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Slovo na tvod/Editorial

Slovo na uvod
VazZeni a cteni ¢itatelia,

vitam Vas pri ¢itani prvého Cisla 14. ro¢nika medzinarodného vedeckého
recenzovaného Casopisu Stiidie zo Specidlnej pedagogiky/Studies in Special
education, ktory vychadza pravidelne vo Vydavatelstve PreSovskej univerzity
v Pre$ove na Slovensku. Casopis je registrovany v medzinarodnych databazach
vedeckych Casopisov - ERIH PLUS (European Reference Index for the Humanities
and Social Sciences) v Norsku a CEEOL (Central and Eastern European Online
Library) v Nemecku, ako aj v Slovenskom narodnom korpuse Jazykovedného
tistavu Ludovita Stira Slovenskej akadémie vied v Bratislave na Slovensku.
Publikovanie vSetkych recenzovanych prispevkov v ¢asopise a ich zverejnenie
na webovom sidle casopisu (www.studiezospecialnejpedagogiky.sk) podlieha
pisomnému stihlasu autorov, cojevsulade s nariadenim Eurdpskeho parlamentu
aRady EU 2016/679 o ochrane fyzickych os6b pri spractvani osobnych tidajov
a o volnom pohybe takychto tidajov a zakonom ¢. 18/2018 Z. z., o ochrane
osobnych udajov a o zmene a doplneni niektorych zakonov (GDPR). Vsetky
doteraz publikované ¢isla ¢asopisu st zverejnené v archive na webovom sidle
Casopisu: www.studiezospecialnejpedagogiky.sk, ako aj na internete: https://
www.ceeol.com/search/journal-detail?id=2440.

Aktualne cislo vedeckého Casopisu Vam pontka teoretické aj vyskumné
prispevky z oblasti Specialnej pedagogiky a jej pribuznych disciplin so
zameranim na aktualne inkluzivne trendy v starostlivosti o osoby so Specialnymi
vychovno-vzdelavacimi potrebami.! V rubrike Teoretické a vedeckovyskumné
stidie v tomto Cisle Casopisu prezentujeme sedem originalnych prispevkov.
Autorom prvého z nich je A. Boufrida, ktory poukazuje na pozitivny vplyv
preventivnej Sportovej pohybovej aktivity v kontexte podpory akademickych
uspechov v oblasti predmetov matematiky, prirodnych vied a fyziky u dievcat
na strednej Skole v Alzirskej Guelme. Autormi druhej Stadie su B. Lankovd,
M. Vostry, I. Pesatovd, O. Fleischmann, L. Zilcher a A. JeZkovd, prezentuju v nej
vysledky skiimania integrovanej multidisciplinarnej intervencie prispdsobenej
konkrétnemu pripadu atypického autizmu. Jej sticastou st edukacné intervencie
zamerané na podporu socidlnych a komunika¢nych zrucnosti, kognitivneho
rozvoja a zvladania senzorickych deficitov u deti s atypickym autizmom,
pricom vyzmamny doraz kladud na individualne vzdelavacie stratégie. Autorky
tretej Stadie R. Limede a A. M. Serrano poukazuju na vysledky skumania
sluzieb vCasnej intervencie pre rodiny s detmi v ranom detstve s oneskorenym
vyvinom, poruchou autistického spektra alebo s rizikom ohrozeného vyvinu
na uzemi Portugalska. Cielom $tadie bolo opisat’ skisenosti rodin a ich podpory

1 Recenzentmi teoretickych a vedeckovyskumnych $tidii v tomto &fsle ¢asopisu boli: assoc. prof.

Anabela Cruz-Santos, Ph.D.; doc. Mgr. Tatiana Dubayova, PhD.; doc. PaedDr. Bibiana Hlebovj,
PhD.; Mgr. Jana Kozarova, PhD.; Mgr. Patricia Mirdalikova, PhD.; prof. PhDr. Karel Panc¢ocha, MA,
BA, Ph.D,; Mgr. Ivana Trellova, PhD., BCBA; doc. PhDr. Michal Vostry, Ph.D.; doc. PhDr. Ladislav
Zilcher, Ph.D.
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zo strany sluZieb v¢asnej intervencie. Autorkami Stvrtej Studie su T Dubayovd
a P. Mirdalikovd. Prispevok prinasa aktudlny pohlad na vztah medzi Stylom
vedenia, organiza¢nou klimou a syndrémom vyhorenia u pedagégov zakladnych
$kol so zaclenenymi Ziakmi pouzitim dotaznikov MBI a OCDQ-RS. Zistenia
zdoOraziujd déleZitost tvorby podporného a otvoreného pracovného prostredia
pre prevenciu syndrému vyhorenia u ucitelov a zlepSovanie starostlivosti o ich
dusevné zdravie. Dal$ie dve $tidie majti spoloéného menovatela - sti zamerané
na problematiku edukacie Ziakov pochadzajuicich zo socidlne znevyhodneného
prostredia. Autormi prvej z nich su Z Némec, Z. Svoboda a T Machalik.
Vzhladom na to, Ze inkluzivne vzdelavanie a poskytovanie podpory Ziakom zo
socialne a ekonomicky znevyhodneného prostredia je vyznamnym problémom
v celosvetovom meradle, autori svoju empiricki pozornost upriamilina podporu
socialne zvenyhodnenych Ziakov v oblasti inkluzivneho vzdeldvania, pricom
poukazujui na nevyhnutnost potreby vypracovat a analyzovat uc¢inné stratégie,
ktoré mozZu podporit tieto cielové skupiny. Autorom druhej, teoretickej
stadie je L. Horridk, ktory upozoriuje na potrebu vytvarania stimulujiceho
prostredia v Skole, mimoskolskom aj domacom prostredi pre Ziakov zo socidlne
znevyhodneného prostredia. Spoluzitie majoritného obyvatelsva a rémskeho
etnika vykazuje Casté anomalie, ¢im autor poukazuje na potrebu eliminovania
segregacie a vyznamnost inkluzivneho vzdeldvania. Autormi poslednej,
teoretickej Studie si M. Tkdcik a M. JeZikovd. Braillovo pismo je najdélezitejSim
komunika¢nym nastrojom nevidiacich l'udi. Cielom tejto Stidie je analyzovat
a komparovat tradi¢né a moderné met6dy vyucby Citania a pisania Braillovho
pisma, a to s dérazom na ich efektivnost, dostupnost a opis ich pouZivania
v edukacii nevidiacich Ziakov.

Prvé cislo 14. ro¢nika nasho vedeckého Casopisu uzatvara pat recenzii
aktudlnych domaécich a zahrani¢nych kniZznych titulov publikovanych v roku
2024 a 2025, prezentacia Siestich kniZznych noviniek, ako aj aktualizované
pokyny pre prispievatelov do nasho vedeckého ¢asopisu.

V zavere by som sa chcela podakovat vSetkym autorom za ich hodnotné
prispevky do tohto C(isla casopisu. V dalSom ¢isle nasho vedeckého
Casopisu (¢. 2, 2025) opatovne uvitame od Vas zaujimavé a inSpirativne
teoretické, vedeckovyskumné i edukacné Studie, spravy z rieSenia
vedeckovyskumnych projektov, ako aj recenzie knih a knizné novinky:.

Patricia Simkovd
editorka?

Patricia Simkov3, Mgr, PhD., PreSovska univerzita v PreSove, Pedagogicka fakulta, Katedra
Specialnej pedagogiky, Ul. 17. novembra 15, 080 01 PreSov, Slovenska republika (https://
orcid.org/0009-000-1388-2957). E-mail: patricia.simkova@unipo.sk. Osobné tidaje zverejnené
s pisomnym suhlasom ¢lenky redakénej rady ¢asopisu.



Slovo na tvod/Editorial

EDITORIAL

Dear and esteemed readers,

welcome to the first issue of the 14" year of the international peer-
reviewed scientific journal Studies in Special Education, published regularly
by the University of PreSov Publishing House in PreSov, Slovakia. The journal
is indexed in the international databases of scholarly journals - ERIH PLUS
(European Reference Index for the Humanities and Social Sciences) in Norway
and CEEOL (Central and Eastern European Online Library) in Germany, as well
as in the Slovak National Corpus of the Ludovit Stir Institute of Linguistics of
the Slovak Academy of Sciences in Bratislava, Slovakia. The publication of all
peer-reviewed articles in the journal and their publication on the journal‘s
website (www.studiezospecialnejpedagogiky.sk) is subject to the written
consent of the authors, in accordance with Regulation (EU) 2016/679 of the
European Parliament and of the Council on the protection of natural persons
with regard to the processing of personal data and on the free movement of
such data and Act No. 18/2018 Coll. on the Protection of Personal Data and
on the Amendment and Supplement to Certain Acts (GDPR). All issues of the
magazine published to date are available on the magazine‘s website at www.
studiezospecialnejpedagogiky.sk, as well as on the Internet at https://www.
ceeol.com/search/journal-detail?id=2440.

The current issue of the scientific journal offers theoretical and research
contributions from the field of special education and related disciplines, with
a focus on current trends in the care of people with special educational needs?.
The present issue of the scientific journal proffers theoretical and research
contributions from the domain of special education and its associated disciplines,
with a focus on contemporary inclusive trends in the care of persons with
special educational needs. In the Theoretical and Research Studies section of
this issue of the journal, seven original papers are presented. The author of the
first study is A. Boufrida, who demonstrates the positive impact of preventive
sport physical activity in the context of promoting academic achievement in the
subjects of mathematics, science and physics among girls in a secondary school
in Guelma, Algeria. The authors of the second study are B. Lankovd, M. Vostry, I.
Pesatovd, O. Fleischmann, L. Zilcher and A. JeZkovd, who present the results of the
investigation of an integrated multidisciplinary intervention adapted to a specific
case of atypical autism. This intervention includes educational interventions
aimed at promoting social and communication skills, cognitive development
and coping with sensory deficits in children with atypical autism, with a strong
emphasis on individual learning strategies. In the third study, R. Limede and A.
M. Serrano highlight the results of an investigation of early intervention services

The theoretical and research studies included in this issue were reviewed by: assoc. prof.
Anabela Cruz-Santos, Ph.D.; assoc. prof. Tatiana Dubayova, PhD.; assoc. prof. Dr. Bibiana Hlebova,
PhD,; Jana Kozarova, PhD.; Patricia Mirdalikov4, PhD.; prof. PhDr. Karel Pan¢ocha, MA, BA, Ph.D,;
Ivana Trellova, PhD., BCBA; assoc. prof. Michal Vostry, Ph.D.; assoc. prof. Ladislav Zilcher, Ph.D.

5
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for families with children in early childhood who have been identified as having
developmental delay, autism spectrum disorder, or at risk of developmental
delay in the Portuguese territory. The aim of the study was to describe families’
experiences of and support from early intervention services. The authors of the
fourth study are T Dubayovd and P. Mirdalikovd. The paper provides an up-to-date
perspective on the relationship between leadership style, organisational climate
and burnout syndrome in primary school teachers with included pupils. This is
achieved by using the MBI and OCDQ-RS questionnaires. The findings highlight
the importance of creating a supportive and open work environment for the
prevention of burnout syndrome in teachers and the improvement of their mental
health care. The other two studies have a common denominator in that they focus
on the issue of education of pupils from socially disadvantaged backgrounds.The
authors of the first study are Z. Némec, Z. Svoboda and T. Machalik. In light of the
global significance of inclusive education and the provision of support to pupils
from socio-economically disadvantaged backgrounds, the authors concentrate
their empirical attention on the support of such pupils in the domain of inclusive
education, underscoring the imperative for the development and analysis of
effective strategies to support these target groups. The second theoretical
study was authored by L. Horridk, who draws attention to the need to create
a stimulating environment at school, after-school and at home for pupils from
socially disadvantaged backgrounds. The coexistence of the majority population
and the Roma ethnic group shows frequent anomalies, thus the author points
to the need to eliminate segregation and the importance of inclusive education.
The authors of the last theoretical study are M. Tkdcik and M. JeZikovd. Braille is
the most significant means of communication for visually impaired individuals,
and the objective of this study is to analyse and compare traditional and modern
methods of teaching reading and writing Braille, with a particular focus on their
effectiveness, accessibility, and utilisation in the education of visually impaired
students.

The first issue of the 14" edition of our scientific peer-reviewed journal
concludes with five reviews of recent domestic book titles published in 2024 and
2025, a presentation of six new books from domestic and foreign publishers, as
well as updated guidelines for contributors to our scholarly journal.

Finally, on behalf of the other members of the Scientific and Editorial
Board of the journal, I would like to thank all the authors for their valuable
contributions and reviews of new books. In the next issue of our scientific
journal (Issue 2, 2025) we welcome interesting and inspiring theoretical,
scientific-research, and pedagogical studies that will be thematically focused
on inclusive education for people with special educational needs.

Jana KoZdrovd
English translation*

Jana Kozarova, Mgr, PhD., PreSovskd univerzita v PreSove, Pedagogicka fakulta, Katedra
Specialnej pedagogiky, UL 17. novembra 15, 080 01 Presov, Slovenska republika (https://orcid.
org/0000-0001-8540-5346). E-mail: jana.kozarova@unipo.sk. Osobné tdaje zverejnené so
stihlasom ¢lenky redakénej rady ¢asopisu.



Teoretické a vedeckovyskumné stidie/Theoretical and Scientific-Research Studies

THE ROLE OF HEALTHY PREVENTIVE SPORTS PHYSICAL
ACTIVITY IN IMPROVING THE ACADEMIC ACHIEVEMENT
OF STUDENTS GIRLS IN SECONDARY SCHOOL
(15 -18 YEARS) IN ALGERIA!

Uloha zdravej preventivnej $portovo-pohybovej aktivity pri
zlepsovani studijnych vysledkov $tudentov strednych $kol
(15 - 18-roc¢nych) v Alzirsku

Abdelmalek Boufrida?

Abstract: The purpose of this study is to determine the role of healthy preventive sports physical
activity on the academic achievement of girls in secondary school (15-18 years old) in the state of
Guelma, Algeria. 30 students girls were chosen at random from various high schools in the state, 15
of whom participate in physical sports three times a week in the aerobic hall, and the remaining 15 of
whom do not. To assess the caliber of their academic achievement, we looked at the scores they received
on tests covering scientific subjects in mathematics, the natural sciences, and physics. Additionally, we
used the comparative analytical descriptive approach in this study. The software Statistical Package
(SPSS) was used for statistical processing, and the study’s findings were as follows, The results of the
mathematics subject exam show a statistically significant difference between practitioners and non-
practitioners, with the difference favouring practitioners at a significance level of > 0.05, The Natural
Sciences subject (Natural Sciences Test) scores of practitioners and non-practitioners differ statistically
significantly, and the difference is in favour of practitioners, at a significance level of > 0.05, There is
a statistically significant difference in the physics subject exam scores between practitioners and non-
practitioners, and it is in favour of practitioners at a significance level of = 0.05.

Keywords: health, physical activity, sports, academic achievement, secondary school.

Abstrakt: Cielom prezentovanej Studie je zistit' ulohu zdravej preventivnej sportovej pohybovej
aktivity na Studijné vysledky dievcat na strednej skole (15-18 rokov) v Stdte Guelma, AlZirsko.
Ndhodne bolo vybranych 30 Ziacok z réznych strednych skél v Stdte, z ktorych 15 sa trikrdt
tyZdenne venuje pohybovym Sportom v aerébnej hale a zvysnych 15 nie. Aby sme zhodnotili kvalitu
ich akademického uspechu, pozreli sme sa na skére, ktoré ziskali v testoch pokryvajicich vedecké
predmety z matematiky, prirodnych vied a fyziky. Okrem toho sme v tejto studii pouZili komparativny
analyticky deskriptivny pristup. Na Statistické spracovanie bol pouZity softvér Statistical Package
(SPSS) a vysledky studie boli nasledovné, Vysledky skusky z predmetu matematika ukazuju sStatisticky
vyznamny rozdiel medzi odbornikmi z praxe a necvi¢iacimi, pricom rozdiel uprednostiiuje odbornikov
z praxe na hladine vyznamnosti > 0,05, Skére predmetu Prirodné vedy (Test prirodnych vied)
praktizujucich a nepraktizujicich sa Statisticky vyznamne lisia a rozdiel je v prospech ludi z praxe
na hladine vyznamnosti > 0,05, Existuje Statisticky vyznamny rozdiel v skore skisok z fyziky medzi
odbornikmi z praxe a necviciacimi, a je v prospech odbornikov z praxe na hladine vyznamnosti 2 0,05.
Kliicové slovd: zdravie, pohybovd aktivita, Sport, studijné vysledky, strednd skola.
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The positive effects of physical activity (PA) on teenage wellbeing have been
demonstrated by earlier studies. The WHO also advises kids and teenagers
between the ages of 5 and 17 to engage in at least 60 minutes of moderate-
to-vigorous physical activity (MVPA) every day, including exercises that build
bones and muscles. This implies that strength training (RE) and aerobic activity
(AE) are essential for meeting these objectives for kids in this years range
(Kang, & Kuo, 2024).

Enhancing social, motor, and cognitive abilities all depend on maintaining
a healthy level of physical exercise. Lower levels of physical activity are well
recognized as a critical risk factor for the sharply growing rates of obesity.
Additionally, itappears thatimproved cognitive function,academicachievement,
and personal psycho-social conduct are all correlated with fitness, According to
a number of academics, physical exercise and cognitive function can be linked
throughout childhood. Planning, organizing, problem-solving, working memory,
motor control, and inhibitory control are examples of intentional activities that
need a greater degree of cognitive control, and they claimed that youth who
engage in more physical exercise get better results, We assumed that improved
neuroelectric function, increased brain blood flow, and the stimulation of the
release of brain-derived neurotropic factor (BDNF) were the causes of the
associated neurophysiological alterations in the brain, which would account for
the advantageous effect of exercising on academic performance. Through the
enhancement of synaptic plasticity, these factors all support development and
maintain cognitive functioning (Latino et al., 2023).

Children’s psychological health, physical and mental development, and
cognitive growth are all significantly impacted by physical activity, Indeed,
an increasing amount of evidence suggests that individual disparities in
cognitive function and academic accomplishment can be attributed to PA and
its physiological follow-up, aerobic fitness. For example, as demonstrated by
a recent meta-analysis, an increasing amount of research has demonstrated
the relationship between academic success and aerobic fitness, a pertinent
indicator of children’s cardiovascular health. It's interesting to note that
a few recent studies have demonstrated that executive functions mediate
the relationship between academic achievement and indicators of children’s
physical fitness (such as muscular, motor, and aerobic fitness), suggesting that
executive functions may be a mechanism to promote academic achievement
through sports activity (Yangiiez et al., 2024).

The unavoidable demand to teach pupils to achieve recognized academic
standards has drawn a lot of attention to schools. Thus, it is necessary to create
new, efficient teaching strategies. Given the growing evidence of a favourable
correlation between academic achievement and physical activity (PA), PA may
be one such strategy. In a subsample of a randomized controlled experiment
(RCT) called Physical Activity Across the Curriculum, children who got
physically active lessons every day for three years outperformed children who
followed the usual curriculum in reading, numeracy, and spelling. In the Fit &
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Vardar op School research, elementary school students’ spelling and numeracy
skills improved after two years of weekly language and numeracy instruction.
The findings of the Activity and Motivation in Physical Education trial, where
the authors documented notable intervention effects on numeracy skills, also
align with these findings (Solberg et al., 2021).

Globally, physical inactivity is a concern, with less than one in five school-age
children meeting the recommended levels of physical exercise.1, 2. Therefore,
the public health agenda’s promotion of physical exercise to enhance children’s
and teenagers’ physical, mental, and cognitive health has compelling justification
(Muntaner et al., 2024).

Due to its ability to prevent non-communicable diseases, physical activity
(PA) is becoming an increasingly significant part of public policy guidelines.
Physical activity is any movement that requires energy and is performed by
skeletal muscles. During the course of a week, it is recommended to perform
“at least 150 minutes per day of moderately intense aerobic exercise, not less
than 75 minutes of intense aerobic exercise throughout the week’s work, or
a combination of both moderately and vigorous-intensity movement (Iljaz, &
Shaha, 2023).

The connection between teenage academic success and physical exercise has
been thoroughly studied by researchers, who have concentrated on how physical
activity affects both academic performance and cognitive functioning. Meta-
analyses have repeatedly shown that physical exercise and cognitive function
are positively correlated, with children and adolescents benefiting greatly from
physical activity in terms of their academic achievement (Zhang et al., 2018).

The current study intends to demonstrate the benefits that such sports
activities can offer to adolescents, youth, and even children in order to improve
their academic and cognitive achievement in general. In this sense, we see that
regular exercise, whether in physical education classes within the institution or
inleisure time, has numerous physical and mental benefits. Therefore, this study
is important because it looks at how various types of healthy physical activity
and its mental, psychological, and physical advantages impact secondary school
students’ ability to improve their academic performance.

Methodology
Study participants

30 Thirty female secondary school students (15-18 years old) from the
Algerian state of Guelma participated in the study; fifteen of them participated
in sports physicals and fifteen did not. They were chosen at random.

Study design

At the conclusion of the first semester, three scientific material exams were
evaluated to the research sample, which included both practitioners and non-
practitioners of sports physical activity . The study was carried out in January
and February of 2024 and was broken down into the following phases:
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- an evaluation of the mathematics test results was conducted between
January 20, 2024 and January 25, 2024;
- from January 26 to January 30, 2024, the results of the Natural Sciences

Test were evaluated;

- the results of the physics test were evaluated from February 02, 2024, to
February 07, 2024.

The tests

The following are some of the tests included in the research:
- the Mathematics Test

- the Natural Sciences Test

- the Physics Test
- Analysis of statistics:

- SPSSversion 25 software was used to do the research’s statistical analysis.
- the arithmetic mean and standard deviation (SD)
- T test for independent samples.
- a 95% confidence interval, or & = 0.05, was utilized as the study’s

significance threshold.

Results

Table 1 Statistical analysis of the results for the Mathematics test

Mathematics Practice N | Mean Std. t df | Significance | Sig | Statistical
test variable Deviation level estimate
practitioners | 15 | 13,30 1,62 5861 | 28 0,05 =a 0,00 | significant
non- 15 | 9,30 2,08

practitioners

(Source: own compilation)

According to the Table (1) In the mathematics exam, the arithmetic mean
of those who engaged in sports physical activity was 13.30 with a standard
deviation of 1.62, higher than the arithmetic mean of those who did not
participate, which was 9.30 with a standard deviation of 2.08, as shown in Table
(1). To ascertain whether or not this difference is statistically significant, we
next look at the outcomes of the next test (t). We can see from the table that (t)
equals (5.861) when computed at degree of freedom (28). Because the degree
of significant probability (sig = 0.00) is lower than the significance level (& =
0.05), the differences between practitioners and non-practitioners in terms of
the mathematics test are statistically significant and in favor of practitioners

given the variable of engaging in healthy sports physical activity.

10
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Figure 1 Graph of the mean and standard deviation of the Mathematics test
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(Figure source: current research)

Table 2 Statistical analysis of the results for the Natural Sciences Test

Natural Practice N | Mean Std. t df | significance | Sig | Statistical
Sciences variable Deviation level estimate
Test

practitioners 15| 13,96 1,17 9,540 | 28 0,05=a | 0,00 | significant

non-practitioners | 15 9,82 1,20

(Source: own compilation)

The arithmetic mean of the participants in the natural sciences test was
13.96 with a standard deviation of 1.17, greater than the arithmetic mean of
the non-participants, which was 9.82 with a standard deviation of 1.20, as
indicated by the data in Table (2). To ascertain whether or not this difference
is statistically significant, we next look at the outcomes of the next test (t). The
value of (t) computed at degree of freedom (28) equals (9.540), as we can see
from the table. Because the degree of significant probability (sig = 0.00) is lower
than the significance level (& = 0.05), the differences between practitioners
and non-practitioners in terms of the natural sciences test are statistically
significant and in favor of practitioners given the variable of engaging in healthy
physical sports activity.

11
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Figure 2 Graph of the mean and standard deviation of the Natural Sciences Test
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Table 3 Statistical analysis of the results for the Physics test

Physic | Practice variable | N | Mean Std. T df | Significance | Sig Statistical
test Deviation level estimate
practitioners 15| 13,93 1,19 8,290 | 28 0,05=a 0,00 | significant
non-practitioners | 15| 9,47 1,70

(Source: own compilation)

According to Table (3), the arithmetic mean for the physics exam for sports
physical practitioners was 13.93 with a standard deviation of 1.19, which was
higher than the arithmetic mean for non-practitioners 9.47 with a standard
deviation of 1.70. The results of the subsequent test (t) are then examined to
see whether this difference is statistically significant. The value of (t) calculated
at degree of freedom (28) equals (8.290), according to the table. Given the
variable of participating in healthy physical sports, the physics test differences
between practitioners and non-practitioners are statistically significant and
favour practitioners because the degree of significant probability (sig = 0.00) is
less than the significance level (& = 0.05).

12




STUDIE ZO SPECIALNE] PEDAGOGIKY/STUDIES IN SPECIAL EDUCATION
Ro¢nik 14, 2025, ¢. 1

Figure 3 Graph of the mean and standard deviation of the Physics Test
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Discussion

The results of the present study demonstrate that participation in sports
improves the physical health and academic achievement levels of students
who practice consistently throughout the week. This is because we found that
practitioners and non-practitioners of physical sports activity differ in how they
evaluate the results of the tests included in this research, favouring practicing
female students who scored highly on various scientific tests represented in
evaluating the scores of the mathematics test, the natural science test, and
the physics test because they consider them important criteria for improving
academic achievement and physical fitness .We discovered that this study helps
us understand how healthy sports practices affect physical health and improve
academic achievement levels and academic performance among high school
students, whether in physical education classes or during free time in aerobics
halls, swimming, running in nature, cycling, and other sports that maintain
physical and respiratory fitness as well as the mental aspect.

Our work supports the findings of earlier research and advances knowledge
of the advantages of healthy sports participation for female students who
engage in regular physical activity, as well as the effects it has on their academic
performance and physical and mental well-being.

Adolescents who engage in daily, intense physical exercise report greater
levels of academic accomplishment, according to the study. This association
held true for all genders and age groups, indicating that frequent high-intensity
physical activity can improve secondary school pupils’ academic performance
(Zhang et al., 2024). According to the study, adolescents who engage in physical
activity perform much better academically. Exercise groups also demonstrated
better verbal working memory, and resistance training completely mediated the
association between physical activity and science performance, underscoring
the significance of regular exercise (Kang, & Kuo, 2024)

13
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According to the study, Moroccan secondary school students’ academic
performance and physical activity were significantly positively correlated, with
physically active students receiving higher overall grades. Promoting physical
exercise is crucial for improving teenagers’ academic performance and overall
health (El Oirdi et al, 2023). Among students in higher secondary school,
the study discovered a substantial positive association between academic
accomplishment and physical activity (r = 0.51, p < 0.05), suggesting that
playing sports improves academic performance and personal growth without
having a detrimental effect on academic outcomes (ljaz, & Shaha, 2023).

With the goal of improving academic performance and general quality of life
by integrating active breaks and physically active learning into the curriculum,
the ACTIVE CLASS project assesses the effects of physical activity interventions
on academic markers among secondary education students (Gonzalez et al.,
2024). Teenagers in secondary school and other school-aged children benefit
academically from acute physical exercise, with notable gains shown in language
and arithmetic proficiency. According to the study, including physical exercise
in this age range can improve academic performance (Muntaner et al., 2024).

Adolescents’ academic performance is greatly improved by classroom-
based physical exercise, which lowers anxiety and BMI while enhancing self-
efficacy, study abilities, and focus. This intervention shows how including
physical exercise into the school day improves kids’ performance in general
(Latino et al.,, 2023).

Although academic performance in Chile was mostly correlated with
socioeconomic class and school type, the study discovered substantial
correlations between academic accomplishment and physical activity levels in
Spanish teenagers, suggesting cultural variations in these interactions (Gallardo
etal,, 2023). High school students’ academic performance and physical strength
were shown to be positively correlated, whereas males’ cardiorespiratory
fitness was found to be negatively correlated. Clustered measures of physical
fitness and academic success did not significantly correlate (de Almeida et al.,
2023).

High school boys’ academic achievement and muscular strength were
shown to be positively correlated in the study, but clustering physical fitness
markers did not show any significant correlation. Additionally, girls’ academic
performance was adversely affected by age (Prado etal., 2022). According to the
results of the ScIM research, school-based exercise interventions considerably
raised the reading and numeracy academic achievement of 14-year-old
adolescents. This suggests that adding more physical activity to the curriculum
can raise secondary school students’ academic performance (Solberg et al.,
2021).

Pupils that engage in more physical exercise do better academically, as
seen by their improved grades and decreased failure rates. Academic success
is positively correlated with more hours spent playing sports, underscoring
the value of physical exercise in adolescent education (Lombarte et al., 2020).
Adolescents in Spanish secondary school who engage in sport have far higher

14
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academic success. Students who were physically active, had excellent executive
functions, and were girls performed better academically in a variety of
disciplines, according to the research (Escolano, & Bestué, 2021).

Teenagers’ academic success is favourably correlated with physical exercise,
especially in secondary school. The significance of physical fitness, particularly
cardiorespiratory fitness, in academic achievement was highlighted by the
systematic review, which indicated that more than 80 % of research reported
a substantial link. (Rodriguez et al,, 2020). 173 student-athletes from a private
high school participated in the study, which examined the relationship between
academic achievement and sports participation. It found that participation in
sports has a significant impact on academic performance, underscoring the
need for better scheduling of academic and athletic activities (Butling et al.,
2023).

Aerobic exercise has a significant impact on scholastic success, especially
in math, according to the study. Enhancing physical fitness may help children’s
cognitive abilities related to academic success, since executive processes,
particularly cognitive flexibility, regulate this relationship (Yangiiez et al., 2024).
According to the research, children’s academic success is positively impacted by
moderate to vigorous physical activity (MVPA), and this relationship is mediated
by executive function and cardiorespiratory fitness. This finding emphasizes the
significance of sports activity programs for improving academic performance
(Visier Alfonso et al.,, 2021).

The research discovered that whereas resistive capacity and fluid
intelligence were favourably correlated with academic success in high school
pupils, cardiorespiratory fitness was not. Encouraging physical exercise is
advised to improve both general public health and academic achievement (El
Jaziz et al., 2020).

With substantial score gains in both urban and mixed residential regions,
the study discovered that a high-intensity interval exercise program greatly
enhanced academic accomplishment among Mongolian primary school pupils,
underscoring the beneficial effects of exercise on academic performance
(Takehara et al, 2021). By enhancing assertiveness, confidence, emotional
stability, intellectual functioning, memory, and self-control, sports exercise
has been shown to improve academic performance and eventually lead to
improved academic results for students (Honorio et al,, 2021). The relevance of
these characteristics in improving students’ academic success is shown by the
study’s findings that mastery-approach goal orientation, attitudes toward the
teaching profession, and high school GPA all predict academic accomplishment
in physical education and sports students (Sahin et al., 2018).

There was no statistically significant difference in math ability between
student-athletes and non-athletes, according to the research. Students should
be encouraged to participate in sports without worrying about their academic
success, according to the study’s conclusion that sports involvement had no
detrimental effects on academic achievement (Biswal, 2018). According to
the study, teenagers’ academic success and a number of fitness metrics, most
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notably cardiorespiratory fitness, were favourably connected. Compared to
their overweight/obese and unfit peers, fit and normoweight people performed
better academically, indicating that fitness may lessen the detrimental effects of
obesity (Martinez et al., 2021).

Even though only 14.2 % of university students regularly engaged in sports,
the study identified a substantial and positive correlation between achievement
qualities and sports participation, suggesting that greater accomplishment
levels are associated with more sports involvement (Wali et al., 2021). Although
research methods and results vary throughout the literature, the review shows
a generally positive relationship between students’ academic accomplishment
and physical activity (PA), with several studies indicating positive benefits on
cognition and academic performance (Howie, & Pate, 2012). According to the
study, college students’ academic performance is much enhanced by regular
physical activity, especially jogging for 16 to 25 minutes once a week. This
suggests a substantial correlation between exercise fitness and higher academic
accomplishment (Du et al.,, 2023).

Conclusion

Based on the data gathered and analysed from the evaluation of the
tests, the study’s findings indicate that female students who participate in
healthy physical sports activities, whether at school or in their free time, have
good physical health and academic results. This is in contrast to students
who do not practice in the areas of mathematics, the natural sciences, and
physics. Consequently, practitioners receive a standard deviation (1.62) and
an arithmetic mean (13.30) in the evaluation of the mathematics test. On the
same test, non-practicing pupils receive a standard deviation of 2.08 and an
arithmetic mean of 9.30. Practitioners receive a standard deviation of 1.17
and an arithmetic mean of 13.96 for the natural sciences test. The results of
the physics test for the practicing students showed an arithmetic mean of
13.93 and a standard deviation of 1.19, while the non-practicing students in
the same test received an arithmetic mean of 9.82 and a standard deviation
of 1.20. In contrast, the non-practicing students in the same test received an
arithmetic mean of 9.47 and a standard deviation of 1.70. According to the data
and findings, students who participated in sports and other forms of physical
exercise performed better on the three exams given to them than students who
did not. Accordingly, Students who participate in healthy sports and physical
exercise have better physical health and have better academic and cognitive
outcomes than their peers who do not. we draw the following conclusions,
The results of the mathematics subject exam show a statistically significant
difference between practitioners and non-practitioners, with the difference
favouring practitioners at a significance level of = 0.05, The Natural Sciences
subject (Natural Sciences Test) scores of practitioners and non-practitioners
differ statistically significantly, and the difference is in favour of practitioners,
at a significance level of = 0.05, There is a statistically significant difference in
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the physics subject exam scores between practitioners and non-practitioners,
and it is in favour of practitioners at a significance level of = 0.05.
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MULTIDISCIPLINARY APPROACHES IN EDUCATION AND
THERAPY: A CASE STUDY OF INTEGRATED STRATEGIES
FOR A CHILD WITH AUTISM!*

Multidisciplinarne pristupy vo vzdelavani a terapii: Pripadova
studia integrovanych stratégii pre dieta s autizmom

Barbora Lankovd,? Michal Vostry,® llona Pesatovd,* Otakar Fleischmann,®
Ladislav Zilcher,® Andrea JeZkovd’

Abstract: The article presents a case study of a four-year-old boy diagnosed with ASD (Autism Spectrum
Disorder), a severe receptive language disorder, pronounced hyperactivity, and dyspraxia. The study
evaluates a comprehensive approach to care and education, encompassing medical, psychological/
occupational therapy, and educational interventions. The main aim of the article is to analyze the
effectiveness of integrated therapeutic and educational strategies focused on supporting social and
communication skills, cognitive development, and the management of sensory challenges in children
with atypical autism. A longitudinal design was used, collecting data from regular neurological,
psychological, and speech therapy assessments, as well as from observations of behavior and learning
in both home and school settings. The data were analyzed qualitatively to identify key success factors
and areas requiring further support. The results indicate that a consistent and structured pedagogical
environment, combined with targeted therapy, significantly contributed to the boy’s progress in
social adaptability and communication skills. Improvement was observed in his ability to maintain
attention, verbal expression, and motor skills. The study confirms that a multidisciplinary approach
in education and therapy is crucial for supporting the comprehensive development of children with
atypical autism. Emphasis on individualized educational strategies and continuous supervision and
adaptation of therapeutic plans appears to be an effective practice for integrating these children into
mainstream education.
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Abstrakt: Cldnok predstavuje pripadovii $tidiu Stvorro¢ného chlapca s diagnézou ASD (porucha
autistického spektra), zdvaznou poruchou receptivnej reci, vyraznou hyperaktivitou a dyspraxiou.
Stiidia hodnoti komplexny pristup k starostlivosti a vzdeldvaniu, ktory zahfria lekdrske,
psychologické/pracovné terapie a vzdeldvacie intervencie. Hlavnym cielom cldnku je analyzovat
ucinnost integrovanych terapeutickych a vzdeldvacich stratégii zameranych na podporu socidlnych
a komunikacnych zrucnosti, kognitivneho rozvoja a zvlddanie senzorickych problémov u deti
s atypickym autizmom. Bol pouZity longitudindlny dizajn, pricom sa zbierali tidaje z pravidelnych
neurologickych, psychologickych a logopedickych hodnoteni, ako aj z pozorovani sprdvania a ucenia
v domdcom aj skolskom prostredi. Udaje boli analyzované kvalitativne s cielom identifikovat
klucové faktory tispechu a oblasti, ktoré si vyZaduji dalsiu podporu. Vysledky naznacuju, Ze ddsledné
a Strukturované pedagogické prostredie v kombindcii s cielenou terapiou vyznamne prispelo k pokroku
chlapca v oblasti socidlnej adaptability a komunikacnych zrucnosti. ZlepsSenie bolo pozorované
v jeho schopnosti udrZat’ pozornost, verbdlnom vyjadrovani a motorickych zruc¢nostiach. Stidia
potvrdzuje, Ze multidisciplindrny pristup vo vzdeldvani a terapii je klticovy pre podporu komplexného
rozvoja deti s atypickym autizmom. Déraz na individualizované vzdeldvacie stratégie a priebezny
dohlad a prispésobovanie terapeutickych pldnov sa javi ako ucinny postup pri integrdcii tychto deti
do bezného vzdeldvania.

Klicové slova: poruchy autistického spektra, ADHD, dyspraxia, integrovand starostlivost,
multidisciplindrny pristup, vzdeldvacie stratégie, supervizia.

