
ktoré nestuvisia s obsahom konkrétneho vyucCovacieho predmetu)
zameranych na nadobudanie vSeobecne uplatnitelnych foriem myslenia
alebo (2) kontextualne doménovo Specificky orientovanych pristupov
rozvijajucich Specifické kognitivne aspekty v rdmci kurikuldrnych domén
(matematika, jazyk, prirodovedné predmety). Podrobnejsie st popisané
principy dynamického testovania kognitivnych schopnosti. V monografii
su uvedené ukaZzky: 1. konceptudlneho vymedzenia, 2. diagnostiky,
3. stimuladcie vybranych procesov myslenia zastipenych predovSetkym
v 2. elaboracnej faize mentalneho aktu. V monografii Kognitivna pedagogika 1
upriamujem pozornost na hypotetické, deduktivne a inferencné myslenie
ako kognitivne procesy, ktoré podmienuji proces ucenia sa. Zdoéraziujem
dolezitost diagnostiky a intervencie, ktord je orientovana na problémy
v oblasti deduktivnheho uvaZovania a inferen¢ného myslenia jedinca.
Na zédklade teoretického vymedzenia konceptov - hypotetické, deduktivne
a inferen¢né myslenie opisujem nastroj na diagnostiku tychto aspektov
uvaZovania. V zdvere monografie analyzujem vysledky vyskumu zameraného
na skamanie hypotetického, deduktivneho a inferencného myslenia
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na vzorkach intaktnych a intelektovo nadanych Ziakov. Uvddzam vysledky
aplikacie D-KEFS Testu slov v kontexte na vzorke intaktnych a nadanych
ziakov s cielom porovnania drovne deduktivneho myslenia meraného
prostrednictvom Testu slov v kontexte u oboch skupin ziakov. Uvadzam aj
edukacné implikacie situacie vymedzenych aspektov kognicie.

HREBENAROVA, L.: Edukdcia oséb -

s viacndsobnym postihnutim. Presov: Edukétia ostb
Vydavatel'stvo PresSovskej univerzity, & viacnasobnym
2016. 244 s. ISBN 978-80-555-1694-3. o

Vysokoskolskiaucebnicapodnazvom Edukdciaoséb

s viacndsobnym postihnutim (2016) prezentuje :
zakladné vychodiska vychovy a vzdelavania i"
0s0b s viacndsobnym postihnutim. Primarne je
urfena Studentom S$tudijného odboru Specidlna - .
pedagogika, prinosnd moéze byt aj pre Studentov L‘F ‘

inych pribuznych odborov. Konceptne pozostava =
zo Styroch kapitol. Prva Kkapitola sa zaobera

teoretickymi vychodiskami edukdcie os6b s viacndsobnym postihnutim, kde je
kladeny doraz na vymedzenie pedagogiky osdb s viacndsobnym postihnutim
ako vedného odboru, jej predmetu, ¢lenenia, ale aj teoretickému vymedzeniu
viacnasobného postihnutia a jeho kategorizaciam, ktoré predstavuju
zakladné vychodisko systému Specidlnej edukacie os6b s viacnasobnym
postihnutim. V dalSej casti je priestor venovany charakteristike osoby
s viacnasobnym postihnutim. Kapitola sa taktiez venuje vyskytu
viacnasobného postihnutiaa predklada studentovizakladny prehlad faktorov
podielajucich sa na vzniku viacnasobného postihnutia. V zavere prvej
kapitoly je rozpracovany koncept komplexnej rehabilitacnej starostlivosti
s dérazom na vcasnu intervenciu v starostlivosti o osoby s viacndsobnym
postihnutim. Druha kapitola pod nazvom Specidlnopedagogickd diagnostika
0s6b s viacndsobnym postihnutim stru¢ne vymedzuje ciele diagnostiky os6b
s viacnasobnym postihnutim, jej zdmery, charakter a viac sa venuje oblasti
Speciadlnopedagogickej diagnostiky. Naznacuje aj diagnostické situacie
a nacrtava niektoré z metdd a technik Specialnopedagogickej diagnostiky
0s6b s viacndsobnym postihnutim. Tretia kapitola pod nazvom Vychova
a vzdeldvanie oséb s viacndsobnym postihnutim sa zaobera procesom
vychovy a vzdelavania deti, Ziakov a okrajovo aj dospelych s viacnasobnym
postihnutim. Vychadza z cielov, obsahu a systému vychovy a vzdelavania
0s0b s viacnasobnym postihnutim v predprimarnom stupni vzdelavania,
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primarnom a niZSom stupni vzdelavania, vzdelavania na strednych Skolach
a dalSieho vzdelavania. V kapitole je priestor venovany aj Specifikdm
individudlneho vzdelavacieho programu, systému podpornych opatreni
a Specidlnym pomockam pre osoby s viacnasobnym postihnutim. V zavere
kapitoly su v zakladnej rovine charakterizované Specidlne vzdelavacie
postupy, alternativna a augmentativna komunikacia a Specifické intervencné
postupy. Stvrtd Kkapitola pod nazvom Inkluzivna edukdcia deti a Ziakov
s viachdsobnym postihnutim sa, vzhladom na ¢oraz zvySujuci sa pocet deti
a ziakov s viacnasobnym postihnutim v hlavnom prude vzdelavania, venuje
vychodiskam inkluzivnej edukicie, jej zdkladnym principom a priebehu.
Dotyka sa zakladnych podmienok tvorby a implementécie individualneho
vzdelavacieho programu v procese inkluzivnej edukacie. Priestor je tu
venovany aj kli¢ovym determinantom efektivnej inkluzivnej edukacie deti
a ziakov s viacndsobnym postihnutim.