Introduction

Autism Spectrum Disorder (ASD) represents one of the most complex
challenges in neurodevelopmental disorders, with its prevalence steadily
increasing worldwide over the past decades (Salari et al., 2022; Kassim, &
Mohamed, 2024). ASD encompasses a wide range of symptoms affecting
social interaction, communication, and behavior, which necessitates
a multidisciplinary approach to diagnosis, therapy, and education (Kardara,
& Andromachi, 2021; Frye, 2022; Sousa et al,, 2024). Historically, atypical
autism was defined in ICD-10 (F84.1) as a form of autism that did not meet all
diagnostic criteria for childhood autism, such as later onset of symptoms or
incomplete deficits in areas like social interaction or communication (Freitag,
2020; Karla et al.,, 2021). The transition to the broader category of ASD in ICD-
11 and DSM-5 marked a significant shift in diagnosis, bringing both advantages
and challenges. On one hand, unified diagnostic criteria facilitate international
collaboration and data comparability (Freitag, 2020). On the other hand, there
remains an important need to understand the variability of symptoms and
individual needs of children who previously fell under the category of atypical
autism (Anglinskas, & Anzellotti, 2022). The management support of individuals
with ASD, particularly in cases involving complex needs such as atypical
autism, requires a highly integrated and individualized approach (Oommen
et al, 2017; Frye, 2022). Effective care often depends on close collaboration
among medical professionals, psychologists, speech therapists, educators,
and families, ensuring that each child’s unique challenges and strengths
are addressed holistically (Will et al., 2018; Nadler et al., 2019; Mammas et
al, 2021). This multidisciplinary framework not only supports the child’s
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developmental progress but also facilitates their integration into educational
and social environments (Coelho, 2019; Widianti, & Chamidah, 2024). Case
studies play a crucial role in understanding and addressing the specific needs
of children with ASD. By closely examining individual cases, researchers and
practitioners can identify effective interventions, document challenges, and
provide evidence-based recommendations that inform broader practices (Singh
Bunyak, 2018; Widianti, & Chamidah, 2024). By closely examining individual
cases, researchers and practitioners can identify effective interventions,
document challenges, and provide evidence-based recommendations that
inform broader practices. Additionally, these studies often shed light on how
interventions can be adapted to specific contexts, underlining the importance
of tailoring strategies to meet diverse needs (Hayes et al., 2018). The growing
understanding of Autism Spectrum Disorder (ASD) has led to a significant focus
on individualized and interdisciplinary care strategies (Frye, 2022; Salari et
al,, 2022). Effective intervention for individuals with ASD requires integrating
medical, psychological, educational, and therapeutic approaches tailored to the
unique strengths and challenges of each child (Oommen et al., 2017; Sousa et
al,, 2024). Atypical autism, characterized by variable symptom presentation,
exemplifies the complexity and diversity within the ASD spectrum, necessitating
precision in both diagnosis and intervention strategies (Freitag, 2020; Kalra et
al., 2021).

Objectives

The objectives of this study are twofold. First, it aims to explore the impact of
apersonalized multidisciplinary intervention plan on the development of a child
with atypical autism (ASD by ICD-11). This involves analyzing improvements
in social interaction, communication, sensory regulation, and adaptive skills
over a defined period (Will et al., 2018). Second, the study seeks to highlight
the practical implications of integrating educational and therapeutic practices
in a single framework, with a focus on the role of case-specific adjustments and
family involvement in the intervention process (Mussetti et al., 2021). This case
study provides a detailed examination of a four-year-old boy diagnosed with
atypical autism and associated conditions, such as receptive language disorder
and dyspraxia. Data collected through longitudinal assessments and real-world
observations underscore the importance of tailoring interventions to the child’s
developmental needs and the contextual factors of their educational and family
environments (Fayette Bond, 2018).

Methodogogy
Case Selection
The case of a four-year-old boy diagnosed with atypical autism, a severe

receptive language disorder, pronounced hyperactivity, and dyspraxia was
selected based on the recommendation of a multidisciplinary team of specialists

21



STUDIE Z0 SPECIALNE] PEDAGOGIKY/STUDIES IN SPECIAL EDUCATION
Ro¢nik 14, 2025, ¢. 1

from neurology, psychology, and phoniatrics departments. This specific case was
chosen for its complexity and the need for an integrated approach to care and
education, which allows for a more in-depth examination of the effectiveness of
various interventions. The data collected was processed on the basis of signed
informed consent. This consent was signed by the child's legal representative.
The data has been anonymised.

Data Collection

Multidisciplinary Assessment: neurological Evaluation: An
electroencephalogram (EEG) performedin October 2021 showedno pathological
findings. Psychological Evaluation: conducted by a clinical psychologist,
this assessment ruled out a fully developed picture of childhood autism and
identified a severe mixed developmental communication disorder. Phoniatric
and Audiological Examination: the phoniatric evaluation revealed immature
phonological analysis and attention difficulties during communication tasks.
Audiological tests confirmed normal peripheral hearing.

Regular Monitoring and Evaluation

Neurological, Audiological, and Speech Therapy Examinations: These
examinations are conducted regularly as part of the boy’s medical follow-
up. Behavioral and Learning Observations: Data were collected through
observations of the boy’s behavior and learning in both home and school
environments. These observation records were analyzed to identify patterns
and developmental changes. Counseling Reports: reports from counseling
centers and educational advisory services were used to obtain a comprehensive
picture of the boy’s needs in the educational process.

Therapeutic Interventions

Psychological Support: an individualized educational plan featuring visual
support materials and structured learning activities. Educational Measures:
integration into a mainstream preschool class with the support of a teaching
assistant, utilizing visual and structured methods. Speech Therapy: focused
on stimulating orofacial functions, improving articulation, and developing
communication skills. Occupational Therapy: regular sessions aimed at
developing fine motor skills and improving hand and finger coordination.

Analytical Methods

The data were analyzed qualitatively using thematic analysis. This
method facilitated the identification of key patterns and themes in the boy’s
development and responses to various interventions. The process involved the
following steps:

Coding

Data from observations, interviews, and reports were coded to identify
significant patterns and themes.
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Thematic Analysis

The coded data were examined to determine the main themes and patterns,
which were further interpreted within the context of existing literature and
theoretical frameworks.

Triangulation

To confirm the validity and reliability of the findings, data triangulation from
various sources (e.g., observations, counseling reports, medical and therapeutic
records) was employed.

Transparency and Replicability

The methodological approach of this study is described in detail to
ensure transparency and the possibility of replication. Case selection was
conducted based on expert recommendations and a diagnosis confirmed by
a multidisciplinary team. Data collection was systematic and involved various
methods and sources, allowing for triangulation and enhancing the validity
of the findings. The analytical procedures were clearly defined and based on
standard qualitative methods.

Case Study

Introduction

Autism is a complex neurodevelopmental disorder requiring
a multidisciplinary approach to diagnosis and therapy. This case study focuses
on a four-year-old boy diagnosed with autism, a severe receptive language
disorder, pronounced hyperactivity, and dyspraxia. The study examines the
effectiveness of integrated therapeutic and educational strategies aimed at
developing social and communication skills, cognitive development, and the
management of sensory challenges.

Diagnostic Findings

Neurological Assessment: The patient (4 years, 1 month) underwent an
electroencephalogram (EEG) in October 2021, which was interpreted as
showing no pathological findings. Nevertheless, symptoms of hyperactivity and
limited self-regulation were noted, leading to the diagnosis of Attention Deficit
Hyperactivity Disorder (ADHD).

Psychological Assessment: Further evaluation by a clinical psychologist
excluded a fully developed picture of childhood autism. The psychologist
concluded that the boy shows signs of a severe mixed developmental
communication disorder, likely symptomatic of attention and concentration
difficulties.

Phoniatric and Audiological Assessment: A phoniatric evaluation identified
an immature phonological analysis and difficulties maintaining attention
during communication tasks, fleeting eye contact, emotional outbursts at the
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suggestion of tasks, and low motivation to communicate. Audiological tests
confirmed normal peripheral hearing.

Conclusions of Counseling and School Advisory Centers: These reports
emphasized the boy’s impaired social interaction and the need for supportive
measures in the educational process, including a teaching assistant.

Medical and Developmental Profile
The boy undergoes comprehensive medical monitoring, including regular
neurological, audiological, and speech therapy evaluations.

Motor Development

In terms of developmental milestones, the boy began walking at 15 months,
a slight delay compared to typical expectations. Although his motor skills were
evaluated as relatively strong, he exhibits weaker fine motor skills, manifested
in difficulties manipulating small objects and uncoordinated pencil grasp.
Speech Development: His speech development has been significantly affected,
with the boy initially speaking in his own jargon, which impacts his ability to
express himself and communicate effectively.

Therapeutic Interventions

Psychological Support: The boy is regularly monitored by a clinical
psychologist who assesses his adaptation to social and educational settings, as
well as his cognitive development. An individualized educational plan has been
implemented, emphasizing visual support materials and structured learning
activities. Educational Measures: He is integrated into a mainstream preschool
class with the support of a teaching assistant. An individualized approach is
used, featuring visual and structured methods to better organize daily routines
and manage instructions. Visual supports and structured educational activities
are applied in the school environment to help him navigate the daily routine
more effectively. Speech Therapy: Intensive work with a speech therapist
focuses on stimulating orofacial functions, improving articulation, and
developing communication skills. Occupational Therapy: Regular sessions with
an occupational therapist aim to improve fine motor skills, object manipulation,
and coordination of the hands and fingers.

Social and Developmental Context

Family Environment: The boy lives in a complete family unit with both
parents and a younger brother. The family environment is supportive and
actively participates in his upbringing and therapy. Educational Environment:
The boy attends preschool, where his integration into a mainstream class is
complemented by special educational measures. Observations show progress
in social adaptability and communication skills when interacting with peers and
engaging in educational activities. While his overall motor skills are considered
above average, his fine motor skills remain an area of weakness.
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Conclusion

This case study highlights the importance of a multidisciplinary approach
in caring for a child with atypical autism and related neurodevelopmental
disorders. Collaboration among medical professionals, educators, therapists,
and the family is vital for supporting the boy’s special educational needs and his
overall development. Individualized educational strategies, specially adapted
teaching methods, and therapeutic interventions enable more effective social
integration and improve his quality of life. This study confirms that placing
emphasis on individualization, continuous supervision, and adaptation of
therapeutic plans is key to the successful inclusion of children with atypical
autism in mainstream education. Analysis of interviews and observations
revealed several key thematic categories concerning the boy’s social and
communication development. In terms of social adaptability, the boy shows
greater interest in peer interaction during structured activities. Observations
indicate improvements in his ability to maintain eye contact and participate in
play over the past six months. Teachers and therapists stressed the importance
of visual supports and structured activities to enhance social skills. One teacher,
for example, noted that visualizing the daily schedule and using structured
activities significantly help the boy remain engaged and focused. Regarding
communication skills, the boy’s ability to express himself verbally has gradually
improved thanks to intensive speech therapy. Improvements were observed
in articulation and the use of simple sentences. According to the speech
therapist, the boy has begun using more words and can even construct simple
sentences, representing a significant advancement. Moreover, he has also
shown improvement in nonverbal communication skills, such as using gestures
and facial expressions to convey his needs and emotions. The parents have
noted that he now uses gestures more often to express what he wants or needs,
which helps them better understand him. In the area of cognitive development,
there has been an observed improvement in attention span both at school
and at home. Structured activities and visual supports have proven essential.
Observers noted a marked increase in the boy’s ability to concentrate on tasks,
particularly during structured activities. An individualized educational plan
emphasizing visual supports also helped him make progress in academic skills
such as reading and counting. Teachers observed notable improvement in his
ability to count and recognize letters, which they attribute to the use of visual
aids and structured exercises.

Intervention

Psychology

Numerous studies have revealed a positive causal relationship between
ADHD and the risk of Autism Spectrum Disorder (ASD). Moreover, ADHD
shows a positive link to an increased risk of schizophrenia (Guo et al., 2024).
For instance, Carson et al. (2023) found that children diagnosed with ASD and
epilepsy have almost double the risk of developing ADHD. Conversely, ADHD
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tends not to be linked to the risk of tic disorders, intellectual disability, mood
disorders, or anxiety disorders (Guo et al., 2024). These findings underscore
the need for early interdisciplinary therapy. From a psychological perspective,
several combined approaches can be used, including both individual and group
therapy. Given the causal links between ADHD and other issues, we assume
that a positive change in one area will lead to positive changes in ASD-related
and motor difficulties. When working with an individual diagnosed with ADHD
(or mild brain dysfunction, which is considered to be a consequence of diffuse
brain damage), the goal is to mitigate the symptoms, particularly impulsivity,
hyperactivity, hyperexcitability, and ultimately attention deficits. These
symptoms are often reflected in behavior, which can be inappropriate given
the context. Such problematic behavior can result in either being ignored by
others or receiving negative feedback, leaving the individual feeling rejected,
abandoned, lonely, and both emotionally and socially deprived. If the individual
demands attention from others, it is often done in an inappropriate or even
aggressive manner, causing further rejection from those around them. This
vicious cycle of negative interactions can be broken by providing an emotional
corrective experience, in which the therapist—or close family members, such
as parents—behaves toward the patient differently from what the patient has
grown to expect based on past experiences. That means being calm, helpful,
kind, and patient, and not being provoked into rejecting, becoming aggressive,
cold, or withdrawing. This new experience leads the patient to differentiate
interactional situations in which they once felt rejected, and to realize that
relationships can evolve differently and more positively. An emotional corrective
experience fosters both a change in the patient’s experience during interactions
and cognitive insights. Its effectiveness can be enhanced by combining it with
the principles of Albert Ellis’s (1962) Rational Emotive Therapy (the ABC
theory), wherein the current emotional response (C) does not correspond to
the external event (A) but rather to the meaning attached to it by the individual
(B). If we help modify the patient’s inappropriate beliefs and expectations, we
reduce negative emotional states and thus diminish undesired behaviors.

It is also appropriate to apply the principles of social learning (Bandura &
Walters, 1977; Barber et al., 2016), especially social reinforcement within the
therapy. During interaction, desirable behaviors are reinforced and undesirable
ones are eliminated. We rely on the principle that we tend to seek out and repeat
what we experience as positive, and avoid what we experience as negative.
By linking a pleasing experience with desirable behavior, we strengthen that
behavior; linking undesirable behavior with an unpleasant experience helps
to eliminate it. In keeping with the emotional corrective experience, the
focus should be placed on the individual’s positive manifestations, whereas
undesirable behaviors should be clarified and interpreted in the patient’s own
words, thus enhancing self-awareness and self-regulation. A suitable method is
internal dialogue, which leverages the regulatory function of speech: children
with impulsivity struggle to moderate their motor expressions through verbal
instructions. However, children are better able to guide their attention and
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perceptual activities when they talk themselves through what they are going
to do. Over time, this external speech is internalized. Self-awareness and
self-regulation can also be strengthened through imitation—for example, in
individual or group therapy. Wahman and Anderson (2021) demonstrated the
positive impact of favorable feedback and the application of social stories with
role-playing on enhancing self-regulation and adherence to social group rules
among preschoolers. This method uses dependent intentional imitation, where
a less competent individual imitates a more competent one.

It is important, however, to offer positive, achievable, and attractive models
to prevent a boomerang effect in which the patient ignores or reacts negatively
to those models—particularly if they are presented too frequently or with
undue pressure. Presenting a negative model can be helpful, too, if the individual
becomes aware of behavior they do not wish to adopt and learns the reasons
why. The differentiation between positive and negative models is strengthened
through role-playing and reflection on different kinds of feedback; positive
feedback is associated with pleasant emotional experiences, reinforcing desired
behavior.

Given the interplay between cognition and emotion, it is advisable to reduce
potential internal tension and induce a pleasant emotional state of relaxation
before introducing the aforementioned approaches. For instance, daily practice
of Schultz’s autogenic training can reduce overall psychological tension and
promote relaxation, which aids in using individualized affirmations (e.g., “think
before I speak,” “I am friendly..."). Relaxation, positive affirmations, and positive
imagery are excellent means of eliminating potential negative mental blocks.

Special Educational Support

Theboyisenrolledinaregular preschool (kindergarten) classwithateaching
assistant because he requires a higher level of support and individualized
attention. He benefits from being included in a mainstream classroom setting.
However, he continues to show significant hyperactivity and low self-regulation
both at home and at school. He often reacts to instructions with opposition
and emotional outbursts, and his speech remains difficult to understand. Our
approach involves initiating and supporting shared interactions with him. We
aim to develop imitative play and symbolic play, which are crucial for language
development. Work with the boy is primarily carried out through individual,
structured activities, often visualizing the number of tasks using tokens,
followed by a reward—something he likes or a favorite activity. By “playing,” we
teach him to seek praise and tangible rewards such as pictures or sound-based
incentives. We carefully select tasks from a portfolio of structured exercises
set at a lower developmental level to ensure success, focusing on visual and
auditory perception, spatial orientation, intermodality, and seriation.

Success is intentionally built into these tasks, allowing us to praise and
encourage the boy, which strengthens his skills over time. If a task seems too
difficult, he tends to leave it, hindering progress. Each new skill—both social
and perceptual—is reinforced thoroughly; we do not rush quantity but instead

27



STUDIE Z0 SPECIALNE] PEDAGOGIKY/STUDIES IN SPECIAL EDUCATION
Ro¢nik 14, 2025, ¢. 1

build quality. We limit and define the time for activities and tasks for him. Using
a picture-based system and a structured daily schedule gradually reduces
problematic situations. We address his adaptation difficulties by visualizing
routines at home and at school. We work with daily and weekly schedules
through pictures, photos, and pictograms, consistently informing him of
upcoming events to prevent outbursts, crying, and challenging behaviors. Daily
and weekly communication boards have proven effective for giving him step-
by-step visualization of the day’s structure.

We also utilize a motivation calendar, organizational activities, and
pictograms to represent various emotions. We slowly integrate him into group
activities, carefully monitoring his behavior and concluding the activity before
any unwanted behavior arises. Special educational support extends to regular
parent education, instructing them to set clear but compassionate boundaries
for the child, appropriate to his abilities. This approach allows them to appreciate
his positive behaviors. They speak clearly, slowly, and distinctly to the child,
communicating instructions gently but firmly and following through. Only one
instruction is given at a time, and the child is permitted to complete it with
adult support. Realistic demands are set, gradually increasing them. Together
with the preschool, parents create behavioral routines and practice appropriate
social behavior. It is necessary to maintain the same structured daily schedule
and communication boards both at home and in the preschool setting. Parents
learn to establish clear rules and to enforce them kindly yet firmly, as the boy is
continually testing boundaries.

He requires frequent motivation, with a strong emphasis on positive
feedback to reinforce desirable behaviors. Parents also provide appropriate
feedback—specific praise or commentary on what worked or what did not.
Even attempts and willingness to cooperate are valued. Throughout the day,
parents announce changes in advance to prevent negative reactions. Over time,
this consistent approach helps the boy develop correct behavioral patterns.
Parents learn to seek activities in which he can experience success (and receive
rewards) and gradually develop a motivational reward system. They also utilize
social activation services for individual practice of social skills. When successful
interactions occur, the boy is introduced to cooperation in pairs and eventually
in a small group of children. A sensory integration program is being employed
as well. The presence of a teaching assistant remains crucial to help enhance the
boy’s limited self-regulation and to prevent oppositional behavior. The assistant
works with him on emotional regulation, addresses problematic behavior, and
encourages positive interactions with other children. The assistant also assists
in structuring his day, transitioning between tasks, and outdoor activities.
Weekly short consultations and evaluations of the boy’s educational progress
are conducted with the special education teacher, the preschool teacher, the
boy’s legal guardian, and the teaching assistant. Daily evaluations involving
parents, the preschool teacher, and the assistant ensure consistent educational
approaches are applied at home and school, leading to gradual progress.
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Systemic Music Therapy

Systemic music therapy methods, procedures, and techniques are applied
when working with the boy and his parents to develop an effective plan for
managing hishyperactive and impulsive behavior. Through collaborative musical
creations and joint music-making with the therapist, the biological, mental, and
social aspects are integrated, thereby accelerating learning. This process helps
consolidate the solution to a given task and motivate the next therapeutic steps.
The boy enjoys “brumendo” (humming), which engages his interest. He learns to
vary volume, rhythm, and melody in group music-making, supported by simple
motivation and guidance. Rhythmic exercises strengthen creativity, improving
cooperation with the boy through instruments like the Boomwhackers, an
ocean drum, and Orff instruments. Rhythm training positively affects speech,
motor functions, auditory and memory skills. It also offers a non-intrusive way
for the boy to express and release emotional tension—he might, for example,
beat on a drum to vent stress—while enhancing his attention span. Gradually,
therapy introduces rhythmic nursery rhymes and simple children’s songs
accompanied by movement, singing, and basic percussion instruments. The
boy finds music, singing, and musical instruments very soothing. At home and
in preschool, relaxing music with a slow tempo and harmonious melodies is
used in the background during play, helping to prevent or reduce hyperkinetic
behaviors and limit excessive noise levels.

Speech Therapy

Intensive collaboration with a speech therapist focuses on stimulating
orofacial functions, improving articulation, and developing communication
abilities and comprehension skills. The therapist maintains eye contact and
communicates at the child’s eye level. Therapeutic intervention takes the
child’s developmental stage into account in line with standard developmental
scales for his age, tailoring interventions accordingly because his speech
progresses slowly. Communication takes place in short sentences, avoiding
unnecessary details. A system of nonverbal signals is built in parallel with
verbal ones. Concept introduction is facilitated via pictures and simple
storylines. Parents are taught to describe and comment on all activities to
expand the child’s vocabulary and reinforce comprehension. Speech and
language are further stimulated through rhymes, poems, picture discussions,
naming objects, and narrating everyday situations. Emphasis is placed on
understanding and using simple prepositions, initially in comprehension
tasks, then in production.

We reinforce understanding of simple instructions by combining them with
demonstrations, gestures, and communication boards, thus strengthening the
child’s willingness to communicate.

Occupational Therapy (Ergoterapie — Expanded)

Regular occupational therapy sessions target the boy’s fine motor skills,
object manipulation, and hand-eye coordination. In this context, the therapist
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conducts activities to improve finger dexterity, grip strength, and the formation
of a stable pencil grasp. An essential part of the therapy is sensory integration
training, during which the boy engages in tasks that enhance his tactile,
vestibular, and proprioceptive processing. This might include using textured
bins or sensory paths to stimulate exploration and body awareness, as well
as tailored exercises on therapy balls or balance boards to improve posture
and stability. The occupational therapist also works on functional daily living
skills (e.g., dressing, utensil handling, and hygiene tasks) at a level suited to the
boy’s developmental stage. The therapist breaks each activity into structured
steps, often using visual supports (such as step-by-step picture cards) to aid
comprehension and maintain focus. Over time, increasing levels of complexity
are introduced, encouraging problem-solving, impulse control, and self-
regulation in various play and learning activities. The boy gradually learns
to modulate his responses, developing more controlled movements and the
ability to sustain his attention on a given task. If toe-walking (noted as “walks
on tiptoe”) persists, the occupational therapist may integrate exercises to
encourage heel-to-toe gait patterns and stretch tight lower-leg muscles.

Physical Therapy (Fyzioterapie - Expanded)

Comprehensive physical therapy focuses primarily on movement therapy
and animal-assisted therapy, leading to significant improvement in both
somatognosis (awareness of one’s own body) and stereognosis (ability to
recognize objects by touch). Intensive movement therapy, generally twice
a week, helps decrease the presence of stereotypical behaviors. Through the
use of balance-based sensory-motor aids, such as balance cushions, beams,
and obstacle courses, the boy works on strengthening somatic awareness,
stability, and gross motor coordination. During these sessions, the parent is
often involved as a supportive element, fostering a sense of security for the
child. Engaging in new movement patterns under supervision can significantly
enhance communication and social interaction between the boy and the parent,
who may become an “anchor” during unfamiliar exercises. Therapy in lower
developmental postures (e.g., crawling, half-kneeling) helps the boy become
aware of simple body movements, improves coordinated limb movement,
and facilitates relaxation. Regular sessions are critical; periods of absence are
associated with a lower acceptance of physical activities, reduced enthusiasm
for movement, and diminished cooperation. Animal-assisted therapy
supplements these interventions, offering positive effects on communication
and psychosocial skills. This typically involves hippotherapy (therapeutic
horseback riding) and canisterapy (therapy with dogs) every three to four
weeks for 20 sessions. During hippotherapy, the focus is on improving stability
and strengthening postural muscles, which indirectly benefits walking, running,
and motor patterns in activities of daily living. Canisterapy further supports
social interaction, enhances communication, mitigates stereotypical behaviors,
and boosts the boy’s engagement with his surroundings.
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Over time, this multifaceted physical therapy program promotes greater
body awareness, improved balance, and an expanded range of functional
movements. The therapist frequently consults with other professionals—
such as occupational therapists, special educators, and psychologists—to
align therapeutic goals and maintain consistency across interventions. This
collaboration ensures that the physical therapy component supports cognitive,
behavioral, and emotional development, ultimately encouraging the child’s
independence and quality of life.

Social and Developmental Context

The boy lives in a nuclear family with his parents and younger brother. His
family environment is supportive and actively involved in his upbringing and
therapy. He attends preschool, where his inclusion in a mainstream classroom
is supplemented with special educational measures. In interactions with peers
and during educational activities, he has shown progress in social adaptability
and communication skills. Although his overall motor abilities are assessed as
above average, fine motor skills remain an area of weakness.

Discussion

The findings of this case study demonstrate the critical role of
a multidisciplinary approach in addressing the unique challenges faced
by children with atypical autism, emphasizing the need for integrated
therapeutic and educational strategies. The child showed marked progress
in social adaptability, communication skills, and motor development,
which aligns with existing evidence supporting individualized, structured
interventions for children with Autism Spectrum Disorder (ASD) (Will et al,,
2018; Sousa et al,, 2024). This case underlines the complexity of addressing
neurodevelopmental conditions, particularly in atypical cases where symptom
variability necessitates precision in diagnosis and intervention (Freitag, 2020;
Kalra et al,, 2021). The combination of medical, psychological, educational,
and therapeutic interventions proved essential for the child's development.
Consistent with prior research, the use of structured visual supports and
individualized educational plans significantly improved the child‘s ability to
engage with educational and social activities (Nadler et al., 2019; Mammas et
al,, 2021). Moreover, the importance of parental involvement was reaffirmed;
parents were integral in maintaining consistency across home and educational
settings, mirroring findings that family participation enhances outcomes in
children with ASD (Mussetti et al., 2021; Widianti, & Chamidah, 2024). The
study highlights the role of speech therapy and sensory integration techniques
in facilitating communication and adaptive skills. The improvement in verbal
and nonverbal communication echoes findings that targeted speech therapy
fosters functional language use in children with ASD (Singh, & Bunyak, 2018;
Frye, 2022). Similarly, sensory regulation strategies mitigated hyperactivity and
dyspraxia-related challenges, contributing to better engagement in structured
activities (Oommen et al,, 2017; Sousa et al., 2024).
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Challenges and Limitations

Despite these advancements, the child continued to face difficulties in
self-regulation and social interactions, particularly in unstructured settings.
This aligns with previous findings that generalized improvements in ASD
are often limited without long-term, intensive interventions (Hayes et al.,
2018). Additionally, while structured supports were effective, their reliance
on adult facilitation raises questions about the development of independent
skills (Mammas et al., 2021). Another challenge was the persistence of motor
coordination deficits, which highlights the need for ongoing occupational
therapy. While improvements in fine motor skills were noted, achieving
developmental milestones in this area may require prolonged intervention
(Sousa et al,, 2024). The findings underscore the importance of contextualized
interventions, where the needs of the child, family, and educational setting are
jointly considered. The use of multidisciplinary teams and regular evaluation
ensures that interventions remain flexible and responsive to the child’s
developmental trajectory. This approach aligns with emerging frameworks
advocating for precision psychiatry in ASD care, which emphasizes tailoring
interventions to individual profiles (Aglinskas, & Anzellotti, 2022).

Limitations

This study has several limitations. As a single-case study, the findings
cannot be generalized without caution. The longitudinal design, while valuable
for tracking progress, may not fully capture the impact of interventions that
require longer implementation periods. Future studies should explore larger
sample sizes and incorporate quantitative measures to strengthen the evidence
base.

Future Directions

Building on these findings, future research should investigate the long-
term sustainability of skills acquired through multidisciplinary interventions
and explore methods to foster independence in self-regulation and adaptive
behavior. Additionally, studies could examine the efficacy of technology-
assisted interventions, such as digital tools for communication and behavior
monitoring, which are increasingly accessible in ASD care (Sousa et al., 2024).

Conclusion

A case study involving a four-year-old boy with atypical autism and
comorbidities highlights the importance of comprehensive diagnostics and
ongoing monitoring conducted by a multidisciplinary team of specialists from
various fields. This approach enables the effective identification and targeting of
the child’s individual needs in areas such as social adaptation, communication,
cognitive functions, and motor skills. The integration of therapeutic and
educational strategies tailored to the specific needs of the child significantly
contributes to his overall development and adaptation. In particular, support
for fine motor skills and sensory integration has been shown to be crucial for
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improving daily functioning and independence. The study also underscores
the role of the family and a strong family background, which are essential
for supporting the child’s social and emotional development. Active family
involvement in both the educational and therapeutic process is indispensable
for maximizing the effectiveness of interventions. In terms of practical
application, the recommendation is to establish multidisciplinary teams and
regularly evaluate and adjust intervention plans in order to flexibly respond
to the child’s evolving needs. It is likewise essential to provide education and
support to families caring for children with similar diagnoses and to utilize
visual and structured teaching aids to enhance learning effectiveness and
simplify communication with the child. This holistic approach can considerably
help in better integrating the child into society and improving his quality of life.
The present article is qualitative in nature. Its aim was to highlight a specific case
and the related issue of intervention procedures of a multidisciplinary team.
In the case of quantitative methods it would be very difficult to have a similar
vase sample of children. Thus, from the outset, the article and the qualitative
research was directed specifically in the direction of a case study that can
specifically and in depth describe the problems associated with working with
individuals with PAS.

Recommendations for Practice

Establishment of a Multidisciplinary Team: For children with atypical
autism and other developmental disorders, it is recommended to create
a multidisciplinary team comprising physicians, therapists, educators, and
psychologists. This team will collaborate to develop and update individual
therapeutic and educational plans. Regular Evaluation and Adaptation of
Interventions: It is crucial to regularly assess the effectiveness of implemented
interventions and adapt them to the child’s current needs. This should include
flexible approaches to education and therapy that respond to changes in the
child’s behavior and development. Education and Support for Families: Parents
and caregivers should have access to professional training and support that will
enable them to better understand their children’s specific needs and to be more
effective partners in their upbringing and therapy. Use of Visual and Structured
Teaching Aids: To enhance learning efficiency and facilitate communication
with the child, it is recommended to make broader use of visual aids, structured
activities, and technologies.
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FAMILIES’ PERCEPTIONS ABOUT EARLY CHILDHOOD
INTERVENTION PRACTICES!

Nazory rodin na intervenc¢né postupy v ranom detstve

Rita Limede,? Ana Maria Serrano®

Abstract: Presented study aims to investigate the perceptions that families supported by early
childhood intervention services in the north of Portugal have regarding the quality of the support
they receive. Contemporary recommended practices for Early Childhood Intervention services place
the Family in a central role and as the primary decision-maker in the process. As such, these services
aim not only to support the child’s development but also to support and strengthen families to become
autonomous in decision-making and defend their rights regarding their children with special needs
throughout the life cycle. Thus, the study’s primary goal is to get to know in detail and a first-hand
account of the families’ experiences concerning the support provided by the Local Early Intervention
(LEI) teams. This study uses a qualitative research method, the case study. Here, we conducted semi-
structured interviews with the participating families. The findings reveal that the families are pleased
overall with the quality of the services.

Keywords: early childhood intervention in Portugal, family-centred intervention, participatory
practices, recommended practices, relational practices.

Abstrakt: Cielom prezentovanej Studie je zistit, ako vnimaju rodiny podporované sluZbami
predskolskej intervencie na severe Portugalska kvalitu podpory, ktort dostdvaju. Sticasné odportcané
postupy pre sluZzby vlasnej detskej intervencie stavaju rodinu do Ustrednej tilohy ako hlavného
rozhodovatela v procese. Cielom tychto sluZieb je nielen podporovat vyvin dietata, ale aj podporovat’
a posilriovat' rodiny, aby sa stali samostatnymi v rozhodovani a obhajovali svoje prdva tykajiice sa ich
deti so Specidlnymi potrebami pocas celého Zivotného cyklu. Hlavnym cielom $tidie je teda podrobne
spoznat’ a z prvej ruky opisat' skiisenosti rodin tykajice sa podpory poskytovanej miestnymi timami
vcasnej intervencie (MVO). Tdto stidia vyuZiva kvalitativnu vyskumnil metédu, pripadovi stiudiu. Tu
sme uskutocnili polostruktiirované rozhovory so zicastnenymi rodinami. Zo zisteni vyplyva, Ze rodiny
su celkovo spokojné s kvalitou sluZieb.

Klicové slova: intervencia v ranom detstve v Portugalsku, intervencia zamerand na rodinu,
participativne postupy, odportcané postupy, vztahové postupy.

Introduction

Early Childhood Intervention (ECI) is aimed at children at-risk and/or with
SN from 0 to 6 years of age. The current ECI paradigm shifted the focus of the
services from children to children and their families (Dunst et al., 2014).

To sustain this paradigmatic shift in ECI, the Workgroup on Principles and
Practices in Natural Environments (2008) devised seven key principles, namely:
Children learn best through daily experiences and interactions in family
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contexts; All families can enhance their children’s development and learning
with the necessary support and resources; The primary role of the practitioner
is to work with and support family members and carers present in the child’s
life; The ECI process, from first contact to transition, should be dynamic and
individualized to reflect the family’s preferences, learning styles, and cultural
beliefs; The intervention plan’s aim should be functional and based on the
children’s and families’ needs and the priorities they identified; Addressing
family priorities, needs, and interests is most appropriate through a facilitator
who represents and is supported by a team and a community; Interventions
with children and their families should be based on explicit principles, validated
practices, and relevant legislation.

The evidence-based recommended practices for ECI require interacting
with families by putting them at the centre of the services professionals provide
(Dunst, & Trivette, 2009; Mas et al., 2022). These practices involve changes in the
roles of professionals and a transdisciplinary approach to working with children
and their families (Espe-Sherwindt, & Serrano, 2020). One can summarize the
Recommended Practices in the following way (Dunst et al., 2014): Family and
Children are at the centre of the intervention; Intervention is done in the child’s
natural environment; Transdisciplinary teams with the active participation of
the family in all stages of the process; Individualized intervention plan, based
on children’s and families’ needs and priorities; Aims to promote the child’s
development and the capacitation and empowerment of the family.

When professionals’ practices in their approaches and support with families
are family-centered, the support is more effective, both in terms of the family’s
skills and confidence and in terms of the child’s development (Espe-Sherwindt,
2008; Dunst, & Espe-Sherwindt, 2016). Research, however, has identified two
dimensions of family-centred recommended practices that best contribute
to the effectiveness of this intervention paradigm - relational practices and
participatory practices (Dalmau et al., 2017; Espe-Sherwindt, 2008; Machado
etal, 2017).

Relational Practices: These practices comprise a set of interpersonal
behaviors of active listening, empathy, authenticity, respect for families’
experiences, seeing families in a positive light, and cultivating a relationship
based on mutual respect (Espe-Sherwindt, 2008). Participatory Practices:
These practices are more action-orientated, as they give families what they need
in order to be able to make decisions and deal with challenges. They also help
the professionals identify the children’s and families’ strengths to empower
and promote the families’ families’ competencies, leading to a balance in the
relationship between the professionals in the ECI teams and the families they
accompany (Espe-Sherwindt, 2008).

ECI in Portugal

ECI practices in Portugal have evolved in the past thirty years and built
on a strong evidence-based foundation, allowing us to become closer to the
Recommended Practices. This process shifted the focus of the intervention,
placing families at the center of ECI (Carvalho et al,, 2016).
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This paradigm change began to take form in Portugal even before the
development of the National System for Early Childhood Intervention (SNIPI) in
2009.0ver two decades, the ECI services changed from a medical model centered
on the child with developmental problems to a family-centered approach
(Pinto et al., 2012; Carvalho et al., 2016). Within the medical model, the target
population of ECI services were children aged 0 to 3; the intervention focused on
their deficits, and the professional’s word and expertise were deemed universal,
leaving the families outside of this process. The teams surrounding the child
worked on their specific fields, with little to no interaction or discussion about
the course of treatment, with the other professionals involved in the process
(Pinto et al,, 2012; Carvalho et al,, 2016).

The first steps towards a family-centred program happened in 1989 with
Coimbra’s Integrated Early Intervention Program. Despite being a program
limited to the geographical area of the district, it was of great importance. This
program changed the focus of the intervention for the first time, placing families
inthe center of the intervention, following the evidence-based recommendations
of the literature, and providing professional training (Carvalho et al., 2016).
These changes later translated into the first attempt at legislation, with the
publication of the Joint-Dispatch 891/99, which formalized this change as well,
later, the Legislation that created the National Early Childhood Intervention
System (SNIPI) - Decree Law 281/2009. Then, the target population was
children from O to 6 years of age with developmental disorders and/or atrisk, as
well as their families. Practitioners work in natural contexts (home, educational
setting), thus valuing family knowledge and opinions. Practices were tailored to
fit the family, the child, and their needs, focusing mainly on their strengths and
interests. The goal is now the child’s development and the family’s well-being
and empowerment to deal with new challenges in the future and advocate for
their child’s best interests. To accomplish this, the teams will ideally work in
a transdisciplinary model, focusing on the family and its concerns, expectations,
and priorities (Pereira, & Serrano, 2010; Pinto etal., 2012; Carvalho etal., 2016).

Reviewing the studies about actual practices in the field (Leite, 2018;
Pinto, 2019), we can identify the gap between theory and practice. Despite
professionals recognizing a difference between their actual and desired
practices, families associate better quality practices with longer support time by
professionals (Leite, & Pereira, 2013). Still, some professionals do not yet value
the family’s ability to participate in the intervention process (Pinto, & Serrano,
2022). However, despite these practices being far from ideal, the families still
reported a high degree of satisfaction with the ECI services provided, as well
as an improvement in their context and quality of life when the severity of the
child’s handicap is the highest (Carvalho, 2015; Dias, & Cadime, 2019).

Methodology

This is part of a more extensive study for a master’s dissertation on the
family perception of early childhood intervention services in Portugal. Here,

37



STUDIE Z0 SPECIALNE] PEDAGOGIKY/STUDIES IN SPECIAL EDUCATION
Ro¢nik 14, 2025, ¢. 1

we will focus on the perceptions of the ECI team professionals in the north of
Portugal, designated Local Early Intervention (LEI), about their work families
and children.
Qualitative studies are usually the most appropriate when the goal is to
deepen a given phenomenon by describing it in its natural context (Denzin, &
Lincoln, 1994). The case study is a qualitative research method that allows us
to focus on a more specific and restricted phenomenon in space and time to
analyse it more in-depth (Yin, 2005).
Starting with the question, what practices do ECI teams use in their
relationships with the families they work with? We will answer it by exploring
the following specific points: understanding the quality of the relationship
between the family and professionals from the ECI team, understanding what
role the family plays in the intervention, and identifying the role of the family in
the decision-making process.
This case study involved six families. Thus, the participating families
eligible for this study were accompanied by ECI teams from the SNIPI North
zone. Initially, an email was sent to the SNIPI North Regional Coordination
Subcommittee coordinator, presenting the study and requesting authorization.
After this approval, the first approach to the participating families was made
through the LEI teams that were willing to collaborate with the study. All the
participating families met the following criteria:
¢ they must be parental figures of children who have been followed up by
a LEI team in the geographical area described for at least two years;

e the children had been referred for support by the team due to one of
the following problems: global developmental delay, autism spectrum
disorder (ASD), or developmental risk in more than one area.

The families interviewed were referred by the LEI and informed beforehand
about the study’s objectives, their rights, and the process for processing the
information collected in the interviews—they signed an informed consent form.
Identification codes were created for the participants to protect their identities
and those of the LEI professionals. These codes and the families’ identities are
protected under the General Data Protection Regulation legislation.

To gather information, first, we used a sociodemographic questionnaire
to find out the age of the participants, the number of children, marital status,
educational qualifications, the child’s diagnosis, and the length of time the LEI
had monitored them. Next, a semi-structured interview script was used to obtain
the information that would allow us to understand the phenomenon under
study and the specific objectives defined. The interviews lasted an average of
around 50 minutes. These semi-structured interview questions were designed
by the interviewer, serving as a basis for gathering the relevant information
according to the study’s objective and its guiding questions.
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So, to better organize the presentation and analysis of the results obtained,
we began by organizing the contextual information of the families participating
in the study in a sociodemographic framework (Table 1).

Table 1 Sociodemographic data

Family | Age Kinship Household Riencste
M1 27 Mother Mom, dad and sister Speech and Motor Skills Delay
M2 35 Mother Mom, dad, and brother ASD Level 1
M3 41 Mother Mom, dad, and brother ASD level 2

Mom, dad, and
M4 40 Mother grandmother Speech Developmental Delay
M5 37 Mother Mom, dad and sister Global Developmental Delay
M6 35 Mother Mom, dad and sister Global Developmental Delay

(Source: own compilation)

The collected data is organized into three different themes (Table 2).
The themes (and sub-themes) were built up during the data analysis process
and emerged from the participants’ discourse in response to the interviews.
These categories have also allowed a better understanding of these families’
perspectives.

Table 2 Themes and Sub-Themes

Themes Sub-Themes
Relational Practices Family: They feel like they are respected by the professionals and listened
to.

Children: adequate relationship with the professionals after an initial
adjustment period.

Participatory Practices Teamwork: Families are a part of the intervention process.

Role in the intervention: Families describe themselves as a team member.

Decision-making Process | Family's priorities: The family’s priorities concern the child's future and
autonomy.

Final decision: Despite families feeling they have the final say, that was not
always the case.

(Source: own compilation)

Results
1) Relational Practices

The first important dimension in working with families is relational
practices. These practices are based on active listening, respect for the family’s
point of view, empathy, and building an appropriate relationship with the child
(Mas et al.,, 2022).
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To better understand the LEI's relationship with the families and the
children they support, the participants were asked to describe their relationship
with the team’s professionals and how they adapted to the support.

Regarding the families, all the participants said they felt listened to, that
their opinion was respected and considered by the team, and that they created
a professional relationship based on trust and mutual respect. A more precise
description of this relationship can be found in M2’s account:

“Yes, without a doubt. The IPEI [Individual Plan for Early Intervention] is
done between me, the kindergarten teacher, and the therapist. We re-evaluate the
points together. For example, in the part about the child’s difficulties, the therapist
reads it and always asks for my son’s and my son’s teacher’s opinions. Then we
readjust or don’t readjust and make changes according to the evolution of the
goals. For example, there was a point when the therapist and the teacher said that
the child had already reached the goal, but I could not see that, so I insisted that
a little more work was needed, and that is how it stayed.”

In M4’s case, the relationship between her and the team was one of
immediate empathy:

“I liked it straight away! I liked my daughter’s case coordinator. She’s an
incredible person, very frank and down to earth. She was there the first time, not
completely, but the second time we met, it was like a team. I thought she was one
of those people you look at and like immediately.”

Regarding the children, establishing a relationship with the members of the
teams who interacted directly with them presented some initial challenges. In
some cases, their attention was quickly won by using materials that interested
them - as M1 reports:

‘At first, with the girl’s immaturity, everything passed by her. However, it’s
been different, especially when we moved to this team. The girl now, truth be told,
goes with everyone; all it takes is a jar of plasticine, and that’s it. So, here with
the teacher, after a week, she was already won over. They played with plasticine
and shaving foam, and that was enough to make the connection. She was already
completely enamored; that was a connection that the girl let go of straight away.”

In other situations, it took longer for the child to feel more at ease, as M4
and M5 say about their children:

“Initially, the case coordinator said that the girl wasn’t very “present” and
that she didn't feel her in the sessions. That she was entirely in her world. However,
then she gained self-confidence and started to develop a lot. She began to discover
that there were many things beyond her little world here at home.”

“With the LEI team, at the beginning of last year, she had troubles with their
presence and rejection, but rejection of physical contact. My child never had any
problems with physical contact with us; she loves kisses and hugs, but not with
strangers. The psychologist at LEI had already told us that we should not do it
with strangers and that there was no point in forcing it. But now, fortunately,
she’s more open and interacts and knows what she’s going to do, and that’s it;
there have been improvements, and it’s easier to work with her. However, it took
a while.”
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Finally, according to M2, M3, and M6, since their children were the center of
attention from a very early age, they took the support provided by the LEI staff
more naturally, and adapting to it was straightforward and unconstrained. This
situation is well described in M3’s account:

“My youngest son, I don’t think he felt any difference because when he was
one and a half years old, he practically started to be the center of attention. He’s
always had many people around him because he went to nursery when he was one
year old; in other words, he started having his peers around him straight away:
the teacher, that’s it. However, when we started to see the differences, that’s when
we started doing therapies and everything. In other words, from an early age,
he started having therapists there, the LEI, and the educator more present. The
family here at home has always been very close to him. In other words, he doesn’t
know any other reality; everything has always been around him.”

2) Participatory Practices

When we talk about participatory practices in ECI - as contextualized earlier
- we're referring to practices where the team accompanying the child involves
the family in the whole process, allowing them to become a member of the team
that actively contributes to promoting the development of competences in the
child being accompanied. Here, the family - and other elements within their
support network, such as kindergarten teachers - is another element that puts
skills-promoting activities into practice, according to their priorities, and fit
into their day-to-day lives to increase the child’s learning opportunities in their
natural context.

When asked, all the participants said they felt they were an active part of the
supportand intervention team for their children. At first, they actively participate
and apply the intervention suggestions and guidelines with the children daily
to continue the team’s work at home. Taking M3 and M4’s accounts, we can see
how these dynamics work and how the families embedded at home and within
daily routines, suggestions that they observe and discuss with professionals as
if they were another member of the team that accompanies them:

“I learn in therapy and then apply what I learn at home (...). I've taken this
break in my professional life to be 100 percent with the team and help my son in
the best possible way. Working 35 km from home, I couldn’t give my son all this
support and participate in everything.”

“Otherwise, I think it always went well, and I always felt that [ was part of the
team because they also believe this is a job that must always be done jointly by
all parties. Although my mum always resisted because the little girl didn’t speak,
I had to give her things, but it was always important to know how to manage both
things, and it worked out well. It always went well, and what we did there was
what the team and the therapist decided. Everything we had to work on there,
such as dressing, brushing their teeth alone, and all those little activities, we
always worked on together, and that’s the only way to succeed because they (ECI
services) give us the tools to succeed.”
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However, if we carefully analyze M5’s experience, we understand that is
not always the case. The family’s involvement is passive, and the role of the
professionals stands out in the intervention:

“It’s the same system with LEI (me not being present but getting videos of
what they did after the sessions), although not with the psychologist. With him,
feedback is only given weekly via phone call after the session with my child.”

Given these accounts, we can infer thatin this dimension, the ECI teams don’t
always put into practice one of the most important principles of recommended
family-centred practices, directly involving and supporting the primary carers
of the children,and monitor how to put into practice the intervention strategies/
adaptations which will increase child participation and promote the desired
developmental competences.

3) Decision-making

As we saw earlier, the participants in this study feel that they are an active
part of the team in the intervention process and are listened to and respected
when it comes to their concerns and challenges for their children’s future.
However, for the work of ECI teams to be genuinely family-centred, the family
makes the final decision regarding the work carried out with the children.

Families begin to define goals and priorities for their children’s development.
Of these, the biggest - and most important - goal is for children to have the
highest possible level of autonomous functioning in the future. Autonomy is
a comprehensive and general objective that cannot be worked on all at once.
Therefore, smaller, more specific objectives emerge, then divided into steps
or stages that meet the family’s priorities. In the case of this study, the main
specific objectives within autonomy are speech and motor skills, and these
were the main signs that led the families taking part in this study to seek help.
Once these have been overcome, the other major challenge and concern for
these families is the transition to primary school and the start of the children’s
formal schooling.

The testimonies of these families show a great deal of concern for their
children’s future due to what they describe as their differences from children
of the same age with typical development. These concerns are common to all
the families interviewed but are best illustrated by the testimony of M3 and M1:
“That he can be independent, that he can process things around him, that he can
have a more independent life. To acquire as many skills as possible before going to
elementary school, we're still going to see if he goes next year.”

“Initially, we just wanted her to speak and make a few sentences. That was the
first thing we asked. So, when she started to make sentences, albeit a little sloppy,
that was fine with me. They work very hard and help with the preparation, so
much so that my daughter comes home and starts telling the stories of her day and
sometimes brings new vocabulary. She’s usually the most talkative on Tuesdays,
so I can tell there’s already been some progress and work done. There are words
that we don’t use daily, and she brings them, so I notice that she’s sucked in a little
something and that something has got inside her head. I can see that they’re
working on it. The girl can already draw a line, she can paint a picture, that’s it, it
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can’t be too long. She gets tired quickly with long work. But she can already sit in
the chair for an hour working on her own, drawing lines, numbers, a few letters of
her name, paintings, and collages.”

Because the families’ priorities were addressed in the intervention, the
priorities and specific objectives of the evolution evolved as the families’
concerns were addressed and considered.

The participants were, therefore, asked about their role in making the final
decisions regarding their children’s early intervention process, namely on the
topics of most significant concern or priority. As with the previous questions, all
the interviewees gave the impression that the final decision was in their hands
and that this was never questioned. M3 described clearly and concisely how
decision-making in this process has worked with families:

“Yes, yes! Nothing changes without me being present and giving my opinion,
not just with the LEI but also in consultations. Ultimately, the decision is always
mine, and they respect that. It’s done so that I have an active role in the intervention
and support for the child.”

However, in M1’s testimony, we find a description of an experience in which
the LEI has a different view on the need for her daughter to move straight
into primary school as soon as she finishes the last year of preschool she was
attending at the time of the interview, which is contrary to that the family wants,
who believes their child should stay on for another year. When asked how she
intended to resolve the issue, M1 said that the formal support figure whose
opinion most influences her is the development paediatrician doctor, but at the
same time, she doesn’t want to disappoint the LEI if her opinion is contrary to
theirs:

“No, at LEIL they don'’t think it’s beneficial for her to stay another year at the
kindergarten. I'm candid. It will be up to the development doctor. Whatever she
thinks will be done. So far, that doctor has been excellent. She’s always ready.
I just ask her anything, and she clarifies everything. So, let’s just say that whatever
she tells me afterward, that’s the order. If she thinks the child should stay on for
another year during the assessment, she’ll stay; if not, we’ll move on to Year
1. I'll go by what she says. I don’t know. Maybe if the girl stays in preschool for
another year, they [the team] will be slightly disappointed. Alternatively, because
they think she has more abilities than the doctor says, I don’t know... they expect
her to go on, to continue the same path as other children her age. They might be
disappointed because I'm devaluing the team’s work and that they have just had
a year, but that’s not the case. Nevertheless, I don’t know. I think it would be better
to stay.”

Finally, we can see that the LEI has addressed and considered families’
concerns throughout the ECI process andevolved with the work carried out. We
must also bear in mind that, although there is an evolution, families’ concerns
will not end with the end of support and the transition to primary school but
will change throughout children’s lives as new challenges arise at different
stages of development.
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Considering these recorded testimonies, it is safe to infer that the teams
accompanying these families mostly respect and listen to their opinions, basing
their intervention plan on their priorities and always respecting their decisions.
Despite that, one of the participants felt that her opinion about one topic was not
fully respected, and she didn’t feel secure in her decision because it might upset
the dynamic of the ECI team. We can also recognize that overall, the LEI teams
made a sustained effort to include the families in all the different stages of the
intervention process by empowering them so that they, themselves, can provide
support for their children and fit the appropriate strategies for promoting their
development into their routines and natural environments, per the priorities
and concerns they report.

Discussion

The main goal of this study was to identify the practices of the ECI team and
their relationship with the family. Three main categories emerged: relational
practices, participatory practices, and decision-making. All six participants in
the study said they feltlike part of the team and had an active voice in most of the
decision-making and planning intervention objectives. They also felt respected
and that their concerns were listened to, having developed a relationship of
trust and mutual respect with the LEI professionals who accompany them and
their children.

Effective support practices in the current family-centered paradigm include
participatory and relational dimensions. In the participatory dimension, the
LEI team is expected to treat the family as an active element in promoting their
child’s competencies, and the family should be the main driving force behind the
child’s development, creating more learning opportunities daily as they learn
to manage existing community resources better and defend their interests,
concerns, and priorities for the future. On the other hand, the relational
dimension includes practices such as active listening, respect for decisions,
empathy, understanding of the surrounding family context, and information
sharing. Relational practices can exist without participatory practices, but the
opposite is invalid, i.e., participatory practices must coexist with relational
practices if our goal is family empowerment (Machado et al., 2017). The role
of the family as the final decision-maker is one of the key points of the current
paradigm of recommended practices on ECI (Rouse, 2012).

On the other hand, the results suggest that overall, the participants are
satisfied with the ECI services and see them as an asset. However, it seems
they do not yet fully fit into a paradigm of family-centered practices. As we can
see, although the teams acted in a way that complied with relational practices,
which can be seen in the quality of the relationship they established with the
participants, professionals didn’t always promote participatory practices in
their work with families, as they didn’t always have followed and respected the
families’ priorities.

As such, bearing in mind that the primary goal of today’s recommended
practices for ECI places the family in the centre of the intervention and that
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the professionals must aim to enable and empower families, these outcomes
are better achieved when professionals have the adequate training and
more opportunities to develop their professional skills in evidence-based
programs that promote reflective practice and supervision (Dunst et al., 2019).
Professionals must find a balance and navigate the relationship with the family
in a way that provides them with security and peace of mind while at the same
time preparing them for a future without their presence (Hughes-Scholes, &
Gavidia-Payne, 2019; McCarthy, & Guerin, 2022). This makes the work in ECI
complex, requiring continuous professional development to ensure quality
practices and expected outcomes for families and children.
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ATlY[OSFERA A STYL VEDENIA AKO FAKTORY
SYNDROMU VYHORENIA UCITELOV NA ZAKLADNYCH
SKOLACH SO ZACLENENYMI ZIAKMI'

Atmosphere and Leadership Style as Factors of Teacher Burnout
Syndrome in Elementary Schools with Included Pupils

Tatiana Dubayovd,” Patricia Mirdalikovad®

Abstrakt: Prispevok sa zaoberd zistovanim vztahu medzi $tylom vedenia, organizacnou klimou
a syndrémom vyhorenia u pedagdgov zdkladnych skél so zaclenenymi Ziakmi. PouZitim dotaznikov
MBI a OCDQ-RS boli analyzované koreldcie medzi dimenziami vyhorenia (emociondlne vycerpanie,
depersonalizdcia, uspokojenie z prdce), aspektmi organizacnej klimy (ustretové a direktivne sprdvanie
riaditela, angaZovanost’ ucitelov, frustrdcia, socidlna blizkost) a celkovou pracovnou spokojnostou
na vyskumnom stibore 167 ucitelov (24 muZov a 143 Zien). Vysledky poukazuji na silni stivislost medzi
tstretovym pristupom vedenia, pozitivnou organizacnou klimou a niZsou mierou vyhorenia, zatial
Co frustrdcia a nedostatok otvorenosti su spojené s vyssim rizikom vyhorenia. Zistenia zd6raziuji
déleZitost tvorby podporného a otvoreného pracovného prostredia pre prevenciu syndromu vyhorenia
u ucitelov a zlepsovanie starostlivosti o ich dusevné zdravie.

Kliicové slova: $tyl riadenia, atmosféra skoly, syndrém vyhorenia ucitelov, zdkladnd skola so
zaclenenymi Ziakmi.

Abstract: Presented paper examines the relationship between leadership style, organisational climate
and burnout syndrome in elementary school teachers with involved pupils. The MBI and OCDQ-RS
questionnaires were used to analyse the correlations between dimensions of burnout (emotional
exhaustion, depersonalisation, job satisfaction), aspects of organisational climate (supportive or
directive principal behavior, engaged, frustrated or intimate teacher behavior) and overall job
satisfaction on a research sample of 167 teachers (24 men and 143 women). The results of this study
indicate a strong association between wellbeing leadership, a positive organisational climate and
lower rates of burnout, while frustration and a lack of openness are associated with an increased
risk of burnout.The findings highlight the importance of creating a supportive and transparent work
environment to prevent teacher burnout.

Key words: leadership style, school atmosphere, teacher burnout syndrome, elementary school with
included pupils.

Teoretické vychodiskad

Syndrém vyhorenia sa v poslednych rokoch etabloval ako pomerne
rozSireny fenomén v akademickej i spoloCenskej diskusii, pricCom sa stava aj
beznou sucastou slovnika. Pretrvavajuci vyznam skimania syndrému vyhorenia
v pedagogickej profesii je podmieneny viacerymi faktormi s vyznamnym
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dopadom na individudlnu a systémovd uroven.. Désledky vyhorievania
pedagégov predstavuji vazny problém verejného zdravia s potencidlne
zavaznym vplyvom na ich dusSevné a fyzické zdravie, o koreluje so zniZenou
efektivitou vyucby, spokojnostou Ziakov a negativhym ovplyviiovanim ich
edukacného pokroku a celkovou kvalitou vyucovacieho procesu. Pripadna
vysokd fluktuacia pedagégov v doésledku vyhorenia moZe generovat aj
ekonomické naklady a oslabovat stabilitu Skolského systému. ZniZena kvalita
pedagogickej prace tiez predstavuje riziko pre celkovu efektivitu a kvalitu
vzdelavacieho systému v krajine. Analyza a rieSenie tejto problematiky je
nielen eticky, ale aj spolocensky a ekonomicky nevyhnutna. Vysledky mnohych
stadii a tradi¢né intervencie sa v tejto oblasti ¢asto zameriavaju na individualne
stratégie zvladania stresu a odolnosti u pedagdgov, ktoré sa nezriedka orientuju
na zmiernenie symptémov s absenciou potencidlu odstranenia pricin. Tieto
pristupy povaZujeme za mimoriadne déleZité, no nepostacuju, ak sa nezohladnia
aj systémové faktory, ktoré k vyhorievaniu prispievaju.

Syndrém vyhorenia u pedagégov

Syndrém vyhorenia vznikd ako reakcia na dlhodoby chronicky
interpersondlny pracovny stres (Maslach, & Leiter, 2016). Ide o konStrukt, ktory
je integrovany do trojdimenzionilneho modelu zahriiujiceho emociondlne
vyCerpanie, depersonaliziciu a zniZené osobné uspokojenie v praci (Maslach,
2006). U pedagogickych pracovnikov sa emociondlne vycerpanie prejavuje
ako stav vyrazného vyCerpania emociondlnych rezerv, vyvolany chronickym
posobenim stresorov inherentnych ucitelskej profesii (Klusman, 2023).
Tento stav zahfnia pocity emocionalneho vycerpania, pretaZenia a nedostatku
energie potrebnej na splnenie emocionalnych poziadaviek profesie (Maslach
et al, 2001). K emociondlnemu vyCerpaniu vyrazne prispieva pretrvavajice
napatie vyplyvajuce z réznorodych potrieb Ziakov, administrativnej zataze
a poziadaviek na pracovny vykon pedagéga (Kyriacou, 2001). Depersonalizacia
sa prejavuje ako negativny, citovo odmerany alebo cynicky pristup k inym,
konkrétne v kontexte pedagogickej praxe k Ziakom, rodicom a/alebo kolegom
(Fuetal, 2021). ZniZené osobné uspokojenie z prace sa prejavuje ako klesajice
vnimanie vlastnej kompetencie a profesiondlneho uspechu. Pedagégovia
zazivajuci tento aspekt syndrému vyhorenia ¢asto pocituji nedostatoc¢nost
svojho usilia, nedostatok uznania alebo neschopnost dosiahnut zmysluplné
vysledky. Tento deficitny pocit moéZe vyustit do frustracie, pocitu zlyhania
a demotivacie v dosahovani profesiondlnych cielov (Nalevska et al., 2024).
V poslednych rokoch odbornici diskutujd o redefinicii konStruktu syndrému
vyhorenia a jeho troch dimenzii. Podla $tadii Tavella et al. (2020, 2021)
moZeme vyhorenie chipat ako jednodimenzionalny konsStrukt pozostavajuci
z vycerpania, kognitivnej poruchy, zhorseného pracovného vykonu, straty
empatie a socidlneho stiahnutia. Na zdklade vysledkov rozsiahlej studie
Shaufeli et al. (2020) vytvorili Styri zakladné dimenzie: (1) vycerpanie (t.j. silna
strata energie, ktora vedie k pocitom fyzického aj psychického vycerpania); (2)
dusevny odstup (t.j. silna nechut alebo odpor k praci, lahostajnost a cynizmus);
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(3) kognitivne poruchy (t.j, problémy s paméitou, poruchy pozornosti
a sustredenia a slaba kognitivna vykonnost); a (4) emociondlna porucha (t.j.
intenzivne emocionalne reakcie ako hnev, smutok ¢i pocit, Ze €lovek je pretazeny
svojimi emdciami). Dimenzie, ktoré uvadza Shaufeli et al. (2020), mdzu byt
v pedagogickej profesii manifestované v chronickej inave (Krivohlavy, 2001),
s ¢im suvisi zniZena schopnost plnit si pracovné povinnosti a zabezpecovat
kvalitny vyucovaci proces; v pocitoch cynizmu a apatie spojenych s nevhodnym
postojom voci praci, Ziakom ¢i kolegom a nezaujme o vzdeldvaci proces;
v naruSeni kognitivnych funkcii vratane pozornosti, pamati a koncentracie,
¢o moOZe mat za nasledok zniZenu schopnost reagovat na potreby Ziakov
a hodnotit' ich pokrok. Takéto dopady mézu taktiez zniZit' schopnost inovovat
a adaptovat’ sa na dynamické poziadavky pedagogickej profesie. NaruSenie
emociondlnej stability pedagégov prejavujucej sa v silnych emocionalnych
reakciach ako hnev, smutok alebo frustracia, méZe oslabit pozitivne interakcie
so Ziakmi a kolegami a neschopnost’ vytvarania pozitivneho a podporujticeho
vzdelavacieho prostredia. Okrem tychto désledkov, tykajicich sa profesie
pedagdga a Skolského prostredia, sa vyhorenie v tychto dimenzidch méoze
zavazne prejavit aj v osobnom Zivote pedagdga, napr. v zanedbavani socidlnych
aktivit a rodiny, izolovani, naruSeni zdravia, prendsani cynizmu do osobného
Zivota, v uzivani a planovani si volného c¢asu a plneni osobnych zavazkov,
v naru$eni zaujmov, zniZeni sebatcty a v stvislosti s emocionalnou nestabilitou
aj v naruseni osobnych vztahov (Kebza, & Solcova, 2003). Prejavy vyhorenia
v osobnom Zivote pedagéga su teda priamo prepojené s jeho pracovnou
perspektivou. Ucitel, ktory sa citi vyCerpany a emociondlne pretaZeny, je
pravdepodobne menej schopny realizovat' efektivne vyucovanie a motivovat
ziakov k pokroku. Navyse, dlhodoby stav vyhorenia méze mat za nasledok
zniZenie efektivity prace, na ¢o modze pedagdg reagovat kompenzaciou
a nadmernym nasadenim, ¢o zase vedie k dalSiemu prehlbovaniu vyhorenia.
Podla Ohovej (2023) moZe problém vyhorenia prispievat tiez k dezintegracii
Skolskych organizacii, ¢im sa narusa efektivne fungovanie Skolskej edukacie
a dochadza k neadekvatnym vysledkom v dosahovani vzdelavacich cielov.
Pbvodna tedria, Ze syndrém vyhorenia je asociovany s vekom a dlZkou praxe
ucitela a Ze tato profesia je podmienena vysokym stupiiom dusevnej odolnosti
pedagdga zaloZenej na jeho adaptacii vydrZia len jedinci, bola viacerymi
Stadiami vyvratend (Daniel, & Sarmdany Schuller, 2000; Dubayova, Hrebenarova,
& Straka, 2010; Fuchsova, & Hruscova, 2016;), preto je potrebné hladat' jeho
priciny v dal$ich oblastiach profesie.

Externé faktory syndrému vyhorenia u pedagdégov

Na vznik syndrému vyhorenia mdéZeme nazerat z vychodiska klinickej
psycholégie a socidlnej psycholégie. Vychodisko klinickej psycholégie
(napr. Freudenberger, 1974) zavisi od osobnostnych charakteristik jedinca
a predpoklada, Ze vyskyt syndromu vyhorenia vychddza z jeho vnutornych
predispozicif. V prispevku sa zaoberame vychodiskom socidlnej psycholégie
(napr. Maslach, 1981), ktory sa zameriava na vonkajsie faktory vzniku syndrému
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vyhorenia, medzi ktoré patri socidlne prostredie v praci jedinca a taktiez naroky
pracovného Zivota.

Podla Maslachovej et al. (2001) na vznik syndrému vyhorenia, v suvislosti
sexternymifaktormi, moZe vyznamne vplyvat nedostatocnd icast zamestnancov
na rozhodovacich procesoch tykajicich sa pracovnych zalezitosti, o¢akavanie
zvySenej investicie ¢asu, usilia, zru¢nosti a flexibility zo strany vedenia, zatial
¢o zamestnancom nie su poskytnuté adekvatne moznosti z hladiska kariérneho
rastu, zamestnaneckej stability a istoty. Potencidlnym faktorom je konflikt
v oblasti pracovnych uloh, kedy st zamestnancom pridelované nejasné tlohy,
pri ktorych im chybaji dostato¢né informadcie na ich spravne vykonanie. Autori
taktiez zdoéraziiuji vyznam socidlneho prostredia v pracovnom kontexte;
nedostatok podpory od kolegov a osobitne od nadriadenych zohrava klucova
ulohu v procese vyhorenia.

Krivohlavy (2003, 2010) rozdeluje externé faktory na socialne
a organizacné. Socidlne faktory sa tykaju vztahov a atmosféry na pracovisku.
U jedincov dochadza k vyhoreniu v pripade, ak sa v zamestnani uplatiiuje
autoritarsky a direktivny reZim zo strany vedenia, si dlhodobo pritomné
mimoriadne poZiadavky na zamestnancov, prisne pravidldA a nedostatocné
ocenenie, ako aj obmedzenie moZnosti na sebarealizaciu. V kontexte vztahov so
spolupracovnikmi je najcastejSou pri¢inou nedostatok vzajomného respektu,
vyskyt ohovarania, ponizZovania a konkuren¢ného spravania. V suvislosti
so vztahmi so Ziakmi méZe vyhorenie vyplyvat z dlhodobého netspechu
pedagoéga v pokroku svojich Ziakov. Negativny postoj Ziakov voci pedagégom,
vratane réznych foriem utokov, taktiez predstavuje vyznamny zatazovy
faktor. Organizacné faktory suvisia s pracovnymi podmienkami. K vyhoreniu
dochadza v prostredi s nedostatkom persondlnych zdrojov, ¢asu a materialnych
prostriedkov, ako aj v absencii prileZitosti na regeneraciu, kde mdZe casto
dochadzat ku konfliktu hodnét. Tie Stock (2010) identifikuje ako jednu
z vyznamnych pric¢in vyhorenia, ktora nastava, ked’ pracovnik nie je schopny
stotoznit' sa s hodnotami organizacie, v ktorej pdsobi. Tento nestlad medzi
organizaciou a osobnymi hodnotami vedie k vndtornému rozporu, pricom
zamestnanec pocituje, Ze jeho praca je bezvyznamna a dokonca $kodliva.

Na vyskyt syndromu vyhorenia vplyva ré6znorody druh zataze, ktory tizko
suvisi so stresom. Petldk a Baranovska (2016) klasifikuju stresory, ktorym
Celf ucitel, do piatich hlavnych kategoérii: (1) prva skupina stresorov vychadza
zo strany Ziakov a zahfna faktory ako pasivita, agresivita, provokativnost
a vyruSovanie v triede; (2) druha skupina sa tyka rodic¢ov Ziakov, komunikacia
s nimi moZe byt stresujica, ak prejavuji snahu ovplyvnit ucitela pri hodnoteni
svojich deti (rodicia, ktorif maji nedostatok kritického pristupu k vlastnym
detom, ¢asto prenasaju zodpovednost za netdspechy a neposlusnost na ucitela;
v niektorych pripadoch méze dochadzat aj k zastraSovaniu ucitela zo strany
rodi¢ov, napr. hrozbami pravnymi zastupcami alebo nadriadenymi organmi);
(3) tretia skupina stresorov sa vztahuje na podmienky vykonu prace ucitela,
ide o Casté zmeny v poZiadavkach a narocnosti tloh, ktoré mézu byt osobitne
vyCerpavajuce pre starSich pedagégov; (4) Stvrtd skupina stresorov sa tyka
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pracovného socidlneho prostrediaazohladiiuje zli atmosféru v ucitelskom zbore
anepriaznivé vztahy s nadriadenymi; (5) piata skupina stresorov sa koncentruje
na otazku ohodnotenia ucitela (autori zdéraziiuju nezodpovedajuci plat a nizky
spolocensky status, ktoré prispievaju k celkovému stresu v zamestnani).
K désledkom dlhodobého stresu Chylova (2021) zarad’uje pocitovanie strachu,
uzkosti, hnevu, agresie, smutku prip. depresie, zvySené uzivanie aZ vytvorenie
zavislosti na navykovych latkach a v niektorych pripadoch aj ohrozenie
vznikom posttraumatickej stresovej reakcie. V prispevku skimame suvislost
medzi Stylom vedenia riaditela na vybranych Skolach a dimenziami syndrému
vyhorenia pedagégov zakladnych $kol s vyS$im pocltom zaclenenych Ziakov.
Sekundarne sme zistovali aj vztah medzi syndrémom vyhorenia a spokojnostou
pocitovanou v praci. Vysledky Stidie opierame o potrebu rozvoja cielenych
a proaktivnych intervenénych stratégii a pristupov zameranych na zlepSenie
pracovného prostredia a prevenciu syndromu vyhorenia v Skolskych
zariadeniach v stvislosti s riadenim Skoly a budovanim zdravého a podporného
pracovného prostredia na zakladnych Skolach.

Metodika a metédy vyskumu

Cielom Studie bolo analyzovat a objasnit vztahy medzi Stylom vedenia
riaditela, dimenziami syndrému vyhorenia pedagégov a troviiou spokojnosti
pedagégov na vybranych zakladnych Skolach s vy$S$im poctom zaclenenych
ziakov v snahe zachytit dynamiku vztahov, ktoré mézu mat vplyv na psychickt
pohodu zamestnancov $kél. V nadvaznosti na vyskumny ciel sme stanovili dve
vyskumné otazky:

VO 1: Aky je vztah medzi spokojnostou v praci a mierou vyhorenia
pedagoégov zakladnych Skol?

VO 2: Aky je vztah medzi Stylom riadenia vedenia a mierou vyhorenia
pedagoégov zakladnych Skol?

Vyskum prebiehal v obdobi februar az april 2024 na Siestich vybranych
gkolach. Dotaznik bol vypliany prostrednictvom aplikacie Google Forms, aby
bola zachovana anonymita respondentov. Distribuovany dotaznik bol sticastou
rozsiahlejSieho vyskumu (VEGA 1/0280/22 Identifikdcia psychosocidlnych
faktorov inkluzivneho prostredia pre Ziakov so S$pecidlnymi vychovno-
vzdelavacimi potrebami v obdobi skolskej dochadzky) a prezentované analyzy
su len ciastkovymi suvislostami, ktorymi objasniiujeme suvislosti medzi
premennymi, ktoré tvoria subskaly dotaznika organizacnej klimy (Ustretové
spravanie riaditela, direktivne spravanie riaditela, angaZované spravanie
ucitelov, frustrovanost ucitelov, socidlna blizkost ucitelov) a dotaznika
syndrému vyhorenia (emociondlne vycerpanie, depersonalizacia, osobné
uspokojenie z prace). Zozbierané data boli vyhodnocované prostrednictvom
Statistického programu IBM SPSS Statistics 20.

Maslachovej dotaznik syndrému vyhorenia (Maslach burnout inventory, MBI)

Dotaznik bol vytvoreny zaciatkom 80. rokov 20. storocia americkymi
psycholégmi Maslachovou a Jacksonovou. Do cesko-slovenského kontextu
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bol preloZeny autorom Krivohlavym v roku 1998. Pre slovensky jazyk ho
upravili autorky Nétova a Palenikova v roku 2003. Tento dotaznik sme si zvolili
vzhladom na jeho rozsiahle uplatnenie v mnohych slovenskych a zahrani¢nych
Stadiach. Dotaznik sleduje tri klti¢ové dimenzie vyhorenia v troch subskalach:
1. subskidla emociondlne vycerpanie meria stupenl pocitu emocionalneho
pretaZenia a odraza reakciu na zataz spdsobend mimoriadnymi poZiadavkami
okolia; 2. subskala depersonalizacie sleduje mieru, v akej sa u jedincov vyvija
negativna az hostilnad reakcia na ludi, s ktorymi pracuju (v pedagogickej
profesii jedinec straca uctu k Ziakom, kolegom ¢i rodi¢om, sprava sa k nim bez
reSpektu a cynicky; ¢im vysSie skére jedinec ziska v tychto subskalach, tym
vaznejsi je jeho stav); 3. subskala sa zameriava na mieru osobného uspokojenia
v praci (vysoké skére v tejto subskale indikuje nizku mieru vyhorenia, pricom
nizke skoére dosahuju jedinci, u ktorych vyrazne kleslo vnimanie vlastnej
kompetencie a profesiondlneho uspechu, v praci uz nenachadzaji naplnenie,
pocit zmysluplnosti ani radost). Dotaznik pozostava zo série vyrokov tykajucich
sa tychto dimenzii a respondenti na Likertovej skale uvadzajd mieru svojho
stihlasu. Urovei vyhorenia sa v kazdej $kale meria v troch stupiioch - vysoky,
mierny, nizKy, priCom hrani¢né hodnoty pre Uplné vyhorenie st 27 a viac pre
emociondlne vycerpanie, 13 a viac pre depersonaliziciu, menej ako 31 pre
subskalu osobného uspokojenia. Reliabilita jednotlivych subskal v nasom
vyskume bola: CA =0,922, CA =0,753 aCA
=0,790.

emocionalne vycerpanie depersonalizacia uspokojenie z prace

Dotaznik organizacnej klimy $koly (OCDQ-RS)

Dotaznik organizac¢nej klimy, znamy ako Organizational Climate Description
Questionnaire (OCDQ), vznikol v 60. rokoch 20. storocia. Povodne bol vyvinuty
s cielom merat organiza¢nu klimu v skolach, pricom presiel viacerymi reviziami
a adaptaénymi procesmi (Gavora, & Braunova, 2010). Sti¢asnd verzia, zndma
ako Organizational Climate Description Questionnaire - Routgers Secondary
(OCDQ-RS), bola na Slovensku validovana v roku 2009 (Vasickova, 2014). Tento
dotaznik hodnoti rézne aspekty klimy, ktoré ovplyviiuju pracovné podmienky
v Skolskom prostredi a stvisi s tym, ako sa ucitelia a ostatni zamestnanci v $kole
citia, ako spolupracujd. Dotaznik sa zameriava na pat zakladnych faktorov:

- Ustretové spravanie riaditela, ktoré popisuje vztah riaditela k ucitelom,
pouZivanie pochval a rad ucitelom, ale aj to, Ze je im prikladom vlastnym
spravanim;

- direktivne spravanie riaditela, ktoré zistuje Styl riadenia pedagoégov
riaditelom a tiez to, akd mieru direktivnosti uplatiiuje riaditel
v interakciach;

- angazované spravanie ucitelov, ktoré je vnimané vo vztahu k Ziakom
a kolegom a prejavuje sa aj v rovine emdcif ako radost' z prace, nadSenie
pre nové napady, pracovna moralka a pod.;

- frustrovanost ucitelov vyplyva v dosledku nevhodného spravania zo
strany riaditela, ako aj pretaZenosti administrativnymi povinnostamij;

- socidlna blizkost ucitelov suvisi s priatelskymi vztahmi medzi ucitel'mi.
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Na zaklade dosiahnutych skére v jednotlivych subskalach je mozné
vypocitat aj tzv. index otvorenosti, ktory je sihrnnym ukazovatelom klimy
Skoly - ¢im je vySsi, tym je klima na Skole priaznivejSia. Findlna podoba
dotaznika, ktord bola pouzitd vo vyskume, obsahuje 34 vyrokov, ktoré
respondent hodnoti na $kale - zriedka (1), obcas (2), ¢asto (3), vel'mi casto (4).
Pri hodnoteni dotaznika plati, Ze hodnotenie subskal - angazované spravanie
ucitelov, ustretové spravanie riaditel, socialna blizkost ucitelov a celkovy index
otvorenosti, je tym priaznivejSie, ¢im je aritmeticky priemer v danej $kale vyssi.
Naopak, pri dimenziach direktivne spravanie ucitela a frustrovanost’ ucitelov

vvrs

je dobrym znakom, ked’ je priemer v tychto subskalach ¢o najnizsi. Reliabilita

jednotlivych subskal je nasledovna: CA, oo =0,884;CA, -
Ustretové spravanie riadiela direktivne spravanie
.. =0747;,¢A .. =0817; CA o= 0,667 aCA_
riaditela angazované spravanie ucitelov frustrovanost’ ucitelov socialna
=0,755.

blizkost ucitelov

Spokojnost’v prdci

Spokojnost v praci sme zistovali nami zostrojenou kratkou skalou, v ktorej
respondenti hodnotili svoje pocity na stupnici od 1 (spokojny/a) az po 5
(nespokojny/4). Vyjadrovali sa k spokojnosti so svojou sucasnou poziciou
v praci, spokojnostou s atmosférou na pracovisku a spokojnostou v praci
vSeobecne.