Vysokoskolskd ucebnica je Ciastkovym vystupom rieSenia grantového
projektu KEGA ¢. 035PU-4/2014 ZvySovanie kvality pregradudlnej pripravy
Specidlnych pedagdgov v kontexte inovativnych trendov tedrie a praxe (2014
-2016).

DUBAYOVA, T., KOCHOVA, H.: Mentor ol

ako facilitator Skolskej tispesnosti Ziakov

z romskeho etnika na strednej skole. @ “‘
PreSov: Roma Education Fund. 2016.

107 s. ISBN 978-80-972434-7-0. Worscne sy el

bt Pk Pl Bl el

Mentorstvo ako vztah medzi ucitelom

a mentorovanym Studentom moze v podmienkach

pedagogickej praxe vyznamne facilitovat -

proces vzdeldvania tych deti, ktori potrebuju " j*
zvySenud pozornost zo strany pedagégov. Cielom ' Q
publikicie bolo vymedzit kltic¢ové vychodiska

v oblasti mentorstva ziakov, ktoré v slovenskej

praxi zatial' nie je pevne teoreticky ani systémovo ukotvené. Ucebnica
je urcena najma ucitelom strednych $koél, ktori maji zaujem podporit
formou mentoringu Ziakov rémskeho poévodu pochadzajtcich zo socialne
znevyhodneného prostredia. Zaroven vSak méze sluzit aj ako ucebny text
Studentom vysokych $kél pedagogického zamerania alebo aj ucitelom
z praxe ako zdroj inSpiracie. Publikacia teoreticky vymedzuje mentorstvo
ako alternativnu metédu vedenia zZiaka z prostredia romskej komunity
a socidlne znevyhodneného prostredia s cielom dosiahnut jeho optimalne
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fungovanie v Skolskych podmienkach. Na zaklade teoretickych vychodisk
ponutka ndmety na aplikdciu mentorstva v pedagogickej praxi, ¢im moze
poslazit ako manual alebo prirucka s inStrukciami pre prax. Sucastou
ucebnice su aj prilohy, ktoré moze citatel vyuzit na diagnostikovanie seba,
svojho stylu vedenia, ako aj na hodnotenie vybranych aspektov Ziakowv.
Ucebnica ma format A4, aby praca s textom a prilohami bola pre pedago6ga
¢o najjednoduchsia a zaroven vytvarala priestor aj na vlastné poznamky.
Obsahom prvej kapitoly je vymedzenie pojmu mentor, mentorstvo, jeho
uloha v praxi pedagé6gov. Druha kapitola pomaha porozumiet komunikacnej
rovine s adolescentom. Pocit tispechu a osobnej spokojnosti je spojeny
s vy$Sou motivaciou, ktora moéze byt podporend dalSimi pristupmi,
ktoré autorky uvadzaji v tretej kapitole. Stvrta kapitola je zamerana
na tvorbu kazuistiky Ziaka a pripravu portfélia, ktoré je mozné vyuzit
viacerymi sposobmi ako pocas mentoringu, tak aj v SirSej pedagogickej
praxi. Piata kapitola je venovana kognitivnhym a u¢ebnym stylom, v ktorej
autorky pontkaju aj moznosti, ako ich diagnostikovat. Zaver je venovany
vysvetleniu etickych aspektov mentorského procesu. Autorky zdoraziuja
moznosti profesionalneho sebarozvoja ucitela a moZnosti prace s jeho
pochybnostami, predsudkami a vlastnymi pocitmi po¢as mentorovania.
Ucebnicu je mozZné vyuzit ako manudl, ktory méze pomdct pedagdgovi
nielen pri oboznamovani sa s moznostami a uskaliami mentorstva, ale
uvadza aj praktické rady a aktivity pre vytvorenie pomahajiceho vztahu
medzi mentorom a Studentom.