Vyskumny stibor

Vyskumny subor tvorilo 167 ucitelov (1 muz a 72 Zien) prvého a (23 muzov
a 71 zien) druhého stupiia zo Siestich zakladnych $kél so zac¢lenenymi ziakmi
(tabulka 1). Priemerna dizka posobenia respondentov $kolstve bola 18,35
rokov, dlhSie v praxi v priemere pdsobili Zeny ako muzi (15,17 rokov u muzov
a 18,89 rokov u zien).

Tabul’ka 1 Distribucia pohlavia medzi uéitelmi prvého a druhého stupiia ZS

. Di7ka praxe Dizka praxe
0,
peee . (SD) na danej Skole
(SD)

Prvy muz 1 1,4 -0 -
stupeni "
78 Zena 72 98,6 19,7 (10,8) 12,9 (10,2)

spolu 73 100,0
Druhy muz 23 24,5 15,4 (11,4) 10,1 (84)
;‘glpe“ Yena 71 75,5 18,0 (10,5) 12,4 (11,0)

spolu 94 100,0

(Zdroj: viastné spracovanie)
Vysvetlivky:

SD = smerodajna odchylka; u jedného respondenta na prvom stupni tidaje z dévodu ochrany osob-
nych udajov neuvadzame
ZS = zékladna $kola
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Vysledky vyskumu

MoZeme konsStatovat, Ze priemerné hodnoty respondentov sa vo vSetkych
zistovanych oblastiach spokojnosti pohybovali medzi “spokojny” a “skér
spokojny.” Mierne zhorSenie skére uvadzali pri atmosfére na Skole a v celkovej
spokojnosti, avSak napriek tomu skére sa pohybovalo vo vysSie uvedenom

intervale spokojnosti (tabul'ka 2).

Tabul'’ka 2 Vnimanie spokojnosti vo svojej praci ucitel'mi zakladnych skol
(1 - spokojny/4; 5 - nespokojny/a)

N=167 Priemerna hodnota | Smerodajna odchylka
So svojou poziciou na $kole som v sti¢asnosti spokojny/a | 1,4 0,7
S pracovnou atmosférou na tejto $kole som v sticasnosti
Ny 2,0 1,0
spokojny/a
Vo svojej praci som vo vSeobecnosti spokojny/a 1,7 0,8

(Zdroj: viastné spracovanie)

Tabulka 3 obsahuje deskripciu dosiahnutych hodnét vo vyskumnych
premennych v naSom subore. Uvadzame v nej aj maximalne mozné hodnoty,
aby bolo Iahsie hodnotit vysku dosiahnutého skére u respondentov vzhladom
na tzv. najhorsiu/najlepsiu dosiahnutelnti hodnotu. Z hladiska kritérii, ktoré
stanovili autorky nastroja MBI, vysledky poukazuji na stredné hodnoty
emocionalneho vyCerpania u ucitelov (rozsah intervalu pre tento stupen
vycCerpania je od 17 do 26 bodov vratane) a nizku, teda nepatologickd droven
depersonalizacie, ktora je dana hranicou 6-tich bodov. Uspokojenie z prace
sa nachadza v hrani¢nom pasme medzi strednou a nizkou droviiou pracovne;j
vykonnosti, ¢o sved¢i o vyznamnom riziku v tejto oblasti a o tom, Ze ucitelia
citia vyraznu nespokojnost so svojou pracou.

Tabul'ka 3 Popis priemernych vysledkov respondentov v jednotlivych

premennych

N=167 Priemer Smerodajnd odchylka | Maximalna
mozna hodnota

MBI 18,2 11,1 48
emocionalne vyCerpanie
MBI 33 4,0 30
depersonalizacia
MBI 38,0 6,7 0 (reverzna subskala)
uspokojenie z prace
0CDQ 31,3 4,5 40
angaZované spravanie ucitelov
0CDQ 22,0 4,7 28
Ustretové spravanie riaditel’a
0CDQ 19,6 39 32
direktivne spravanie riaditela
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0CDQ 10,8 2,7 20
frustrovanost’ ucitelov

0CDQ 9,00 2,5 16
socialna blizkost ucitelov

0cDQ 22,9 11,7 -
Index_otvorenosti

(Zdroj: viastné spracovanie)

Podla ocakavania bola potvrdend Statisticky vyznamna suvislost medzi
vysSkou priznakov syndrému vyhorenia a spokojnostou v praci. Spokojnost
so svojou poziciou na Skole, s pracovnou atmosférou aj celkovd spokojnost
signifikantne stvisi s nizkym skdére v emociondlnom vycerpani a nizkou
mierou depersonalizicie (tabulka 4). Osobné uspokojenie z prace, ktora je
opozitnou subskalou k predchadzajicim dvom, vS§ak nepoukazuje na suvislost
s vyskou spokojnosti s pracovnou poziciou alebo spokojnostou s atmosférou
na pracovisku, avsak signifikantne savisi s celkovou spokojnostou, ktord ucitel
SO svojou pracou ma.

Tabul'’ka 4 Vztah medzi subsSkalami Dotaznika syndrému vyhorenia
a spokojnostou v praci ucitelov zakladnych skol

MBI MBI MBI
N=167 emociondlne | Depersonalizicia | uspokojenie
vyCerpanie Z prace
Pearsonov korelacny
So svojou poziciou koeficient - -
som v sucasnosti spokojny/a 0499 0,222 -0,076
Sig. (2-tailed) 0,000 0,004 0,329
S pracovnou atmosférouna | Pearsonov korelatny
ito § koeficient
tejtoskolesom 0,439* 0,200% -0,129
v sucasnosti spokojny/a
Sig. (2-tailed) 0,000 0,010 0,098
Pearsonov korelaény
Vo svojej praci som koeficient 0,579%* 0.378** -0,250**
vo vieobecnosti spokojny/a . . .
Sig. (2-tailed)
0,000 0,000 0,001

(Zdroj: viastné spracovanie)

Vysvetlivky: *p < 0,05; **p < 0,01

Podla vysledkov korelacnej analyzy (tabul’ka 5) v druhej vyskumnej otazke
sa ukazuje, Ze angaZovanost ucitelov je spojena s niZSou mierou vyhorenia
a vysSou spokojnostou pedagégov, Ustretové spravanie riaditela vyznamne
zniZuje emociondlne vycerpanie a depersonalizaciu a zvySuje spokojnost
s pracou. Naopak, frustracia pedagégov silne koreluje s ich vyhorenim. Socidlna
blizkost medzi ucitel'mi vykazuje miernu negativnu korelaciu s emocionalnym
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vyCerpanim, avSak tento vztah moZe byt zmeneny navySenim poctu
respondentov. Index otvorenosti v tomto pripade slizi ako kontrolny indikator,
ktory potvrdzuje predchadzajice vysledky. Podla ocakavania negativne
koreluje s emociondlnym vycerpanim a depersonalizdciou a pozitivne koreluje
so spokojnostou s pracou.

Tabul'ka 5 Vztah medzi subsSkalami Dotaznika syndrému vyhorenia
a subskalami Dotaznika organizacnej klimy

MBI emociondlne | MBI MBI
vycerpanie Depersonalizacia | uspokojenie
Z prace

0CDQ Pearsonov korela¢ny | -0,241** -,233** ,254**
angazované spravanie koeficient
ucitelov

Sig. (2-tailed) ,002 ,002 ,001

Pearsonov korelacny | -,390** -173* ,190*
0CDhQ koeficient
Ustretové spravanie
riaditel'a

Sig. (2-tailed) ,000 025 014
0CDQ Pearsonov korelacny | -,215** ,062 ,033
direktivne spravanie koeficient
riaditela

Sig. (2-tailed) ,005 423 674
0CDQ Pearsonov korelacny |,328** ,264%* -120
frustrovanost’ ucitelov koeficient

Sig. (2-tailed) ,000 ,001 121
0CDQ Pearsonov korela¢ny | -,183* -,092 ,078
socialna blizkost ucitelov | koeficient

Sig. (2-tailed) ,018 ,235 ,319
0CDQ Pearsonov korelacny | -,399** -,243%* ,192*
Index_otvorenosti koeficient

Sig. (2-tailed) ,000 ,002 ,013

(Zdroj: viastné spracovanie)

Vysvetlivky: *p < 0,05; **p < 0,01

Diskusia

Cielom prispevku bolo objasnit suvislost medzi syndrémom vyhorenia
a Stylom riadenia ucitelov na zakladnych skolach. Sekundarne sme zistovali
aj vztah medzi syndrdmom vyhorenia a spokojnostou pocitovanou v praci.
Vysledky vyskumu boli konstatované na zaklade validnych vyskumnych
nastrojov, ktorych vysledky je mozné povazovat za smerodajné.

Ocakavana signifikantnd negativna Kkorelacia medzi spokojnostou
s pracovnou poziciou, pracovnou atmosférou a skoére emocionalneho
vyCerpania potvrdzuje, Ze pozitivne pracovné prostredie moze posobit ako
jeden z vyznamnych protektivnych faktorov mozného rozvoja syndréomu

56




Teoretické a vedeckovyskumné Stiidie/Theoretical and Scientific-Research Studies

vyhorenia pedagdgov, ¢o potvrdzuje vo svojej Studii aj Harris et al. (2007).
Koreldcia medzi depersonalizdciou a pracovnou spokojnostou je taktiez
Statisticky vyznamn4, hoci vykazuje slabsi vztah neZ emociondlne vycerpanie.
To naznacuje, Ze depersonalizicia sice méze prispievat’ k nespokojnosti, ale
jej vplyv nemusi byt taky silny ako vplyv emociondlneho vycCerpania. Tento
vysledok méze suvisiet aj s rozloZzenim pohlavi vo vyskumnom sibore (143
Zien a 24 muzov). Stidie naznacuji, Ze u Zien sa v suvislosti so syndrémomom
vyhorenia depersonalizicia objavuje v nizSej miere ako u muzov. Z vysledkov
rozsiahlej meta-analyzy Purvanovej a Murosa (2010), v ktorej autori skimali
vysledky 183 studif zistujacich rozdiely medzi pohlavim a mierou vyhorenia
v jednotlivych dimenziach syndrému vyhorenia, vyplyva, Ze u Zien je vyssia
prevalencia emocionadlneho vycerpania a nizSia prevalencia depersonalizacie,
zatial' ¢o umuzov je tento efekt opacny. Na zaklade pouZitych Statistickych metod
nie je mozné urcit kauzalitu vztahu medzi premennymi, av§ak povaZujeme
za pravdepodobné, Ze medzi nimi dochddza k vzdjomnému ovplyvilovaniu.
Smetackova et al. (2019) vysvetluju vztah medzi spokojnostou v praci
a syndromom vyhorenia prostrednictvom copingu. V uvedenom vyskume
ucitelia s niZ8im skére vyhorenia uvadzali CastejSie pouzivanie pozitivnych
stratégii zvladania a lepSiu socidlnu podporu na pracovisku, ¢o v nasSom
vyskume koreSponduje s premennou spokojnost’ s atmosférou na pracovisku.
Nevyznamny vztah medzi osobnym uspokojenim z prace a spokojnostou
s pracovnou poziciou ¢i atmosférou naznacuje, Ze osobné uspokojenie z prace
moZe predstavovat aj iny konStrukt ako spokojnost’ s pracovnou poziciou ¢i
atmosférou. Pre objasnenie tejto otdzky by bolo potrebné preskiimat aj dalSie
premenné suvisiace s organiza¢nym prostredim, prip. aj individualne premenné
(napr. copingové mechanizmy, osobnostné ¢rty, demografické premenné atd.).

Vysledky Studie naznacili, Ze vySSie angazovanie pedagbgov a otvorené
organizacné prostredie su spojené s niz$im vyhorenim. Tieto zistenia maja
dolezité implikacie pre intervencie zamerané na prevenciu syndrému vyhorenia
u pedagégov. Podla teérie sebaurcenia (Deci, & Ryan, 2009; Ryan, & Deci 2000)
moZe byt zvySend angaZovanost (spojend s vnitornou motivaciou) désledkom
uspokojenia potreby autonémie ako jednej zo zdkladnych psychologickych
potrieb. Na pozitivny signifikantny vztah medzi pocitom autonémie pedagdga
vzamestnani s vyskytom syndrému vyhorenia poukazuju aj viaceré Studie (napr.
Changetal. 2022; Peng et al,, 2022; Alamoudi, 2023) Vysledky Stddie Ferneta et
al. (2012) indikuju, Ze pedagoégovia, ktori vnimajd svoju pracu ako zmysluplna
a disponuju autonémiou v rozhodovani o vyu¢ovacom procese, vykazuji nizsiu
incidenciu syndrému vyhorenia. Tato skuto¢nost predstavuje vyzvu pre Skolsky
manazment v zmysle zabezpecenia prostredia podporujiceho autonémiu
pedagoégov, ktoré by im umoznilo viac manifestovat’ kreativitu a flexibilitu vo
vyucovacom procese. Pedagdgovia s vysokou troviliou vnimanej sebati¢innosti
demonsStruju vyssiu rezilienciu voci syndrému vyhorenia. Z tohto dévodu by
Skolské vedenie malo investovat do kontinuilneho profesionalneho rozvoja
pedagoégov a poskytovat konStruktivnu spatnd vazbu, ¢im by sa posilnili ich
kompetencie a profesionalita.
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Z vysledkov vyplyva aj komplexny vztah medzi syndrémom vyhorenia
a organiza¢nym prostredim. Vys$Sie drovne emociondlneho vycerpania
a depersonalizacie su spojené s negativnymi aspektmi pracovného prostredia
(nizka ustretovost riaditela, nizka socidlna blizkost, vysoka frustracia,
direktivne riadenie). V suvislosti so Stylom vedenia riaditela, mézu tieto
negativne aspekty naznacovat sklony riaditela k autoritativnemu Stylu,
alebo naopak, liberdlnemu (neudcastnickemu) Stylu riadenia. Tieto Styly, ako
poukazuju viaceré stddie (Tahseen, 2010; Huckov4, 2011; Chandra et al,, 2015;
Hariri et al., 2016; Norbu, & Ghalay, 2023; Jerald et al., 2023; Kranioti, & Broni,
2024), m6Zu byt u pedagdgov spojené s vyssim rizikom syndrému vyhorenia.
RieSenie problému v tomto kontexte vyZaduje posun od autoritativneho alebo
neudcastnickeho pristupu k modelom vedenia, ktoré podporuji participaciu
a spolupracu. Podla $tddii za protektivne povaZuji najmi transformacné
vedenie (Garcia et al,, 2024; Kranioti, & Broni, 2024), demokratické vedenie
(Tahseen, 2010; Hoque, & Raya, 2023; Jerald et al., 2023) ¢i etické (moralne)
vedenie (Eslamieh, & Davoudi, 2016; Geng, 2020; Santiago-Torner et al,
2024). Za kvalitu atmosféry na pracovisku je primarne zodpovedné vedenie
organizacie, ktoré vytvara podmienky pracovnej pohody, ku ktorym okrem
vysSie uvedeného patri aj starostlivost o duSevné zdravie, napr. podpora
zamestnancov k starostlivosti o seba, socidlna opora, dostatok odpocinku
na regenerdaciu, otvorend komunikacia v time a destigmatizacia duSevnych
poruch (Chylova, 2021). K zlepSeniu pracovného prostredia prostrednictvom
vytvarania priestoru pre konStruktivnu spatnu vazbu a otvorent komunikaciu
medzi vedenim a zamestnancami by mohli prispiet cielené Skolenia a rozvoj
manazérskych zru¢nosti riaditelov §kél s dérazom na protektivne Styly vedenia.

Napriek pomerne nizkemu poctu respondentov, ¢o je moéZeme povaZovat
za limitaciu vyskumu, ma vyskumny stubor istd kompaktnost v tom, Ze
zo Siestich $kol vyplnila dotaznik vaéSina zamestnancov. Posddenie Stylu
riadenia vac¢Sinou na nej pésobiacich ucditelov je dobrym zrkadlom pre ich
vedenia a vytvara informac¢nd bazu pre tvorbu programov pre intenzivnejsSiu
starostlivost o duSevné zdravie zamestnancov.

Zdver

V prispevku sme poukéazali na vyznamny vplyv podporného Stylu vedenia
a pozitivneho pracovného prostredia na zniZenie syndrému vyhorenia
u pedagoégov zdkladnych $kél so zaclenenymi Ziakmi. Zistenia zddéraznuju
potrebu proaktivnych intervencnych stratégii zameranych na zlepSenie
organizacnej klimy a posilnenie angaZovanosti ucitelov, ¢im sa modze
predchadzat vyhoreniu a podporit’ ich psychickd pohodu. Vysledky naznacuju
potrebu dalSieho vyskumu, ktory by sa zameral na kauzalne vazby a vplyv
réznych Stylov vedenia na vznik syndrému vyhorenia.

Stddia je stdastou rieSenia grantového projektu VEGA 1/0280/22 Identifikacia psychosocialnych
faktorov inkluzivneho prostredia pre Ziakov so Specidlnymi vychovno-vzdeldvacimi potrebami
v obdobi $kolskej dochadzky.
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SUPPORTING STUDENTS WITH SOCIAL DISADVANTAGES:
STRATEGIES THAT WORK*

Podpora zaki se socialnim znevyhodnénim: Strategie, které
funguji

Zbynék Neémec,? Zdenek Svoboda,® Tomds Machalik*

Abstract: Supporting socially disadvantaged students is crucial for fostering inclusive education,
yet it often receives insufficient attention (OECD, 2023). Since 2021, over 400 schools in the Czech
Republic have implemented the ,Promotion of Equal Opportunities” project to address this issue.
This study evaluated the impact of interventions on 640 students across 32 elementary schools,
focusing on those who showed improvements in grades, attendance, or behaviour within one year. Key
interventions included experiential learning, motivational activities, tutoring, financial support, and
parental engagement. Effective support roles included school psychologists, career counselors, teacher
assistants, school special education teachers, tandem teachers, and social pedagogues. The findings
underscore successful strategies for enhancing outcomes for disadvantaged students, providing
valuable insights for future funding and program development.

Keywords: socially disadvantaged students, inclusive education, support measures, socioeconomic
status (SES).

Abstrakt: Podpora socidlné znevyhodnénych Zdkii je pro inkluzivni vzdéldvdni zdsadni, presto se ji
asto nevénuje dostateénd pozornost (OECD, 2023). V Ceské republice od roku 2021 realizuje vice
nez 400 skol projekt ,Podpora rovnych prileZitosti“ na podporu uvedené cilové skupiny Zdki. Vyzkum
hodnotil dopad intervenci na 640 Zdkii ve 32 zdkladnich skoldch se zamérenim na ty, kteri si béhem
Jjednoho roku zlepsili zndmky, dochdzku nebo chovdni. Klicové intervence zahrnovaly zdZitkové ucenti,
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Introduction

In line with the increasing heterogeneity of modern society, inclusive
education has emerged as one of the key concepts of the 21st century. Inclusion
in education is defined as a process of developing practices and measures
that address the diverse needs of all learners to the fullest extent possible
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(UNESCO, 2009). The foundational principle of inclusive education is succinctly
summarized by UNESCO (2017, p. 12): ,The central message is simple: every
learner matters and matters equally

Inclusive education approaches emphasize social and cultural diversity
while systematically identifying and eliminating barriers to accessing
education (Soriano, Watkins, & Ebersold, 2017). Historically, these approaches
have primarily focused on the education of students with disabilities.
However, students from socially disadvantaged backgrounds have been largely
overlooked. According to a recent OECD report (2023a), most of the monitored
countries have made limited progress in creating favorable conditions for the
education of socially disadvantaged students.

Social disadvantages can significantly impact the outcomes of education
systems. In the Czech Republic, for instance, students‘ academic performance
is strongly influenced by their social background. This is evident in PISA
test results, which reveal that, on average, 15 % of the variation in students’
performance can be attributed to differences in cultural and social background.
In the Czech Republic, this figure is notably higher, with 22 % of the variation
explained by family background. Only three other countries—Romania,
Hungary, and Slovakia—exhibit a stronger dependence of student performance
on family background (OECD, 2023b; Czech School Inspectorate, 2023).

Students with Social Disadvantages and Their Education in the Czech Republic

In the Czech Republic's educational system, students with social
disadvantages are classified as part of the broader category of students with
special educational needs. According to the current version of the Education Act,
a student with special educational needs is defined as a , person who requires
the provision of support measures to fulfill his or her educational potential or to
claim or utilize his or her rights on an equal basis with others” (Act No.561/2004
Coll,, § 16). A student's social disadvantage can arise from various factors. One
significant cause is poverty, which impacts one in five families with children
in the Czech Republic (EAPN CR, 2023). Recent sociological research indicates
that approximately 25% of families with children face expenses equal to or
exceeding their income (PAQ, online, 2024-09-12). As a result, even modest
payments associated with a child‘s education can create significant barriers to
accessing education for these families.

Another significant cause of social disadvantage is a lack of proficiency
in the language of instruction. According to statistics from the Ministry of
Education, over 107,000 children and students from foreign families attended
schools in the Czech Republic in 2023 (MEYS, online, cited 2024-09-10). These
students are likely to face varying degrees of language barriers.

Social disadvantages can also stem from the placement of a child outside
their original family, often accompanied by the trauma of neglect or the lack of
emotional support in institutional care. This is not an uncommon occurrence
in the Czech Republic. Official statistics from 2023 indicate that more than
6,000 children and adolescents were placed in institutions for institutional
and protective care, while nearly 13,000 were growing up in foster care (MEYS,
online, cited 2024-09-10; MLSA, 2024).
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Despite statistics highlighting a significant number of students with social
disadvantages, the Czech Republic lacked a comprehensive support system for
these students until 2021. This changed with the launch of the ,Promotion of
Equal Opportunities” project in 2021.

“Promotion of Equal Opportunities” project

The ,Promotion of Equal Opportunities“ project (PROP) has been
implemented in the Czech Republic since 2022. It is a collaborative effort
between the Ministry of Education, Youth and Sports of the Czech Republic and
the National Pedagogical Institute of the Czech Republic. The project is funded
by the European Union under the Next Generation EU - National Recovery Plan
initiative.

The project offers methodological support to over 400 primary and
secondary schools that serve a higher-than-average number of socially
disadvantaged students.

Participating schools can allocate project funding - determined by the
school’s size and the number of socially disadvantaged students - to implement
targeted interventions during the project. Schools can choose between two types
of interventions: Type A, which provides funding for specific staff positions, and
Type B, which supports specific activities.®

For Type A interventions, schools can select from the following positions:

A1: Teacher assistant for students with social disadvantages

A2: School special education teacher®

A3: School social pedagogue

A4: Career counselor

A5: School psychologist

A6: Inclusion coordinator

A7: Adaptation coordinator

A8: Educator for leisure activities

A9: Coordinator of the mentoring program for students

A10: Tandem teacher

In the category of Type B interventions, schools choose from the following
activities:

B1: Educational interventions or tutoring

B2: Educational interventions or tutoring during school holidays

B3: Educational interventions for early adaptation

B4: Psychosocial interventions and mental health support

B5: Case management services

B6: Motivational and adaptation activities

B7: Experiential learning programs

B8: Breakfast clubs

5 Type C interventions focused on professional development and teacher training are included in

the offerings; however, these were not part of our research.

6 The literal translation of the Czech professional title could be also ,school special pedagogue.
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B9: Events to promote cooperation with students’ parents

B10: Direct student support

The number of interventions forms a school may implement depends on its
size and the number of socially disadvantaged students. Generally, most schools
utilize funding for multiple interventions from both categories.

Methodology
The primary aim of the research was to evaluate the effectiveness of the
implemented interventions and identify which ones can be deemed truly
effective in supporting the education of socially disadvantaged students. The
research also focused on the following sub-objectives:
01: To analyze the intensity of use and the impact of interventions across
the overall sample of socially disadvantaged students.
02: To identify which interventions are more frequently used by students
who have improved their average final marks in the last school year.
03: To determine which interventions are more commonly utilized by stu-
dents whose absenteeism has decreased in the last school year.
04: To identify which interventions are more widely adopted by students
whose behavioral grades have improved in the last school year.

Fifty schools participating in the PROP were invited to take part in
the research. Thirty-two elementary schools accepted the invitation and
participated. In these schools, school counselors acting as evaluators were
contacted and provided with data collection instructions, a structured
spreadsheet for recording data, and an instructional video explaining the data
entry process. Each evaluator was instructed to select 20 students from their
school who were actively engaged in PROP activities during the 2023/2024
school year. For each selected student, the collaborating staff member was
tasked with recording the following information:

(a) the students’ grades, behavioral assessments, and absenteeism results
from the June 2023 final school report;

(b) the students’ grades, behavioral assessments, and absenteeism results
from the June 2024 final school report;

(c) the frequency of support the student received from individual project
staff during the 2023 /2024 school year for Type A interventions;

(d) thelevel of impact that the student’s engagement in individual activities
during the 2023/2024 school year had under Type B interventions.

Four-point scales were used to describe the importance of each intervention
in a particular student's education:
,0“ The intervention did not affect the student.
»1“: The intervention was implemented only occasionally and/or had little
impact.
»2“: The intervention was implemented quite frequently and/or had a mo-
derate impact.

64



Teoretické a vedeckovyskumné stidie/Theoretical and Scientific-Research Studies

»3“: The intervention was implemented very frequently and/or had a signi-
ficant impact on the student's education.”

Ratings for each project intervention were completed collaboratively by the
evaluator and the teachers who implemented the intervention at the school.

Data collection took place in June and July 2024, followed by analysis from
July to September of the same year. The analysis focused on abstracting and
comparing data to evaluate the impact of the project activities on the education
of the observed students, with particular emphasis on students whose year-on-
year results demonstrated improvement.

The ,support index“ was used to evaluate the level of impact of each
intervention on the observed sample of students. This index was calculated by
dividing the total score for a given intervention by the number of students in the
observed group®. Two forms of index were used to compare the overall impact
of the intervention on all students studied and the impact of the intervention

7 Due to the varied nature of the interventions, three distinct yet comparable scales were used

to assess their importance. A matching score of ,0° indicated either that the school did not use
the intervention in the project or that the intervention was available, but the student did not
engage with it. Additionally, the scales differed...
For intervention A - staff positions - the scale was based on the frequency of support provided
by the staff member. The operational definition for each scale level was established as follows:
1. The student received support from the staff member only occasionally, averaging less than 2
times per month.
2.The student received support from the staff member quite often, averaging 2 to 3 times per
month.
3.The student received support from the staff member very often, averaging more than 3 times
per month.
For intervention B - actions that occurred regularly, such as tutoring—the assessment was
based on attendance frequency and learning progress. The operational definition for each scale
level was established as follows:
1. The student attended only occasionally and irregularly, showing a slight shift in learning.
2.The student attended more frequently and fairly regularly, with a noticeable but not substantial
shift in learning.
3.The student attended frequently and regularly, with a substantial positive shift in school skills.
For intervention B - actions that took place on a one-off basis, such as school events to promote
student motivation - the assessment focused on participation and educational impact. The
operational definition for each scale level was established as follows:
1. The student participated in the event, but their active involvement was minimal, resulting in a
small impact on their education.
2.The student participated in the event and was actively involved in some areas, leading to a
moderate impact on their education.
3.The student participated in the event and was actively involved most of the time, resulting in a
significant impact on their education.
Thus, for each selected instrument, the calculation of the index was as follows:
Supportindex = (0a+ 1b+2c+3d) /n
a = number of students rated , 0“
b = number of students rated , 1“
¢ = number of students rated ,2“
d = number of students rated , 3"
n = number of students in the evaluated group
The resulting index indicates the impact rate of the intervention distributed across each
student in the evaluated group.

8
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on a selected group of students - specifically, those who improved their grades,
improved their behavioral assessment or reduced their absences. The ,overall
support index” indicates the impact of the intervention on all students included
in the study, while the ,support index” reflects the impact of the intervention
on a specific cohort of students. The purpose of this comparison is to identify
which interventions were used more extensively to support students who
showed improvement in any area.

Research Sample

The research sample consisted of students involved in project activities. In
each school, the data collectors were instructed to record data for the twenty
students who participated more extensively in project activities.

PROP primarily aims to support students facing social disadvantages. In
terms of target group classification, the project distinguishes between four
categories of students:

“I: Students without social disadvantage:” These students do not require
any extra support.

“II“: Students at risk of social disadvantage:” Additional support for these
students is typically managed by the teacher during standard instruction.

“IIT“: Students with social disadvantage and significant support needs:” For
these students, the teacher must implement activities beyond normal teaching.

“IV“: Students with social disadvantages and comprehensive support
needs:” Extra support for these students usually requires the involvement of
additional teaching support staff.

As the project aims to be as inclusive as possible, students without social
disadvantages may also be involved in project activities. However, the nature
of the research sample corresponds to the primary target group of the project.

The research sample included 640 students from 32 elementary schools,
comprising 32 students without social disadvantage, 50 students at risk of social
disadvantage, 199 students with social disadvantage and significant support
needs, and 368 students with social disadvantage and comprehensive support
needs. Students from all nine years of elementary education were represented
in the sample. The fewest participants - 41 students — were from the first grade,
while the most - 98 students - were from the sixth grade.

A relatively high number of students were diagnosed with some form of
disability. Specifically, 155 students were diagnosed with specific learning
disabilities; 89 students with behavioral disorders; 62 students with speech
and language impairments; 39 students with intellectual disabilities; and 45
students with other disabilities. Additionally, in 96 cases, the students came
from families where a different mother tongue was spoken.”

Results

The first objective of the research was to describe the intensity of use
and impact of interventions on the overall sample of students with social
disadvantages.”
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Table 1 presents the Type A interventions - staff positions ranked by the
overall support index from the most to the least important. The three positions
with the greatest overall impact on the study group of students with social
disadvantages were school social pedagogues, teaching assistants, and school
special education teachers. While these roles are undoubtedly desirable and
beneficial for educating students with social disadvantages, it is important
to note that lower overall support index values for other positions do not
necessarily indicate lower effectiveness. For instance, school psychologists
may have a lower support index due to the significant shortage of qualified
personnel in this field.

Table 1 Overall intensity of support for interventions A - staff positions (n = 640)

Ranking | Intervention Intensity of support - assessment Overall
0 -without | 1-only 2 - quite 3-very | Support
support occasionally | frequently | frequently | index

L A3 - School social 350 105 79 106 091
pedagogue

2. A1 - Teacher assistant
for students with social 373 76 83 108 0.88
disadvantage

& A2 - School special a1 94 44 81 0.66
education teacher

4. A8 - Leisure activities 520 32 34 54 041
educator

= A6 - Inclusion 399 59 43 39 041
coordinator

6 A5 - School 533 39 22 46 035
psychologist

7. A4 - Career counselor 544 37 30 29 0.29
A10 - Tandem teacher 555 28 47 10 0.24

% A7 - Adaptation 579 18 34 10 0.18
coordinator

10. A9 - Coordinator of the
mentoring program for 0 0 0 0 0.0
students

(Source: own compilation)

In intervention category B - activities, as shown in Table 2 - experiential
learning programs, motivational and adaptive activities, and tutoring had
the greatest impact on the education of students with social disadvantages.
Additionally, it is worth noting the importance of an intervention termed ,direct
student support,’ which allows school principals to fund essential learning aids
or address other needs for these students, such as covering school club fees or
school lunches.
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Table 2 Overall intensity of support for interventions B - activities (n = 640)

Ranking | Intervention Impact of support - assessment

Overall
Support
index

0-without | 1-small | 2-moderate 3 - highly
impact impact impact significant
impact

1. B7 - Experiential
learning programs
2. B10 - Direct
student support

3. B6 - Motivational,
adaptation act.

4. B1 - Educational
intervention/ 327 103 125 85 0.95
tutoring

221 105 120 194 1.26

304 93 92 151 1.14

303 117 107 113 1.05

5. B4 - Psychosocial
intervention,
mental health
support

6. B9 - Events

to promote
cooperation with
parents

7. B8 - Breakfast
clubs

8. B3 - Educational
intervention/early 580 30 21 9 0.15
adaptation

9. B2 - Educational
intervention/
tutoring during
school holidays
10. BS - Case
management

429 76 78 57 0.63

456 72 86 26 0.50

551 15 44 30 0.30

618 2 11 9 0.08

618 10 5 7 0.06

(Source: own compilation)

The second objective of the research was to identify which interventions
are utilized more extensively by students who improved their average final
marks during the last school year.

The research sample consisted of 199 students whose average final marks
improved between their evaluations in June 2023 and June 2024.

For these students, the resulting index of support was compared to the
overall index of support, which represented the performance of all students
included in the study. The purpose of this comparison was to determine which
interventions were used significantly more by students who improved their
average final marks. As shown in Table 3, the three forms of interventions in
Category A - staff positions - were utilized significantly more often by students
whose averages improved. Specifically, this included support from teaching
assistants, school psychologists, and tandem teachers. The data suggest that
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these three positions are more likely to have a positive effect on improving

marks for socially disadvantaged students.

Table 3 Intensity of support for students with improved average final marks;
interventions in category A - staff positions (n = 199)

Ranking

Intervention

Intensity of support — assessment

0 - without

support

1-only
occasionally

2 - quite
frequently

3 -very
frequently

Support
index

Overall
support
index

A1 - Teacher
assistant

for students
with social
disadvantage

112

27

21

39

093 1™

0.88

A3 - School
social

pedagogue

113

35

21

30

0.84

091

A2 - School
special
education
teacher

120

45

26

0.70

0.66

A5 - School
psychologist

146

21

11

21

0.53 1

0.35

A8 - Leisure
activities
educator

166

11

10

12

0.34

0.41

A6 - Inclusion
coordinator

160

18

14

0.34

0.41

A4 - Career
counselor

168

12

11

0.31

0.29

A10 - Tandem
teacher

168

21

0311

0.24

A7 -
Adaptation
coordinator

189

0.10

0.18

10.