Publikacia vznikla s podporou organizacie Roma Education Fund ako
ucebny text pre akreditovany program kontinualneho vzdelavania ucitelov
strednych $kél Mentor rémskej stredoskolskej mlddeZe.
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0 UCASTI NA 9. ROCNIKU MEDZINARODNE] VEDECKE]
KONFERENCIE EDULEARN 17: EDUKACIA A NOVE
UCEBNE TECHNOLOGIE

Bibidna Hlebovd,' Tatiana Dubayovd?®

V diioch 3. - 5. jtila 2017 sa v Barcelone v Spanielsku uskutoénil 9. ro¢nik
International Conference on Education and New Learning Technologies
- EDULEARN 17 pod zastitou International Academy of Technology and
Development (IATED) so sidlom vo Valencii v Spanielsku. EDULEARN je jedna
z najvacsich celosvetovych vedeckych konferencif pre pedagdgov, ktord ma
svoju tradiciu uz od roku 2008 a umoziiuje svojim ucastnikom prezentaciu
prispevkov v powerpointovej, posterovej i virtudlnej podobe. Tohtoro¢na
konferencia sa konala v Barcelone a aktivnu tucast na nej potvrdilo 850
zastupcov z 80 krajin sveta.

Pri tejto prileZitosti by sme sa s Vami - naSimi citatel'mi chceli podelit
o skisenosti i poznanie, ktoré sme ziskali pocas trojdiiového rokovania
konferencie. Sicasne by sme chceli spropagovat medzi odbornikmi (nielen)
Specialnej pedagogiky aktudlnost i celosvetovy rozmer tohoto unikatneho
stretnutia ludi, ktori sa z réznych kitov sveta usiluju o to spolo¢né -
o vychovu a vzdelavanie buducej generacie bez predsudkov a odsudzovania,
ale v ramci tolerancie a akceptovania akejkolvek inakosti, ¢o dokazalo
spojit’ vSetkych ucastnikov konferencie aj napriek ich jazykovej odliSnosti.
Leitmotivom konania konferencie bola tstrednd myslienka, v duchu ktorej
sa niesol otvaraci ceremonial, ivodné prednasky i trojdiiové rokovanie
v roéznych tematickych sekciach: ,Pri vzdeldvani deti nadhodnocujeme
hodnotu informdcii a podhodnocujeme pristup jedného k druhému,“ na ¢o
nadvazovali prispevky zd6raziujice ilohusocidlneho u€eniavedukacii. Azda
by sme zvyraznili eSte jednu myslienku, ktora sa stala predmetom diskusii
ucastnikov aj po oficidlnych rokovovaniach, ktora si zaslizi minimalne nase
zamyslenie, lebo suvisi s konstatovanim, Ze ,,rozumiet’ — neznamend vediet."

Trojdiiové rokovanie na tejto medzinarodnej vedeckej konferencii
prebiehalo v devatdesiatich 1,5 hodinovych sekcidch v dopoludnajsich
i popoludiiajsSich hodinach, s ktorymi paralelne suviseli aj dalSie prezentacie
prispevkov vo virtualnej i posterovej forme. V tejto suvislosti by sme chceli
poukdazat na variabilitu tém sekcii, ktoré vychadzali od metodolégie vyskumu

1

Doc. PaedDr. Bibiana Hlebova, PhD., Katedra Specidlnej pedagogiky, Pedagogicka fakutla,
Presovska univerzita v PreSove, Ul. 17. novembra ¢. 15, 080 01 Presov, Slovak Republic.
E-mail: bibiana.hlebova@unipo.sk.