A9 -
Coordinator of
the mentoring
program for
students

199

0.00

0.00

(Source: own compilation)

In Category B - activities - a significantly higher support index was found
for four interventions. Specifically, these interventions included experiential
learning programs, direct student support, educational intervention/tutoring,
and events to promote cooperation with students’ parents. The results suggest
that these activities can contribute to improvements in students’ average final

marks.
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Table 4 Intensity of support for students with improved average final marks;
interventions in category B - activities (n = 199)

Ranking | Intervention Impact of support — assessment Overall
vera
0- | 1-only | 2-moderate | 3-highly | Support | _
. . L . pport
without | a small impact significant | index Pt -
impact | impact impact
L B7 -Experiential 74 24 42 59 1431 | 126
learning programs
2 B10 - Direct student 88 | 31 29 51 1224 | 114
support
3. B1 - Educational
intervention/tutoring o1 34 42 32 o8 0.95
4. B6 - Motivational,
adaptation activities 99 35 31 34 100 105
5. B4 - Psychosocial
intervention, mental 132 27 21 19 0.63 0.63
health support
6. B9 - Events to promote
cooperation with 140 19 22 18 0.59 M 0.50
parents
7. B8 - Breakfast clubs 175 0 10 14 031 0.30
8 B2 - Educational
intervention/tutoring 192 0 2 5 0.10 0.08
during school holidays
9. BS - Case management 192 2 2 3 0.08 0.06
10. B3 - Educational
intervention/early 195 1 2 1 0.04 0.15
adaptation

(Source: own compilation)

The third research objective was to determine which interventions were
more frequently utilized by students whose absenteeism had decreased. Among
the 272 students who had a lower absence rate in the 2023/2024 academic
year compared to the 2022/2023 academic year, three positions in Category
A had a higher support index rate: the school special education teacher, school
psychologist, and careers adviser. The results suggest that these three positions
may positively impact reducing absenteeism among socially disadvantaged
students.
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Table 5 Intensity of support for students with decreased absenteeism;
interventions in category A - staff positions (n = 272)

Ranking | Intervention Intensity of support — assessment S t Overall
uppo!
0-without | 1-only 2 -quite | 3-very ir?é)ex support
support | occasionally | frequently | frequently index

1. A1l - Teacher
assistant for 154 38 40 40 088 | 088
students with social i :
disadvantage

2 A3 - School social 155 46 30 41 084 | 091
pedagogue

3 A2 - School special 158 51 26 37 | 0794 | 066
education teacher

* A8 - Leisure 213 19 18 22 044 | 041
activities educator

> A6 - Inclusion 209 26 22 15 042 | 041
coordinator

& AS - School 219 18 12 23 0414 | 035
psychologist

7. A4 - Career 224 19 15 14 0334 029
counselor

= A10 - Tandem 233 16 17 6 025 | 024
teacher

% A7 - Adaptation 243 8 18 3 019 | 018
coordinator

10. A9 - Coordinator
of the mentoring 0 0 0 0 00 0.0
program for
students

(Source: own compilation)

In Category B - activities, students with reduced absenteeism demonstrated
a significantly higher support index for five forms of intervention. As shown in
Table 6, these interventions included: experiential learning programs, direct
student support, educational intervention/tutoring, psychosocial intervention
and mental health support, and events promoting cooperation with students’
parents. The research results indicate a positive effect of all these interventions
on reducing absenteeism among students facing social disadvantages.
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Table 6 Intensity of support for students with reduced absenteeism -
interventions in category B - activities (n = 272)

Ranking | Intervention Impact of support - assessment 0 1
veral
- - —hi Support
0-without | 17O | 2 3 -highly | SUPPOTE | g pport
. asmall | moderate | significant | index )
impact . . : index
impact impact impact
L B7 - Experiential 89 43 58 82 1491 | 126
learning programs
z B10-Directstudent | 5, 46 35 70 | 1204 | 114
support
3. B6 - Motivational,
adaptation activities 17 54 57 44 110 105
4. B1 - Educational
intervention/ 127 42 62 41 1.06 0.95
tutoring
5. B4 - Psychosocial
intervention, mental 174 38 31 29 0.69 M 0.63
health support
6. B9 - Events to
promote cooperation 183 34 36 19 0.60 ™ 0.50
with parents
7. B8 - Breakfast clubs 235 7 15 15 0.30 0.30
8. B3 - Educational
intervention/early 251 11 8 2 0.12 0.15
adaptation
9. B2 - Educational
intervention/ 262 0 6 4 009 | 008
tutoring during
school holidays
10. B5 - Case 263 5 2 2 006 | 006
management

(Source: own compilation)

The fourth research objective focused on identifying interventions that
were used more extensively with students who showed improved behavioral
assessments 9. As shown in Table 7, in Category A - Personal Support, students
who improved their behavioral assessments demonstrated a higher support
index in three project roles: school psychologist, inclusion coordinator, and
career counselor. Therefore, the research data suggests that the efforts of
these three professionals, in particular, could positively impact the behavior of
students facing social disadvantages.

9 When comparing the June 2023 report card to the June 2024 report card, the behavior grade

either improved, or the student no longer received a negative reprimand and/or received a
written commendation for positive behavior.
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Table 7 Intensity of support for students who improved in behavioral
assessments - instruments in category A - staff positions (n = 83)

Ranking | Intervention Intensity of support - assessment S ot Overall
uppo
0-without | 1-only 2-quite | 3-very ilfé)ex support
support | occasionally | frequently | frequently index

1. A1l - Teacher
assistant
for students 51 9 8 15 0.84 0.88
with social
disadvantage

2 A3 -Schoolsocial | g 13 10 10 076 | 091
pedagogue

3. AS5 - School
psychologist 55 10 7 11 0691 | 035

4. A2 - School
special education 55 11 7 10 0.66 0.66
teacher

= A6 - Inclusion 58 8 10 7 |oson| 041
coordinator

6. Ad - Career 62 8 6 7 | 0494 | 029
counselor

7. A8 - Leisure
activities 66 5 9 4 0.42 041
educator

8 A7 - Adaptation 73 5 4 1 019 | 018
coordinator

% A10 - Tandem 77 1 4 1 014 | 024
teacher

10. A9 - Coordinator
of the mentoring 0 0 0 0 0.0 0.0
program for
students

(Source: own compilation)

In Category B - activities, higher support index values for students with
improving behavioral assessments were noted for three forms of intervention:
educational intervention/tutoring, psychosocial intervention and mental
health support, and events that promote cooperation with students’ parents.
The research results suggest that these three forms of intervention could
positively affect the improvement of behavioral evaluations for students facing
social disadvantages.
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Table 8 Intensity of support for students who improved in behavior
assessment: interventions category B - activities (n = 83)

Ranking | Intervention Impact of support - assessment
Overall
0- |1-only| 2- Belighyy || S |
without | asmall | moderate | significant | index P
impact | impact impact impact
L B7 - Experiential 36 10 12 25 131 1.26
learning programs
2. B10 - Direct
student support 38 15 13 17 111 1.14
3. B1 - Educational
intervention/ 37 18 12 16 1.08 0.95
tutoring
4. B6 - Motivational,
adaptation activities 48 12 10 13 086 105
5. B4 - Psychosocial
intervention,
mental health 53 12 8 10 0.70 ™ 0.63
support
6. B9 - Events
to promote
cooperation with 60 7 9 7 0.55 050
parents
7. B8 - Breakfast clubs 75 1 3 4 0.23 0.30
8 B5 - Case 81 0 0 2 007 | 006
management
9. B3 - Educational
intervention/early 81 0 0 2 0.02 0.15
adaptation
10. B2 - Educational
intervention/
tutoring during 81 0 1 1 0.06 0.08
school holidays

(Source: own compilation)

Conclusion

In summary, the last two tables present the key results of the survey: they
indicate which forms of intervention were utilized most intensively and which
were more commonly employed by students who demonstrated improvement.

The ranking of interventions by intensity of support, as presented in Table 9,
identifies essential strategies for educating students with social disadvantages.
The high ranking of experiential learning and motivational activities highlights
the substantial need for non-traditional educational methods that foster more
active engagement among students. Furthermore, there is a need for increased
funding to directly support students and provide vital tutoring services. In terms
of staff support, the roles of school social pedagogues, teaching assistants, and
school special education teacher are essential for the success of students facing
social disadvantages.
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Table 9 Overall intensity of support for surveyed interventions in both categories

Ranking | Intervention Overall support index
1. B7 - Experiential learning programs 1.26
2. B10 - Direct student support 1.14
3. B6 - Motivational, adaptation activities 1.05
4. B1 - Educational intervention/tutoring 0.95
5. A3 - School social pedagogue 091
6. A1 - Teacher assistant for students with social disadvantage 0.88
7. A2 - School special education teacher 0.66
8. B4 - Psychosocial intervention, mental health support 0.63
9. B9 - Events to promote cooperation with parents of students 0.50
10. A8 - Leisure activities educator 0.41

(Source: own compilation)

Table 10 summarizes the areas of positive impact for interventions that
demonstrated a higher support index, specifically those that were more
frequently utilized by students who experienced positive changes in academic
performance, behavior, and school attendance.

The research results indicate a positive effect across multiple areas when

school psychologists and career counselors are employed. Additionally, at

least one surveyed area showed a positive impact from employing teaching
assistants, school special education teachers, tandem teachers, and inclusion
coordinators. The findings also indicate a positive effect in all three areas for
tutoring and for activities designed to foster cooperation between the school
and students’ families. Moreover, in at least two of the three areas studied,
the research highlights the positive impact of psychosocial interventions,
experiential learning programs, and direct support for students.
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Table 10 Areas of positive impact for surveyed interventions in both categories

Interventions with higher support index Area of positive impact
(compared to overall support index)
improvement of | decrease in improvement of
final marks absences | behavior assessment
A1 - Teacher assistant for students with social X
disadvantage
A2 - School special education teachers X
A4 - Career counselor X X
AS5 - School psychologist X X X
A6 - Inclusion coordinator X
A10 - Tandem teacher X
B1 - Educational intervention/tutoring X X X
B4 - Psychosocial intervention, mental health X X
support
B7 - Experiential learning programs X X
B9 - Events to promote cooperation with X X X
parents
B10 - Direct student support X X
(Source: own compilation)
Discussion

There is no research available in the field of educational studies that directly
compares the uptake and effectiveness of different interventions for socially
disadvantaged students. However, there is a body of research that confirms the
effectiveness of individual interventions, consistent with the data presented
above.

For example, the positive impact of teaching assistants has been
demonstrated as an important support mechanism, particularly in schools
with a higher representation of socially disadvantaged students (Hemelt, Ladd,
& Clifton, 2021). Specifically, for students from minority cultures, teaching
assistants with cultural knowledge can help bridge barriers between the school
and the students’ families (Armour, Warren, & Miller, 2016), as well as contribute
to the well-being of students (Svoboda et al., 2022). Similarly, tandem teachers
are also recognized as contributing positively to the development of inclusive
education (Wilson, & Blednick, 2011).

Similarly, the positive contribution of school counselors has been
documented, particularly for adolescent students from socioeconomically
disadvantaged family backgrounds (West, Moate, & McKinney, 2024). The
involvement of guidance counselors is especially important for promoting
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collaboration between the school and students’ families (Amatea, & West-
Olatunji, 2007). The effectiveness of guidance counselors’ involvement
depends on their adequate training regarding the impact of poverty and social
disadvantage on students’ education (Bluhm, 2023). Volfova et al. (2023)
emphasize the positive impact of long-term individualized career counseling
on preventing early school leaving.

In the area of activities, research findings consistent with this study also
demonstrate the effective use of tutoring programs for students from socially
disadvantaged communities (Tolbert, & Maxson, 2015; Grigoroiu et al., 2024;
Dietrichson et al., 2017). The positive effects of tutoring have also been shown
for socially disadvantaged students from refugee families (Dumenden, 2011).

Partial studies also confirm the positive effects of experiential learning
programs for socially disadvantaged students, such as collaborations with local
universities (Fleming, & Grace, 2015) or long-term participation in an opera
(Coulangeon, & Fougere, 2022).

The positive impacts of direct financial support for the education of
students with social disadvantages, as illustrated in the study presented above,
are supported by international comparisons of student outcomes. For example,
PISA data indicates that countries like the UK, where free lunches are provided
at the start of school, as well as Estonia and Finland, where free lunches are
available throughout primary schooling, exhibit low levels of inequality and high
levels of educational achievement among students from socially disadvantaged
backgrounds (OECD, 2023b; Median, 2017).

Implications for Practice

The main implications and recommendations arising from the research,
both for schools and for the education system as a whole, are:

A) In schools with a higher number of students facing social disadvantages,
it is essential to encourage and develop roles that facilitate individualized
teaching. The positions of teaching assistants and tandem teachers are
particularly important in this context.

B) School counseling should be further developed in schools that educate
students with social disadvantages. Effective roles in this context include school
special education teachers, social pedagogues, school psychologists, career
counselors, and inclusion coordinators. Some of these positions may be partially
interchangeable, so having all roles in every school is not necessary. In smaller
schools, for instance, the school special education teacher can also manage
the responsibilities of the inclusion coordinator, and the social pedagogue can
conduct career counseling.

C) In schools serving students with social disadvantages, it is essential
to support activities that address their specific needs. This includes tutoring,
experiential and motivational activities, psychosocial support initiatives, and
programs that promote collaboration between the school and students’ parents.

D) The state should provide increased funding to schools that educate
students with social disadvantages. This funding would enable schools to offer
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direct support to students, such as purchasing supplies, paying for lunches, and
covering other essential school-related expenses.

At the international level, it should also be added that many countries do not
have the conditions in place to identify the educational needs of students with
social disadvantages (OECD, 2023) - thus, as part of the implication of the
research results, it would be useful to further disseminate proven models for the
identification of students with social disadvantages (Némec, & Kourkzi, 2023).

Limitations and Future Directions

The main limitation of the research is that data is only available for activities
that schools have implemented to a greater extent. Some potentially beneficial
activities - such as case management or breakfast clubs - could not be evaluated
in the research because only a few schools selected these activities for their
projects, and the necessary data was not available. In this context, it would be
appropriate to follow up with qualitative research focused on evaluating the
effectiveness of these less commonly used forms of intervention.

Another limitation was the data processing, which only monitored changes
in students’ results within a single school year. In the future, a longitudinal
study examining the effects of supportive interventions for students with social
disadvantages, and monitoring changes over a longer time horizon, would
certainly be appropriate.
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FORMOVANIE IDENTITY R’(’)MSKEHO Z!AKA
V PODMIENKACH INKLUZIVNE] EDUKACIE!

Identity Formation of Roma Pupils in the Conditions of Inclusive
Education

Ladislav Horridk?

Abstrakt: Cielom prispevku je upriamit pozornost’ na spoluZitie majoritného obyvatelstva a rémskeho
etnika, ktoré vykazuje casté anomdlie. Tie sa tykaju najmd spoluZitia s rémskymi komunitami, ktoré
Ziju spésobom Zivota nami nazyvanym tradi¢nym. Vzdjomnd animozita vyplyva z inych Zivotnych
priorit, z iného spbsobu Zivota, ktory akosi prirodzene vyistuje do ich asto dobrovolnej segregdcie
a z toho vyplyvajiicej marginalizdcie. V minulosti to bolo viac viditelné, ale v dnesnej dobe sa Zivotny
priestor majority a rémskeho etnika stdle viac prelina, hoci mnoho problémov ostdva. NeZijeme uZ
tak oddelene, vzdjomne sa ovplyviiujeme stdle viac, ¢o vplyva aj na sebauvedomovanie jednotlivca,
na vytvdranie jeho identity. Napriek tomu stdle eSte mdme ,ostrovy” segregdcie romskeho etnika.
NaSou snahou je eliminovat’ ich v o najvicsej miere zapojenim clenov tychto ,ostrovov” do Zivota
spolocnosti, a to aj prostrednictvom inkluzivnej edukdcie, ktord by mala byt pritomnd od zaciatku
ich instituciondlneho vzdeldvania. Pre Ziakov zo socidlne znevyhodneného prostredia je nesmierne
déleZité vsetkymi dostupnymi prostriedkami podporit’ vytvdranie stimulujiiceho prostredia v skole,
mimoskolskom prostredi, ale aj doma.

Klicové slova: rémsky Ziak, marginalizované prostredie, socidlne znevyhodnené prostredie,
inkluzivna edukdcia, identita.

Abstract: The aim of the paper is to draw attention to the coexistence of the majority population and
the Roma ethnic group, which shows frequent anomalies. In particular, these concern the coexistence
with Roma communities that live a way of life we call traditional. Mutual animosity stems from different
priorities in life, from a different way of life, which somehow naturally results in their often voluntary
segregation and the resulting marginalisation. In the past this was more visible, but nowadays the
living space of the majority and Roma ethnic groups is increasingly intertwined, although many
problems remain. We no longer live so separately, we influence each other more and more, which also
influences the self-awareness of the individual, the formation of his identity. Nevertheless, we still have
Jislands” of segregation of the Roma ethnic group. Our effort is to eliminate them as much as possible
by involving the members of these ,islands” in the life of society, including through inclusive education,
which should be present from the beginning of their institutional education. For pupils from socially
disadvantaged backgrounds, it is extremely important to promote, by all means available, the creation
of a stimulating environment at school, in the out-of-school environment and at home.

Key words: Roma pupil, marginalized environment, socially disadvantaged environment, inclusive
education, identity.

Uvod

Spoluzitie majoritného obyvatelstva a romskeho etnika sa datuje na tizemi
Slovenska od 14. storocia. Toto dlhé obdobie je charakteristické neustalymi
konfliktmi vo vzijomnom spoluziti. Je to neustdly stret odliSnych kultir
bez hlbsej snahy o vzajomnu akcepticiu. Romske etnikum samozrejme nie
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je homogénne a nemozno ho chipat iba z pohladu neakceptovatelnych
kultirnych rozdielov. Najmenej pozitivne si vnimani Rémovia Zijlci
v marginalizovanom prostredji, ktori sa najviac identifikuji so svojim romstvom
a prejavuju najvacsiu rigiditu k zmenam, ktoré by zlepsili ich zZivot, ale aj postoje
majoritného obyvatelstva k nim. Tito st pre va¢Sinu majoritného obyvatelstva
stale nepoznani. Je mu cudzi spdsob ich Zivota, rodové tradicie, sposob myslenia
a vnimania sveta. Majoritou si vnimani negativne pre nevhodné spravanie,
nespravne hygienické navyky, Zivotospravu, hodnotovu orientaciu, ako aj pre
svoju hluc¢nost, agresivitu a asocialne spravanie casti tejto minority (cca 40 %),
ktora je najviac ,na oc¢iach.” Negativne postoje Casto brania hlbSiemu poznaniu
a pochopeniu rémskych $pecifik. Rémovia vzdy boli odlisni od majority a stale
mali nizke socialne postavenie, ¢o vo vel'kej miere plati dodnes. Kultirnejsia
a vzdelanejsia skupina Romov majorite vobec neprekaza, a preto o nej ani
neuvazuje v intenciach ,inakosti” (Hornak, 2005).

Cestu zlepSenia tejto skutocnosti vidime v zavadzani inkluzivnej edukacie
v nasom Skolstve vo vztahu k rémskym Ziakom pochadzajicim zo socidlne
znevyhodneného prostredia. V prostredi inkluzivnej edukacie nam pdjde
o pozitivne zmeny v identite romskych Ziakov. Vychadzame z predpokladu,
Ze proces identifikacie, stotoziovania sa je tendencia priblizit sa svojimi
vlastnostami k ostatnym ziakom, ¢lenom skupiny, triedy, kam Ziak patri.

Charakteristika pojmu identita

Na identitu sa modZeme pozerat z roznych uhlov pohladu. Je jednou
z aktudlnych tém sucasnej psycholdgie, socioldgie, etnoldgie, politologie atd.
Pod identitou ¢loveka mame na mysli sihrn jeho sebaobrazu spolu s jeho
sebaprojektom, planmi a aSpiraciami do budicnosti a tiez s jeho sebarespektom.
Psycholdgia ju chape ako vedomie, pocit ¢loveka, Ze je stale ten isty, aj ked sa
¢asom meni. Je to pocit, Ze je autenticky, je sdm sebou. Je to pocit svojbytnosti,
jedine¢nosti, odlisitelnosti ¢loveka od inych l'udi. Ri¢an (2003) uvadza, Ze
v psychologii je rozsireny nazor, Ze pevna osobna identita je doélezitou zlozkou
a ustrednym usporadidvacim faktorom zrelej osobnosti. Socioldgia vnima
identitu ako jednotu vntitorného zivota ¢loveka a jeho vonkajSieho konania. Je to
intenzivny pocit vlastnej totoZnosti, ktory ¢lovek preziva so svojou komunitou.
Slovnik filosofickych pojmt soucasnosti (2005, s. 81) charakterizuje pojem
identita ako ,vyraz urcitej (relativnej) kontinuity v case, ked jedinec zostdva
sdm sebou v plynuti Casu, predstavuje urcity jedinecny spdsob existovania ja,
prejavuje sa urcitou jednotou v konani a reci, tyka sa samotného zdkladu (bytia)
osobnosti, individuality, kolektivity. Realizuje sa v styku s druhymi individualitami
a spolocenstvom, v styku so svojim vlastnym bytim (zdroj, pramer, jadro seba
samého). Zilinek (1999) uvadza, Ze identita v najsirSom ponati vyjadruje
zhodnost, harmoéniuy, jednotu, stalost, nezamenitelnost, nerozpornost subjektu.
Je vypovedou o sebe samom, o poznani seba vo vztahom k inym, zistenie zhody;,
ale aj odlisnosti medzi l'ud'mi, narodmi, Statmi i kontinentmi.

Mali by sme si uvedomit, Ze identitu nie je mozné presne kvantifikovat,
vymedzit ¢i zmerat. Identita nie je cloveku danj, jestvujica a priori. Kazdy clovek
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hlad4 svoju identitu v odpovediach na otazky: Akym som ¢lovekom? Cim sa li$im
od inych? Odpovedou je sebadefinovanie pre inych ako osobnost' (Vyrost a kol,,
1997).Vyznamnym znakom identity je jej mnohovrstevnost, pretoZe ¢lovek seba
aj inych l'udi definuje v kontexte mnohonasobne sa prelinajicich skupinovych
identit. V roznych situaciach sa zvycajne identifikujeme stale inak, méZeme sa
identifikovat profesne (ucitel, lekar), teritorialne (Slovak, PreSovcan), zdujmovo
(zdhradkar, polovnik) ¢i rodi¢ovsky (matka, otec) a pod. (Mann, 2006). Fakt,
Ze pojem identita nie je moZné jednoznacne, exaktne vymedzit, potvrdzuje
napr. aj Kellner (1992), ktory konstatuje, Ze v dneSnom svete sa identita stava
pohyblivou, mnohopocetnou, sebareflexivnou a je predmetom zmien a inovAcii.
Osobna (persondlna) identita je neodmyslitelnou sticastou kazdého ¢loveka. Je
vyslednou mozaikou poskladanou z ostatnych identit, ale zaroveii aj prvkom
rozhodujicim o vahe jednotlivych identit, je prvkom urcujicim, ako bude
vysledna mozaika vyzerat (Matulay, 2006). Problém identity ako personalnej
identity nardza na problém, ako zjednotit pojem identity, zaloZeny v tradicii
predovSetkym na konStantnosti a nemennosti, s dynamickym ponimanim
reality, ktoré je evidentné aj vo vztahu k ontogenéze cCloveka. Personalna
sebaidentifikacia je nemyslitelna bez sebaidentifikicie konkrétnej osobnosti,
zZijucej v urcitych dejinnych, socidlnych a kultirnych podmienkach. Autentickost
je charakteristickou vlastnostou kazdého jedine¢ného Zivotného objektu. Pri
persondlnej identite nie je moZné prijat definitivnu odpoved’ ako jednoznacne
platnd, lebo aj sdm clovek sa vyvija tak, ako sa vyvijaju okolnosti jeho Zivota
(Navratilova, 2008). V suvislosti s inkluzivnym vzdelavanim rémskych Ziakov
pochadzajicich z marginalizovanych komunit ndm ide o to, aby okolnosti
ich Zivota boli prijatelnejSie a ich persondlna identita sa formovala v stlade
s predstavami dne$nej modernej spolo¢nosti.

Ludska identita je utvarana dialogicky a komunikativne, a preto vnimanie
samého seba zavisi od toho, ako ma vnimaji druhi, a teda je podmienena
v dobrom i zlom zmysle uznanim poskytovanym ¢i odopieranym druhymi
(Pavlovicova, 2004). Proces sebadefinovania je zaloZeny na porovnavani
sebavnimania a objektivneho vnimania inymi, a preto méZeme konstatovat, Ze
svoju identitu urcujeme neustale v styku s inymi l'udmi a jej predpokladom je
uznanie zo strany druhych. V tejto stvislosti je potrebné uviest, Ze persondlna,
osobndiidentita obsahuje v sebe vyvinovy aspekt, na ktorom by mala Skola stavat
vo vztahu k romskym Ziakom. Vagnerova (2012) uvadza, Ze osobna identita
je definovana vymedzenim seba samého ako jedinca odliSného od ostatnych,
ale existujiceho v kontexte vztahov s ostatnymi. Vztahy s l'udmi a Zivot, ktory
prebieha v interakcii s nimi, predstavuje jeden zo zakladnych aspektov rozvoja
sebaponiatia. MéZeme teda povedat, Ze ¢lovek je definovany l'udmi, ku ktorym
je viazany. Stucastou ich identity budd vztahy k ur¢itym l'udom alebo skupine
(triede), do ktorej bud patrit a budd sa citit nimi akceptovani. Preto je dolezité,
aby réomski Ziaci prichadzali do kontaktu so spoluziakmi (ucitel'mi a pod.), ktori
budd ich sebaponimanie, a teda identitu ovplyviiovat pozitivne. To je vyrazny
argument obmedzovania $kél s Cisto rdmskymi Ziakmi z marginalizovanych
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komunit, ¢o je tazka iloha najma na vychode a juhu Slovenska s vyraznej$Sim
zastupenim roémskeho obyvatelstva.

Androvicova (2004) uvadza, Ze identita jednotlivca sa vytvara v dvoch
vzajomne spatych rovinach. Prvou z nich je postupna identifikacia s roznymi
skupinami, druha je postupné diferencovanie sa od ostatnych prijimanim alebo
odmietanim hodnot, noriem a idedlov ¢i vzorov, s ktorymi ziskava skdsenost.
Dnesok je dynamicka doba a v nej je nutné upustit' od uzkoprsého, v podstate
uZ prekonaného chapania identity jednotlivca. Dne$na identita sa prejavuje ako
plurdlna identita, existujica v neustale sa meniacej konstelacii. Welsch (1993)
hovori o rozsirovani registra identity v podobe generovania novych, vyslovene
plurdlnych identit. Z tohto dovodu je doélezité zdoraznit aj fakt, Ze v procese
rozvoja individudlnej identity je zaZitok skupinovej identity nezastupitelny.
Skupinova identita funguje ako opora v mladosti nejasnej a meniacej sa
individualnej identity. PrindSa mu urc¢itd orientaciu vo vztahu k sebe aj okolitému
svetu. Cim je identifikdcia so skupinou silnejia, tym je jedinec konformnejsi
k jej hodnotdam a normdam, resp. tym ma vacsiu snahu o viditelné vyjadrenie
k skupinovej prislusnosti - triede ¢i Skole (Vagnerova, 2014). V obdobi vstupu
dietata do Skoly maju v procese formovania identity vyznamnu ulohu prave
vztahy s rovesnikmi. Dieta pocituje intenzivnu potrebu prinalezat k triede,
vytvara si tesnejSi pomer k tejto socidlnej skupine (Luptakova, 2006). Preto je
velmi dolezité, aby sa marginalizovani rémski Ziaci vzdelavali v inkluzivnych
podmienkach spolu so Ziakmi majority. Z tohto pohladu je spochybnitelny
argument, Ze inkluzivha moéZe byt aj Skola s cisto rémskymi Ziakmi (pri
splneni ostatnych podmienok inkluzivnej $koly). V naSich Skolach je vo vztahu
k romskym Ziakom pritomny aj problém dvojitej socidlnej identity. T4 je chdpana
ako ¢lenstvo ziaka v dvoch socidlnych skupinach, s ktorych jedna je spolocnostou
chdpani ako kontradiktérna. Socidlna norma nezlucitelnosti dvoch (alebo
viacerych) skupinovych Clenstiev stavia Ziaka pred nutnost vyrovnavat sa so
svojou dvojitou identitou. NajcastejSie tak, Ze je niiteny vybrat' si (Bacova, 1997).
V tejto suvislosti je potrebné zdoéraznit, Ze kazdy clovek, kazdy z nds ma viac
identit. Sme Slovaci, Eur6pania, PreSovCania, prislusnici ré6znych narodnosti.
Ide ndm hlavne o to, aby sa identita Romov nevnimala ako nieCo negativne, ako
nieco, za €o je potrebné hanbit’ sa. Nechceme teda potierat rémsku identitu,
ale chceme, aby sa Rdmovia zacali viac identifikovat' ako plnopravni obcania
Slovenska a obc¢ania Eurépy, ob¢ania konkrétneho mesta ¢i obce.

Ndrodnd/etnickd identita vo vztahu k rémskemu etniku

Oznacenie narodna, resp. etnicka identita je trocha nejednoznacné z toho
dovodu, Ze odbornici tieZ nejednoznacne charakterizuji Romov. Niektor{ im
pripisuju status naroda, inf narodnosti ¢i etnickej skupiny, dal$i ndarodnostne;j
menSiny ¢i etnika, ¢iZe mohli by sme identifikovat' viacero oznaceni Rémovw.
Preto si kladieme otazku: Ako to vlastne je s identitou Romov? Poklsime sa
do tejto problematiky vniest trochu viac ,svetla.
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Narodnaidentita v spojitosti s nairodom odzrkadluje osobitost a Specifickost’
tejto formy ludskej existencie, do ktorej je jedinec vtahovany prostrednictvom
réznych mechanizmov identifikdcie. Narodna identita tak zahfnia aj spolo¢nu
historicki pamat a skusenost, reprezentuje kontinuitu tradicie a kultirne
spojivo medzi generdciami, integraciu komunity dand spolotnym jazykom
a sebareflexiou podmienok narodného spolocenstva, ktoré sa v stcasnosti
rozvija prevazne v rdmci ndrodnych Statov (Piscova, 1997). Problémom Rémov
je fakt, Ze nemaju vlastny §tat, ale Zija v ré6znych narodnych Statoch Eurdpy aj
sveta. Tento fakt staZuje identifikaciu ich ndrodnej identity. Piscova (1997) dalej
vysvetluje, Ze narodnaidentita plnir6zne funkcie, spomedziktorychje vyznamna
integracna uloha tejto kolektivnej podoby sebaidentifikacie a sebainterpretacie.
Jej prostrednictvom sa formuje solidarita medzi ¢lenmi spolo¢enstva a pocit
spolupatri¢nosti. Neurcita, celkom legitimna potreba niekam patrit zohrava
ulohu ako mobiliza¢ny a zjednocujuci ¢initel’ spolo¢enstva, najmé v situaciach
vonkajSieho ohrozenia. Pocity povinnosti a zavdzkov koreniace v cite
spolupatri¢nosti pomdahaji prekonavat napéatie a kolizie v rdmci socidlne
a demograficky $ir$ie $truktiirovanej viacnarodnej komunity ($tatu). Co sa
tyka Romov, podla Jurovej (1997) predstavuji velmi pestry heterogénny svet,
zloZeny s pocetnych skupin, tvoriaci etnickii komunitu s mnohymi spolo¢nymi
atribatmi. Patri k nim spolo¢ne preZivana historickd skdsenost netolerancie,
prenasledovania a vyvrazdovania, diskrimindcie a rasizmu, ktord u Rémov
sformovala silny pocit spolupatri¢nosti a etnickej solidarity. Pretrvavanie
a prezitie tohto kultirne tak odliSného etnika, rozdeleného na malé rodinno-
skupinové lokalne i rodovo-kmenové jednotky roztrisené v priestore na okraji
majoritnej spolo¢nosti, nds neprestava prekvapovat.

V suvislosti s ndrodnou identitou Rémov sa stretdvame aj s oznacenim
etnickd identita. Etnicka identita sa tvori v ramci socialnych vztahov, v ktorych
jedinec existuje. V etnicky homogénnom prostredi spolo¢enstvo nepovazuje
za problém urcit a odévodnit svoju etnicitu. V zmieSanych prostrediach je
situacia komplikovanejsia, rozdiely by mali byt viditelnejSie. Socidlna identita
akejkolvek pospolitosti, a teda aj etnickej, je jej vnitornou charakteristikou,
nesformovala by sa bez pritomnosti inych odliSnych pospolitosti (Paukovic,
1997). Etnicita je ,vzdjomne previazany systém kultirnych (materidlnych
a duchovnych), rasovych, jazykovych a teritoridlnych faktorov, historickych
osudov a predstdv o spolo¢nom pdévode, pdsobiacich v interakcii a formujiicich
etnické vedomie cloveka a jeho etnicku identitu” (Velky sociologicky slovnik I,
1996, s.275). Etnicita je teda sthrn vlastnosti ¢i znakov vymedzujucich etnikum.
Hubinger (1988) charakterizoval etnicitu ako ,sithrn a vzdjomne previazany
systém a spolocenstvo kultiirnych (materidlnych a duchovnych), rasovych,
jazykovych a teritoridlnych faktorov, historickych osudov a predstdv o spolocnom
pévode, pdsobiacich v interakcii a formujtcich etnické vedomie ¢loveka, jeho
etnick identitu a orientdciu” (s. 45). Dalej autor uvadza, Ze na uznanie etnicity
je potrebné, aby nositelom uvedenych znakov bola skupina ludi, aby sa
medzigeneracne tradovali a boli relativne stabilné, resp. obmedzene variabilné.
V tejto suvislosti Bacova (1992) uvadza, Ze po novembri 1989 zacali Rémovia
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hladat svoje miesto v socidlnej organizacii spolo¢nosti, vytvarat potvrdzujice
kultirne inStitdcie, etnické siete, t. j. inStitucionalizovat' svoju etnicitu. Cast’
rémskej inteligencie sa postavila do cela obcianskych rémskych iniciativ
a politickych stran, ktoré sa zapojili do volieb v roku 1990. Rémske obc¢ianske
apolitické hnutia su vSak poznacené komplikovanym hladanim rémskej identity
vnutri rémskeho spolocenstva, ako dosledku predchadzajiceho historického
vyvoja. Nesdale, Rooney a Smith (1997) vymedzuju etnickd identitu ako ,,rozsah
toho, o si jednotlivec uchovdva ako postoje, hodnoty, vieru a spdsoby sprdvania
zo svojej etnickej skupiny” (s. 570).

Identita Rémov vykazuje rozporuplny vztah k svojej etnicite - od jej
znehodnocovania a neuznavania (¢i uz predstieraného alebo redlneho) cez
pocity menejcennosti aZ po jej nekritické a preceiiujiuce hodnotenie (Bacovj,
1992). Etnicka identita, ako konStatuje Mann (2001), je emociondlna zaleZitost
- ,som tym, kym sa citim. Clovek mdZe svoju identitu citit ako plus, ale aj ako
pritaZ, ktora mu brani v spoloéenskom raste. Clovek moZe svoju etnicitu pocas
Zivota aj zmenit, vyrastie napriklad v tom, Ze nevie, kym je a potom sa s tym
vyrovnava. Stupeni etnickej identifikdcie Romov (romipen) tzko suvisi s ich
vztahom k vlastnej minulosti a tradi¢nej kultire. Mann (2006) dalej upozortiuje,
Ze etnicka identita je socidlnou konStrukciou, ktord vychadza z predstavy
o socidlnej diferencidcii ludstva. Jej vyraznym znakom je emocionalny
charakter. Nebezpecenstvo vidi v skuto¢nosti, ked’ zatneme na 1u klast doraz.
MéZe dochadzat k etnizacii spoloCnosti, ktordA moZe vyustit do prejavov
nacionalizmu, Sovinizmu, xenofébie a rasizmu. Oponuje mu Davidova (2006),
ktora tvrdi, Ze formovanie rémskej etnickej identity, ktord v ziadnom pripade
nie je len socidlnou konstrukciou, je zloZity proces, v ktorom zatial' chyba
zasadna koncepcia. Na druhej strane sthlasi s nim, ked uvadza, Ze etnicka
odlisnost a etnicka identita je dnes eSte viac podloZena socidlnymi rozdielmi
a vzijomnym socidlnym diStancom medzi rémskymi komunitami (najma
marginalizovanymi) a majoritnou spolo¢nostou, ale nie je smerom, ktory by
tuto odlisnost a vzadjomné vztahy posilitoval. Portik (2003) konstatuje, Ze je tu
vSak aj hlbsie zadkladné, tazko postihnutelné ,jadro“ odliSnosti Rémov. Navonok
sa prejavuje v biologickych znakoch, antropologickom type, ktory nesie stopy
antropologickej diferenciacie Indov. Dal$ie znaky nadobiidaji podobu kulttirnej
odlisnosti - jazyk, normy, hodnoty, spolo¢ny historicky osud a jeho preZivanie.
Kultirne odliSnosti sa v§ak nevztahuju len na zjavné odliSné charakteristiky, ale
aj na podvedomé, exaktne nepostihnutelné charakteristiky tzv. hlbokej kultury,
ktortt Rémovia sami vystiZzne nazyvaju romipen (rémstvo). Tvori esencidlnu
subjektivnu bazu etnicity, ktord v pripade Rémov prezila starocia, prekracuje
teritoridlne a triedne hranice a spdsobuje, Ze Rdmovia na celom svete sa mézu
dorozumiet (nielen jazykom) a vysvetluje historicku perzistenciu tohto etnika.

Vyznam etnickej sebaidentifikdcie a diferencidcie spolo¢nosti sa meni
v obdobiach, ked’ dochadza k dbleZitym spolofenskym zmenam. Na Slovensku
k takejto spolocenskej zmene doSlo v roku 1989. Dencik (1991) v tejto
suvislosti uvadza, Ze etnické identity sa krystalizuju v procese socidlneho
konfliktu. Vyvoj na Slovensku po roku 1989 tomu nasvedcuje. Pred zmenou
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spolocenskych pomerov na Slovensku sa byvaly rezim snazil Rémov asimilovat
medzi majoritnt populdciu, ale tieto snahy boli nedspeSné. Dnes majd moZnost
budovat’ svoju narodnu ¢i etnickd identitu, hoci ani tento proces nie je
jednoduchy a bez problémov. PretoZe aj dnes sa stretavame s javmi, ktoré pre
historické, kultdrne i socidlne napredovanie rémskeho etnika nie sd priaznivé.
Objavuje sa skryvanie vlastnej narodnej identity Romov (Portik, 2003).