Mgr. Tatiana Dubayova, PhD. Katedra Speciilnej pedagogiky, Pedagogicka fakutla,
Presovska univerzita v PreSove, Ul. 17. novembra ¢. 15, 080 01 Presov, Slovak Republic.
E-mail: tatiana.dubayova@unipo.sk.

135



STUDIE Z0 SPECIALNE] PEDAGOGIKY/STUDIES IN SPECIAL EDUCATION
Roénik 6,2017, & 2. ISSN 2585-7363

v pedagogike, z metdéd on-line hodnotenia cez distancné vzdelavanie
a vyuzitie digitalnych technolégii v pregradudlnej priprave pedagégov
k dalsim aktudlnym témam, ktoré suviseli napr. s odrazom rodovych
rozdielov vo vzdelavani, vyuzitim hier a gamifikacie, s pregradualnou
pripravou a tréningom réznych kompetencii pedagéga v 21. storoci. Jednou
z mimoriadne aktudlnych tém, ktorej sa dotkli mnohi Gc¢astnici konferencie
vo svojich prispevkoch, posterovych prezentacidch ¢i v osobnych diskusiach,
bolo plagidtorstvo, moZnosti jeho kontroly, ako aj profesiondlna integrita
pedagégov na vysokych skolach pri odhalovani plagiatorstva v pracach
Studentov. V posterovej prezentacii prispevkov boli prezentované hlavne
inovativne metédy z pedagogickej praxe a vyskumu, alternativne metddy
vzdelavaniaa prezentacie inStitucif, ktoré sazaoberaju edukaciou ohrozenych
skupin obyvatelstva ako napr. migrantov, socidlne znevyhodnenych skupin
a pod. Prezentované boli aj metodologické vychodiska tvoriacich sa aj prave
prebiehajuicich projektov z réznych Kkrajin, ktoré nadvazuji na Specifické
problémy a témy tej-ktorej krajiny. Pozoruhodné na konferencii bolo
aj zastupenie ucastnikov z celého sveta - napr. Eurépa bola zastipena
ucastnikmi z kazdého Statu vratane Islandu; Severnd Amerika mala bohaté
zastupenie dcastnikov zo Spojenych Statov americkych, Kanady ¢i Mexika;
JuZzna Amerika z Brazilie, Ekvadoru, Kolumbie; Afrika bola reprezentovana
tcastnikmi z AlZira, Zambie, Juhoafrickej republiky; Azia z mnohych $tatov
od Izraelu, Turecka, Saudskej Arabie a Statov Ruskej federacie po Pakistan,
Iran, Thajsko, Singapur, Kéreu a Japonsko; zastipeni boli aj odbornici
z Nového Zélandu a Austrdlie. Slovenska republika bola reprezentovana
tc¢astnikmi z Trnavskej univerzity v Trnave, Zilinskej univerzity v Ziline,
Slovenskej polnohospodarskej univerzity v Nitre, Univerzity Mateja Bela
v Banskej Bystrici, Technickej univerzity v KoSiciach, ako aj z PreSovskej
univerzity v PreSove.

PresSovsku univerzitu v PreSove reprezentovali: doc. PaedDr. Bibiana
Hlebova, PhD., s konferen¢nym prispevkom Children’s literary protagonist
with a social disadvantage in the inclusive education of pupils from Roma ethnic
group in Slovakia/Detskd literdrna postava so socidlnym znevyhodnenim
v inkluzivnej edukdcii Ziakov z romskej etnickej skupiny na Slovensku, a to
v ramci rie$enia grantového projektu APVV-15-0071 Clovek s hendikepom
v literatire pre deti a mladez (veduca projektu: prof. PhDr. Zuzana
Stanislavova, CSc., Pedagogicka fakulta PreSovskej univerzity v PreSove);
Mgr. Tatiana Dubayova, PhD., autorka dvoch konfren¢nych prispevkov
v spoluautorstve s doc. PaedDr. Erikou Chovanovou, PhD., a to pod
nazvom Mental health of pupils with ADHD in the Slovak republic - a pilot
study/Dusevné zdravie deti s ADHD na Slovensku - pilotnd Studia; a The
effect of physical activities on the development of motor abilities in intact
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and integrated children with behavior disorders/Ucinnost pohybovych aktivit
na rozvoj motorickych schopnosti intaktnych a integrovanych deti s poruchami
sprdvania. Obidva prispevky boli sucastou rieSenia grantového projektu
VEGA ¢&. 1/0625/16 Utinnost pohybovych aktivit na rozvoj motorickych
schopnosti intaktnych a integrovanych deti s poruchami spravania (veduica
projektu: doc. PaedDr. Erika Chovanova, PhD., Fakulta Sportu PreSovskej
univerzity v PreSove).