Etnickd identita sama o sebe pdsobi pozitivne napr. pri navodzovani
pocitu istoty, bezpecia i ochrany jednotlivca. Problematickd moZe byt etnicka
identita minority, pretoZe mdZe vyvolavat u jej prislusnikov aj pocity neistoty
a menejcennosti, ktoré si sprevadzané negativnym sebahodnotenim. Cast
minority sa potom snazi vyhnut etnickej identifikacii a snaZi sa o asimilaciu.
Vtejto suvislosti Holomek (2010) uvadza, Ze stale sa ozyvaji hlasy, ktoré hodnotia
identitu Rémov ako neziaducu, ked sa objavuje v programoch spolocenskej
integracie Romov. Pritom rémska (etnickd) identitaje iplne opravnena. Spomina,
Ze na jednej z ¢eskych univerzit existuje skupina kultdrnych antropolégov, ktora
svojbytnost romskej identity povaZuje za hlavnud prekazku Gispesnej integracie
Rédmov a snazia sa to zdoévodiiovat akousi teériou ,kultiry chudoby,” ktord
Rédmovia produkujid. Mohlo by sa teda zdat, Ze podpora etnickej identity Rémov
je v rozpore s usilim vzdelavat rémskych ziakov v hlavnom prade vzdelavania.
Suhlasime s Holomkom, Ze je to len zdanie. Na upeviiovani a rozvijani etnickej
identity Rémov sa vo vyznamnej miere podiela eduka¢ny proces na Skolach.
Len tak je moZné efektivne presadzovat a zarovenn upeviiovat do readlneho
Zivota socialne a l'udsky pozitivne hodnoty, prostrednictvom ktorych je mozné
eliminovat prejavy asocidlneho, antisocidlneho, deStruktivneho spravania.

PotrebaludizdruZovat sado skupinje prirodzen4, ale tolerancii a schopnosti
akceptovat inakost sa musime ucit uz od mala. Jedinou cestou do budtcnosti
je vychova k interetnickej tolerancii. Mann (2006) je toho nazoru, Ze sa musime
naucit' l'udi posudzovat podlainych kritérii ako podla etnickej prislusnosti. Podla
Kusina (2006) identitu Rémov je potrebné rozvijat v civilizatnom kontexte,
kontexte rozvoja celej spolocnosti a so zretelom na priority tejto spolo¢nosti.
Inak povedané, ide o proces osvojovania hodnét, ktoré su na jednej strane
definiciou identity romskeho etnika, ale na druhej strane signalizujd urcita
pohotovost Rdmov zapojit' sa do dynamiky zmien v socidlnej, ekonomickej,
kultdrnej ¢i vzdelavacej oblasti. [dentitu Romov nemoZno chapat len ako sicast
ich socializacie, t4 ma byt aj priestorom pre ich personalizaciu, kultivaciu ich
osobnostnej svojbytnosti, pre identifikaciu ich JA.

Doélezitost rieSenia tejto problematiky Slovenska republika zdoraznila aj
v Stratégii rovnosti, inkliizie a participdcie Romov do roku 2030, kde sa v prioritnej
oblasti Vzdelavanie (v ¢iastkovom cieli 6) uvadza, Ze slovenské skolstvo sa bude
snazit' rozvijat romsku narodnostnu identitu a podporovat realizdciu prav
Rédmov ako narodnostnej mensiny s osobitnym zretelom na jazykové prava.

Kultirna identita vo vztahu k romskemu etniku

ESte pred charakteristikou kultirnej identity sa kratko pristavime pri pojme
kultdra. T4 je velmi Sirokym pojmom a nema jedina vysvetlujicu definiciu.
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Pojem kultira je vSeobecne pouzivany termin vo viacerych humanitnych
a lingvistickych disciplinach. Niektori antropolégovia jej etymologicky vyklad
chapu ako odvodeny od slova kultivovat' (Brislin, 1983). Suvisi teda s ¢lovekom
a jeho ¢innostou, spésobom, ako si historicky zabezpecoval svoju existenciu
a obzivu. Vymedzenie pojmu kultira bol a je predmetom tsilia odbornikov
avysledkomjemnoZstvo definicii, ktoré odrazajujejrozneaspekty. Mistrik (1999)
uvadza, Ze niektoré pramene hovoria o viac ako dvesto definiciach. Za vSetky
uvadzame komplexnejsiu definiciu kultiry vo Velkom sociologickom slovniku
(1996, s. 548), kde sa uvadza, Ze ,kultiira je stihrn prostriedkov a mechanizmov
specificky ludskej adaptdcie k vonkajsiemu prostrediu. Predstavuje program
Cinnosti jednotlivcov a skupin, ktory je fixovany sociokultiirnymi stereotypmi
a odovzddvany prostrednictvom kultiirneho dedicstva. Kultira vystupuje
v podobe (a) vytvorov ludskej prdce, (b) sociokultirnych regulativov (noriem,
hodnét, kultirnych vzorcov), (c) idei (kognitivnych systémov), (d) institicii
organizujucich ludské sprdvanie.” Podla GaZovej (2014) kultdra predstavuje
spolo¢né hodnoty a spdsoby hodnotenia, vyznamy, normy, kédy, pravidla ci
vzorce konania. V tomto zmysle mozno kultiru chapat’ ako univerzalny, no
pre konkrétne spolocenstvo Specificky, typicky orientacny systém. Kultira
ako orientacny systém vymedzuje operacné pole jednotlivca, ktory sa citi byt
sucastou spolocenstva a na zdklade tohto predpokladu rozvija vlastné formy
fungovania vo svete. Centralnou potrebou kazdého c¢loveka je, aby sa vyznal
vo svojom svete, aby sa v iom dokazal orientovat. Clovek je vo svojom Zivote
ucastnikom viacerych svetov a tie nie si homogénne. Pozostavaju z odliSnych
navzdjom mnohymi vazbami poprepletanych zoskupeni. Tato skutocnost
vyrazne ovplyviiuje pripravenost c¢loveka na stretnutie s cudzim kultirnym
orientacnym systémom. VSeobecne zndma skutocnost je, Ze zdrojom etnickej
identity je kultira etnického spolocenstva. Preto sa je potrebné venovat aj
kultirnej identite Rdmov. Rémska kultdra je podla Vankovej (2006) jednou
z hlavnych osobnostno-individualnych dimenzii Rémov, prostrednictvom ktore;j
sa moZu postupne stierat hranice medzi socidlnym prostredim spliiajiicim
kritérid normality a mravnosti a socidlne znevyhodnenym prostredim, v ktorom
spomenuté kritérid znacne absentuju.

V stc¢asnosti sa Romovia nachadzaju vo vel'mi zloZitej situacii svojej vlastnej
emancipacie a identifikidcie. Otdzky identifikdcie Romov tvoria komplex
prelinajicich sa problémov v rovine individudlnej i kolektivnej, etnickej
i socidlnej identity, ktoré nie je mozné postihnut a objasnit’ z pohladu len
jednej vedeckej discipliny. MnoZstvo otazok tykajtcich sa fungovania odliSného
socidlneho systému rémskeho spolocenstva, silnd socidlna identifikacia so
skupinou, ktorej ponimanie zasahuje do etnolégie, psycholégie ale aj sociologie,
ostava zatial' bez vysvetlenia (Jurova, 1997). Rémovia st v smerovani a orientacii
svojej dalSej etnogenézy etnikom na razcesti, si v procese svojej emancipécie,
narodnostného rozvoja a etablovania sa.

Tradicia odovzdavana mytami, legendami, rozpravkami a rozpravaniami sa
pretavuje do videnia sveta, v ktorom odlisnost od ostatnych vymedzuje histériu
a osudy Rémov (podrobnejsie in Hlebova, 2010). Ich Specifické vnimanie sveta
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sformovalo aj spoloc¢enské vnuitorné vztahy, ktoré sa vytvorili sistredovanim
rozli¢nych skupin okolo symbolického kédu a spolo¢nych hodnét, tak aj vztahy
vonkajsie, v ktorych v istej kontrapozicii k majoritnému systému je vlastna
odlisnost prisne straZena a utvrdzovana pravidlami spravania sa a socidlnou
kontrolou skupiny (Jurova, 1997). Vzhladom na to, Ze pre kultdrnu identitu
Rémov, je typicka urcita konzervativnost, Ziaci tohto etnika moZu byt vystaveni
v Skole ohrozeniu nepochopenia. Riskuju, Ze ich videnie sveta nebude prijaté
a prezentdcia nimi osvojenych kritérii a hodnot prinesie negativne reakcie
zo strany ucitela ¢i spoluziakov. Opakované negativne hodnotenie vstupuje
do ich modelu sebahodnotenia a m6ze negovat’ doteraz nadobudnuté pozitivne
obrazy seba samého. To moZe vyustit do izolacie, iniku a moZe prerast
do agresivnych foriem spravania alebo vyvolat psychické problémy. Negativne
hodnotenia vstupujiice do procesu sebaidentifikdcie vyustuju do kvality
sucasnych, ale aj buducich socidlnych vztahov (Luptdkova, 2006). Kreovanie
kultdrnej identity réznych spolocenstiev, a teda aj Romov vidi GaZova (2014)
v kontexte multikulturality. Tento proces bezprostredne suvisi s odpovedami
na dve zdsadné otazky: Je délezité zachovat’ si kultirnu identitu (zvyky, jazyk)?
Je délezité nadvizovat’ a pestovat vztahy s inymi skupinami, napr. s prislus$nikmi
dominantnej kultiiry?

Phinneyova (2003) rozliSuje Styri zdkladné typy identit kreovanych
v multikultirnom prostredi:

1. segregacny typ - silne naviazany na etnickd kultdru svojich predkov;
dosledne vyznava hodnoty, postoje a praktiky svojej skupiny; citi sa byt
dominantne prisluSnikom kultiry pévodu, menej sa identifikuje s krajinou,
v ktorej aktudlne Zije, neciti k nej prislusnost; komunikuje najma etnickym
jazykom, jazyk hostitel'skej krajiny ovldda nedokonale; socidlne vztahy udrzuje
najma vo svojej skupine;

2. asimila¢ny typ - chce sa €o najskor vclenit do vacsinovej spoloc¢nosti;
prejavuje maly zaujem o kultiru svojho pévodu; vytvara si nové socidlne siete
mimo spolocenstva povodu a na dobrej Urovni ovlada Statny jazyk;

3.bikultdrny/integrovany typ - nachadza sa niekde medzi predchadzajicimi
typmi, ktoré moZno chapat ako extrémne; pestuje si identitu kultiry
svojho pdvodu, ale zaroven sa citi byt sucastou spolo¢nosti, v ktorej Zije,
zvycajne je bilingvalny; pozitivne pocity vo¢i dominantnej kultire povazuje
za samozrejmost;

4. difizny/marginalizovany typ - menej pocetny, zvyCajne ma zmatok
v obraze o svojej kultirnej identite; ¢asto nenachadza cestu a ciel' Zivota
a nedokaze sa stotoznit' s kompexnostou socidlnej reality; ide o mimoriadne
nestabilnu identitu, ktora sa méze ¢asom vyvindit smerom k predchadzajiicim
typom.

Je potrebné si uvedomit, Ze utvaranie kultirnej identity je nepretrzity

proces, do ktorého vstupuje premenliva realita Zivota, ako aj individualne
Zivotné situacie. V inkluzivnej Skole ndm poéjde o to, aby sme co najviac
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eliminovali difdzny/marginalizovany typ kultirnej identity rémskych Ziakov
a dominantne budovali bikultirny/integrovany typ postupnym prechodom
od segregacného ¢i asimilacného typu kultirnej identity. GaZova (2014) v tejto
suvislosti pripomina pretrvavajice diskusie o vyprazdnenosti a Skodlivosti
pojmu kultirna identita, ale aj posuny v chdpani minority, diskusie o prelinani
kultdr a stabilite/nestabilite identit, ako aj diskusie o nevyhnutnosti vychovy
k interkultirnym kompetenciam.

Napriek spominanym negativnhym postojom k pojmu kultirnej identity
sa ukazuje, Ze tato problematika je nosnd aj v suvislostiach vclefiovania
prislusnikov minorit do socidlneho a kultirneho Zivota, ale aj pri kreovani
eurdpskej kultirnej identity, ktora by mala byt jednou z ciest pri prekonavani
tenzii z odliSnosti (Gazova, 2014). Sekyt (2004) formuluje dilemu vztahu
rémskej kultary ku kultire majority - ,alebo zachrdnime rémsku kultiru
ako skanzen s tym, Ze Rdmovia budii jeho zamestnancami a budeme im platit’
mzdy vo forme socidlnych ddvok, alebo umozZnime Rémom cestu k tspechu
za cenu premeny rémskej kultury, pretoZe romstvo v sucasnej podobe Rémov
znevyhodriuje.” (s. 214). Inak povedané, niektoré prvky roémskej kultiry nie su
nasledovania hodné.

Balvin (1999) tvrdi, Ze v tejto etape vyvoja je potrebné brat do uvahy
pozitivne, Zivotaschopné prvky rémskeho etnika, podporovat ich zdravé
sebauvedomenie, vedice k etnickej integracii, a tym bez straty etnického
vedomia UcCinnejSie napomdhat dobrému vzijomnému suazitiu. Zjavna je
tendencia, ako aj potreba vymanit sa u vacSiny Romov z pretrvavajucej (ale uz
CiastoCne rozruSenej) etnickej endogamie, a napriek etnickej integracii doéjst
k rovnocennému suzitiu. Jeho slova st v intencidch nasho presvedcenia, Ze
nie je vhodné potlacat etnickt a kultdrnu identitu Rémov, ale posiliiovat’ ich
interkultirnu kompetenciu. U Rémov vS§ak musime rozliSovat medzi kultirou
a spolocenskym postavenim. Tieto dva pojmy su Casto akoby synonymom
vzhladom na nizku socio-ekonomicku situaciu ¢asti rémskych Ziakov. Kultirne
hodnoty, s ktorymi sa rémske etnikum stotoZnuje, sa nemoZu zamienat
s dosledkami, ktoré vznikaju v doésledku ich chudoby, znevyhodnenej situacie
¢i spolocenskej marginalizacie. Z histérie vieme, Ze rychla a Gplna asimilacia
narodnej kultiry vo sfére inych kultdr a spolocenstiev nie je moZna. Zachovanie
kultdrnej, narodnej a etnickej identity Specifickych subkultir odkryva
cestu humanneho, multikultirneho spoluzitia a integracie v spoloCenskych
dimenziach l'udskej civilizacie (Kominarec, Kominarecova, 2015).

Mikulova, Kardis a Sturdk a kol. (2018) uvadzajii, Ze v poslednych
desatrociach vzrastol ziujem eurdpskych vyskumnikov a mimovladnych
organizacif o problematiku Rémov v Sirokom kontexte multikulturalizmu
a multietnicity alebo kultdrnej identity. Kultdrna identita je vyjadrena
v identifikacii s miestnou, regionalnou, narodnou a jazykovou komunitou
s moralnymi a estetickymi hodnotami, ktoré charakterizujd toto spolocenstvo,
v sposobe asimilacie tradicii, zvykov, vzorov a modelov Zivota v zmysle so
spoloénym osudom a jeho zmenami. Dalej pi$u, Ze pre proces budovania
kultdrnej identity jednotlivca a pre existenciu jednotlivca v mnohych
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komunitach su dolezité aj multikultdrne skisenosti. Preto rozvoj interkultirnej
citlivosti od najskorsich rokov Zivota ¢loveka umoziuje efektivne fungovanie
v mnohych komunitnych systémoch. Preto stoji za to zvazit smerovanie zmien
v multikultdrnom a medzikultirnom vzdelavani, ktoré by mohli byt dolezité
v praxi vychovy a vzdelavania. Ulohou multikultirnej vychovy je oboznamit
etnické menSiny s jazykom, histériou, kultirou dominantného spolocenstva,
vychovou k tolerancii, integraciou a pripravou na interakciu v multikultirnej
spolo¢nosti.

Ak v tejto suvislosti hovorime spolu s GaZovou (2014) o nevyhnutnosti
vychovy k interkultirnym kompetencidm, je potrebné zdoraznit, Ze
interkultirne kompetencie nie sd statickym javom ani striktne definovanym
vysledkom enkulturacie. Predstavujui skoér dynamicky, rozvijajici sa komplex
emociondlnej pripravenosti, komunika¢nych zruc¢nosti a schopnosti adekvatne
konat v styku s inou kultdrou. Otdzkami interkultirnej vychovy sa v naSich
podmienkach zaobera aj Luptdkova-Vancikova (2008). TiezZ naznacuje, Ze svet
okolo nas bude stale pestrejsi, a nielen ucitelia, ale aj Ziaci budud stale viac
a viac obklopeni inakostou. Na tito skuto¢nost je potrebné mladého cloveka
pripravit. Interkultirna vychova zvySuje adaptabilitu Ziaka a vytvara priestor
na obohatenie sa. Na spoloCenskej drovni poskytuje isté zaruky vzajomnej
akceptacie a nekonfliktného spoluzitia na spolo¢nom uzemi. Interkultirna
vychova sa snaZi podla Porubského (2002) o presadzovanie:

- rasovej, etnickej a ndboZenskej tolerancie,
socialnej spolupatri¢nosti a kultirneho pluralizmu,
empatického nazerania na svet a l'udi v iom,
spoluprace a koopericie,
ponimania inakosti ako vyzvy pre poznavanie, porozumenie
a prekonavanie predsudkov a stereotypov.

Mistrik a kol. (1999) uvadzaju, Ze pochopenie a reSpektovanie inej kultiry
spociva v uvedomeni si spolo¢ného zakladu. To znamen4, Ze kazdy z nas je
prislusnikom urcitého naroda, etnického alebo ndboZenského spolocenstva, ale
kaZdy z ndas je v prvom rade ¢lovek. Napriek urcitej kultirnej odliSnosti mame
podobné emdcie a potreby, spolo¢nou tradiciou vSetkych ludi je dlha I'udska
histéria. Tuto skuto¢nost je potrebné sprostredkivat aj ziakom v Skole. Je
potrebné viest ich k tomu, aby vnimali, Ze aj ked' sa od seba odliSuju, zaroven
maju vela spolo¢nych vlastnosti. Z tohto dévodu nesmu v ramci interkultirnej
vychovy chybat cinnosti, ktoré ich ucia hladat' to, ¢o ich spaja. Stretavanie
sa s inakostou, kultdrnou odliSnostou je dnes kazdodennou realitou, preto
je pochopitelné a prirodzené, Ze interkultirne kompetencie sa stavaju
dominantnymi pre sic¢asnd dobu.

Proces identifikdcie rémskych Ziakov so Ziakmi majority v inkluzivnej skole

Rigidita Rémov vo vztahu k zmendm, ktoré od nich ocakava majoritné
obyvatelstvo, evokuje otazku: DokdZu sa identifikovat s majoritnym
obyvatelstvom v podmienkach inkluzivneho vzdeldvania? Ak dno, do akej
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miery? V naSom pripade identifikdciu chapeme ako proces stotoZiiovania sa,
snahu pribliZit sa svojimi vlastnostami a charakteristikami k inym osobam,
¢lenom skupiny, kam jedinec patri. Predpokladdme Ze v inkluzivnom modeli
vzdelavania, v ktorom sa spolo¢ne vzdelavajui romski aj nerémski Ziaci, pricom
ak romskych ziakov bude v triede menej, budu sa snaZit' zaclenit do skupiny,
identifikovat sa s fiou. Okrem svojej jedinecnosti sa ich identita tak zaroven
bude prejavovat prostrednictvom systému socialnych roli, v ktorych vystupuju
(Valentin, 2006).

Luptakova (2006) hovori, Ze svoj sebaobraz si ¢lovek formuje na zaklade
poznania toho, ako je jeho konanie hodnotené podla moralnych kritérii jeho
kultdry, jeho najbliZSieho socidlneho prostredia. Postupne sa zvnutoriiuje
s ,predpisanymi” normami, pretoZe ich plnenie prindsa ocenenie a uznanie
a ich ignoracia, naopak, odmietnutie ¢i vyclenenie. KedZe cely proces
sebadefinovania je zaloZeny na porovnavani sebavnimania a objektivneho
vnimania s inymi 'udmi, mo6Zeme konStatovat, Ze svoju identitu urcujeme
neustdle v styku s inymi ludmi a jej predpokladom je uznanie zo strany
druhych. Sir$ie spolo¢enstvo inkluzivnej $koly umoziiuje jednotlivcovi vacsiu
moZnost vyberu hodnét, noriem, vzorov spravania sa a pod. Predpokladdme,
Ze v tomto pripade bude dochadzat k rozkolisanej etnickej identite. Pre jej
nositelov je typické slovné deklarovanie svojej prislusnosti k romskej etnickej
skupine, ale v praktickom Zivote pdjde o postupnu stratu svojej povodnej
identity, neusilovanie sa o jej redlne zachovanie, toleranciu k procesu nenasilnej
asimildcie deti do vac¢Sinového naroda.

Samozrejme, Ze ak vSeobecne povaZujeme kultdru a etnicitu za hodnoty,
ktoré stoja za to, aby sa nielen zachovali, ale aj rozvijali, tak potom to
plati aj o kultire a etnicite inych ludi vratane Rémov. Z toho vyplyva aj
reSpektovanie existencie multikulturdlnej a multietnickej Skoly (Valentin,
2006). Vyspecifikovat a v praktickom spolocenskom Zivote rozvijat (resp.
zachovat, stabilizovat) fenomén etnickej identity je o to zloZitejsi problém,
o Co je nastojcivejSia potreba vytvarat cestu pre novu, globalnu spolocnost,
ktora by bola schopnd vo fenoméne ,nadnarodného” identifikovat aj ,narodné”
a v ,narodnom” aj ,etnické”, ale do istej miery ,nadnarodné” (Kusin, 2005).
Luptakova (2006) v tejto suvislosti upozoriiuje, Ze dieta nemoze viest dva
Zivoty sui¢asne a zakazdym, ked’ prekroci prah skoly, zabudntt na svoje socidlne
citenie a kultiru a vstupit do sveta inych. Charakteristické ¢rty romskej kultiry
by mali v inkluzivnej skole slizit pedagogickym cielom a nie odstrkovaniu
a negacii, ktoré ju znehodnocuju.

V inkluzivnej Skole kaZzdy Ziak preZiva pocity uznania a osobnej ceny. Pri
vytvarani takejto pozitivnej klimy v triede najdolezitejSiu ilohu zohrava ucitel,
ktory svojim spravanim a vystupovanim vedie Ziakov k tolerancii a prijatiu
Ziakov z odliSného kultirneho prostredia. Sucastou jeho kompetencie je
formovat prostredie, ktoré kazdému ziakovi poskytne anticipovanu socialnu
oporu charakterizovand presvedcenim, Ze blizke socidlne okolie je ochotné,
pripravené v pripade potreby poskytnat pomoc. Koubekova (2002) uvadza,
Ze takéto prostredie je vyrazom dobrych emocnych vézieb, dobrej socidlnej
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zaclenenosti kazdého Ziaka. Ide o pestovanie vedomia, Ze existuje niekto, kto
je pripraveny pomoct. Takato triedna klima vytvara pocit istoty, posiliiuje
sebavedomie, mobilizuje Ziaka, aby rieSil problémy samostatne.

Je potrebné zdoéraznit, Ze identita vo vSeobecnosti, ako aj vo svojich
konkrétnych identifikdcidch nie je ni¢im trvalym, nejakym nemennym
fundamentom v poradi akcidentalnych zmien. Kladieme d6raz na procesudalnost,
otvorenost a tvorivost v Zivote ¢loveka. DolezZité su pre nas procesy stavania
sa ¢lovekom (Sedik, 2004). Identita teda nie je vec jedincovi dan4, ktora by
jestvovala a priori. Jedinec hlada svoju identitu v odpovedi na otazku, ,,akym
som ¢lovekom” a ,,¢im sa liS§im od inych” a sebadefinuje sa pre seba a pre inych
ako osobnost.

Identitu Rémov je potrebné rozvijat v civilizatnom kontexte, v kontexte
rozvoja celej spolocnosti a so zretelom na priority tejto spolo¢nosti. Je predsa
nemyslitelné zavadzat, resp. obnovovat stredoveké remesld a zanedbavat
potrebu vedecko-technického vzdelavania, ktoré je dnes uz beznym kultirnym
javom. Inymi slovami, ide o proces osvojovania hodnét, ktoré su na jednej strane
definiciou identity romskeho etnika, ale na druhej strane signalizujd urcita
pohotovost Rdmov zapojit' sa do dynamiky zmien v socialnej, ekonomickej,
kultdrno-duchovnej, vzdelavacej a inej oblasti (Kusin, 2005). Etnicka identita
ako jedna z foriem skupinovej identity je socidlnou konStrukciou, ktora
vychadza z predstavy o socidlnej diferenciacii ludstva. Etnicitou rozumieme
subor domnelych vlastnosti, ktoré odliSujd jedincov jednej etnickej
skupiny od jedincov inych socidlnych skupin. Naviac etnicki identifikaciu,
presadzovanu rémskou elitou, nepocitujd mnohi Rémovia ako svoju potrebu,
naopak, vnimaju ju €asto ako isty tlak, manipulaciu (Uherek, Novak, in Mann,
2004). Krekovic¢ova (in Mann, 2004) uvadza aj nazor, Ze orientacia na etnickd
identifikaciu skryva v sebe nebezpecenstvo narastania vzajomnej neddvery
Z ,etnizacie” spolo¢nosti. Dosledkom zvacSovania rozdielov moZe byt namiesto
oCakavanej integracie zvac¢Sovanie medzietnickej segregacie. Naopak, politika
Statu orientovana na rozvoj obcianskej spoloc¢nosti, akceptujica prirodzenu
existenciu minoritnych skupin a ich ,pravo na Zivot,” akcentujtica vychovu ku
vzajomnej tolerancii prostrednictvom inkluzivneho vzdeldvania méZe postupne
eliminovat bariéry vzajomnych stereotypov a vytvarat tak predpoklady
k pokial' moZno bezkonfliktnému spoluZitiu v multietnickej spolo¢nosti.

Pred spolocnostou stoji vazna uloha - aj prostrednictvom vychovy
a vzdelavania - hladat novy spdsob pozitivnej socializacie Romov okrem
iného aj preto, Ze intenzivnejSie narastaju také socidlnopatologické javy, ako su
kriminalita, mravna abnormalita, neochota sebavzdeldvania, takmer primitivne
formy sebarealizicie (kradeZe, drobné podvody atd.). Ludska solidarita
zo strany majoritnej spolocnosti by mala byt jednou z foriem pozitivnej
sucinnosti Rdmov s Nerémami, formou, ktord Rémom umozni vo vacsej miere
vstupovat aj do tak zloZitého a naro¢ného procesu, akym je sebaidentifikacia.
Na upeviiovani a rozvijani identity Romov sa vo vyznamnej miere podiela
vychovno-vzdelavaci proces na Skolach. Jeho zasluhou je mozné efektivnejsie
presadzovat do redlneho Zivota socidlne a ludsky pozitivne hodnoty,
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prostrednictvom ktorych je moZné eliminovat rozli¢né prejavy antisocidlneho
¢i destruktivneho spravania (Kusin, 2005). Ide o vychovu k hodnotdm, ktora
je v kontexte s pozitivnou socializaciou nesporne zloZitym procesom. Tento
rozmer vychovy predstavuje isty ,zasah” do identity, ktort determinuje konanie,
myslenie a vhimanie okolitého sveta, rAmcovaného tradiciami, historickou, no
dobou obmedzenou pamatou a relativne nizkym stupfiom gnozeologického
pokroku v reflektovani zmyslu a vyznamu Zivota sticasnikov rémskeho etnika.
V podstate axiologizaciou osobnosti Romov sledujeme ich vychovu k normalite
amravnosti. To sa dd dosiahnut aj prostrednictvom inkluzivnej edukacie. Proces
identifikacie romskych Ziakov so Ziakmi majority by nemal mat za nasledok
stratu ich ndrodnej identity, ale posilnenie ich (niekedy slabsieho) sebavedomia.
Identifikacia so Ziakmi majority by mala eliminovat najma nevhodné prejavy ich
rémstva, akymi sd napr. hlu¢nost, niz8{ hygienicky Standard, vztah k vzdelaniu,
zvySeny vyskyt socidlno-patologickych javowv.

Skola viak v tom nemoZe ostat’ sama. Stihlasime s ndzorom Musinku (2022),
ktory tvrdi, Ze nizke vzdelanie Rémov nie je pric¢inou ich socidlneho statusu,
ale jeho ddsledkom. Hovori o tom, Ze Standardné formalizované vzdelanie
na Slovensku nema potencial na socidlnu mobilitu, ale prave socidlna mobilita
generuje zmenu pristupu k vzdelaniu. Vysledky jeho terénnych vyskumov
dokazujt, Ze ak neddjde k zmene byvania, nenastane zmena zaujmu o vzdelanie
a nasledne o kvalifikovand pracu. U Rémov, ktorym sa podarilo opustit osadu
a ziskat byvanie na drovni strednej triedy, je po urcitom case evidentny narast
zaujmu o vzdelanie. Zaroveii sa postupne menf aj pristup k rodicovstvu (zniZuje
sapocetdetivrodine) azamestnaniu (od tzv. Sedej ekonomiky ku Standardnému
trhu prace). To pre nds znamen4, Ze ked nezmenime socidlny status Rémov, tak
sa vel'ké zmeny ani v ramci inkluzivneho vzdelavania neudejt, ¢oho prikladom
su aj projekty, ktoré stali nemalo penlazi (MRK 1, MRK 2, PRINED a dalsie)
ale zmeny v ich pristupe ku vzdeldvaniu a vzdelaniu, ako aj pristup k vlastnej
identite sa nezmenil, alebo ak, tak len minimalne (podrobnejSie in Hlebovj,
2024).

Napriek tomu inkluzivne vzdeldvanie chapeme ako dynamicky proces
pozitivneho akceptovania réznorodosti Ziakov, kedy sa individualne problémy
nechapu ako problém, ale ako moZnost obohatit edukacny proces. Zaklada sa
na troch hlavnych principoch, ktorymi sa pristup k bezplatnému a povinnému
vzdelavaniu, rovnost a nediskrimindacia, napokon pravo na kvalitnd vychovu
a vzdeladvanie (UNESCO, 2005). Za vychodiskové hodnoty inkluzivneho
vzdelavania Stubbs (2008) a Arnesen a kol. (2009) povaZuji rovnost a socidlnu
spravodlivost, toleranciu, vzajomny reSpekt a participaciu, €o je potrebné v plnej
miere uplatiiovat vo vztahu k rémskym Ziakom pri vytvarani inkluzivneho
prostredia Skoly. Inkluzivne vzdelavanie je otdzkou socidlnej spravodlivosti.
Poziadavka rovnosti a spravodlivosti vo vzdelavani dzko suvisi s poziadavkou
reSpektovania identity kazdého Ziaka.

Hlavnym kritériom inkluzivnej Skoly je na jednej strane dosiahnutie
optimalneho a rovnakého pristupu vo vsSetkych vychovno-vzdelavacich
procesoch pre vSetkych Ziakov a na strane druhej je to pravo na odliSnost,
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pod ktorym rozumieme reSpekt a posililovanie kultdrnych osobitosti
menSinovych skupin, v nasom pripade rémskych Ziakov. Némec a Vojtova
(2009) tvrdia, Ze inkluzivne vzdelavanie spliia naroky na cieleni podporu
socialne znevyhodnenych romskych Ziakov. Socidlne prostredie Skolskej triedy
a Skoly disponuje prirodzenymi socidlnymi Struktdrami. Interakcie a ucenie
prebiehaji v prirodzenych socidlnych procesoch maji ¢o pontknut prave
Ziakom so socidlnym znevyhodnenim, sd vhodné aj v prevencii rizik a deficitov
vo vyvine kompetencii spojenych so socidlnym znevyhodnenim, maju ovela
lepSie podmienky na zlepsSovanie budtcej kvality Zivota. V individualnej rovine
je inkluzivne vzdelavanie zamerané na kompetencie a disponibilné zdroje Ziaka.
V centre zaujmu je otazka, akymi schopnostami zZiak disponuje, aby mohol
spliat’ uréité poZiadavky v konkrétnych socialnych a u¢ebnych situaciach, resp.
aby sa mohol vyrovnat s poZiadavkami na procesy ucenia a socializacie.

V suvislosti s romskymi Ziakmi pochddzajdcimizo socidlne znevyhodneného
prostredia inkluzivne vzdelavanie m6Zeme povaZovat za kl'i¢ovy mechanizmus
socialnej inkluzie, pretoZe dosiahnutie plnohodnotného vzdelania a tym aj
ziskanie kvalifikacie a uplatnenia sa na trhu prace je jednym z najddleZitejSich
cielov k socidlnemu zacleneniu (Pancocha, Slepickovd, in Bartoriova a Vitkova,
2011). Inkluzivne vzdeldvanie rémskych Ziakov musi sledovat hlavny ciel,
a to socidlnu funk¢énost v dospelosti. Samozrejme, Ze socializdciu nemoZno
redukovat na depersonaliziciu ani na proces Cistej kolektivizacie. V inkluzivne;j
Skole ide o podporu socidlnej inklizie, teda zaclenenia rémskeho Ziaka
do socidlnej skupiny. Zakladnym vychodiskom je vyzdvihovanie Ziakovych
prednosti a koncentracie pozornosti Ziakov na tie oblasti, v ktorych sa dany
ziak javi ako vynimocny. Ide o prirodzenud vieru v schopnosti dietata a ich
neustale vyhladavanie, o poskytnutie moznosti preZit ispech a byt pozitivne
hodnoteny nielen zo strany ucitela, ale najma zo strany spoluziakov. Kazda
pochvala a Uspech znamena budovanie viery vo vlastné sily a pribliZenie sa
k vedomiu svojej hodnoty (Luptdkova, 2005). V tejto savislosti Uherek a kol.
(2002) uvadzaju, Ze jedinec uprednostiiuje také formy skupinovej identity,
ktoré mu umoznia nachadzat vyhodné miesto v spolo¢enskom systéme, ktory
ho obklopuje. Ak tento pocit v triednom kolektive nenachadza, upina sa na svoju
primarnu skupinu a svoju osobnu identitu bude vytvarat na zaklade interakcie
s lou. Tomu sa inkluzivna edukacia snazi prirodzene predchadzat.

V inkluzivnej Skole ide o vytvaranie takého edukacného prostredia,
v ktorom kazdy Ziak ziskava priestor na sebavyjadrenie. Bude mat moZnost
prezentovat samého seba ako autentickil bytost, zostat verny sam sebe, svojej
originalite. Identita sa formuje v dialogickom rdmci takZe, hoci Ziak prichddza
do Skoly s urc¢itym systémom hodnét, vzorcov spravania a predstavami, ktoré
sa sformovali v rodinnom prostredi, v kontakte s inymi Ziakmi ich neustale
prehodnocuje. Konfrontacia vlastnej kultiry s odliSnou kultdrou je pre Ziaka
prirodzena (Luptdkova, 2013). Vytvaranim priestoru pre konfrontaciu odliSnych
pohladov na svet neohrozujeme proces sebaidentifikicie. Musi vSak prebiehat
v klime porozumenia a otvorenej komunikacie, len takto sa moéze vytvarat
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socialna identita kazdého Ziaka bez rizika vzniku vaZnejsich konfliktov, ktoré
moZu mat’ negatfvny vplyv na jeho plnohodnotny vyvin (Morvayova, 2005).

V ramci inkluzivneho vzdeldvania roémskych Ziakov (IStvan, 2016, 2018)
sa za efektivnu stratégiu povazuje kooperativne vyucovanie, pretoZe umoziuje
tymto Ziakom ziskat' pozornost a pomoc zo strany rovesnikov, byt aktivnym
¢lenom skupiny, ¢im sa mdZu intenzivnejsie rozvijat ich intelektudlne a socidlne
sposobilosti. Podobne aj Sailor (in Correia, 2003) tvrdi, Ze inkluzivna Skola
ma okrem iného uprednostiiovat vo vyucovani kooperativne vyucovanie
a uplatiiovat’ rovesnicke tutorstvo. Tieto metddy su velmi G¢inné nielen v tom,
Ze vedu k nadobudnutiu vedomosti Ziakov, ale aj v tom, Ze vedi k nadobudnutiu
spolocenskych kompetencii, zru¢nosti pri rieSeni problémov, ale najmé v tom,
Ze vedu k rozvoju akceptacie a vzdjomného spoznavania sa, ¢o podporuje
prevenciu a zniZovanie predsudkov. Kooperativne vyucovanie sa snaZzi
podporovat vytvaranie priatelskych vztahov medzi réznymi narodnostami
prostrednictvom pritazlivosti, ktord sa vytvdra medzi c¢lenmi odliSnych
narodnostnych skupin, ked’ vyvijaju tsilie na dosiahnutie spolo¢nych cielov.

Povinnostou inkluzivnej Skoly je reSpektovat I'udskd autonémiu a integritu
'udského Zivota. Pretransformovanie tejto mravnej kategérie do vychovnych
cielov predpoklada vytvaranie klimy, ktord umozni kazdému Ziakovi preZit
v Skole pocity ddleZitosti, jedinecnosti a déstojnosti, a tak prispiet k formovaniu
pozitivneho sebaobrazu a zdravého sebavedomia Ziaka, ako aj k objavovaniu
svojho skuto¢ného JA (Luptakova, 2006). Inkluzivna Skola je pre rémskeho
ziaka bezpelnym prostredim, kde sa citi akceptovany a kde nie je nardSany
proces formovania jeho identity. Je to prostredie, ktoré ho prijima a poskytuje
mu dostato¢né mnozstvo podnetov pre pozitivne sebahodnotenia a budovanie
vedomia vlastnej hodnoty.