Pri tejto prileZitosti by sme ako aktivne ticastnic¢ky tejto medzinarodnej
vedeckej konferencie chceli ocenit aj profesiondlny a zodpovedny pristup jej
organizatorov, ktor{ vytvorili prehladnti webovu stranku s individualnymi
pristupmi pre kazdého ticastnika, na ktorej bolo mozné naplanovat si ticast
na rokovani vo vybranych sekcidch ¢i pozriet kompletny prehlad vSetkych
ucastnikov konferencie z krajin z celého sveta. Pocas trojditového rokovania
dokazali vytvorit prijemnt a obohacujicu atmosféru, ku ktorej prispel
aj originalny napad netradi¢nej vizualizicie ucastnikov konferencie vo
vstupnej hale rokovacieho pavilonu, kde sa nachadzala mapa celého sveta,
ktord umoznila vSetkych ucastnikom zvyraznit svoju krajinu pripnutim
farebného Spendlika, ¢im sa nazorne prezentovalo bohaté zastlipenie
ucastnikov z mnohych krajin z celého sveta.

V zavere by sme chceli prejavit nase uprimné podakovanie za moZnost
zucastnit sa na rokovani jednej z nezabudnutelnych medzinarodnych
vedeckych konferencii - EDULEARN17: 9. roénik International Conference
on Education and New Learning Technologiesv Barcelone. NaSe spomienky
do dneSnych dni uchovava zbornik prispevkov a mnoZstvo fotografii,
pomocou ktorych si moZeme oZivit konferen¢nt atmosféru s l'udmi z celého
sveta. Dozvedeli sme sa, Ze prispevky z predchadzajicich konferencii
organizatori nechali posudit v databazach Web of Science a na zdklade
recenzného konania boli zborniky prispevkov z predchadzajicich rokov
zapisané v databaze Conference Proceedings Citation Index. S napatim
ocakavame, ¢i takého odborné uznanie a ocenenie ziska aj zbornik prispevkov
z tohtoro¢ného podujatia.
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ATTENDING THE 9™ ANNUAL INTERNATIONAL
SCIENTIFIC CONFERENCE EDULEARN 17: EDUCATION
AND NEW LEARNING TECHNOLOGIES

Bibidna Hlebovad,? Tatiana Dubayovd*

In days of the 3 - 5% July 2017 in Barcelona, Spain, has taken place
the 9" annual International Conference on Education and New Learning
Technologies - EDULEARN 17 under the auspices of International Academy
of Technology and Development (IATED) headquarted in Valencia, Spain.
EDULEARN is one of the greatest worldwide scientific conferences for the
teachers, which has its tradition since 2008 and allows its participants
the paper presentation either in power-point, poster, or virtual form. This
year’s conference was held in Barcelona and the attendance was confirmed
by 850 delegates from 80 countries around the world.

On this occasion we would like to share with you - our readers,
the experiences and knowledge we gained during the three-day
conference’s discussion. Simultaneously we would like to promote among
the professional (not only) within the area of special education the timeliness
and worldwide dimension of this unique meeting of the people who strive,
from different parts of world, for a common - education of the future
generation without prejudices and denouncing, but within tolerance and
acceptation of either of otherness, what connected all the delegates despite
their language differences. Leitmotif of the conference was the central idea,
which was present at the opening ceremonial, plenary speeches and three-
day discussion in various thematic sections: “in the education of children we
overestimate the value of information and underestimate the attitude to each
other,” which was followed by papers highlighting the role of social learning
in education. Maybe we could point out one more idea, which became the
subject of discussions between delegates after the official ceremonies,
and which deserves our consideration at least, because it is relate to the
statement that “understanding does not mean knowing’”.