Budovanieinkluzivneho prostredia v $kolach Slovenskarepublikazdéraznila
aj v Stratégii rovnosti, inkliizie a participdcie Rémov do roku 2030 (2021), kde
sa v prioritnej oblasti Vzdelavanie (v ¢iastkovom cieli 5) uvadza, Ze slovenské
Skolstvo sa bude snazit' zvysit inkluzivnost $kdl prostrednictvom systémove;j
a metodickej podpory individualizicie edukacného procesu. Podobne aj
Stratégia inkluzivneho pristupu vo vychove a vzdeldvani (2021) zdoraziiuje, Ze
cielom inkluzivneho pristupu vo vychove a vzdelavanti je, aby vSetky deti, Ziaci
a Studenti mali moZnost rozvijat svoj osobny potencial v Skole, Zivote a neskor
na trhu prace; aby kazdy mohol byt sam sebou, citit sa vitany v Skolskom
prostredi, ale aj v spolo¢nosti. Spolotnymi silami tak prostrednictvom
stratégie m6Zeme budovat’ inkluzivne Skolské prostredie na zaklade principov
univerzalneho navrhovania, kultdru inkltzie a prispievat tak k tolerancii
diverzity a réznorodosti vSetkych aktérov. Strategickou prioritou je rozvijat
a podporovat inkluzivne Skolstvo na Slovensku. Slovenskad republika bude
zvySovat podporu a financovanie inkluzivnych $kol a planuje vytvorit efektivny,
participativny a monitorovany systém, ktory bude siahat’ z makro trovne az
na uroveil mikroregiénov a obci. Cielom je rovnako vytvorit vhodné podmienky
pre zdielanie prikladov dobrej praxe a ich rozsirenie do systémovych rieSeni
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na zaklade skusenosti $kél a Skolskych zariadeni. Transformacia vzdelavacieho
systému je na Slovensku nevyhnutna a z hladiska vyvoja Skolského systému je
zrejmé, Ze doterajSie reformy vo vzdeldvani nepriniesli poZadovand zmenu.
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TRADITIONAL VERSUS MODERN WAYS OF TEACHING
READING AND WRITING BRAILLE IN SLOVAKIA!

Tradi¢né verzus moderné spdsoby vyucby éitania a pisania
Braillovho pisma na Slovensku

Michal Tkacik,? Mdria JeZikova®

Abstract: Braille has been one of the most important communication tools for blind people around
the world for 200 years. It is an essential mean of literacy for the blind. Braille teaching has undergone
significant changes since its inception. Currently, there are several approaches to braille teaching
methods, which can be divided into traditional and modern methods. The aim of this article is
to analyse and compare traditional and modern methods of teaching braille reading and writing,
with an emphasis on their effectiveness, accessibility and a description of their use in an educational
context. Taking into account technological advances and changes in didactic approaches, the authors
are primarily concerned with examining the latest trends in teaching and learning for blind pupils in
the use of braille. The article presents clear arguments for the position of braille and tactile graphics
in the educational process of blind pupils to be strengthened, especially in terms of the use of digital
technologies. The authors identify the problems arising from the low level of use of braille and assistive
technologies, which are currently able to bring braille and tactile graphics into the educational process
much more effectively.

Keywords: Braille, tactile graphics, literacy, reading skills.

Abstrakt: Braillovo pismo je uZ 200 rokov jednym z najdéleZitejSich komunikacnych ndstrojov
nevidiacich ludi. Je zdkladnym prostriedkom gramotnosti nevidiacich. Vyuc¢ba Braillovho pisma
presla od svojho vzniku vyznamnymi zmenami. V stucasnosti existuje niekol'ko pristupov k metédam
vyucby Braillovho pisma, ktoré moZno rozdelit na tradi¢né a moderné metddy. Cielom tohto cldnku
je analyzovat’ a porovnat’ tradi¢né a moderné metody vyucby Citania a pisania Braillovho pisma,
s dorazom na ich efektivnost, dostupnost’ a opis ich pouZivania v edukacnom kontexte. S ohladom
na technologicky pokrok a zmeny v didaktickych pristupoch sa autori zaoberaju skimanim najnovsich
trendov ucenia nevidiacich Ziakov v oblasti pouZivania brailu. Cldnok prindsa jasné argumenty pre
to, aby sa postavenie brailu a hmatovej grafiky vo vzdeldvacom procese nevidiacich Ziakov posilnilo
najmd v rovine pouZzivania digitdlnych technoldgii. Na analyze sucasného stavu autori identifikuju
problémy vyvstdvajiice z nizkej miery vyuZivania brailu a asistenénych technoldgii, ktoré st
v sti¢asnosti schopné brail a hmatovi grafiku vndsat’ do vzdeldvacieho procesu ovela efektivnejsie, ako
tomu bolo v minulosti.

Kliicové slovd: Braillovo pismo, brail, hmatovd grafika, gramotnost, Citatelské zrucnosti.

Introduction
It is clear that the ability to read and write in braille is a cornerstone for
the development of literacy for any blind person. It is only with a real grasp
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of letters, numbers, symbols or punctuation that it is possible to achieve
a knowledge of grammar, and ultimately the ability to edit text effectively to
meet the required quality standards. Therefore, these skills cannot be limited
to the recognition of braille cells, the six dots that represent braille. Nor is it
enough to learn the braille code applicable to a particular country. It is equally
important to pay attention to reading technique, hand movement, speed and
fluency when developing reading skills. Equally important is the development
of the sense of touch to such an extent that blind pupils can easily recognise not
only braille but also tactile graphics.

Not surprisingly, one of the most important keys to achieving high levels of
reading comprehension skills is practicing reading from early childhood. It is
through the practical use of braille, prolonged reading and writing that this skill
can be fully developed and improved. The goal of braille reading skills training
is to reach a level that represents maximum use of the reader’s tactile potential
and effective work with text and textual information. All auditory forms of
perception are passive access to information, whether it is an audio book,
the synthetic voice of a computer or smartphone, or the voice of the person
reading the information to us (Englebretson et al., 2022). Blind pupils need to
be motivated and brought to a point where all ways of perceiving information,
tactile and auditory, are equally well developed and they can decide for
themselves which form of working with text is more effective for them at any
given moment.

Developing good reading skills will enable ablind persontolearnand acquire
knowledge, deepening their understanding in different areas such as science,
foreign languages, music notation and correct grammar and vocabulary. “Braille
literacy is associated with achieving higher levels of educational attainment,
personal satisfaction, independence, and employment” (Eldridge; Lund, &
Cmar; Ryles; Schroeder; Schroeder; Silverman, & Bell; Stephens, as cited in
Englebretson etal., 2022).In a 1990s survey from Washington, D.C,, it was found
that the effect of the ability to read Braille on participants’ employment rates
was significantly positive, particularly with respect to employee qualifications
and long-term employability (Ryles, 1996). Silverman and Bell’s study found
that “Braille readers who have used Braille since childhood had higher levels
of satisfaction, self-esteem, and employability compared to other blind people,
and also, the people , who learned to read Braille later in life also had higher
rates in these areas compared to people who never learned to read Braille”
(Silverman and Bell, in McDonnald; Sessler-Trinkowsky and Steverson, 2024).

Nowadays, when this form of communication for the blind and at the same
time a means of their literacy is to some extent displaced or replaced by modern
digital technologies, we considered it important to carry out an analysis that
would be a simplistic indicator of where the use of braille has moved from the
traditional way of writing and reading, and what is its justification and relevance
in the education of blind pupils, primarily with regard to technological advances
and changes in didactic approaches.
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Traditional methods of teaching reading and writing Braille
Traditional methods often include physical aids, such as:

e One-cell board - with holes in the shape of one braille cell (six dots
pattern), into which the blind pupil inserts pins usually according to
the braille character pattern and thus gradually begins to learn and get
acquainted with the individual letters of the braille alphabet.

¢ One-line/three-line peg - in the shape of a plate with holes forming
individual six-dots braille patterns (cells), in which the pupil can also
compose a syllable, word or short sentence. There are several versions
of pegs made of wood or plastic. The one-cell board and the pegs are
suitable for blind children and pupils in pre-school and first grade and
are primarily intended for teaching writing and familiarising with braille.
However, they can also be useful when starting to learn braille at a later
age.

« Slate and stylus - the slate consists of two plates, with holes punched in
the lower plate, the upper plate forms a grid of six-dots braille cells as
a matrix. The paper is inserted between two plates. The dots are punched
to the paper (dot by dot) with stylus using the holes in the lower plate and
the grid of upper plate as a guiding boundaries for each cell. The braille
is written on the slate in a mirror image, from right to left. The text will
only be legible when the paper is removed from the slate and the dots are
turned upwards. It is a very effective aid for braille writing and is easily
portable. It comes in different sizes depending on the number of braille
characters that can be written. Because mirror writing requires increased
concentration and imagination, it can be accompanied by other simpler
aids that do not require mirror writing. The slate and stylus are one of
the most effective ways of labelling products in household, and every
blind student should be proficient in this writing method. It is also a good
preparation for future use of braille on mobile devices.

¢ A mechanical typewriter for writing Braille - in Slovakia also often
referred to as a Picht machine. It consists of 7 keys, 6 of which represent
the individual dots of the braille character, and usually a space in the
middle. By simultaneously pressing the appropriate keys, the head
embosses dots representing a particular letter into the paper instead of
individual dots. Special paper rolls into the typewriter on a metal roll-in
mechanism. It comes in different sizes, types (right-handed, left-handed,
ambidextrous), and markings according to the size of the keys or paper
being loaded into the machine. The mechanical typewriter is used for
braille writing and word processing from the first year of primary school
onwards.

e The DYMO Braille Labeller - is a simple mechanical device for writing
Braille on a thin adhesive strip (DYMO tape) that is easily portable. The
tape is inserted into the machine, into which the letters of the Braille
alphabet are pressed by a small roll. On the reel, the characters are
displayed in Braille, but also in Latin script. Once written, the tape can be
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stuck to the place to be marked, such as a book, work folders, objects in
the classroom, etc.

e Lego® Braille bricks, POP IT Braille and other braille games and

educational aids and braille books

e Tactile graphics - images in braille, dot or relief graphics, maps, geometric

images and shapes, etc., created using printers, embossers or other
methods such as Swelling paper technology.

Modern methods of teaching Braille and developing reading and writing

skills

These methods include several digital aids, such as:
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¢ Braille keyboard - is a standard USB device that can be connected to

a computer or mobile phone. Unlike a standard external keyboard, this
keyboard has only seven keys for text entry, six braille dots and a space.
However, it can also be used to enter text and various commands (chord
commands) to control the connected device.

Braille display (single line/multi-line) - this is a hardware device that
connects to a standard computer, tablet or mobile phone. The tactile part
displays part of the line from the screen in braille (dots). It has buttons
that allow the user to control the computer to some extent (perform
frequent actions), but also to move the cursor to determine what is
currently displayed on the line. The braille display is another output
device that the screen reader uses to convey information to the user. It
can be combined with voice output or used alone.

Electronic notebooks - these are special devices used by blind people
to write text in Braille. Electronic notebooks for the blind do not have
a display but are usually equipped with a braille keyboard or a standard
QWERTY keyboard. Most are voiced (voice output) and some models
also include a braille display. These modern electronic notebooks can
be connected to a computer and include a number of functions such
as a word processor, a telephone directory, a diary, an alarm clock,
a calculator, mail and Internet browser, data backup, etc., making their
comprehensive equipment partly similar in functionality to the tablets
used by individuals without vision loss. However, the big disadvantage
of these electronic notebooks is the high price and the lack of Slovak
language mutations. Electronic notebooks are small, silent devices (with
small dimensions and low weight) that blind people can carry with them
and use anywhere.

Tactile displays - providing multiple lines of braille or the ability to display
images in dot graphics. The use of these tactile displays has potential in
the educational process for displaying graphs, diagrams, charts, maps,
pictures, etc.

Digital books in an accessible format for screen readers and braille
displays
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e Modern digital technologies (hardware devices and software solutions)
that immediately enable transcription of ink-print text into braille and
also compatibly convert text from braille to printed text include:

o braille printers (embossers),
o braille translation equipment,
o braille text editing software.

The aids designed for the creation of tactile graphics, for drawing or sketching
should also be a solid part of education. In addition to the various relief-tagging
scales, rulers and other tagging aids, relief drawings or alternative solutions for
relief drawing and tactile representation using commonly available materials
(paper, wood, fabric, etc.), contouring paints for glass or modelling materials
should be considered.

Pupils need to be provided with as many tactile graphics in each subject as
are necessary for understanding whole knowledge curriculum, including visual
ones such as maps, graphs and so on. A combination of traditional paper/foil
methods or the use of a multi-line tactile display to show point graphics can be
used to present such images.

Analysis of the use of Braille in the educational process

The advantage of traditional methods is undoubtedly the greater availability
and lower cost of reading and writing materials. At the same time, they provide
the opportunity to work with the publication page by page, with the possibility
of subjecting the whole page to a tactile examination, looking for connections
between the data on the page and so on. However, writing braille texts using
a mechanical machine is quite noisy and, compared to modern technology,
editing the text is laborious and time-consuming. Working with braille on paper
does not allow simultaneous reading of braille and ink-print text on a computer
screen, what modern technology makes possible and easy.

Regarding the skills training for pupils entering primary school, the
equipment often ends at the peg and braille typewriter. These and many
other aids are, of course, important for the development of the necessary
skills for reading and writing. However, education without braille is severely
limited because blind pupils are deprived of the unique opportunity to work
simultaneously with text in braille and, at the same time, with the text in a digital
environment that offers much greater opportunities to access information and
a multitude of publications. The unfavourable position of braille in education
butalso in the lives of blind people is also influenced by the fact that information
in braille is woefully scarce even in the everyday life and environment of a blind
person (Woodin, 2018).

Braille display shows part or all of a line from the screen to the user at once.
Thus, it allows the user to preview a slice of the screen as a whole. With Braille
display, navigating through text is significantly faster than using a screen reader
with voice output. It is also a very useful aid for foreign language learners. The
main reason for this is that speech synthesis (voice output) hides detailed
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information about the graphical representation of a word from the blind user
(for example, it is in many cases impossible to distinguish an ypsilon from
a letter I by ear, even when reading the text fluently). The braille display allows
to display the braille text that the educator sees on the screen. In this way,
a unique form of literacy development can be achieved because what the pupils
read in braille on the braille display can be viewed on the screen by the teachers
or parents.

With braille, however, it is also necessary to take into account that the blind
pupil must gradually learn computer skills along with braille in order to be able
to make full and functional use of the braille display.

Despite the fact that braille displays are one of the most expensive tools, they
should be part of the equipment of every single blind pupil in the educational
process, practically from its beginning, as recommends European Blind Union
(EBU Statement, 2023). Even as a child in the first grade, he or she can use
a braille display in collaboration with an assistant, and the teacher, assistant
or parent can not only check on the screen what the pupil is reading, but also
type simple tasks into a word processor. At the same time, a blind pupil can
gradually acquire and develop the computer skills necessary to use a computer
and braille from the first year onwards.

The use of a computer with special software and hardware (such as braille
displays) is, in our opinion, nowadays essential in school practice. It replaces the
typewriter for blind pupils when taking notes, enables them to work effectively
with text and to communicate with teachers (doing homework in a form that is
easily readable by sighted teachers), as well as with classmates and friends. It
gives them access to a source of great variety of information.

The necessity of early preparation of blind pupils for braille reading
by tactile training in preschool age is also emphasized by Loptchova and
Schallerova (2022), according to whom it is necessary to develop not only the
fine motor skills of children at an early age, but also the tactile-haptic potential
of the child.

The rate of use of braille reading skills in Europe is alarming in many
countries. In 2018, the European Blind Union (EBU) conducted a survey in nine
countries on the use of braille in education, and the results from this survey led
the EBU to make recommendations which, among other things, make clear the
need to improve braille education, improve the availability of braille materials
and the use of braille displays or other assistive technologies in the education
process (Woodin, 2018).

From the practice in Slovakia, it can be stated that we, like many other
countries in the world, have slipped into the misconception that information
received by ear when listening to audio books and listening to a screen reader
on a computer or mobile phone can replace the information received by touch
in the education of blind pupils.

The prioritization of auditory perception over tactile perception in the
last 20-30 years worldwide has resulted in a significant decline in braille text-
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processing ability among the blind. Several factors can be taken into account
when looking for a reason for the decline in the use of braille in the lives of
blind people. The amount of information in braille cannot be compared with the
amount of information in print, since the society is used to continuous contact
with print in any form. Nevertheless, we are convinced that the unavailability of
braille materials cannot be considered as a key factor in the low rate of braille
reading skill development. Although we have long observed a problem with
accessible textbooks for the blind in our country, existing braille materials alone
are still sufficient for training and developing braille reading skills.

Professionals in this field often encounter the situation when blind
pupils are not able to work effectively with braille text, do not know the basic
grammatical rules and do not master the laws of the graphic structure of the
text. Their work with text is often ineffective. It is these aspects of reading that
are often neglected or unnoticed in auditory perception of information.

In the education of blind pupils, the question of the priority of auditory
or tactile information should not be raised at all. Blind people are totally or
significantly deprived of one of the senses they would otherwise use to receive
information. It is for this reason that it is of the utmost importance that all
other ways of receiving information are trained to their full potential during
the educational process. Braille reading training is crucial for the development
of reading and writing skills, for developing the literacy. The availability of
audiobooks or the reading of publications by means of voice synthesis must
not replace the reading of text, especially at school age. The pupil’s literacy
skills are not sufficiently developed by hearing, and training in reading
braille becomes more difficult at a later age. Braille writing also needs to be
developed, and training should start with writing on a pegboard, continuing
on a mechanical braille typewriter and developing writing skills on electronic
devices using modern digital technologies, such as braille display or on-screen
braille keyboards on mobile phones.

Teaching and learning braille should include training in at least the following
skills:

* Reading and writing using braille.

e Training in effective braille reading, finding the appropriate reading
method for each individual, namely the best point of hand/body contact
with braille text, moving the hands along the lines of text, using the so
called Scissor method of reading braille text, in which both hands start
together on one line, move to about the middle of the line, where they
separate - the left hand copies the line towards the beginning of the line
and moves smoothly to the second line, where it is ready to read, while
the right hand finishes the rest of the previous line.

» Working with tactile graphics, methodical preparation for reading tactile
graphics with comprehension with the transfer of 3D objects into 2D
representation.
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¢ Read books on standalone braille displays or in connection with other

devices.

Read PDF, Word and all other types of documents on braille displays.

Work with books or educational materials simultaneously using a screen

reader along with braille on a braille display.

Efficient control of computers and mobile devices via braille display and

software/hardware braille keyboard.

¢ Transfer of individual text types to and from separate braille displays and
data exchange between a computer or mobile phone and a braille display.

The problem with storing publications in a digital environment and also in
well-formatted braille text has so far been that such braille text has been a simple
text file without any formatting options, if we do not consider formatting to be
text panning with a space or an enter. Such a simple file without any styling,
combined with reading only one line at a time and without control over the
structure of the document, did not allow the reader to move quickly to different
parts of the text, as he or she normally does when reading by sight. This made
the publication difficult to work with in digital braille. It was therefore essential
to find a way in which such movement around the document could be made
possible. Therefore, braille experts are awaiting early coming out of a standard
for digital braille files that will allow navigation through a document, as is the
case, for example, with web pages. A blind user can browse a page by heading,
move to the nearest table, learn the font attributes of the text, and so on. Such
possibilities will be opened up by the digital braille format, where the ability to
navigate through the various attributes of a publication will enable blind users
to work very efficiently with any lengthy and extensive text. At the same time,
its encoding will allow easy portability between devices and also the possibility
of printing it on paper.

The near future of digital braille display devices promises to make braille
more usable in the digital environment. The tactile displays, which are now
beginning to be developed and the first commercially marketed versions are
already available on the market, offer the possibility of displaying multiple lines
of braille text or the possibility of rendering images using dot graphics. These
are graphics consisting of dots in a sufficiently dense grid to form patterns. It can
be assumed that these devices will have their place in the educational process
precisely because they enable texts to be processed quickly and efficiently
without having to be printed on paper. They might provide the possibility of
previewing a larger part of the text or page, with the possibility of tracing the
interrelationships between parts of the text, for example, data in tables. The fact
that a simple graphic, such as a chart or a simple image, can also be part of the
text greatly expands and enhances the possibilities for efficient work with text
and image.

Inthe case ofassistive technologies, the reason for their slow implementation
in the educational process is often their cost. This is very high in the case of
braille displays and tactile displays in particular. In many developed countries,
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however, they are clearly the preferred choice for the provision and delivery
of education for blind pupils, whether in a special school or in an inclusive
mainstream school environment. Their flexibility and the possibility for pupils
to work directly with teachers via computer from the start of school is definitely
a significant factor in better learning conditions. Every pupil should be given
the opportunity to choose the educational path they are most interested in, the
one in which they achieve the best results. If they do not work effectively with
braille and assistive technology, they will hardly be able to follow education in
the STEM area, even if they show interest or talent in that area.

Conclusion

A comparison of traditional and modern methods of teaching Braille
shows us that both approaches have their advantages and disadvantages.
Traditional methods provide a foundation for the development of tactile
skills, reading and writing, while modern methods and approaches offer
flexibility, attractivity, simultaneous access and inclusivity. In our opinion, the
ideal approach is a combination of both methods, where traditional methods
should be strengthened and complemented by modern digital technologies,
whereby we can achieve an optimal level of reading and writing skills and high
level of literacy in blind students. Traditional and modern teaching methods
complement each other to create a multidimensional approach that will ensure
better and more effective learning and easier and faster access to different
information, texts and literature.

We consider Braille to be a key tool in the education of blind pupils,
enabling access to information, access to education and training for blind
people worldwide, promoting skills development, independence, autonomy
and enabling blind pupils to be literate. The future of braille teaching should
include the integration and implementation of modern digital technologies into
the educational process. It is important to raise awareness of the importance
and relevance of braille in the educational process of blind pupils, and to invest
in the modernisation of schools and its integration into national education
systems and policies. We consider the use of modern braille and tactile display
technologies across the whole educational process, and from its very beginning,
to be a necessity for education in the 21st century.*
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DANEK, Alois (2025). Détsky domov v ¢eské spolecnosti 21. stoleti.
Praha: AMBIS, vysoka $kola. 118 s. ISBN 978-80-7265-242-6'

Téma detskych domov je pro odbornu i laicki verejnost provokujtca,
ale v mnohom nielen inspirativna, ale aj rozdelujica. Pomaha polopravdami
a nepravdami vzbudzovat emdcie, stucit SirSej odborne neinformovane;j
verejnosti a povzbudit sponzorov, aby sa podelili o prebytky. Zatial, ¢o neziskovy
sektor tu dlhodobo aktivizuje svoje aspiracie, ,akademici“ a vedecké pracoviska
sa jej skor vyhybaju. Skuto¢ne hibkovy vyskum je totiZ ¢asovo prili§ narocny,
a tak je, v ramci kariérnych ambicii, ovela jednoduchsie vybrat’ si nieco, o ma
grantovu podporu a ¢asovo blizke splnenie ciela.

Pre slovenskych citatelov moze byt téma recenzovanej knihy zaujimava
e$te pre dva ,detaily Prvy spoéiva v tom, Ze v Cesku ostali tieto institicie
v rezorte Skolstva ako vychovné, na Slovensku presli tieto zariadenia od roku
1997 do rezortu prace a socidlnych veci ako zariadenia socialnej starostlivosti.
Cesko a Slovensko sa teda zasadne 1{$i v tom, na ¢o kladie v tychto zariadeniach
doraz. Druhy detail suvisi s faktom, Ze na Slovensku uz de iure od roku 2019
detské domovy neexistuju. Miesto nich vznikli Centra pre deti a rodinu, ¢o je
diskutabilny hybrid, pod ktorého hlavicku sme zahrnuli nielen byvalé detské
domovy, ale s nimi aj resocializacné strediska pre adolescentnych zavislych.

Autor tejto monografie je zaujimavy vo svojej Specifickej dvojrole. Na jedne;j
strane dlhodobo pracuje v detskom domove ako vychovavatel. Tvrdim,
na zadklade vlastnej Strnastrocnej vychovavatelskej praxe v prevychovnych
zariadeniach, Ze je to nenahraditelnd, velmi naro¢na a insSpirativna skiisenost.
Nedocenena praca. Na druhej strane, ako absolvent doktorandského Studia
a odborny asistent, je v intenzivnom kontakte s akademickou podou, je teda
vel'mi dobre odborne pripraveny.

Co skuto¢ne u neho ocefiujem, premieta sa to aj do textu knihy, je zapal,
snaha vykreslit obraz detského domova ¢o najpravdivejsie. Samozrejme, pre
Jkvalitativneho“ vyskumnika, ktory je sucastou skupinového zZivota rodinnej
skupiny i detského domova, je to problém, s ktorym sa musi popasovat. Som
presvedCeny o tom, Ze sa mu to takmer vzdy, aj vdaka vyuzitiu ,klasickej*
triangulacie, podarilo.

V knihe sa opakovane daju identifikovat niektoré nielen pre autora, ale aj
pre redlnu pracu v detskom domove ddlezité oblasti, témy. Tou prvou je oblast
reflexie sucasnej stdle viac a viac roznorodej skladby deti (od vyvinovych
poruch ucenia a spravania az po vazne emoc¢né poruchy, ktoré su spojené
s psychiatrickou medikaciou, ale aj zmeny v oblasti narodnostného, kultirneho
a ndbozenského zlozenia). Opravnene zdoraziuje, zZe vychovavatelska praca
v detskom domove je dnes najma Specidlnopedagogicka. Nepriamo tym teda
potvrdzuje, Ze zaclenenie detskych domovov pod Skolstvo je naozaj patri¢né.
Druhou oblastou je akadsi zmena paradigmy - primarne socidlne dévody
umiestnenia dietata do detského domova, resp. zlyhanie dietata v jeho

L Prijaté do redakcie/Paper submitted on: 30. 01. 2025
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rodinnom prostredi. Na zaklade Stddia materidlov o dietati aj rozhovorov
s detmi dochadza k jednozna¢nému tvrdeniu: primarny dévod je socidlno-
patologické spravanie rodi¢ov, od alkoholizmu, kriminality, prostiticie az
po tyranie a zneuzivanie vlastnych deti. Tretou oblastou je akasi polemika autora
s mediadlnou ¢i verejnou stereotypnou mienkou o nedostato¢nej podnetnosti
povodného rodinného prostredia deti a deprivacnom prostredi detskych
domovov (najlepsie by bolo, keby sa vSetky zrusili). Autor nielenZe vecne tvrdi,
Ze vzdy existuju vazne dévody na vynatie dietata z rodiny, ale aj to, Ze je to ten
»posledny”“ krok procesu, ktorému predchadzalo mnoho dalsich. Upozornuje
aj na iba zriedkavo priznavany fakt, Ze v detskych domovoch sa zvySuje pocet
deti, ktoré prichadzaju z pestinskej starostlivosti. Minimalne to znamenj, Ze
ani ndhradné rodinné prostredie nie je iplne pre vSetkych.

Kniha, tak ako sa na akademika patri, je bohatd na zahrani¢né i ceské
zdroje. Osobitne oceifiujem odkazy na skiisenosti z praxe. S4 samozrejme témy,
ktoré su otvorené, o ktorych je potrebné diskutovat. Autorovi sa v§ak podarilo
dosiahnut jednu déleZitd métu - inSpirovat a zarovei byt Citatelsky zaujimavy.

Albin Skoviera?

2 Albin Skoviera, doc, PhDr, PhD., Univerzita Pardubice, Fakulta filozoficka, Katedra véd
o vychové, Studentska 84, 532 10, Pardubice-Stavatov, Ceska republika (https://orcid.
org/0000-0002-4534-5219). E-mail: albin.skoviera@upce.cz. Osobné udaje zverejnené s
pisomnym stihlasom autora.
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BARUCH-FELDMAN, Caren, COMIZIO, Rebecca (2024). Tohle zvladnu!
Praha: Portal, s.r.o. 208 s. ISBN 978-80-262-2132-6'

Recenzovana publikécia, ktora nesie nazov Tohle zvlddnu! (2024), je dielom
dvoch autoriek. Caren Baruch-Feldman je klinickd psychologicka a Skolska
psychologicka, ktora sa spolu so svojou spoluatorkou Rebeccou Comizio, ktora
je taktieZ skolskou psychologickou, rozhodli vytvorit praktickd knihu zamerant
na rozvoj odolnosti deti, oznacovanej tieZ pojmom reziliencia. V prostredi, kde
Casto Celime narastajucim poziadavkam a stresu, predstavuje tato publikicia
hodnotny zdroj nastrojov a stratégii, ktoré mozu byt efektivne vyuzité nielen
jednotlivcami, ale aj odbornikmi v oblasti Specialnej pedagogiky a psycholégie.

Jednou z najvacsich prednosti tejto knihy je jej prakticka orientacia. Autorky
prinasaju jasné a jednoduché techniky, ktoré sa zameriavaji na zvladanie
stresu, budovanie sebadévery a zlepSovanie schopnosti stanovit' si realistické
ciele. Tieto postupy su obzvlast prinosné pre Specidlnych pedagoégov, ktori
pracuju s jednotlivcami s rozliénymi potrebami. Napriek tomu, Ze recenzovana
publikdcia ma vyhradne prakticky charakter, jej teoreticky pohlad vychadza
z konceptov pozitivnej psychologie a behaviordlnych technik. Prave tieto
teoretické vymedzenia su Citatelovi prezentované privetivym spésobom, ¢o
napomaha jednoduchsej aplikacii jednotlivych technik do praxe. Kniha je
rozdelena do niekol'kych logicky usporiadanych kapitol, pricom kazda z nich
sa zameriava na konkrétny aspekt budovania odolnosti. Sicastou publikacie je
aj predhovor a list rodicom a odbornikom, ktory vysvetluje samotny koncept
publikcie a jednotlivych aktivit. Uvod poskytuje ¢itatelovi prehlad o pojme
reziliencia, jej vyzname a vplyve na kazdodenny Zzivot. Autorky sa v tejto Casti
sustredujui na vedecké zaklady psychickej odolnosti, pricom vysvetlujd, ako
ju mozno rozvijat prostrednictvom pravidelnych cviceni a zmien v mysleni.
Prostrednictvom listu rodicom a odbornikom vie citatel dekédovat, ako ma
pri jednotlivych aktivitach postupovat. Kazda aktivita sa sklada z troch Casti.
Prva cast, ,nauc sa to,” tvori teoreticky zaklad, ktory by si malo dieta osvojit
v ramci kazdej spdsobilosti, aby pochopilo, v ¢om mu dana spdsobilost
napomaha pri budovani odolnosti. V druhej casti, ,urob to,“ dostava dieta
priestor na to, aby si konkrétnu sposobilost precvicilo. V tretej casti ,podpor
to“ dochadza k posiliiovaniu danej sposobilosti. Nasledne je princip aktivit
spristupneny aj detskému Ccitatelovi v ,liste detom,” ktory rovnako, avsSak
hravou, detskou formou opisuje ako jednotlivé aktivity fungujui a ako ma s nimi
dieta pracovat. Nasledujice kapitoly si venované praktickym ndastrojom,
ktoré Citatelom pomahaju zvladat' stres a naroc¢né situacie. Jednotlivé techniky
zahrnaju napriklad rozvoj pozitivneho myslenia, zvladanie negativnych emaocii
¢i budovanie sebadovery. Tieto cvicenia su navrhnuté tak, aby podporovali
nielen kratkodobé zlepSenie, ale aj dlhodobé posilnenie psychickej odolnosti.
Napriklad cvi¢enia na zlepSenie vSimavosti (mindfulness) st zalozené
na osvedcenych technikach, ktoré su Siroko vyuzivané v psycholégii a terapii.

1 Prijaté do redakcie/Paper submitted on: 17. 01. 2025
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Kniha zaroven ponuka Siroké spektrum nastrojov, ktoré mézu byt
adaptované pre potreby jednotlivcov, rodin, ale aj skupin v Skolskom alebo
terapeutickom prostredi. Pre Specidlnych pedagégov st obzvlast cenné
odporucania tykajuce sa prace s detmi, ktoré celia zmendm alebo prekazkam
vo svojom vyvine. Autorka zdoOraziiuje vyznam pozitivneho posiliiovania
a budovania dovery v schopnosti jednotlivcov, ¢o je zakladom uspesného
zvladania Zivotnych vyziev. Zaverecna kapitola, venovana udrziavaniu zmien
a dlhodobému rozvoju, pontka jednoduché a zrozumitelné rady, ktoré mozu
detom poméct zvladat nové situdcie a vyzvy. S dérazom na to, aby si deti
osvojili schopnost prekonavat netspechy a budovali si svoju vnatornu siluy,
kapitola obsahuje nastroje a tipy, ktoré podporuju ich sebavedomie a umoziiuju
im udrZat si dobré navyky a pozitivny pristup.

Tohle zviddnu! predstavuje hodnotny prispevok v oblasti budovania
reziliencie a osobného rozvoja. Poskytuje cenné nastroje pre odbornikov,
najma Specidlnych pedagoégov a psycholégov, ktori sa zameriavaji na rozvoj
emociondlnej inteligencie a odolnosti u deti aj dospelych. Miernym
nedostatkom publikdcie méze byt mensie zastipenie vedeckych a vyskumnych
referencii, ktoré st v niektorych kapitolach viac Ziadané. R6zne vedecké dokazy
a referencie autorov, odbornikov v oblasti reziliencie mézu pridat publikacii
na kvalite a jej vyuZivanie nielen v praktickej, ale ja teoretickej rovine. Vdaka
svojmu praktickému pristupu, jasnej Struktire a konkrétnym stratégiam je tato
kniha vynikajicim zdrojom pre Specidlnych pedagégov, terapeutov a kazdého,
kto hlada efektivne metdédy na zlepSenie psychickej odolnosti a zvladanie
naroc¢nych Zivotnych situdcii.

Alexandra Kalinayovd?

Alexandra Kalinayova, Mgr., interna doktorandka, PreSovska univerzita v PreSove, Pedagogicka
fakulta, Katedra Specialnej pedagogiky, Ul. 17. novembra 15,080 01 PreSov, Slovenska republika.
E-mail: alexandra.kalinayova@smail unipo.sk. Osobné tidaje zverejnené s pisomnym sihlasom
autorky.
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BISCO KASTELOVA, Alexandra (2024). Diagnostika v $pecidlno-
pedagogickom poradenstve. 2. vydanie. Bratislava: IRIS. 533 s.
ISBN 978-80-89726-09-7"

Publikacia autorky Alexandry BiS¢o Kastelovej je zamerana na diagnostiku
v Specidlnopedagogickom poradenstve. Diagnostika je neoddelitelnou sicastou
starostlivosti o jednotlivcov, ktori maju Specidlne vychovno-vzdelavacie potreby,
nakol'ko je potrebné venovat dostatoénii pozornost vhodnym metdédam,
pristupom a hlavne diagnostickym nastrojom pre jednotlivcov s konkrétnym
zdravotnym znevyhodnenim. Cielom vedeckej monografie A. BiS¢o Kastelovej je
hlavne teoretické rozpracovanie konceptudlnych a strukturalnych poznatkov vo
vednej oblasti Specidlnopedagogickej diagnostiky. Autorka v monografii reflektuje
uZ na existujuce literdrne pramene v tejto oblasti a vychddza z teoretickych
i praktickych poznatkov z publikicii od autorov, akymi sd VaSek, Ticha,
Pfinosilova a Németh, ktori sa venuju diagnostickym a poradenskym ¢innostiam
pre jednotlivcov s narusenim, postihnutim ¢i ohrozenim. Vedeckd monografia tiez
reflektuje na sticasné zmeny v poradenskom systéme na Slovenku. Predkladanu
monografiu by sme mohli nazvat ako ,uzkoprofilovy tovar na trhu publikacif
z problematiky Specidlnopedagogickej diagnostiky. Publikacia sluZi nielen ako
vedeckd monografia pre odbornu verejnost, ale aj ako odborna pomoécka pre
Studentov Specialnej pedagogiky, ako aj inych humannych vied (napr. psycholdgia,
logopédia). Tato rozsiahla publikidcia dokaze byt adekvatnou a dostatocnou
podporou Studenta pri priprave na ¢iastkové (predmetové) i Statne skasky.

Vedeckd monografiaje ¢lenenad do desiatich samostatne koncipovanych kapitol
a niekol’kych podkapitol, pricom prva kapitola dava Citatelovi rozsiahly teoreticky
zaklad z diagnostiky v Specidlnopedagogickom poradenstve. V ramci tejto kapitoly
autorka vymedzuje nové trendy komplexnej a medziodborovej diagnostiky
jednotlivcov so Specidlnymi eduka¢nymi potrebami v zmysle multidisciplinarnej
spoluprace roéznych odborov a vednych disciplin. Je vSeobecne zname, Ze v ramci
Speciadlnopedagogickej diagnostiky potrebujeme stc¢innost a spolupracu réznych
rezortov i odbornikov. V stcasnosti sa ¢oraz viac zdoraziuje, Ze prave tato
komplexnost' v Specidlnopedagogickom diagnostickom procese zohrava klticovi
ulohu. Cielené vyuzitie poznatkov z inych odborov napr. z neurovied je pre
Specialneho pedagodga neoddelitelnou sticastou jeho efektivnej prace v podobe
intervencie. Druha a tretia kapitola opisuje Specidlnopedagogicku diagnostiku
v zariadeniach poradenstva a prevencie a taktiez Specidlnopedagogicku
diagnostiku v $kolskom prostredi. Poukazanie na aktudlne zmeny, transforméaciu
poradenského systému na Slovensku je vysokou pridanou hodnotou vedeckej
monografie. Uvedené dve kapitoly su Ziaduce, a to hlavne z pohladu Studenta
Specialnej pedagogiky, ktory vdaka tymto pasdzam dostane adekvatne, relevantné
a aktualne informécie zo $pecialnopedagogického poradenského systému. Dalsie
teoretické kapitoly si zamerané na charakteristiku jednotlivych diagnostickych
nastrojov pre jednotlivcov s konkrétnym zdravotnym postihnutim (mentalne

L Prijaté do redakcie/Paper submitted on: 02. 12. 2024
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postihnutie, zrakové postihnutie, sluchové postihnutie, telesné postihnutie,
Specifické poruchy ucenia, poruchy aktivity a pozornosti, poruchy autistického
spektra). V tychto Castiach autorka uvadza jednotlivé diagnostické nastroje
(domaceizahrani¢né), ktoré sa aplikuju v Specidlnopedagogickom diagnostickom
procese. Citatel' sa dokaZze velmi dobre orientovat v texte, nakolko je obohateny
mnohymi tabulkami, grafmi i samotnymi ukdZkami diagnostickych testov,
pozorovacich harkov. Prave tato skuto¢nost vnimame za nevyhnutt, nakol'ko
aplikacia jednotlivych diagnostickych nastrojov v praxi je naro¢nym procesom.
Pre diagnostika je prinosné, ak okrem teoretickych poznatkov o danom teste
disponuje aj vizualnou podporou v podobe ilustracii sdvisiacich s danym
diagnostickym testom.

Jednotlivé kapitoly okrem uvaddzanych konkrétnych diagnostickych
batérii obsahuju aj zaujimavé zistenia z realizovanych vyskumov vzdy z danej
problematiky. Zaujala nas c¢ast, v ramci ktorej autorka uvadza hodnotenie
komunikacnej kompetencie ziakov s mentdlnym postihnutim. Hodnotiaci
nastroj (Bis¢o Kastelov4, Rybarova, 2022) bol vytvoreny za ticelom a zameranim
na presné zistenie, hodnotenie aktudlnej trovne komunikac¢nych schopnosti
Ziakov s mentdlnym postihnutim. Vyskumny stbor tvorili Ziaci s mentalnym
postihnutim (variant A, variant B), ich celkovy pocet bol 25 a celkovy vek
posudzovanych Zziakov bol od 7 do 13 rokov. Posudzovaci harok hodnotil
komunika¢né kompetencie Ziakov s mentalnym postihnutim podla jednotlivych
jazykovych rovin. Vysledky vyskumu poukazuji nato, Ze medzi najviacobmedzené
jazykové roviny u ziakov s mentalnym postihnutim patria foneticko-fonologicka
a morfologicko-syntakticka jazykova rovina. Vnimame dany posudzovaci harok
ako dobri pomocku pri Specidlnopedagogickom diagnostike na hodnotenie
komunikaé¢nych zru¢nosti Ziakov s mentalnym postihnutim, nakol'ko je to velmi
Specificka skupina.

Celkovo publikaciu hodnotime pozitivne, obdivuhodna je autorkina snaha
a tvorba tejto rozsiahlej vedeckej monografie. Citatel' po jej precitani dostava
adekvatne mnozstvo informacii o dostupnych diagnostickych nastrojoch podla
jednotlivych zdravotnych postihnuti. V publikacii nechybaju ani ukazkové priklady
z odbornych sprav so Specidlnopedagogického vySetrenia ¢i odporucania pre
prax, hlavne pre pedagogickych zamestnancov pri praci so Ziakmi so Specidlnymi
vychovno-vzdeldvacimi potrebami. Odbornost a kvalita tejto vedeckej
monografie vyznamne prispievaju k rozvoju Specidlnopedagogickej diagnostiky
na Slovensku. Stidiom monografie A. Bis¢o Kastelovej ziska odbornik v oblasti
Specialnej pedagogiky komplexné a relevantné informacie nevyhnutné pre vykon
prace diagnostika (Specidlneho pedagdga) v poradenskom systéme.

Nikoletta Szdszovd?

Nikoletta Szaszova, Mgr., PhD., MBA, Univerzita Komenského v Bratislave, Pedagogicka fakulta,
Katedra Specidlnej pedagogiky, Centrum S$pecidlnopedagogického vyskumu, Racianska 59,
813 34 Bratislava, Slovenska republika (https://orcid.org/0000-0003-4114-7327). E-mail:
szaszova@fedu.uniba.sk. Osobné tidaje zverejnené s pisomnym stthlasom autorky.
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HLEBOVA, Bibiana (2024). Vybrané aspekty skolskej tispesnosti deti
a Ziakov zo socidlne znevyhodneného prostredia v podmienkach
inkliizie na Slovensku. PreSov: PreSovska univerzita v PresSove,
Vydavatel'stvo PreSovskejuniverzity. 136s.ISBN978-80-555-3322-3!

Recenzovand vedeckd monografia s nazvom Vybrané aspekty skolskej
uspesnosti deti a Ziakov zo socidlne znevyhodneného prostredia v podmienkach
inkltizie na Slovensku (2024) uz svojim nazvom indikuje jednoznacné
zameranie sa na jednu z aktudlnych tém na Slovensku, ktorou su deti a ziaci
zo socidlne znevyhodneného prostredia (najma marginalizovanych rémskych
komunit) v podmienkach inkldzie v materskych a zakladnych Skolach. Inkluzia
je v dneSnej dobe casto diskutovanym konstruktom, ¢o umocnuje aktualnost
publikacie. Autorkou monografie je Bibiana Hlebova, ktord aktivne pdsobi
na Katedre Specialnej pedagogiky Pedagogickej fakulty PreSovskej univerzity
v PreSove. Jej nova knizna publikacia po obsahovej stranke vystizne opisuje
teoretické vychodiskd k problematike a metodiku vlastného vyskumu,
kde prezentuje vysledky vyskumu v podobe dvoch prehladovych studii
zameranych na vybrané aspekty Skolskej ispesnosti u deti/Ziakov zo socidlne
znevyhodneného prostredia v podmienkach inkluzivneho vzdelavania;
problematika bola sucastou rieSenia grantového projektu VEGA 1/0280/22
Identifikdcia psychosocidlnych faktorov inkluzivneho prostredia pre Ziakov so
Specidlnymi vychovno-vzdeldvacimi potrebami v obdobi Skolskej dochddzky.

Knizna publikacia je kombinaciou odbornosti a prehladnosti, pricom sa
opiera o viaceré zdroje najma domadcej, ale ja zahrani¢nej proveniencie. Cielom
vedeckej monografie je prezentovat vyskum zalozeny na dvoch prehladovych
stadiach, zamerany na inkluzivny pristup vo vychove a vzdelavani Ziakov a deti
zo socialne znevyhodneného prostredia, a tym priblizit situdciu na Slovensku
za poslednych 10 rokov. Koncept¢ne je vedeckd monografia usporiadana
do dvoch logicky usporiadanych a na seba nadvézujucich kapitol.

Prva kapitola poskytuje vymedzenie teoretickych vychodisk a vystizne
definuje inkluzivnu edukaciu ziakov so Specidlnymi vychovno-vzdelavacimi
potrebami, konkrétne ziakov zo socidlne znevyhodneného prostredia
(marginalizovanych rémskych komunit). Autorka sa po teoretickej stranke
sustreduje aj na charakteristiku Specifik edukacie ziakov zo socidlne
znevyhodneného prostredia. Zdmerom kapitoly je taktieZ opis strategickych
dokumentov o inkluzivnej edukacii a nasledne prezentédcia chronologického
prehladu narodnych projektov, ktoré boli na Slovensku realizované v rokoch
2014 - 2024. V danej Casti su popisané strategické dokumenty, ako aj narodné
projekty, ktoré vo filozofii inkluzivneho vzdelavania predstavuju kltuc¢ovy faktor,
¢im je Citatelovi pontknuty stru¢ny a prehladny teoreticky vstup k problematike
implementacie inkluzivneho vzdeldvania na Slovenku.

Druha kapitolu tvori opis metodiky vlastného vyskumu spracovaného
do dvoch prehladovych stadii prezentujdcich interpretaciu 62 publikacnych

L Prijaté do redakcie/Paper submitted: 14. 01. 2025
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vystupov zameranych na inkluzivny pristup v edukacii detf a Ziakov zo socialne
znevyhodneného prostredia v podmienkach materskych a zakladnych $kol
na Slovensku, ktoré autorka spracovala z online dostupnych vedeckych
a odbornych casopisov (Edukdcia, Pedagogika.sk, Pedagogickd revue,
Pedagogické rozhlady, Stidie zo $pecidlnej pedagogiky), ako aj ostatnych
domacich online dostupnych pramenov (Stddie, evalvacné spravy, monografie,
zborniky) publikovanych na Slovensku za ostatné desatrocie (2014 - 2023). Prva
prehladova Stidia zahfna 44 vyskumnych a evalva¢nych publika¢nych vystupov
(savisiacich najma s rieSenim narodnych projektov), druha prehladova stidia
prezentuje 18 teoretickych a teoreticko-edukac¢nych publika¢nych vystupov. Obe
prehladové Studie su chronologicky usporiadané, jasne Struktirované, detailne
opisané a informdcie usporiadané v prehladnych tabulkach. Zaver kapitoly
tvori interpretacia vysledkov vyskumu pomocou hibkovej analyzy vybranych
aspektov Skolskej uspeSnosti deti a Ziakov zo socidlne znevyhodneného
prostredia v podmienkach inklazie, ktoré autorka interpretuje na zaklade troch
hladisk: (1) personalneho zabezpecenia inkluzivnej edukacie, (2) podpory
kognitivneho, emocionalneho a socidlneho vyvinu deti a Ziakov, (3) materialno-
technického zabezpecCenia a obohatenia edukacného prostredia v inkluzii.
Podla autorky vysledky vyskumu ,prindsajii viacero nedorieSenych problémov,
ktoré sa dotykaji samotného konceptu inkluzivnej pedagogiky, ako aj spésobu
a tempa jej implementdcie do kaZdodennej pedagogickej praxe na Slovensku.
V tomto smere pozitivne hodnotim zavere¢nd diskusiu k realizovanému
vyskumu s pomenovanim limitov i vyziev do budicnosti v oblasti presadzovanie
inkluzivneho pristupu vo vychove a vzdeldvani deti a Ziakov zo socidlne
znevyhodneného prostredia v podmienkach inkltzie na Slovensku.

V recenzovanej vedeckej monografii nachidzam aktudlnost, novost
a origindlnost skimanej problematiky, ktord moézZe byt inSpirativna ako
zdroj validnych informacii pre ucitelov a Specidlnych pedagégov pdsobiacich
v prostredi materskych ¢i zdkladnych $kél, lebo prindSa nové vyzvy pre
pedagogicku prax a ndmety na dalSie vedecké skiimanie.

Dominika Mol¢anovd?

2 Dominika Mol&anova, Mgr, internd doktorandka, PreSovska univerzita v PreSove, Pedagogicka

fakulta, Katedra Specialnej pedagogiky, Ul. 17. novembra 15, 080 01 PreSov. E-mail: dominika.
karabasova@smail.unipo.sk. Osobné uidaje zverejnené s pisomnym sihlasom autorky.
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NEMCEK, Dagmar (2024). Inkluzivne vzdeldvanie v telesnej a Sportovej vy-
chove. Priklady dobrej praxe. Bratislava: Pedagogicka fakulta UK v Brati-
slave, Slovenska vedecka spolocnost pre telesnu vychovu a Sport. 206 s.
ISBN 978-80-8251-019-8"

Recenzovand metodickd prirucka autorky Dagmar Nemcek s nazvom
Inkluzivne vzdeldvanie v telesnej a sportovej vychove. Priklady dobrej praxe je
hlavnym vystupom projektu Ministerstva Skolstva, vyskumu, vyvoja a mladeze
SRKEGA ¢.051UK-4/2022 s ndzvom Inkluzivne vzdeldvanie v telesnej a Sportovej
vychove. Publikicia je cielend na oblast’ inkluzivneho vzdeldvania s akcentom
na telesnd a Sportovi vychovu nielen intaktnych Ziakov zadkladnych a strednych
$kol, ale aj Ziakov s telesnym postihnutim, zrakovym postihnutim a mentalnym
postihnutim. Mnohé ndmety a pontkané Sportové aktivity a cvienia su
spracované tak, Ze z nich mozZu Cerpat ako zacinajuci pedagoégovia, tak aj
dlhoro¢ni pedagégovia, ktori vzdelavaju ziakov aj s inymi postihnutiami, napr.
s naruSenou komunika¢nou schopnostou, s poruchami autistického spektra
¢i s viacndsobnym postihnutim. Vyznam metodickej priruc¢ky spociva aj v jej
vyuziti Studentmi vysokych S$kél s pedagogickym i Specidlnopedagogickym
zameranim ako Studijného materialu, ktory ich moze pripravit na Specifika
inkluzivneho vzdeldvania v predmete telesnd a Sportova vychova.

Metodicka priruckaje svojim preciznym metodickym spracovanim prinosom
nielen pre ucitelov telesnej vychovy, ale pre vSetkych ucitelov, ktori potrebuju
do vyucovania zaradit' telovychovné ¢i Sportové aktivity a chvil'ky. Priruc¢ku
moZu efektivne vyuZivat aj vychovavatelia v rdmci mimoskolskych aktivit ¢i
pedagoégovia v centrach vol'ného ¢asu. Uplatnenie si ndjde aj u vSetkych, ktori sa
venuju detom a Ziakom v detskych taboroch alebo v §kolach v prirode. Uvedena
metodicka prirucka reaguje na aktualny stav a moznosti $kol a ucitelov, ktori
moZu zaujimavymi spdsobmi uchopit’ jednotlivé vyucovacie hodiny tak, aby
boli motivujuice, rozvijajice, podporujuice, aktivizujice, a najma zaujimavé ako
pre intaktnych Ziakov, tak aj pre Ziakov s postihnutim.

Metodickd prirucka je obsahovo zamerana na viacero vecnych oblasti.
V Gvode autorka objasnuje struktiru inkluzivnej hodiny telesnej a Sportovej
vychovy. Najma pre zacinajicich pedagdégov akcentuje skuto¢nost, Ze kazda
vyucovacia hodina telesnej a Sportovej vychovy sa sklada z niekol'kych casti:
uvodnej Casti hodiny, pripravnej casti, hlavnej Casti a zdverecnej casti. Kazda
z tychto Casti ma svoju Specifickt funkciu, tieto Casti sa prelinaju, ovplyviuju
a tvoria uceleny komplex, v rdmci ktorého je mozné Ziaka vzdelavat a rozvijat.
Prirucka navedie kazdého ucitela na to, Ze v tvode hodiny je potrebné
organizmus ziaka pripravit' na fyzickd zataz pocas dalSej casti hodiny, cize
samotny vykon, ktorym méZe byt osvojovanie pohybovych ¢innosti/zru¢nosti,
rozvoj pohybovych schopnosti, ale aj osvojovanie si teoretickych poznatkow.
Tato Cast prirucky obsahuje opis mozZnych aktivit a pristupov v ramci tivodnej
Casti, a Co je osobitne cenné, obsahuje aj ndvrh modifikacii pre Ziakov s telesnym

1 Prijaté do redakcie/Paper submitted: 13.12. 2024
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postihnutim a metodické usmernenia/pokyny k vyuZitiu paddka ako ucelnej
pomocky k inkluzii Ziakov na hodine.

Podobne je rozpisana aj pripravnd &ast’ hodiny, ktord v sebe zahffia okrem
modifikacif pre Ziakov s telesnym postihnutim aj modifikacie pre Ziakov so
zrakovym postihnutim. V hlavnej asti hodiny autorka pontka niekol'’ko nametov
na Sportové aktivity s vyuZzitim padaka, do ktorych je mozné zahrnut aj Ziakov
s postihnutim. Opét’ aj v tejto ¢asti ponuka stibor stratégii na zvySenie efektivity
cvic¢enia s ohladom na inkluzivne zdmery. Prirucka tieZ pripomenie ucitelovi,
Ze kazdd vyucovaciu hodinu je v jej zdvere potrebné ukoncit upokojenim
organizmu a jeho pripravou na dal$iu vyucovaciu hodinu, prip. odchod zo Skoly
domov. Méze to realizovat napr. prostrednictvom uvolfiujicich a zadbavnych
prostriedkov ¢i pohybovych hier, jogy, strefingu, dychacich cviceni, cvi¢eni
harmonizujticich dynamiku prezivania emécii a vyrovnavanie disproporcie
nalad (vitaz - porazeny) napriklad pomocou elonga¢nych cviceni.

Najvacsi priestor metodickej prirucky je venovany mnoZstvu cviceni
a zaujimavych aktivit pre inkliziu Ziakov s telesnym, zrakovym a mentalnym
postihnutim s vyuzitim napr. tréningovych vozikov ¢i pedal. Tato Cast’ obsahuje
mnohé aktivity modifikované pre Ziakov s postihnutim, napr. Stafetové sutaze,
prekazkové drahy, pohybové hry, statické hry (sochy a stuisos$ia), hry s téglikmi,
ale aj Sportové hry - basketbal, tenis, stolny tenis, soft tenis, volejbal ¢i Specialne
Sportové hry pre postihnutych - boccia, goalbal, ¢o jej dodava inkluzivny charakter.
VSetky aktivity su tcelne doplnené obrazovym materidlom a réznymi schémami,
ktoré naznacuju priebeh aktivity a rozostavenie cviciacich. Z prirucky je mozné
vyuZit a inSpirovat’ sa aj obrazkami, na ktorych st znazornené mnohé pomécky
vyuZitelné na hodinach telesnej a Sportovej vychovy - padak, pedal, tréningové
voziky, lopty, Svihadla, kruhy, Zinenky, lavicky, rebriny, kuZele na vytvorenie
prekdzkovej drahy, gymnastické drevené palice, softbalové rakety, nizke
prekazky a i. VSetky cviCenia a aktivity v prirucke st charakteristické inkluzivnym
pedagogickym pristupom za vyuzitia adekvatnych didaktickych a metodickych
stratégii, ktoré pomahaju Ziakom pri osvojovani si zdkladnych lokomoc¢nych
pohybov, ale aj pri nadobuddani novych pohybovych zru¢nosti, ktorych nasledny
rozvoj je vel'mi dolezity v neskorSom veku pri vykonavani sebaobsluznych a inych
aktivit kaZzdodenného Zivota tak, aby sa stali nezavislymi od svojho okolia.

Celd metodicka prirucka je spracovana prehladne, vlogickom slede, autorka
vyuziva odborny jazyk a z textu je citelné hlboké poznanie problematiky
a mnohoroc¢né skusenosti. Publikdcia pbsobi vyvdZenym a kompaktnym
dojmom, napliia cielové zamery autorky a prini$a mnoZstvo metodickych
stratégii na UspesSné zvladnutie telovychovného procesu, ak v fiom bude
zaclleneny Ziak/Ziacka so Specidlnymi vychovno-vzdelavacimi potrebami.

Jana Loptichovd?

Jana Loptchova, doc., PaedDr., PhD., Univerzita Komenského v Bratislave, Pedagogicka fakuta,
Katedra Specialnej pedagogiky, Racianska 59, 813 34 Bratislava, Slovenska republika (https://
orcid.org/0000-0002-2951-4342). E-mail: lopuchova@fedu.uniba.sk. Osobné idaje zverejnené
s pisomnym stihlasom autorky.
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DANEK, Alois (2025). Détsky domov v ¢eské spolecnosti 21. stoleti.
Praha: AMBIS, vysoka $kola. 118 s. ISBN 978-80-7265-242-6

Publikdcia reaguje na dlhoro¢nu verejni diskusiu o potrebnosti, resp.
nepotrebnosti detskych domovov (na Slovensku centier pre deti a rodiny)
a snahy o ich restrukturalizaciu, prip. zrusenie. Autor sa uz dlho pohybuje
v prostredi detskych domovov ako vychovavatel, metodik prevencie ¢i Clen
organizacif a medzirezortnych skupin, ktoré zastre$uju detské domovy v Ceskej
republike. Citatelovi v publikacii pontika pohlad do edukaé¢nej reality detského
domova a zameriava pozornost na jej doteraz slabo preskiimané oblasti, ktorym
je napr. objasnenie dévodov, ktoré viedli k nariadeniu ndhradnej starostlivosti,
pripravenost mladych dospelych na odchod z detského domova a Gispesnost ich
zapojenia do spoloCnosti. V teoretickej ¢asti autor okrem vymedzenia zakladnej
terminolégie uvadza historické a kultirne suvislosti a podrobne analyzuje
sucasnu ndrodnu aj medzinarodnud legislativu. Vo vyskume sa zameriava
na popis situdcie v konkrétnom detskom domove Klanovice a témam ako
rodi¢ vo vykone trestu, problematika straty rodica, ale aj novym problémom
v oblasti rizikového spravania ako online hry a socialne siete. V zavere sa venuje
zivotnym trajektéridam deti z detskych domovov. Publikacia je vydana online,
jej plnotextova verzia je dostupna na webovom sidle: https://www.ambis.cz/
files/1-danek-monografie.pdf.
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(2) Ambis.Vysoka $kola.
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Détsky domov v Ceské spole€nosti
21. stoleti

Alois DANEK
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BELESOVA, Maria (2024). Skola nie je vychovny tdbor 2. Bratislava:
GRADA Slovakia s.r.o. 351 s. ISBN 978-80-8090-885-0

Kniznanovinkajevenovanapedagogickymzamestnancom,aleajinymodbornym
zamestnancom, ktori pracuju v $kolskom prostredi. Je inSpirativna pre Skolskych
psycholégov, Specidlnych pedagdgov, vychovavatelov, pedagogickym asistentov,
vedenie Skoly, ale aj pre zriadovatelom $kol a Skolskych zariadeni. Priblizuje
zivot Skoly rodi¢om, ale aj Studentom pedagogickych smerov. Monografia sa
venuje aktualnym problémom doby, ktorym musia dnesné deti Celit. Autorka
prostrednictvom skuto¢nych pribehov zo slovenskych s$kol ukazuje, Ze
pomocou hibkovej a odbornej analyzy vplyvu prostredia a rodi¢ovskej vychovy
a trpezlivého zavadzania prospesnych navykov a postojov do praxe mozZeme
postupne dosiahnut pozitivne zmeny. Autorka monografie sa nezameriava
na definovanie konkrétnych diagnéz a portch, ale ide viac do hibky a zamysla
sa nad prostredim, z ktorého dieta pochadza, ktoré formuje osobnost dietata.
Knizné novinka je inSpiradciou neobycajne Sirokému okruhu Citatelov, ktori riesia
zlé ¢i nevhodné situacie na Skolach a Skolskych zariadeniach s cielom hladat
rieSenia.

SKOLA NIE JE
VYCHOVNY TABOR 2

MARIA BELESOVA

120



KnizZné novinky/Book News

HLEBOVA, Bibiana (2024). Vybrané aspekty skolskej iispesnosti deti
a Ziakov zo socidlne znevyhodneného prostredia v podmienkach
inklizie na Slovensku. PreSov: PreSovska univerzita v PresSove,
Vydavatel'stvo PreSovskej univerzity. 136 s. ISBN 978-80-555-3322-3
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Cielom monografie je prezentovat
vybrané aspekty Skolskej ispesnosti deti
a ziakov zo socidlne znevyhodneného
. prostredia (z marginalizovanych
romskych komunit) v podmienkach
inklazie v materskych a zakladnych
VybranéaspektyékolskejUSpeinostidetiaziakov Skolach na Slovensku, a to na zaklade
sodineeinadnyied - yskumom identifikovanej  akademickej
vedeckej a odbornej spisby
Bibisna HLEBOVA (od slovenskych autorov v slovenskom
jazyku), volne dostupnej na internete
Slovensku za ostatné desatrocie (2014 -
2023). Konceptne monografia pozostava
z dvoch Gstrednych kapitol. Prva kapitola
pod nazvom Vychova a vzdeldvania deti
a Ziakov zo socidlne znevyhodneného
. prostredia v  podmienkach inkluzie
na Slovensku predstavuje tri podkapitoly,
v ktorych prezentuje teoretické vychodiska o inkluzivnych pristupoch vo vychove
a vzdelavani, prehlad strategickych dokumentov a realizovanych narodnych
projektov, ako aj Specifikd edukacie deti a Ziakov zo socidlne znevyhodneného
prostredia (z marginalizovanych rémskych komunit) na Slovensku. Druha
kapitola pod ndzvom Vybrané aspekty skolskej tispesnosti deti a Ziakov zo socidlne
znevyhodneného prostredia v podmienkach inkliizie na Slovensku predstavuje
dve podkapitoly, v ktorych prezentuje metodiku vyskumu a tvorbu dvoch
prehladovych studii o problematike inkluzivneho vzdelavania deti a Ziakov zo
socialne znevyhodneného prostredia (z marginalizovanych rémskych komunit)
na Slovensku za ostatné desatrocie (2014 - 2023), ktoré boli vyskumne
spracované z online dostupnych vedeckych a odbornych casopisov (Edukdcia,
Pedagogika.sk, Pedagogickd revue, Pedagogické rozhlady, Stidie zo Specidlnej
pedagogiky), ako aj z ostatnych domacich online dostupnych prameiiov (Studie,
evalvacné spravy, monografie, zborniky), publikovanych od slovenskych autorov
v slovenskom jazyku. Vedeckd monografia na zdklade realizovaného vyskumu
sumarizuje kltucové oblasti z vyskumnej, teoretickej i pragmatickej roviny
presadzovania $kolskej inkluzie, prostrednictvom ktorych poukazuje na vybrané
aspekty Skolskej uspesnosti deti a ziakov zo socidlne znevyhodneného
prostredia (z marginalizovanych rémskych komunit) v materskych a zakladnych
Skolach na Slovensku. V désledku toho moZze byt inSpirativna pre odbornikov
pedagogickej, Specidlnopedagogickej a inkluzivnej pedagogiky, ako aj ucitelov
z pedagogickej praxe.
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ROHOVA, Jana, SLANSKA, Zuzana (2024). Nadany Ziak na 1. stupni
ZS. Bratislava: Dr. Josef Raabe Slovensko, s. . 0. 84 s. ISBN 978-80-
8140-999-8

Zamerom autorky ]. Rohovej a ilustratorky Z. Slanskej v novej publikacii
pre ucitelov a rodicov deti s nadanim na primarnom stupni vzdelavania je
poskytnat niekol'ko inSpirativnych nametov na edukac¢né pristupy, ktoré
boli overované v praxi v klube nadanych deti. Autorka sa v ivode prihovara
ucitelom i rodicom a ponuka niekol'ko rad, ako komunikovat s detmi s nadanim,
ako podporit proces ich socializacie v kolektive ostatnych deti, aby sa necitili
izolované a opominané. Sucastou prihovoru autorky sd aj odporucania pre
rodicov, kedy zacat' s diagnostikovanim dietata, ktoré sa javi ako nadané, koho
na diagnostikovanie oslovit a ako dalej spolupracovat so Skolou. Publikacia
ma charakter metodickej priruc¢ky s bohatymi edukacnymi ndmetmi na pracu
s nadanymi ziakmi na primarnom stupni vzdelavania, ktora méze byt uzito¢na
pre ucitelov Ziakov s nadanim a Studentov pedagogickych fakult v ramci ich
pregradudlnej vysokoskolskej pripravy.

NADANY ZIAK_
NA 1. STUPNI Z$

TEORETICKE INFORMACIE » METODICKE POZNAMKY PRE UCITELA
PRAKTICKE NAPADY, ULOHY A HRY NA PRACU S NADANYMI ZIAKMI

K\U‘D\/ Mo Ndf"’d}’ na /1"')/ M

o O :
. §e1\'/\ qj'/ sfl’LP‘_i;Jl TiPy na individuglnu prdeu

RAABE
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SIMKOVA, Patricia (2024). Pracovnd vychova v $pecidlnej edukdcii.
PresSov: PreSovska univerzita v PreSove, Vydavatelstvo Presovskej
univerzity. 55 s. ISBN 978-80-555-3425-1

Vysokoskolské ucebné texty s nazvom
Pracovnd vychova v sSpecidlnej edukdcii
su primarne urcené Studentom
Specidlnej pedagogiky, odbornikom
Specidlnopedagogickej a inkluzivnej
pedagogiky. Cielom publikacie je
ponuknut odborny zaklad pre poznanie
jednotlivych Specifickych percep¢nych,

PRACOVNA VYCHOVA motorickych a kognitivnych oblasti
V SPECIALNEJ EDUKACII jedincov s mentalnym postihnutim
S prepojenim na metodiku

a realizdciu pracovnych cCinnosti

Patricia Simkové v edukacnom procese. Koncepcne su

2024 vysokoSkolské ucebné texty clenené

do troch kapitol. Prva kapitola pod
ndzvom Charakteristika deti a Ziakov
s mentdlnym postihnutim je zamerana
na charakteristiku deti a Ziakov
s mentalnym postihnutim v lahkom,
stredne tazkom a tazkom stupni
mentdlneho postihnutia. Elementarne
informacie sa tykaji vymedzenia pojmu mentdlne postihnutie z roéznych
aspektov, Specifikdm v oblasti percepcnych, motorickych a kognitivnych
funkcii, charakteristike vyznamu prace a pracovnej cinnosti u jedincov
s postihnutim. Druhd kapitola s ndzvom Zdklady pracovnej vychovy v Specidlnej
edukdcii sa orientuje na klasifikaciu ciela a uloh pracovnej vychovy u deti
a ziakov s postihnutim a na vplyv pracovnej ¢innosti vzhladom na utvaranie
pracovnych zru¢nosti a navykov nielen v eduka¢nom, ale aj v osobnom Zivote
jedincov. Kapitola je doplnena o vymedzenie a charakteristiku pracovnych
metdd, zasad a senzomotorického ucenia, ktoré je jednym z dolezitych foriem
ziskavania potrebnych krokov k nadobudnutiu pracovnej zru¢nosti a discipliny.
Tretia kapitola Metodika pracovnej vychovy je charakteristickd konkrétnymi
pracovnych oblastami vo vychovno-vzdelavacom procese deti a Ziakov
s mentalnym postihnutim, ako su sebaobsluzné ¢innosti a hygienické navyky,
praca s jednotlivymi druhmi materidlov - papierom, karténom, modelovacim
materidlom, drevom, textilom, drobnym a prirodnym materidlom. Publikacia
prindsa sumar dolezitych informacii potrebnych na pripravu buducich
Specidlnych pedagégov do praxe, ktoré mozu byt inSpirativne pre Specialnych
pedagoégov aj pedagdgov v inkluzivnom vzdelavani deti a ziakov so Specidlnymi
vychovno-vzdelavacimi potrebami.
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TRELLOVA, Ivana et al. (2024). Behaviour Management for
Children with Autism (Teachers’ Handbook). PreSov: Vydavatelstvo
PresSovskej univerzity. 94 p. ISBN 978-80-555-3326-1

Teacher training and professional development in the field of inclusive
education varies greatly across Europe and there is a need for more in-service
teacher training, particularly in the areas of inclusive education and early
childhood education. This suggests that there may be a general lack of training
for preschool teachers across Europe. The aforementioned facts have resulted
in the formation of a consortium of experts in the field of Autism spectrum
disorders from six different countries (Ireland, the Republic of North Macedonia,
Cyprus, Slovakia, France, and Croatia) within the European Union and Erasmus+
KA2 project scheme. The consortium’s objective is to provide training and
support to educators in order to facilitate the effective management of early
childhood behaviour in their classrooms and to enable them to deliver high-
quality education to young children. Handbook for preschool teachers (from
both mainstream and special education schools) covers the latest research
and best practices in early childhood behaviour management. The Handbook
is comprised of eight chapters, each of which adheres to a similar structural
format. These include learning objectives, an introductory section, a theoretical
framework, asummary, recommendations for supplementaryreading, questions
for reinforcement, ideas for
practices in the classroom,
and a list of resources.

BEHAVIOUR MANAGEMENT
for CHILDREN with AUTISM

Teachers’ handbook

Authors:
Ivana TRELLOVA et al

Codunded by = o~ &
- he Europoan Union Project No: 2023-1IE01-K A220-5CH-000152387
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STUDIE Z0 SPECIALNE] PEDAGOGIKY je medziniarodny vedecky
recenzovany ¢asopis, ktory vychadza dvakrat ro¢ne vo Vydavatelstve PreSovskej
univerzity v PreSove. Casopis je registrovany v medzinarodnych databazach
vedeckych Casopisov - ERIH PLUS (European Reference Index for the Humanities
and Social Sciences) v Norsku a CEEOL (Central and Eastern European Online
Library) v Nemecku, ako aj v Slovenskom narodnom Kkorpuse Jazykovedného
tistavu Ludovita Stira Slovenskej akadémie vied v Bratislave na Slovensku.
Publikovanie vSetkych prispevkov v Casopise a ich zverejnenie na webovom
sidle Casopisu (www.studiezospecialnejpedagogiky.sk) podlieha pisomnému
stihlasu autorov, ¢o je v stlade s nariadenim Eurépskeho parlamentu a Rady EU
2016/679 o ochrane fyzickych osob pri spractivani osobnych tidajov a o volnom
pohybe takychto udajov a zdkonom ¢. 18/2018 Z. z., o ochrane osobnych
udajov a o zmene a doplneni niektorych zikonov (GDPR). VSetky doteraz
publikované ¢isla ¢asopisu su zverejnené na webovom sidle Casopisu: www.
studiezospecialnejpedagogiky.sk, ako aj na webovom sidle https://www.ceeol.
com/search/journal-detail?id=2440.

Autorov prispevkov prosime, aby reSpektovali nasledujice pokyny na formalnu
upravu prispevkov do Casopisu a svoje prispevky odosielali na adresu redakcie:

Doc. PaedDr. Bibiana Hlebova, PhD.

Séfredaktorka

Katedra $pecialnej pedagogiky

Pedagogicka fakulta PreSovskej univerzity v Presove
Ul. 17. novembra 15

080 01 PreSov

E-mail: sse.pf@unipo.sk

FORMALNA UPRAVA PRIiSPEVKOV:

Rozsah prispevku - minimalne 20 000 znakov a maximalne 30 000
znakov vratane medzier. Pocet znakov zahifna aj zoznam bibliografickych
odkazov (max. 25 odkazov na zdroje v texte), grafy a tabul’ky. Publikovanie
rozsiahlejsich rukopisov je po odporucani recenzentov a zvazeni vyznamnosti
vyskumnych zisteni.

Nazov prispevku (Times New Roman, 12 pt, vSetky vel'ké pismena, pismo
normal, tu¢né, riadkovanie 1,15)

volny riadok
Nazov prispevku v anglickom jazyku (Times New Roman, 12 pt, pismo
normal, tu¢né, riadkovanie 1,15)
volny riadok
Meno a priezvisko! (Times New Roman, 12 pt, pismo kurziva, riadkovanie

Bibiana Hlebov4, doc., PaedDr, PhD., PreSovskd univerzita v PreSove, Pedagogicka fakulta,
Katedra Specidlnej pedagogiky, Ul. 17. novembra 15, 080 01 PreSov, Slovenska republika
(https://orcid.org/0000-0001-8366-8281). E-mail: bibiana.hlebova@unipo.sk. Osobné tdaje
zverejnené s pisomnym sthlasom autorky.

125



STUDIE Z0 SPECIALNE] PEDAGOGIKY/STUDIES IN SPECIAL EDUCATION
Ro¢nik 14, 2025, ¢. 1

1,15, cita¢ny odkaz - pod c¢iarou uviest meno a priezvisko, tituly, pracovisko,
adresu, e-mail a formulku: Osobné tudaje zverejnené s pisomnym siihlasom
autora/ky).

volny riadok
Abstrakt: (v slovenskom jazyku, max. 10 riadkov, Times New Roman, 9 pt,
pismo kurziva, riadkovanie 1,0)
Klicové slova: (v slovenskom jazyku, Times New Roman, 9 pt, pismo
kurziva, riadkovanie 1,0)

volny riadok
Abstract: (v anglickom jazyku, max. 10 riadkov, Times New Roman, 9 pt,
pismo kurziva, riadkovanie 1,0)
Key words: (v anglickom jazyku, Times New Roman, 9 pt, pismo kurziva,
riadkovanie 1,0)

volny riadok

volny riadok
Uvod
Text prispevku (Times New Roman, 11 pt, pismo normal, riadkovanie 1,15)
Medzi odsekmi nevynechavat riadok, obrazky a tabul'’ky oznacit a ocislovat,
nepodciarkovat slov, tu¢né pismo pouzivat iba vo vynimocnych pripadoch.
Zaver

volny riadok

volny riadok
LITERATURA (Times New Roman, 9 pt, zoznam literatiiry v abecednom poradi
v poradi: autor, rok, nazov publikacie, zdrojovy dokument; riadkovanie 1,0;
vyZaduje sa Uprava formatovania literarnych zdrojov podla APA Format (7.
edicia, 2020)

V pripade, Ze Studia je sticastou rieSenia grantového projektu, na zaver je po-
trebné pripojit formulku: Stidia je sicCastou rieSenia projektu (ndzov agentury,
¢islo zmluvy, Nazov projektu).

Citovanie v ramci textu:

Jeden autor: (Smith, 2020)
Dvaja autori: (Smith, & Jones, 2020)
Traja a viac autorov: (Smith et al., 2020)

Knihy/monografie:

Mitchell, ]. A, Thomson, M., & Coyne, R. P. (2017).4 guide to citation. London, England: My Publisher.

Jones, A. E, & Wang, L. (2011). Spectacular creatures: The Amazon rainforest (2nd ed.). San Jose,
Costa Rica: My Publisher.

Williams, S. T. (Ed.). (2015). Referencing: A guide to citation rules (3rd ed.). New York, NY: My Pub-
lisher.

Kapitoly:
Troy, B. N. (2015). APA citation rules. In S. T. Williams (Ed.). A guide to citation rules (2nd ed., 50-95).
New York, NY: Publishers.
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