Three-day discussions at the international scientific conference were
ongoing in ninety sections of 1,5 hour length in mornings and afternoons, and
with which the papers presentations in either virtual or poster form were
parallel. In this regard we would like to point out the variability of topics in

different sections, which started from methodology of educational research,
3
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online assessment methods, through distant learning and use of digital
technologies in under-graduate teacher training up to further current topics,
which were related for example with the reflection of gender differences in
education, use of games and gamification, and with under-graduate teacher
training of various competences of a teacher in the 21 century. One of the
most up-to-date topics, which were touched by many conference’s delegates
in their papers, poster presentations or personal discussions was plagiarism,
possibilities of its control, as well as professional integrity of the university
teachers in the detection of plagiarism in students’ projects and theses.
In the poster presentations of papers were presented mostly innovative
methods from educational practice and research, alternative educational
methods and presentations of institutions, which deal with the education
of marginalized groups such immigrants, socially disadvantaged groups,
etc. There were also presented methodological outcomes of just creating
or ongoing projects from various countries, which follow specific problems
of a country. Remarkable was also representation of delegates from whole
world at the conference - e.g. Europe was represented by participants from
each country, including Iceland also; North America has rich representation
of delegates from the United States of America, Canada, and Mexico; South
America from Brasilia, Ecuador, Columbia; Africa was represented with
delegates from Algiers, Zambia, Republic of South Africa; Asia from many
states from Israel, Turkey, Saudi Arabia and states of Russian Federation
and also from Pakistan, Iran, Thailand, Singapore, Korea and Japan; there
was also representation of experts from New Zealand and Australia. Slovak
Republic was represented by delegates from Trnava University, University of
Zilina, Slovak Agriculture University in Nitra, Matej Bell University in Banska
Bystrica, Technical University in KoSice, as well as University of PreSov in
PreSov.

University of PreSovin PreSovwasrepresented by: Assoc. Prof.Dr. Bibiana
Hlebova, Ph.D. with the conference paper Children’s literary protagonist
with a social disadvantage in the inclusive education of pupils from Roma
ethnic group in Slovakia within the grant project APVV-15-0071 A man
with handicap in the literature for children and youth (project manager:
prof. Dr. Zuzana Stanislavova, CSc., Faculty of Education, University of PreSov
in Presov); Tatiana Dubayova, M.A., Ph.D., author of two conference papers
in the co-authorship with Assoc. Prof. Dr. Erika Chovanova, Ph.D. titled
Mental health of pupils with ADHD in the Slovak republic - a pilot study and
The effect of physical activities on the development of motor abilities in intact
and integrated children with behaviour disorders. Both papers were the
partial outcomes of the grant project VEGA no.1/0625/16 Effectiveness of
physical activities on the motor skills development of intact and integrated
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children with conduct disorders (project manager: Assoc. Prof. Dr. Erika
Chovanova, Ph.D., Faculty of Sports, University of PreSov).

Onthis occasion we would like to, as active participants at the international
scientific conference, appreciate professional and responsible approach of
its organisers, who created clear web page with individual login for each
participant, where there was possible to plan attendance of selected sections
and discussions, or to see complete overview of all conference participants
from all around the world. During the three-day discussions they were able
to make comfort and enriching atmosphere, which was also followed with
original idea of unusual visualisation of the conference participants form all
around the world in the entrance hall, where there was a world map, which
allowed all participants to highlight his/her country with attaching a pin,
and thus symbolically present rich representation of delegates from many
countries.

Finally, we would like to express our sincere appreciations for the
possibility to join the discussions at one of the unforgettable international
scientific conferences - EDULEARN17: 9" Annual International Conference
on Education and New Learning Technologies in Barcelona. Our memories
are preserved to the present day the conference proceedings and numerous
pictures, with which we can revive the conference atmosphere with the
people from all around the world. We learned that the paper from previous
conferences were send by organisers for consideration into the journals
in Web of Science database and based on the review process, the books
of proceedings form previous annuals were subscribed in the Conference
Proceedings Citation Index database. We are awaiting, whether such
professional recognition and award will be given to the book of proceedings
from this year event.
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